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Abstract

This study aimed to identify the teacher and students’ classroom interactional
competence (CIC) in English at Wenxing Middle School, Tengchong, Yunnan Province,
China. There were 40 Senior 1 students and 1 English teacher who participated in this study
and the researcher used qualitative research to collect the data. The research instrument used
was observation using Walsh (2006) adapted SETT checklists for students and the teacher
classroom interaction. It was found that students used seeking clarification, extended learner
turn, and display question to develop their classroom interactional competence and the teacher
who taught Senior 1 students at Wenxing Middle School used content feedback, scaffolding,
direct repair, extended wait-time, teacher echo, teacher interruptions, and extended teacher
turn to help students develop their classroom interactional competence. Pedagogically, this
research shows that if teachers want their students to develop their communicative
competence, they (teachers) need to provide students with a learning space for learning to
participate in the classroom and contribute to the class discussions that would likely prevent
them from being silent.

Keywords: Classroom Interactional Competence (CIC), Teacher and Students’ Talk, English
Learning.

Introduction

The influence of globalization all over the world has impacted how communication
is viewed not only in educational settings but also in society at large. With the increasing
popularity of English as a global language (Cheng, 2012), there is a greater emphasis on

Language in India www.languageinindia.com ISSN 1930-2940 22:5 May 2022

Jing Duan

An Evaluation of Teacher and Students’ Talk to Develop Classroom Interactional
Competence in English at Wenxing Middle School, Tengchong, Yunnan, China 1



http://www.languageinindia.com/
http://www.languageinindia.com/
mailto:707360661@qq.com

the ability to communicate in English among students, especially in the context of China.
English as a medium of instruction becomes the focus. Normally, American English is
taught in the schools. Furthermore, there is a shift towards the practicality of language in
which English is used for communication purposes and encourages learners to actively
use the language in interactional contexts rather than studying it merely as an academic
subject. In this manner, teaching methods need to be modified into a more engaged and
participative approach.

A country that uses English as a foreign language has shaped a culture of learning where
teachers have absolute authority in the classroom. Thus, students have very high regard for
teachers in terms of knowledge, and challenging teachers often in their ability to teach is not
encouraged. Also, as the Chinese language is a non-Roman alphabet, rote learning is used
from the early years of learning where memorization is almost the foundation of all learning.
Therefore, although the approach of teaching has changed, memorization exists to this day. It
is understandable as China has a strong centralized educational system where students’ ability
is measured by the result of the examination they take. Because of this culture, Chinese
students remain quiet and do not consider asking questions (Cheng, 2000).

In the EFL classrooms, this often takes the form of knowledge transmission from teacher
to students. Much of this knowledge is grammar, structure, and vocabulary. Therefore, it is
not surprising that in EFL classrooms in the Chinese context, there is a lack of active and
dynamic interaction, individualization, creativity, and self-expression. In other words, there is
a lack of interaction in the classroom where language is used to negotiate meaning in context
(Walsh, 2012).

For English language teaching and learning, classroom interactional competence is
important. Since learning processes affect the learning outcomes, interaction as a tool for
learning and language learning might have a considerable effect on students. As a result, the
classroom interactional competence practiced by Senior 1 students of Wenxing Middle
School in Tengchong, Yunnan, China, was the focus of this study, as the researcher was
interested in finding out how spoken interaction has been exercised in the English language
classroom.

Research Objectives
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The research aimed the following:

1. To identify the features used by the Senior 1 students to develop their Classroom
Interactional Competence in English at Wenxing Middle School, Tengchong, Yunnan, China.
2. To identify the features used by the teachers to help students develop their Classroom
Interactional Competence in English at Wenxing Middle School, Tengchong, Yunnan, China.

Review of Literature
Background of EFL education in China

East Asia was one of the cradles of world civilization, with China, an ancient East Asian
civilization, being one of the earliest cradles of civilization in human history. For thousands
of years, China has had a large influence on East Asia (as it was principally the leading
civilization in the region), exerting its enormous prestige and influence on its neighbors.

The learning of English in China has a long history and occupies the attention of
millions of Chinese people. According to a 2010 China Daily article, the number of English
learners in China is now around 400 million, approximately one-third of China’s population.
There are many reasons for learning English in China, but the most important one is for the
educational success of Chinese students. Wang (2007) mentioned that since 2001, it has been
the official policy that English should be learned from the age of 8 or 9 onwards, in Grade 3
of the national education system. In a school system, internal and external examinations are
emphasized as being of high importance, which has led to the growing importance of the
language for intra-national purposes nowadays. The key importance of English in educational
advancement can be seen in the National University Entrance Qualifying Exam (or gaokao),
which this year was taken by over 9 million students (China Daily, 2010), who were tested in
three subjects: Chinese, Math, and English. Understanding the state of English in the Chinese
education system leading up to the National University Exam helps us understand the reason
for the recent growth in English language study.

According to modern Chinese education, English language learning is emphasized from
kindergartens to universities in these years (Bolton & Graddol, 2012). Thereby, the English
language is more or less taught at different stages of the students’ learning period. All
students at universities in China are required to study English, not only to enter university but
also to graduate. Those majoring in subjects other than English are required to sit for the
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College English Test (CET) before graduation. Because English-speaking ability is not
required for CET, students pay more attention to grammar. Since middle school education is
between primary school and university, the learning abilities of students have been shaped,
and English language learning has attracted attention from teachers and students. Moreover,
educational migration has come into vogue in the last twenty years, leading to English
language learning being popular among students who want to study abroad (Bolton &
Graddol, 2012). On the other side, with the development of China, many international
students from other countries come to China to study, which is another reason for the English
language learning setting in the Chinese education system.

Interactional Competence

Since language acquisition is the process of information exchange, the interaction
between learners and teachers occurs when they are learning by re-teaching. According to
Walsh (2012), interactional competence is apparent when studying spoken interaction;
different speakers have different levels of competence and varying abilities to express their
ideas and achieve understanding. It is true both in and out of the classroom, and for language
learning, this shows native or non-native speakers’ ability in their language proficiency.
Some people seem better than others in communicative situations, and if we put this into a
second language classroom context. Language teaching area has developed for many years,
thereby interactional competence has been noticed by some scholars and given definitions for
it.

Kramsch (1986) was the first to coin the term "interactional competence” to give our
students a truly emancipating, rather than compensating, foreign language education. She
focused on how the communication interactions of humans should be considered in terms of
collaboration, negotiation, and accommodation, whereas other researchers emphasize
accuracy (Pratoomrat, 2018). Since the learning procedures occur between teachers and
students, the skills of students for learning should be produced rather than following the
requirements of teachers.

There are some strategies of interaction, as Young (2003) pointed out, that involve a
number of interactional resources, such as turn-taking, topic management, and signaling
boundaries. Furthermore, Markee (2008) proposed three components of interactional
competence, each of which includes some features. The first one is language as a formal
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system that includes grammar, vocabulary, and pronunciation. The second one is semiotic
systems, including turn-taking, repair, and sequence organization. The last one is gaze and
paralinguistic features.

According to Young (2008), interactional competence is a relationship between
participants’ employment of linguistic and interactional resources and the contexts in which

they are employed.

Classroom Interactional Competence

Classroom interactional competence is defined by Walsh (2011) as teachers’ and
learners’ ability to use interaction as a tool for mediating and assisting learning, the starting
point is to acknowledge the centrality of interaction to teaching and learning. According to
Walsh (2011), CIC focuses on how teachers’ and learners’ interactional decisions and

subsequent actions enhance learning and learning opportunities.

In the ELT classroom, interaction can provide some chances for students to learn and
help teachers decide which area they have to focus on to help the communication process.
The importance of a pedagogical activity has provided means for teachers to understand the
interaction to achieve certain pedagogic goals that determine the focus in the class.

Soraya (2017) mentioned that each mode has several pedagogical goals that are
specifically related to the learning activity. To express students’ proficiency in the English
classroom context mode, teachers need to promote students’ oral fluency ability. Thus, each
mode is realized through some interactional features.

In this study, CIC was concentrated on the routes by which teachers’ and learners’
interactional choices enhance the spoken opportunities of English language learning. This
means teachers’ and learners’ ability to use interaction as a tool for mediating and assisting
learning (Walsh, 2011, p. 158) and teachers’ and learners’ ability to use interaction as a tool
for conversation and language learning (Walsh, 2011, p.130).

Walsh (2012) claimed that classroom interactional competence (CIC) can occur
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in a number of different contexts. Furthermore, he mentioned that CIC can create an
interaction between teaching and learning that has a positive impact on their learning and
opportunities for learning.

Classroom interactional competence (CIC) is selected as a tool in the study for students
to initiate interaction and communication with their teachers and peers. In this study, the CIC
framework was not only used to analyze interactional strategies of the Chinese
student-student but also used by the Chinese teacher-students conversation to enhance the
student interactional competence. Specifically, the CIC framework was analyzed using CA to
encourage oral interactions between the students and teacher and to analyze the data collected
during the study. The researcher justifies the adoption of the CIC framework that fits into this
study (Walsh, 2012).

Conceptual Framework

The researcher aimed to identify the different features used by the senior 1 students and
teacher to develop students’ CIC in English classroom. The figure below illustrates the
conceptual framework of this research.

Walsh (2006) Classroom Interactional
Competence using SETT framework

The features used by
the teacher to help the
Senior 1 students to
develop their CIC in
English.

1

Features used by teachers
and students to develop CIC

The features used by the
Senior 1 students to
develop their CIC in
English.

Figure 1. The Conceptual Framework for this study.
Research Design
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This study focuses on the classroom interactional competence (CIC) of the Senior 1
students and their teacher at Wenxing Middle School. The qualitative research design
methodology was used to identify the different features of CIC used by the Senior | students
and their teacher in the English language classroom.

Sample

Convenience sampling was used in the study, using one English class as the sample. There
were 40 Senior 1 Chinese students and a 25 years old Chinese English teacher from Wenxing
Middle School, Tengchong, Yunnan, China participated in the study. The membership
background of the sample are normal. The role of the researcher was just an observer, thus
there was no input from the researcher at the time of the research.

Research Instrument

The instrument used to carry out the data collection was a classroom observation checklist
while a mobile phone was used as a tool to record the interaction. Another instrument used at
the observation was the observation checklist. The observation checklist was adopted from
Walsh’s (2006) SETT Grid. In this study, as this observation checklist was originally used to
‘teachers talk’, instead of using the "Self-Evaluation Teacher Talk" (SETT), it was used for
"Students-Teachers Talk Evaluation™. Besides the name of the evaluation list, the features of
students’ talk content remained the same as these were found appropriate in the study that was
conducted.

As 40 students were divided into four groups, thus, there were four checklists prepared,
one for each group. Besides the checklist, note-taking and journal writing were done in every
observation section to jot down information that might not be captured in the audio.

Summary of Findings
Presented below were the findings of the research objective 1 to 2.

Findings from Research Objective One

According to the data taken from the observation, out of 14 features, there were only 3
features found used by the Senior 1 students in their English classes. Seeking clarification
used 4 times, extended learner turn used 61 times and display questions used 6 times which
had shown in following figure.
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Figure 2 Features used by the students

Features used by the students

70
60
50
40
30
20

10

Seeking clarification Extended learner turn Display questions

M Students

1. Seeking clarification
Seeking clarification was found to be used by the students when they were asking
their teacher to clarify something their teacher had said.

Example 1: from lesson 10

1Teacher: “it was very dangerous because if I was caught? I could be out in prison.”

2 What’s meaning of this sentence?

3 Students:  [answered in Chinese.] FBJ&1R fes [ i K D tn SRR TR mT e = B
4 ERR. [It’s dangerous because if I get caught I could be sent to prison.]
5 Teacher: [explained in Chinese and English.] <k Z %[ Ok ] If introduces

6 conditional adverbial clauses, HE#LiE<[ in the subjunctive mood]. 5
7 ok SA ) [ Contrary to future facts ], BT BAH[ So we use ]*“could +
8 51 J5[ could + base form of the verb ] . [Then added more explanation
9 in Chinese]. . H J'[ Here we use ]“could be out in prison”, > Af1 H

10 [ Why we use “could ~+3/ji#] 7 JE[ could + base form of the verb ]”,
11 N5 ¥ K SZHH Because it’s contrary to future reality, 9572 i 2544
12 PRI I ) B TR b ) AP 52 SR 55 4 R 5 SEEAH SR 4 I\ ) it 2

13 [That is if the assumption madeby the tower in the conditional adverbial
14 clause is contrary to the future fact, thenthe clause is used ]*“would/could
15 + il {44 A [What form of would/could + the verb ] (.)
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16 Students: answered in Chinese. (unclear)

17 Teacher: (.) J&J¥[ base form]? Yes, [then continued using Chinese explain].
18 <K B UHZ[ Look what it says]  If | get caught, ARfbi s 7 ¥A
19 [Did he get caught]? >

20 Students: [answered in Chinese]. %A [ No].

21 Teacher: Is that the opposite of future reality?, F LA 7 #4115 [So we use the
22 subjunctive mood ]

23 Students :  Cunclear)

24 Teacher:  “but I was happy to help because I knew it would help us achieve our

25 dream of making black people and white people equal.” (.) explained in
26 Chinese. {HZAR %R AT 1 A X Dy 3 i JA A i) 35 Bhoke 2> (i it s
27 LR N5 | A4 But | was glad that | helped him because | knew
28 that my help would contribute to the achievement of equality between

29 blacks and whites. “of making black people and white people equal”&
30 J5 & 5[ Is post-attributive], 1&1fi [ which embellishes]“dream”,
31 = RiFE5E 1 [That’s all for the article ], (.) do you have any questions?

32 Students: [answered in Chinese]. Jz 4,154 7] LLF i — 5[ Can you explain
33 the subjunctive again 1?7 1
34 Teacher: [explained in Chinese]. #FfFATTHKRE[OK, let’s take a look ], <“if

35 though, asif,”5] T2 FIRE M A] [Adverbial clauses of introductory
36 conditions ] Ji5 T2 K2 L1 < [This is followed by the subjunctive

37 mood]1 write on blackboard 25 —Fi & & 5 BILAE S SEAH S [The first is
38 the opposite of what is happening now 1, ) F — it 2 X[ The clause
39 uses the past simple tense]t; 5t 253540 %[ Contrary to past facts ],
40 MA]HIT 2 52 The clause uses the past perfect tense 15 5K K3 52 AH
41 S W[ Contrary to future facts], could/would+ zfj i 57 [Could

42 /would+ base form of the verb] 1>

43 Students: took notes.

In this example, it can be seen that the students asked the teacher to clarify the
subjunctive mood again after the teacher’s explanation as indicated in line 32. Before line 30,
the teacher explained the subjunctive mood in Chinese, after her explanation the students
were still confused about the subjunctive mood. Therefore, students asked the teacher to

clarify one more time. Seeking clarification ‘therefore’ was used as a strategy to enhance
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the interaction between students and teacher. The discussion also showed that the teacher
used Chinese and English to clarify something the students could not understand.

2. Extended learner turn

It refers to the learner’s turn of more than one utterance.

Example 2: from lesson 4
1 Student 16: the first word is ‘quality’. [then explained in Chinese and English]. i#]

2 524418 [ Part of speech isanoun] , Consciousness is*/ii &

3 [quality ], @it [ trait 17 476800 5T A2 P £ 44 1A trait is a countable
4 noun when it does 1, >4'E 50T & I 2 AN i) 50 44 18] 25 5 TV 1) 1 2

5 [ It's uncountable when it comes to mass and the confusing word is]

6 “quantity-"

7 Teacher: [correct the pronunciation]

8 Student 16: ()i ¥4 /& 44 1] [Part of speech isanoun], which means “%¥{(&

9 [quantity] , #tH [number] , #%i amount”.

10 Teacher: take it easy when you teaching. (.) Take notes, if you have questions let
11 me know.

12 Student 16: Miss Zhang, should | write phonetic symbol on the blackboard?

13 Teacher: you can decide. Can you teach a little bit quickly?

14 Student 16: (write on the blackboard) (15) the second one is ‘mean’, the

15 meaning-

16 Teacher: Wait a minute, | have something to add. Guys, did you write down what
17 he said??

18 Students: not yet{, we need more time.

19 Teacher said to the student who is teaching: please give time to your classmates to

20 take notes and ask them to understand
21 or not what you taught. Now let us
22 remember the phrase ‘be a good/

23 high quality.? 75 /ii &[ High

24 quality ], =i Jii[ Best quality ].

25 Students: [took notes].
26 A few minutes later.

27 Student 16: the second one is ‘mean’?. [then explained in Chinese]. >'& & — M
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28 A It's an adjective], & E5Z[ which means 1“3 HJ[stingy ], H

29 Fh[selfish], PR [deSplcable 17s AE B0 & B AE[ As a verb it
30 means] want , B [ which means 17, ‘& #9id 220 Its past tense ],
31 it %571 #f /& [The past participle is]“meant” 1<,

Example 2, student 16 did the teaching role in word learning, and while he was
teaching, the teacher interrupted him several times. From the examples shown in lines 6 and
13, many extended turns were going on while the student paid more attention to what the
teacher was trying to explain.

3. Display question
This feature refers to asking questions to which the teacher knows the answer.

Example 3: from lesson 5

1 Student 23:  °‘Patient’, then explained in Chinese. J&%¥id[ adjectives ], £ i >
2 [ patient]. 1F N %17 /& [As a noun )i A [ patient]” ) & &

3 [ meaning ]°

4Teacher: Did you finish taking notes 1

5 Students: No. How to spell patience

6 Teacher: p-a-t-i-e-n-c-e1. Any supplement?

7 Student 23: °That’s all °©

In the example, students asked the teacher how to spell a word in line 4 of example 3.
Since the example of teaching content was about words or vocabulary learning, the feature
was used by students to know how to spell the word being spelled correctly. In typical
Chinese English classes, vocabulary learning situations occur frequently, so students typically
use display questions to understand and know how words are spelled to help them write them
easily.

Findings from Research Objective Two

The findings taken from the observation data indicated that the teacher used 7 features
from 14 features to help students develop their CIC when she was teaching English in the
classroom.
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For example, scaffolding was used 7 times while direct repair used 38 times. In addition,
content feedback was used 92 times, extended wait-time used 17 times, teacher echo used 50
times, and teacher interruptions used 34 times and extended teacher turn used 28 times in
this study.

The representation of the usage can be seen in the graph below.
Figure 3 Features used by the teacher

Features used by the teacher

B Teather

1. Content feedback
The first feature was content feedback. This refers to the comment made by the
teacher first to start the interaction.

Example 4: From lesson 1

1 Teacher: 1Zhou, please answer Tquestion 21.

2 Student 2: | In the third paragraph, (.) our paid teaching applied holidays.

3 Teacher: This sentence is also the answer , {Hi&2%5—HRBOL I IFRBER
4 [ But the answer is already there in the first paragraph], (.) am I right,

5 students?

6 Students: Yes.

7 Teacher: The first paragraph says that “teaching English organized by use company

8 is the best way to get pay to travel the world”. This is the answer in the
9 first paragraph. Right?
10 Students: Yes.

The example shows the content feedback used by the teacher for students’ feedback
on the understanding of teaching content. In example 4, lines 6 and 10 showed students using
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yes to give feedback on what the teacher asked to check if the students used the reading

strategy correctly or not. This was used to check students’ ability to understand.

2. Scaffolding
It refers to (1) reformulation: rephrasing a learner’s contribution; (2) extension:

extending a learner’s contribution; and (3) modeling: providing an example for learners.

Example 5: from lesson 4

1 Student 18: none of it is ‘meaning’, then explained in Chinese. & /& &[ means ]“/=

2 X [significance ], = [ meaning |”; %1 /2[ Adjective is ]
3 “meaningful”, =& E&[ means |“H = X [F[significant ]”(.) Did you
4 finish writing it down?

5 Students: yes|
6 Student 18: >#H < JH & A Related phrases are ]““be mean with sth”, XJ 543

7 [ Be stingy with sth ]; (.)“be mean to sb”, %% A %3] Be mean to sb];
8 (.) “mean doing sth”, EMAMIEE[ Means to do sth]; (.) “mean to do

9 sth”, Intend to do sth . <

10 Teacher: I add one phrase 1 ‘be mean for’1, [then explained in Chinese]. @7 H17E
11 s€[doomed ]. [Then repeat what student said], “we mean with sth”f, X}
12 HW)3 Be stingy with sth 15 (.)“be mean to sb”1, XX A Z3# [ Be mean
13 tosb]; (.) “mean donging sth”1, =M F[ Meanstodosth]; ()

14 “mean to do sth”, T EMHIEH] Intend to dosth]. Wang’s teaching was
15 not clear, [then explained in Chinese and English]. Mean # =AMl %
16 [There are three parts of speech]t, 2 —NJEJE %A [The first one is an
17 adjective], =B Z“F &M [Mean means mean], selfish, B

18 [ despicable ]”; YEAZFNIAE[ Asaverb ], [ It means], [intend]. i
19 Z: 30t F2 43R %R 2 [ Past tense past participle] meant, fE4ial/& [ A

20 noun is ] meaning -

21 Students: took notes.

In example 5, the teacher extended a phrase that relates to mean to let students know
more related phrases during word learning, as illustrated in line 10. Then, the teacher
reformulated the student’s teaching content in lines 11, 12, 13, and 14. This lets students who
were listening understand the teaching content. Since the situation of the example was based
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on word learning or vocabulary, this feature used by the teacher had different functions. For
example, to help the other students understand the content of the teaching, the assigned
students taught other students. Reformulation in this context helped him learn how to
organize content and how to convey their ideas to others, in which learning can be viewed as
an extended knowledge of using words.

3. Direct repair
Another feature discovered was direct repair, in which the teacher immediately corrects
the error made by the students.

Example 6: from lesson 3

1 Teacher: Go on. ‘Next mouth the city will open a new park to honor thoset who

2 died in the Tangshan Disaster.’ then explain the sentence in syntax

3 meaning. 34 [when ] those +& A\ K& & 1) 5] 58 R 58 F[ When

4 referring to a person, the leading word can only be used ] who?, (10) Then
5 learn the word _“owner”. What the syntax meaning of it?

6 Student 11: itis anone|

7 Teacher: Really? It is a verb in the sentence, [then explained in Chinese]. ‘& &IX™
8 A A ZH ) 3] [ It's the verb of this infinitive phrase 1. How about the
9 meaning when it as a none?

10 Students: quiet.

11 Teacher: As a transitive verb, iff[respect], ZF(Hi[Pay tributeto]. () 1E% 1A
12 HIEfEWE[As a noun]? Did you remember?

13 Students: quiet.

14 Teacher: explained in Chinese. [58%Z5[ honor ], Z<3£[ pleasure ]]1Then ask

15 students to translate the sentence.

16 Students: [ answered in Chinese and English]. next month 12—/ 87T A [ Sk 2
17 WO LT 3 1 K= Fp 22t N . [A new park will be opened to pay
18 tribute to those who died in the Tangshan earthquake].

In example 6, when students gave the wrong meaning of owner, the teacher
used really to let them think whether the answer was correct or not and gave the right answer
immediately. As illustrated in the example, the students had made grammatical mistakes. As
the teaching indicated, these were all grammar drills in which communication never took
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place. It shows that grammar has a big role in Chinese English teaching classes and teachers
highlight it every time they teach the students. Thus, the teacher in this study normally used
direct repair to let students see the wrong answer and provided the right answer so that the
students would be aware of their mistake immediately. Based on the turns, it also illustrates
the dominant role of the teacher.

4. Extended wait-time
Extended time is a feature that allows students to have sufficient time (several
seconds) to respond to the questions asked by the teacher.

Example 7: from lesson 7
1 Teacher: Turn to page 34, (.)we will continue our reading part. Please read the text
2 and filling the blanks.(8) First, you read the text then I will choose some

3 students to answer my guestion.

4 Students:(no)

5 Teacher: you have no choice.

6 1 minute later. (60)

7 Teacher: The first blank what should be the answer, Zhou?
8 Student 29: (2) more helpful.

In the example, the teacher allowed a few minutes for students to prepare and Think
about the answers, then waited for a few seconds after asking a question. It is shown in the
line 8 of example 13, the waiting-time was used by the teacher, which gave students more
space to formulate their answers and let them prepare inside, which might have given them
more confidence to answer the questions.

5. Teacher echo
It refers to the teacher repeating the teacher’s previous utterance and the teacher

repeats a learner’s contribution.

Example 8: from lesson 6
1 Student 26: ° Next one is ‘come to/into power’ .(.) [Then explained in Chinese and

2 English]. =& /& [means ] “44[ In power ], Came to power , began
3 to take power “. () /X id] & [Antonyms are ]“out of power”, =& &
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4 [ means |“#% JALF][ Loss of rights ]
5 Teacher: repeat what the student said, >come to/into power?, “44[ in power ],

6 Came to power, FF4EHUEL[ began to take power |7, () X i &
7 [ Antonyms are] “out of power”, & M J&[ means]“3 & ALF|[Loss of
8 rights ]’<

In example 8, the teacher repeated what the student said to let other students
write it down, as shown in lines 5, 6, and 7. This is helpful and ensures that words’ learning
went well and ensures other students remember the phrases’ meaning in learning. The
teacher’s echo used by the teacher in the English classes helped students remember what they
needed to learn well.

6. Teacher interruptions
It refers to interrupting a learner’s contribution.

Example 9 : from lesson 4

1 Student 21: LAWYER. £ (unclear from other students) [then explained in Chinese]. &=
2 )& [means ][ lawyer 1”, %A [noun]. ‘& —ANAEJE[ It has a
3 deformation ].

4 Students: Only one? Really?

5 Student 21:° law, 4%id] [noun] , “¥EfE [law]™

6 Teacher: (2) I will add one more morpheme. ‘lawful?’, what’s the meaning of it?

7 Students: answered in Chinese. = fI[legal] ?

8 Teacher: look at the PowerPoint and explained it in Chinese. 23 ] ff)[Legally
9 permitted] 1, VA [The law of] , A7) [legal] - OK, you can have
10 a break after taking notes.

In example 9, the teacher interrupted a student while teaching for extending
knowledge in line 6. An interruption is used frequently by the teacher during English classes.
The example show that when students teach words, the teacher normally interrupts them,
adds some phrases, and relates words or sentences to the students. The feature is used by the
teacher to add knowledge for students’ English learning outside of the textbook, which the
students did not learn or help them review the knowledge they have learned.
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7. Extended teacher turn
It is referred to the teacher’s turn of more than one utterance.

Example 10: from lesson 7

1 Teacher: Go ahead. ‘Elias ( ) strong believed, * [then explained in Chinese
2 and English] Believe s&3}jid] [isverb], What word modifies a verb?
3 Students: [Answered in Chinese]. Fl1d[ adverbs ].

4 Teacher: FffLLEEH" [so we need to ] strong A% J%[ change ]?

5 Students: Strongly .

6 Teacher: You are right?. (5)Now we will turn to your testing papers. ‘the building

7 ( ) wall is white is my uncle’s home’. then explained in Chinese. i

8 Bl 7 WiANE1EBhiA[ There are two predicates], X% [right ]?

9 When there is a sentence with two predicates, 3 H. ¥4 3% (I35 8 10
Hh— a7 & ERZMAE [And when there is no conjunction, one of the 11
sentences must be a subordinate clause] - If there are clauses, we should 12 underline
the main clause, F%Js& [The main clause is ]“the building is

13 my uncle’s house”, “wall is white” XM]F & M H]

14 [This sentence is a subordinate clause] , FR7E[followed ]“building”

15 And then it's a noun , FrLLIX 2 & il M A][ So this is the attributive

16 clause], “wall” 1 [and]“building” 2 [ )& 5% &[It's a congener

17 relationship ] So we need to fill it out here,“whose”. %1i& T "&[got it] ?

18 Students: (yes)

In example 10, the teacher turned off grammar analysis for sentences, which shows that
the teacher normally leads the English class and interactions. According to Kramsch (1986)
effective communication rests on learner’s ability to interact with others and to collectively
reach understandings. However, students illustrated that they have insufficient still have had
difficulty in producing correct strings of utterances. That was the reason why, students were
needed to rely on their first language or L1 to ask questions and show that they have
understood, to clarify meanings, to repair breakdowns and so on, this requires mental and
interactional ability. Thus, teachers can pay attention more on the ability of students to
communicate meaning and establish a constant process of trying to make sense on what
students were trying to negotiate, query, and clarify.
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Discussion
This section discusses about the findings of this research by linking them to the findings
of the previous research studies.

* The features of classroom interactional competence used by the Senior 1 students to
develop their CIC in English at Wenxing Middle School, Tengchong, Yunnan, China

In objective 1 of this study, 40 Senior 1 students who studied in Wenxing Middle
School, Tengchong, Yunnan, China were observed for 2 months, which involved 24 classes.
Based on the result of the findings, there are three features used by the students. They are
seeking clarification, extended learner turns, and display questions (Walsh, 2006, 2011).

In this study, seeking clarification happened when asking about grammar knowledge.
According to the recordings, we could know that grammar learning plays an important role in
Chinese English classes, which has an effective influence on English examinations, as
required by the Chinese educational system. Just as Watanabe (2016) mentioned, through
extended learner turn, learners developed methods to participate in multiparty classroom
interactions to achieve and co-construct a specific recurrent communicative activity led by
the teacher. In this study, students used learner turn for tasks given by the teacher and
interactions led by the teacher. Students use display questions to learn what the teacher
knows and to increase interaction opportunities during English learning.

According to Kirkpatrick and Zang (2011), the exam system could be defined as the
influence of testing on teaching and learning, which reflects on students’ learning targets in
this study, English grammar. Grammar explanations may require high levels of teacher talk
and very little learner participation, which is mentioned in Walsh (2002). Thus, the students
put more time and energy into writing and memorization, which makes English classes lack
motivation in speaking. As a result, less communication happens in high school English
classes, which leads to students using fewer CIC features in their English learning
procedures. What was obvious from the examples were, there was a limited interactional
strategy the students used to engage with their teacher.

* The features of classroom interactional competence used by the teacher to help
students develop their CIC in English at Wenxing Middle School, Tengchong, Yunnan,
China
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In objective 2 of this study, one English teacher who taught at Wenxing Middle School,
Tengchong, Yunnan, China, was observed for 2 months, which included 24 classes. To
analyze the features used by the teacher in her English classes, a conversation analyzer was
used to determine the teacher’s use of classroom interactional competence during teaching
procedures.

There are seven features of classroom interactional competence used by the teacher at
Wenxing Middle School, Tengchong, Yunnan, China. They are content feedback, scaffolding,
direct repair, extended wait-time, teacher echo, teacher interruptions, and extended teacher
turn.

The teacher used content feedback, responding to the message, and not the linguistic
forms used to articulate a particular message. In this study, the teacher used content feedback
the most frequently compared with other features. Content feedback in this study showed that
the teacher checked whether students understood or not during their learning procedures.
According to Hougham (2015), scaffolding is a necessary balance between evaluative and
discoursal kinds in particular, and less teacher-teacher echo and more extended wait time is
needed. These findings are consistent with Walsh’s (2002, 2006) and Walsh’s and Li’s (2013)
findings that using scaffolding and extended wait-time while reducing teacher echo can create
space for learning. Extended wait-time gave students the courage to answer questions, and
teacher echo could make students remember knowledge that needed to be tested well in this
study.

Extended teacher turn sometimes happens after teacher interruption. The teacher
interrupted students for many reasons, such as correcting their errors, which was called
"direct repair" in this study. In the research, extended teacher turn was used by the teacher to
add or explain the teaching contents. This feature was important in the teaching process since
the teacher played a core role in the Chinese English classes. Teacher interruption was used
in this study to correct errors or extend students’ contributions. Furthermore, the teacher
interrupted students and gave them suggestions when they asked, "teacher,” how to teach in a
way that is more useful to other students’ learning. In this case, the direct repair is used by the
teacher to correct students’ errors when they are pronouncing a word or answering a question.
According to Walsh (2002), “there is certain logic in keeping error correction to a minimum

in oral fluency practice activities to reduce interruption and maintain the flow of interaction”
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(p. 11). Those findings were mentioned by Wasi'ah (2016), who said that the teacher used
those features related to the pedagogic goal.

As previously stated, China's education system is a state-controlled public education
system that emphasizes a nine-year compulsory system. This includes preparation time for
the National College Entrance Examination (NCEE) or gaokao (Brandenburg & Zhu,
2007). Since the population in this study is in high school and learning and teaching for
Gaokao, due to this situation, English is a required course for students. Therefore, the
teachers are required to teach according to the teaching program of the educational system in
high school, which is led by teachers in Chinese education. Therefore, teacher-centered
learning normally happens in Chinese English classes, which caused teachers to use many
types of features of classroom interactional competence more than students in this study.

Recommendations

Teachers need to understand CIC carefully and then arrange and design teaching
objectives using CIC, such as adding more teaching activities that can promote the smooth
running of the teaching procedures or allow students to interact more. In addition, the teacher
should also develop their abilities to use CIC in English teaching, depending on the English
level of the students, to avoid no function feature use.

More importantly, perhaps teachers can learn something on this research by trying to
understand their teaching by looking at the transcriptions as these tell what was going on in the
classroom. Perhaps if teachers would let their teaching to be more student centered rather than
teacher centered type of teaching, they might be able to provide more space to their students’ to
interact with their peers or teacher further.

A longer period for further research is needed to make the study more comprehensive
and on teacher and student talk evaluation in English classrooms. As well, future researchers
need not only to focus on checklist or observation as part of the instrument but a
comprehensive journal is needed.

Conclusion
There have been several studies in the ELT domain on classroom interactional
competence. Many researchers have found CIC affects students’ English language learning;
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thereby, many teachers use CIC to enhance students’ learning space and chance when they
are teaching. This study was focusing on indentifying the students-teacher talk/
teacher-students talk features to develop students’ interactional competence using Walsh
(2006) SETT Evaluation in the Chinese English classes. As the researcher, | believed that the
students and the teacher who participated in this study still need to understand how to use
certain features of CIC in a classroom further and that teacher should focus more on their
students’ communication rather than focusing on mistakes. As teacher-centered teaching is
widely used in China, this is the reason why the classroom is dominated by the teacher, and
the students are just there to answer what they were asked to answer or do. Thus, in order to
help students’ interactional competence, especially in English, teachers should be aware of
how they teach by evaluating how many turns they make in teaching and slowly shifting their
way of teaching to a more student-centered type of pedagogy in order to make teaching and
learning English effectively.

Similarly, teachers need to understand; rearrange, and redesign activities to make more
space for students to participate actively. In this manner, students might be able to engage
more in discussion and motivate them to interact during classes. Due to the test system,
perhaps this is one of the limitations of time for Senior 1 students to do many activities in
their English classes. Therefore, the teachers need to develop their ability to teach strategies
to enhance students’ interaction during English classes and not just focus on the drill system.
Hopefully, this research will help teachers and students to be aware of why communication is
always the weakness in the Chinese system. In this manner, the features found will be used
further to help teachers and students be more engaged in real classroom interaction.
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