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Abstract

Fish protein has today come to be rated high by nutritionists. It is only appropriate
that India, having accepted the goal of “healthy food for all” does its best in commercial
fishing. Global Fisheries and aquaculture production have increased from 117 million tonnes
in 1978 to 125 million tonnes in 1999. As the production from capture fisheries has almost

remained stable during the last decade, the increase has largely come from aquaculture.

This study aims at (i) Portraying the socio-economic status of the fishermen in the
Ramanathapuram district in Tamilnadu, and (ii) examining the methods of fish catching and
fish marketing in the study area. Relevant primary data and yearly reports on production and
export of fish in India were collected for the period from 1990-91 to 2010-11. Secondary
data for the study were also collected from the records of journals, statistical handbooks and
year books. Tabular analyses were done to work out the percentages and average values.

The study finds that the marine fish production had increased to 3.2 million tonnes in
2010-11 from 2.3 million tonnes in 1990-91. The highest marine fish production was 3.2
million tonnes in 2010-11, followed by 3.1 in 2009-10. The lowest marine fish production
was 2.3 in 1990-91. India’s export of marine products value had increased from 4007.6 crore
rupees in 1996-97 to 11550.5 crore in 2010-11. India’s highest export of marine products
value was 11550.5 crore in 2010-11.

The study concluded that most of the fishermen’s main problem in raising finance is
their inability to give security for the loan. Even for getting financial aids through
government banks, security is essential. The study found that food assistance and cash grants
from government and non-governmental organisations, as well as donations of boats and

fishing gear and boat repair stations were all available to them.
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Introduction

Fish protein has today come to be rated high by nutritionists. It is only appropriate
that India, having accepted the goal of “healthy food for all” should be taking a fresh look at
fishing. The catching of fish falls into two categories: commercial fishing and sport fishing.
Commercial fishing is one of the world’s major industries and an important source of food

supply to a large per cent of population.

While in agriculture farmers attempt to increase the harvest of the land, fishing,
attempts to reap the harvest of the sea and the inland waters. With ever increasing growth of
population, uninhabited land has become scarce. With ever-growing population, the basic
food needs require large production. So, the marine sources of food materials should be

exploited to ensure balanced diet with animal protein and fat.

Global fisheries and aquaculture production have increased from 117 million tonnes
in 1978 to 125 million tonnes in 1999. As the production from capture fisheries has almost
remained stagnant during the last decade, the increase has largely come from aquaculture.
The global pattern of fish production owes much to the activities of China that accounts for
32 per cent of the world total in terms of quantity. Other major producers are Japan, India, the
United States, the Russian Federation and Indonesia.

Indian Fisheries

Indian Fisheries are an important component of the global fisheries and the sector has
been recognised as a powerful income and employment generator. It is also a source of cheap
and nutritious food. The sector’s contributions to foreign exchange earnings are substantial
and the earnings constitute 1.4 per cent of the GDP. More than 6 million fishermen in the
country depend on fisheries for their livelihood. The country with a long coastline of 8118
Km. has an Exclusive Economic Zone (EEZ) extending to 2.02 million Sq.Km. - 0.86 million
Sg.km. on the West Coast, 0.56 million sq.km. on the East Coast and 0.60 million
sg.km.around the Andaman and Nicobar Islands - which is highly suitable for developing
capture and culture fisheries. With the absolute right on the EEZ, India has also acquired the
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responsibility to conserve, develop and optimally exploit the living marine resources within

this area.

Fisheries in Tamilnadu

Tamil Nadu, with its 1076 km of coastline (13 per cent of the countries coastline),
0.19 million sg.km of EEZ (9.4 per cent of the India's EEZ) and continental shelf of about
41412 sq.km is a leading state in fish production. The marine fisheries potential of the State is
estimated at 7.19 lakh tonnes (3.69 lakh tonnes from less than 50 m. depth and 3.5 lakh
tonnes beyond 50m. depths) as against the all India potential of 39.34 lakh tonnes. Of the
East Coast states, Tamil Nadu handles the maximum catch followed by West Bengal.

The State has a fishermen population of about 6.9 lakhs, of which 2.62 lakh fishermen
are actively engaged in fishing from 591 marine fishing villages scattered along the coast.
There are 994 primary fishermen co-operative societies, which include 289 inland fishermen
and women cooperatives with a membership of 337,598 men and 59486 women members.
Presently, 10278 mechanised fishing boats and about 49000 traditional crafts, of which 20000
crafts have been motorised with outboard motors, are engaged in marine fishing. There are
three major fishing harbours, two minor fishing harbours and several fishing landing centres,
which partially cater to the landing and berthing requirements of the marine fishing fleet.

While the contribution of marine fish production of Tamil Nadu to the All India
marine fish production was in the range of 13.4 per cent in 1999-2000, contribution of inland
fisheries to the total fish production from inland resources of India was about 4 per cent. As
against the total fishery potential of 9.65 lakh tonnes from both inland and marine resources
of Tamil Nadu, the present level of fish production is 4.75 lakh tonnes, which is about 49.5
per cent of the total potential. The export of marine products from the State during 2001-2002
amounted to 58,483 metric tonnes valued at Rs. 20,164 million.

Major Fishing Districts in Tamilnadu

Tamil Nadu has become one of the leading producers of marine fish. The annual
marine fish production in the State stands at 3.93 lakh tonnes. The actual fish production had

witnessed a marginal improvement from 3.93 lakh tonnes in 2007-08 to 3.97 lakh tonnes in
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2008-09. Of the major marine fish producing districts in the State, Ramanathapuram district
tops the list with 81569.65 tonnes, followed by Nagapattinam, Thiruvarur and Thanjavur
(78881.50 tonnes), Tuticorin (48510.27 tonnes), Kanniyakumari (39627.60 tonnes) and
Chennai ( 32086.60 tonnes) put together accounted for more than 60 per cent of marine fish

production in the State.

Of the total marine fish production (3.97 lakh tonnes), the share of demersal variety
was at 2.26 lakh tonnes and pelagic variety accounts for 1.71 lakh tonnes. In spite of this
achievement, in many states, it created inter-sectoral conflicts in traditional and mechanized
sectors, problems between fishing groups of different states and conflict between ring seine
and trawl labourers. But the worst impact was the changes it brought in the livelihood pattern
of the labourers working in trawlers. For almost two months of the year those fishermen who
contribute a major portion of export valued marine products are deprived of any source of
employment and their income levels face a serious setback during the period. This period is
usually associated with problems like poverty, malnutrition and increase in debt among the
fisher folk communities engaged in trawling (Kurien John, 1978, 1995; Datta et al., 1989;
Joseph Sherry, 1995). The present study was undertaken to address changes in the livelihood
of fishermen in the form of problems like unemployment, poverty and low-income level,

following implementation of trawl ban in the marine fisheries sector.
Objectives
1. To portray the socio-economic status of the fishermen among the Ramanathapuram
district.

2. To examine the methods of fish-catching and fish marketing in the study area.

Methodology
Collection of Data
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For the present study, the time serious data and yearly reports on production and
export of fish in India were collected for the period from 1990-91 to 2010-11, 2001-02 to
2010-11and 1996-97 to 2010-11. Secondary data for the study were also collected from the
records of journals, statistical hand books and year books. The available information is

judiciously used in the paper.

Tools of Analysis
(1) Tabular analysis

Tabular analyses were done to work out the percentages and average values.
(2) Estimation of Compound Growth Rate

The exponential trend equation which directly gives a constant rate of
increase/decreases per unit of time is sometimes called the “Geometric” or Compound

Growth Rate.

Compound growth rates were estimated by fitting exponential trend equation of the
following type.

Y =  abl------------- (1)
Where,

Y = production/Export

t = Time variable in years

a = constant
and b = @a+n
Where, r = compound growth rate

The equation (1) takes the linear form by taking logarithms of both sides of the
equation as follows:

LogY =loga+tlogh
Compound growth rate is computed using the following formula

Compound Growth Rate (CGR) = (Antilog (Log b) — 1) x 100
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Tamil Nadu General Information of Marine Fishing Villages-Year 2010

Table: 1

Costal length Population
No. Of
of the ) ) Non- ) Emplo | Emplo
. . marine Mechanised _ Literat
SI.No District maritime . Mechanised | Gears yed yed
L fishing Male Female | Total crafts es
district(in ) crafts men | women
villages
kms)
1 Chennai 19.0 44 36552 34505 71057 908 1662 9418 | 43205 | 19511 5449
2 Thiruvalllur 27.9 58 20845 20958 41803 98 5101 36629 | 16653 | 12064 | 2914
3 Kancheeepuram 87.2 44 13179 12630 25809 7 3250 10291 | 12775 7815 1361
4 | Villupuram 40.7 19 7542 7381 14923 17 1804 11477 6855 4225 1790
5 Cuddalore 57.5 49 20856 19726 40582 640 5000 55987 | 21163 | 11910 2454
6 Nagapattinam 187.9 51 40796 38972 79768 1465 4129 32652 | 39144 | 23753 5416
7 Thiruvarur 47.2 13 5291 5074 10365 -- 47 19589 6739 3150 1646
8 | Thanjavur 45.1 27 12952 12426 25378 469 1031 33032 | 12115 | 5990 839
9 Pudukkottai 42.8 32 12944 12083 25027 866 1710 32129 | 13125 6813 504
10 | Ramanathapuram 236.8 184 60234 57057 | 117291 1804 5078 88847 | 65545 | 34574 | 8441
11 | Thoothukudi 163.5 21 35828 33730 69558 352 2197 42193 | 50122 | 19158 2022
12 | Tirunelveli 48.9 7 10275 9935 20210 -- 1395 28653 | 16047 | 5339 815
13 | Kanniyakumari 715 42 71018 66922 | 137940 1383 9366 24735 | 95578 | 40168 3692
Total 1076.0 591 348312 | 331399 | 679711 8009 41770 425632 | 399067 | 194470 | 37343

Source: Marine Censuses-2010
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The Table 1 shows that the Tamil Nadu general information of marine fishing villages-2010.

Tamil nadu has 13 coastal districts and 1076.0 Kms coastal line. Ramanathapuram
district has longest coastal line in 236.8 kms. Compared to Tamilnadu districts, followed by
187.9 kms. of Nagapattinam, 163.5 kms. of Thoothukudi and 87.2 kms. in Kancheepuram.
The lowest coastal line district is 19.0 kms. in Chennai. In about 591 marine fishermen
villages of Tamilnadu, 348312 male and 331399 female (a total of around 679711) fishermen
are in Tamilnadu. Ramanathapuram district has the highest number of fishermen villages 184,
mechanised fishing crafts 1804, fishing gears 88847 and fishing employed women 8441 in
Tamil nadu, followed by highest fishermen villages 58 in Thiruvalllur and 49 in Cuddalore.
The lowest fishermen villages are 7 in Tirunelveli district. Kanniyakumari district has the
highest fishermen male population of 710118 and the female population of 66922, and
fishermen literates 95578. This district also has the highest total of non-mechanized fishing
grafts 9366 and employed men 40168 in Tamilnadu. The lowest male population 5291,
female population 5074, fishermen literates 6739, non-mechanised fishing grafts 47 and

employed men 3150 are found in Thiruvarur district.

Note that fishing as a profession is caste-based in Tamilnadu. There are castes which
exclusively go for marine fishing and also there are castes which deal with inland fishing.
There is some change in this pattern and it also looks like that individuals from non-fishing
castes are presently involved and employed in fishing activities. But details of such

involvement and its impact on fishing as an economic activity are yet to be documented.
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Table: 2

Estimated Marine Fish Production - Craft Wise by Districts for the Year 2010-11

(Quantity in Tonnes)

Non-Mechanised
SI.No District Mechanised Non- Shore seine Total
Motorised
Motorised crafts
1 Chennai 2156471 7573.137 5145.902 0.000 34283.110
2 Thiruvalllur 0.000 5786298 3857.532 0.000 9643.830
3 Kancheepuram 354.478 928183 6187.388 0.000 15822.949
4 Villupuram 561.257 11613.678 | 7742.452 539.633 20457.020
5 Cuddalore 16059.458 5333.355 3358.900 780.017 25531.730
6 Nagapattinam 44277.272 15549.840 | 10566.007 0.000 70393.120
7 Thiruvarur 1
5 Thaniavar } 8283.660 2909.158 1976.752 0.000 13169.570
9 | Pudukkottai 27523.046 9665.884 | 6567.900 0.000 43756.830
10 | Ramanathapuram 54378.409 18872.507 | 12864.081 337.163 86452.160
11 | Thoothukudi 33454.950 11749.123 | 7983.447 0.000 53187.520
12 | Thirunelveli 0.000 5760.468 | 3840.312 0.000 9600.780
13 | Kanniyakumari 26748.376 9393.826 | 6383.039 0.000 42525.240
Total 233204.977 | 113488.356 | 76476.713 | 1656.813 | 424823.859
Percentage 54.89 26.71 18.00 0.39 100.00

Source: Commissioner of Fisheries, Chennai-6 (2012)

The Table 2 shows that the estimated marine fish production in Tamil nadu - craft

wise by districts for the year 2010-11.

Tamilnadu marine fish production craftwise (mechanised, motorised, Non-motorised

and shore seine crafts) is highest 86452.160 tonnes in Ramanathapuram district, followed by
70393.120 tonnes in Nagapattinam, 53187.520 tonnes in Thoothukudi and 43756.830 tonnes
in Pudukkottai. The shore seine craft marine fish production is followed only in three
districts. There are Villupuram, Cuddalore and Ramanathapuram. In total, Tamilnadu marine
fish production through mechanised boat is 54.89 per cent, by motorised boat it is 26.71 per

cent, by non-motorised boat it is 18.00 per cent and shore seine crafts is only 0.39 per cent.
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Table: 3

Production and Export of Fish in India 1990-91 to 2010-11

Fish production (million tonnes) Export of marine products

vear Marine Inland Total Qe (000 Value(Rs
tonnes crore)

1990-91 2.3 1.5 3.8 140 893

2000-01 2.8 2.8 5.6 503 6,288
2003-04 3.0 3.4 6.4 412 6,087
2004-05 2.8 35 6.3 482 7,019
2005-06 2.8 3.8 6.6 551 8,363
2006-07 3.0 3.8 6.8 612 7,620
2007-08 2.9 4.2 7.1 541 8,608
2008-09 3.0 4.6 7.6 602 10,048
2009-10 3.1 4.8 7.9 678 12,901
2010-11 3.2 5.1 8.3 813 13,150
CGR 2.37 10.75 6.69 13.07 21.60

Source: Department of Animal Husbandry, Dairying and Fisheries. (2012)

The Table 3 shows the quantity and value of fish production and export of marine
products in India from 1990-91 to 2010-11.

Marine fish production had increased to 3.2 million tonnes in 2010-11 from 2.3
million tonnes in 1990-91. The highest marine fish production was 3.2 million tonnes in
2010-11, followed by 3.1 in 2009-10. The lowest marine fish production was 2.3 in 1990-91.
The quantity of the export of marine products had increased from 140 thousand tonnes in
1990-91 to 813 thousand tonnes in 2010-11. Even though the Indian fishing communities
producing 3.1 million tonnes, where as they are exported only for thousand tonnes of marine
products. Export of marine products were shows in table was increasing trend expect the year
2003-04, 2004-2005 and 2007-08. The main reasons for decline in the catch rates due to

natural calamities, over flow of wind and heavy raining seasons etc.,
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The export of marine products value had increased to 12,901Rs. Crores 2009-10 from 893
Rs. crores 1990-91, which were followed by the 10,048, 8,608 Rs. Crores in 2008-09 and
2007-08. The lowest marine products export value was 893 Rs. Crores in 1990-91.

The estimated compound growth rate of production of marine, inland and total was
positive 2.37, 10.75 and 6.69. Exports of marine products quantity and value were 13.07,
21.60 positive.

Table: 4
Export of Fish and Fish Products in Tamil Nadu 2001-02 to 2010-11

Year Quantity (Tonnes) Value (Rs.in Lakhs)
2001-02 58482 201640.00
2002-03 70147 250787.00
2003-04 68462 207116.00
2004-05 70809 206804.00
2005-06 72418 199572.00
2006-07 72883 206805.00
2007-08 72644 181314.00
2008-09 68397 177220.00
2009-10 73327 198207.47
2010-11 86181 286019.00

CGR 2.38 0.22

Source: Director of Marine Products Export Development Authority, Chennai-40 (2012)

The Table 4. Present the results of export of fish and fish products in Tamil Nadu
during 2001-02 to 2010-11.

Export of fish and fish products quantity had increased from 58482 tonnes in 2001-02
to 86181 in 2010-11. The highest export of fish and fish products quantity was 86181 tonnes
in 2010-11, followed by 73327, 72883 tonnes in 2009-10 and 2006-07. The lowest fish and
fish products quantity was 58482 tonnes in 2001-02. The export of fish and fish products
value had increased to 286019.00 Rs. Crores in 2010-11 from 201640.00 in 2001-02,
followed by 250787.00 in 2002-03 and 206805.00 in 2006-07. The lowest fish and fish
products was 177220.00 in 2008-09. The estimated compound growth rate was positive for
both quantity and value. The CGR regarded in quantity 2.38 and value0.22.
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Table: 5
Exports of Marine Products Principal Countries — Rupees
(Rs. in Crore)

Marine product 12976- 1997-98 | 1998-99 | 1999-00 | 2000-01 | 2001-02 | 2002-03 | 2003-04 | 2004-05 2005-06 | 2006-07 | 2007-08 | 2008-09 2009-10 2010-11 CGR
China 262.7 4275 216.8 380.1 529.1 404.9 5715 408.2 495.5 666.9 516.1 679.0 500.7 1093.6 1266.5 8.92
Taipei 78.4 46.3 31.0 47.0 159.1 165.8 203.6 50.4 41.3 46.8 69.6 62.3 98.6 2415 305.5 7.30
Hong kong 146.4 88.1 62.6 79.2 109.5 91.7 109.6 124.8 152.8 183.5 191.2 254.7 328.0 755.1 577.0 14.88
Italy 112.3 61.7 86.1 100.8 134.2 142.4 158.1 159.9 168.0 212.9 301.1 293.9 304.4 420.6 517.2 13.76
Japan 1695.9 2077.9 2054.2 21275 2329.3 1641.8 1555.2 1112.8 1225.0 1133.6 1278.2 1093.3 1028.2 1164.1 1508.1 -4.61
Spain 107.8 82.3 136.8 173.3 203.8 288.2 385.8 302.4 459.3 516.0 569.9 633.9 5125 685.0 755.4 16.42
Thailand 53.9 73.0 103.2 101.9 130.0 157.0 224.3 108.0 86.7 113.9 133.6 117.1 187.6 141.4 458.2 7.78
UAE 343.6 524.5 3534 274.1 325.1 206.8 167.6 155.5 211.8 246.5 278.5 2374 263.4 328.9 288.2 -2.10
U.K 181.6 181.5 140.9 199.2 278.3 259.4 329.3 296.1 365.6 350.0 414.2 335.5 299.2 386.1 348.2 6.20
US.A 388.0 515.4 625.0 782.6 1091.7 12941 1885.8 1888.4 1512.8 1555.8 1289.3 889.5 961.2 974.0 1770.7 6.55
others 637.0 508.7 5587 859.0 1077.2 1246.2 1337.3 1502.1 1750.5 2010.1 2959.5 2330.1 2582.6 3440.0 3755.8 10.63
total 4007.6 4486.8 4368.6 5124.6 6367.3 5898.3 6928.1 6105.6 6469.2 7035.9 8001.0 6926.7 7066.4 9900.0 11550.5 6.16

Source : Directorate General of Commercial Intelligence and Statistics.(2011)
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The Table 5. Shows that the India’s export of marine products principle countries
from 1996-97 to 2010-11.

India’s export of marine products value had increased from 4007.6 crore in 1996-97
to 11550.5 crore in 2010-11. India’s highest export of marine products value was 11550.5
crore in 2010-11. The lowest export of marine products value was 4007.6 crore in 1996-97.
In 2000-O1india’s highest export of marine products to Japan value was 2329.3 crore,
followed by 2010-11 USA 1770.7 crore. The lowest export of marine products to Taipei
value was 31.0 crore in 1998-99.

The estimated compound growth rate was positive China, Taipei ,Hong kong ,Italy
,Spain, Thailand, U.K ,U.S.A and others countries 8.92, 7.30, 14.88, 13.76, 16.42,7.78, 6.20,
6.55 and 10.63. Japan and U.A.E was negative -4.61 and-2.10.

Findings

» Ramanathapuram district has highest fishermen villages 184, mechanised fishing
crafts 1804, fishing gears 88847 and fishing employed women 8441 in Tamil nadu.

» Tamil nadu marine fish production craft wise (mechanised, motorised, Non-motorised
and shore seine crafts) highest 86452.160 tonnes in Ramanathapuram district,
followed by 70393.120 tonnes in Nagapattinam, 53187.520 tonnes in Thoothukudi
and 43756.830 tonnes in Pudukkottai.

» Marine fish production had increased to 3.2 million tonnes in 2010-11 from 2.3
million tonnes in 1990-91. The highest marine fish production was 3.2 million tonnes
in 2010-11, followed by 3.1 in 2009-10. The lowest marine fish production was 2.3 in
1990-91.

» The export of marine products value had increased to 12,901Rs. Crores 2009-10 from
893 Rs. crores 1990-91, which were followed by the 10,048, 8,608 Rs. Crores in
2008-09 and 2007-08.

> Export of fish and fish products quantity had increased from 58482 tonnes in 2001-02
to 86181 in 2010-11. The highest export of fish and fish products quantity was 86181
tonnes in 2010-11, followed by 73327, 72883 tonnes in 2009-10 and 2006-07.

» The export of fish and fish products value had increased to 286019.00 Rs. Crores in
2010-11 from 201640.00 in 2001-02, followed by 250787.00 in 2002-03 and
206805.00 in 2006-07.

» India’s export of marine products value had increased from 4007.6 crore in 1996-97

to 11550.5 crore in 2010-11.
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Suggestions

Fisheries management is a continuous and interactive process, where, economic,
social and ecological costs and benefits are to be understood and interventions designed. A
road map for ensuring us trainability, equitability, eco system conservation, eliminating
destructive gears reducing by-catch and discards and juvenile destruction, extension of
fishing in to new areas, ensuring conservation of endangered and threatened species groups,
putting into practice the FAO Code of Conduct for Responsible Fisheries, and ultimately
evolving a working model for a participatory management of marine fisheries resources of
the country is the need of the hour. This can be achieved only jointly by all the stakeholders
including fishers, scientists, policy developers and implementers.

Conclusion

The livelihood process will create opportunities for more income as well as improve
the resource base of the poor people of coastal areas. Moreover, institutions involved in
income generating activities and other support services may work in close cooperation among
themselves for development of sustainable livelihoods system and thus the process will
ensure more sustainable use of natural resource base of coastal fishing communities of
Ramanathapuram district.

Most of the fishermen’s main problem in raising finance is their inability to give
security for the loan. Even for getting financial aids through government banks Security is
essential.

By way of providing alternate employment the standard of living of the fishermen
family will be upgraded due to additional income of the family and also leisure time could be
spent effectively.

Furthermore need food assistance and cash grants from government and non-
governmental organisations, as well as donations of boats and fishing gear and boat repair

stations were all available to them.
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Examining Subject Teachers’ Feedback on Written Work

Meenakshi Barad Sirigiri, M.A., PGCTE, M.Phil., Ph.D.

Abstract

Feedback is widely seen as crucial for both encouraging and consolidating
learning. Little research has been undertaken to investigate Subject teachers’ actual use of
feedback in the classroom. Its complexity and its entwined relationship with teaching, learning
and assessment suggest the notion that such feedback should be explored further.

This study examines the feedback practices of two teachers of each of the following
subjects: Mathematics, Physics and Chemistry. It was conducted in an engineering college in
Hyderabad, India, where the researcher was teaching English. The samples that were used were
the written assignments submitted by students. A total of 306 feedback comments were analyzed.

Results showed that about 30% of the feedback consisted of ticks or crosses. The
remaining 28% of feedback was in the form of questions, 26% was in the form of statements and
16% was in the form of imperatives. It was found that feedback in the form of imperatives
were more influential on revisions. The assignments in which crosses were marked were acted
upon to a large extent and corrections were made. Wherever feasible oral face-to-face feedback
should be given as this will enable students to become self-evaluative. Students must not be
allowed to fall back on the rationalization that only English teachers are judges of grammar
and style. Especially for engineering students errors in grammar and mechanics can be seen by
employers as symptomatic of a less than professional level of education. Therefore it is
suggested that teacher training courses for subject teachers include training on feedback
techniques.

Introduction

In most subject teachers’ feedback, knowledge of the subject matter and pedagogical
content are mitigating factors. These are critical factors in teaching. For many students the
quality of the feedback they receive on their assignments is a measure of the quality of teaching
by the lecturer.

The greatest complaint by students is that they simply do not get enough feedback or that
the feedback that they do receive comes too late for their learning. Sadler (1998) argues that the
appropriateness of feedback depends on its ability to be understood by the student and its
capacity to encourage effective approaches to learning. The quality of feedback is therefore
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determined by the quantity of comments that have a positive influence on the students’ work that
are received within an effective turn-around time.

There are several ways of teaching and learning. These ways can be seen from a
teacher’s perspective, as well as a learner’s perspective. Samuelowicz and Bain (1992) suggest
that there are five levels of teaching, going from a “surface” approach to a “deeper” approach.
These levels are described as: imparting knowledge; transmitting knowledge; facilitating
understanding; changing students’ conceptions and finally; supporting student learning. Good
teaching involves finding out from students where they experience difficulties in learning
the subject matter, what outcomes they have not achieved and what aspects of teaching can be
changed to ensure high quality learning.

Need for Feedback

Feedback is widely seen as crucial for both encouraging and consolidating learning.
Summative feedback designed to evaluate writing as a product has generally been replaced by
formative feedback that enables students’ future writing and the developing of the writing
process. The importance of feedback emerged with the development of learner centered
approaches to writing instruction in North American L1 composition classes during the
1970’s. The “process approach” gave greater attention to teacher-student interactions and
encouraged teachers to support writers through multiple drafts by providing feedback. The form
feedback took extended beyond the teachers marginal or end notes to include oral interaction
involving the teacher and the students.

Despite disagreement on other points surrounding correction there is a fair amount of
agreement among researchers on two counts 1) that accuracy in writing matters to
academic and professional audiences and 2) that students themselves claim to need and value
feedback from their teachers. Several studies have been conducted on the feedback practices of
teachers of English as a second language (Bitchener, et al. 2005), Chandler (2003), Choudron
(1984) and Ferris (2003). But few studies have examined the feedback given to students by
Subject teachers.

Definition of Feedback

Widely differing definitions of the term feedback exist. Ramaprasad’s (1983) definition is
used extensively in education literature. “Feedback is information about the gap between the
actual level and the reference level of a system parameter, which is used to alter the gap in some
way” (p. 4). In education this means the learner has to “possess a concept of the standard (or goal
or reference level) being aimed for, compare the actual (or current) level of performance with the
standard and engage in appropriate action which leads to closure of the gap” (Sadler, 1989, cited
in Clarke, 20003, p.3). Therefore, feedback should involve imparting a judgment of a student’s
strategies and skills, or his/her attainment and giving information about the judgment.
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In contrast to Ramaprasad (1983) and Sadler (1989), Askew and Lodge (2000) adopt a
broader definition of feedback to include “all dialogue to support learning in both formal and
informal situations” (p. 1). By definition this would therefore include instruction as well. Carlson
(1979) argues feedback is “authoritative information students receive that will reinforce or
modify responses to instruction and guide them more efficiently in attaining the goals of the
course” (cited in Ovando, 1992, p.4). Clarke (2000b) notes that the definitions advocated by
Ramaprasad, Sadler and Carlson emphasize control lying entirely with the teacher.

Principles of Good Feedback
Nicol and Macfarlane-Dick (2006) list seven principles of good feedback practice:
1. It clarifies what good performance is (goals, criteria, expected standards);
2. It facilitates the development of self-assessment in learning;
3. It provides high quality information to students about their learning;
4. It encourages teacher and peer dialogue around learning;
5. It encourages positive motivational beliefs and self-esteem;
6. It provides opportunities to close the gap between current and desired performance;
7. It provides information to teachers that can be used to help shape teaching.

However, the quality of feedback given by teachers is certainly questionable. MacDonald
(1991) saying that the use of feedback to improve understanding was not realized in practice
stated that teachers’ feedback “often lacks thought or depth; students often misunderstand their
teachers’ feedback... and many students do not attend to teachers’ feedback to begin with!”
(MacDonald, 1991, p.1).

The giving of grades and marks as a form of feedback and the extent to which these
should be supported by written comments remains a controversial area in the literature.
Information fed back to the student was feedback only when it was used to close the gap. Grades,
specifically, do not fulfill this role as they provide limited information, distracting students from
deriving any learning value from the feedback. They are inefficient for teaching students. On the
other hand test scores alone are of limited value as they focus only on the product and not on the
learning process.

Timing of Feedback

The timing of feedback is critical. Feedback needs to be given as soon as possible after
the event (Freeman & Lewis, 1998). If feedback is delayed it is less likely that the student will
find it useful or will act upon it. On the other hand giving feedback too early before the students
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have an opportunity to work on the problem can be counterproductive. Anthony (1996) argues
“low achieving students, in particular, were often interrupted with a prompt or an answer, rather
than guidance, when they hesitated or responded incorrectly” (p.44). Feedback given too
early impinges on the learning opportunities for students.

Literature Review

Sadler (1989) suggests it is easier for a teacher to comment on effort and degree of
expertise than concepts mastered and facts learnt. The Learn Project (Weeden & Winter, 1999)
examined feedback from the student’s perspective and concluded that much feedback was either
unfocused or of little use in improving learning. There was a wide range of forms of feedback,
some of which were not understood by students. But what was clear was that focused and
specific comments on how to improve work were welcomed by all students.

Hattie (2001a) suggests it is only seconds of descriptive feedback for an average student.
And more is not necessarily better! Wiliam (1999) comments on the learning of a group of 64
year-four students on reasoning tasks. Half of the students were given a scaffolded response
when they got stuck by being given only as much help as they needed to make progress. The
other half was given a complete solution as soon as they got stuck, and then given a new problem
to work on. Those given the scaffolded response learnt more, and retained their learning longer
than those given full solutions. When given the complete solutions, students had the opportunity
for learning taken away from them. “As well as saving time, therefore, developing skills of
‘minimal intervention’ promote better learning” (Ibid. p. 9).

Similarly in her study titled “Promoting Learner Autonomy in Writing - An experiment
with Indirect Feedback,” Sirigiri. M.B (2008) examined the writing of students from pre-test to
post-test, across drafts and across essays to determine what kinds of errors students commit
the most. To do this, an experiment was conducted involving essays written by 30
intermediate students of a fresher course inengineering. It was found that after administering
Indirect Feedback on students’ essays there was always a decrease in the number of errors and
this decrease in the number of errors always gave rise to increased communicative effectiveness
of the essays. A questionnaire surveying student views on the feedback given was also analyzed
which indicated that students felt that Indirect Feedback has always helped them reduce
errors and made them more autonomous learners.

In a study titled ‘Physics teachers' responses on student solutions when using motion
tasks’ (2011) Parvanehnezhadshirazian Zahra studies feedback practices of eleven upper
secondary school physics teachers in the state of Victoria, Australia. The study involved
investigating and describing teachers’ thinking, intentions or beliefs when they interpreted and
provided feedback on hypothetical students written solutions to the linear motion tasks. A major
finding of this study is that teachers’ interpretations and feedback on student solutions could be
categorized in terms of the extent to which they attended to Student Thinking and Disciplinary

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
Meenakshi Barad Sirigiri, M.A., PGCTE, M.Phil., Ph.D.
Examining Subject Teachers’ Feedback on Written Work 420



http://www.languageinindia.com/

Thinking. The discursive practice of the teachers indicated that the nature of their
feedback to student difficulties were more strongly associated with the nature of teachers’
beliefs about teaching and learning motion, than with their level of propositional knowledge, or
their teaching experience.

An examination of the literature has resulted in much theoretical description of
feedback practices, though little research has been undertaken to investigate content teachers’
actual use of feedback in the classroom. Its complexity and its entwined relationship with
teaching, learning and assessment suggests the notion of subject teachers’ feedback should be
explored further. Several studies have been conducted on the feedback practices of teachers of
English as a second language (Bitchener et al. 2005). But few studies have examined the
feedback given to students by Subject teachers.

Research Method

This study examined the feedback practices of two teachers of each of the following
subjects Mathematics, Physics and Chemistry. This study was conducted in an engineering
college in Hyderabad where the researcher was teaching English. One class of thirty students
was chosen for conducting this study. The samples that were used were the written assignments
that were submitted by students. A total of 306 feedback comments on 90 assignments were
analyzed.

The research questions that this study sought to answer are:
1. What forms does feedback given by subject teachers take?
2. What are the reasons for giving feedback?

This paper investigates the feedback given by subject teachers on students’ assignments
and examines the influence of feedback on their revisions. The writing of assignments is not
taken very seriously by students in the context of engineering education in this university. But
students are compelled to do well because assignments carry 20% of the marks assigned for
formative assessment. In this study the feedback given by 6 subject teachers was analyzed.
Students wrote one revised draft after feedback was administered. The resulting changes were
analyzed based on the degree to which the students utilized each teacher's feedback in the
revision.

Findings

Although the key concepts of formative assessment such as constant feedback, modifying
the instruction, and information about students' progress do not vary among different disciplines
or levels, the methods or strategies may differ. Results showed that about 30% (91 comments) of
the feedback consisted of ticks or marks. Of the remaining, 28% (85 comments) of feedback was
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in the form of questions, 26% (80 comments) were in the form of statements and 16% (50
comments) were in the form of imperatives.

It was found that feedback in the form of imperatives were more influential on revisions.
The assignments in which crosses were marked were acted upon to a large extent and corrections
were made.

Teachers distinguished between oral and written feedback, stating that the vast majority
of their feedback to students was written. The teachers who felt that an important component of
their oral feedback to students involved asking questions did it after the written work was
corrected. They posed open-ended questions to the class as a whole. Most Mathematics
teachers used the question “How did you arrive at this?” The issue of whether questions are
feedback is debated in research. Questions can be a vital feedback tool as they can be used to test
understanding and to develop thinking. Responding in the form of a question when it is
appropriate both continues the dialogue between the teacher and the students and forces them to
think more deeply about the matter. However, they can be used to best effect with advanced
learners. This implies that indirect feedback did not always seem to be worked on. Teachers
needed to be careful in providing more direct feedback in their subjects.

The Chemistry teachers said that sometimes students come up with correct answers—
especially to questions involving calculations - without properly understanding the underlying
physical concepts. As a case in point, one teacher noted that students may be able to correctly
solve gas- law and other types of problems but have misconceptions about the molecular-scale
processes addressed in those calculations. In cases like that they felt that all that the teacher
could do was to mark a tick. ‘Needs to be more accurate in quantitative experiments’ or some
comment like this could be written.

All the teachers supported Askew and Lodge’s (2000) broad definition of feedback,
which is “all dialogue to support learning in both formal and informal situations ” (p.1).
Two teachers indicated feedback was synonymous with praise.

Written feedback mostly consisted of comments like ‘Excellent work, Well done, Good
and neat’ But these responses often appeared so automated that teachers were unable to tell how
many times they were repeating a certain response.

Very few teachers replied that they gave descriptive feedback. One Physics teacher said
that she often wrote comments like ‘make changes to this diagram’ or ‘diagram not
proportionate’. There was evidence to show that this feedback was worked on by the student in
his revision.

The main reason given by the teachers for the small number of examples of this type
of feedback was that they were always conscious of the time and had to complete a lot of
correction and evaluation along with their teaching. All the teachers felt that a lack of time
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hindered their ability to have quality interactions for a sustained period of time with individual
students. Consequently, the written feedback provided few constructive suggestions about ways
in which students might improve their work and oral feedback could only be addressed to the
class as a whole.

In analyzing the reasons for giving feedback, all teachers suggested that feedback should
be positive and constructive. They felt that it was not only mandatory for them as teachers but it
also served several other purposes. All the teachers agreed that feedback enabled them to point
out errors, focus on improvement, motivate students, rectify misconceptions and ignite thinking.
Besides it helped them in improving their teaching practices as it told them what should be
focused on.

Discussion

It was clear that not all teachers had a common definition of feedback. On the one end
was feedback which consisted of only ticks or crosses. And on the other was nothing briefer than
global comments. Unless students have accurate information about the assessment they will not
have a fair chance of completing the assignments. Information about criteria and standards used
in all the subjects should be provided. Illustrations of how students are expected to demonstrate
their achievements can also be given. Information about the assignment should include a frame
of reference regarding standards of satisfactory performance. Examples of student work can be
used to illustrate the different levels of performance and have students discuss the criteria in
class.

In large classes there is a reliance on written comments unlike smaller classes where there
is more scope for oral feedback or one-to-one conferencing. Grades alone give students no
indication on how they can improve. They would like to understand why they have received a
particular grade and not one higher. Students want comments on their assignments to be
improvement focused and based on objective criteria. Global comments such as “very good” or
“poor” do not help in improvement and neither do comments to the entire class about an error
committed by a few students.

Furthermore, the assessment arrangements should be altered to assist students who
cannot complete assignments due to illness, English language difficulties or any other disability.

In addition, there may be occasions when circumstances outside of the students control
result in them being unable to meet the assessment requirements. In such cases a brief extension
of time in submitting the required work can be given.

This research proposes that giving quality feedback is a highly developed skill
requiring a focused and deliberate approach. It also suggests that students at this level received
very little specific, descriptive feedback. Teachers need to take time to write comments,
point out omissions, and explain their thinking when reviewing student work. Though
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students' presentation of the process that led them to the answer or reasoning errors can be
picked out and corrected, students can still be awarded partial credit for correct analysis or
reasoning even if their final answer turns out wrong. It is this presentation of the steps leading to
the final answer that illustrates whether the student has truly understood the concept. As in Math
education, it is really important for teachers to see how their students approach the problems and
at what level students are when solving the problems. Knowing this makes it possible for
teachers to help their students overcome conceptual difficulties and, in turn, improve learning.

Teachers must balance making clear suggestions with being polite. It is suggested that
effective feedback should be more descriptive rather than evaluative. Wherever feasible oral
face-to-face feedback should be given as this will enable students to become self-evaluative.

Conclusion

Our disciplines do not exist in isolation from one another and so subject teachers
expecting their students to be able to compose standard written English on any topic,
Mathematics, Physics or Chemistry is entirely within their purview as teachers. It is very
important to make sure that students are not allowed to fall back on the rationalization that only
English teachers are judges of grammar and style. Especially for engineering students errors in
grammar and mechanics can be seen by employers as symptomatic of a less than professional
level of education. If subject teachers do however mark down a paper for failure to follow
the prescribed format, poor grammar and rampant spelling errors this would simply reinforce
a standard that should be common to all academic work.

Therefore it is suggested that teacher training courses for subject teachers include
training on feedback techniques. However, to conclude, although competence, intelligence and
enthusiasm are certainly necessary conditions that make an effective teacher, they aren’t
sufficient. The subject has to excite and challenge a teacher and a lot lies in his or her ability to
inspire that passion in the students.
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Teacher’s Role in Teaching and Reciting Poetry

Sam Mohanlal, Ph.D.

This article in Tamil discusses the form and function of poetry and how poetry is
defined in the traditional grammars of Tamil. The focus of the article, however, is on the
role and function of teachers in helping students to read and enjoy poetry and on how to
create in the students a literary sensibility beyond the literal meaning/s of the poems they
read.

Reading poetry and enjoying it should become an integral part of any language arts
class. However, in recent decades, the focus of teaching poetry has become very narrow:
giving word meaning and meaning of symbols, etc. occupy the major process of teaching
poetry. While such meanings are important, the essence of poetry lies beyond literal
meaning of the words, phrases and lines.

Recitation with proper intonation and stress and voice modulation needs to be
taught. Teachers must be equipped to present models of appropriate recitation. The
distinction between prose and poetry is a key element and the teachers should know the
difference between the two and should be able to move from one to the other with ease and
skill.
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2 7 BwLswwll UGSl sewi LiligsHsCeusrigi euflpewnaseEnds@G GlFwuysT LigsH@EGn Curg)

seussflsaliniL Gouevrigw eiFl%emds @G @ewt_Gw e CoumurBEHsT @) (HHE STM6EIT 6TITLINS BTLD
2 awtibg C\&TerarCousdr(hid. @)H6T HTTeRTOTHGoU 2 DI HEWL WIS SIMESTLL L1 LiLg&@LD 6p(HEUTT6D
CFiwemer BIOLIEMSU L T LIGSBUIGWTS @0 GV OHUBFIMGI. TewTel(HdHEGHF 6lFiiiu)sr
surdiiuglsy Luind QarRUUSDHE WPTSTT (IPSHVTUSTHF GIFIILEHSGHD 2 DT HWL G (LpsiTer
g LitenL Qury) Caumur@HEener wrewreuissr CQ&fbal GaTerTeug) ()6 IeHWTSSTGLD.

CFIujEpHLD 2 M HenL_ujLb
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QFIEhEGHL 2 nrhedL &@psitenr (phEwwrer Coumur@senrsd Epeumd @ Flev
H(HSHHIHMNES  dnp (WPIpujd. Gurgieurs 2 enrhewLewll GUrmibsausnruils) 6TeDEVTTTeYILD
esrumpiine Ceuswrigws  geoflii’ L aflglgpswmasr @) medlermerr.  @leuallglpewmasr  surddlw
Sewiiy, Glssemt allglser, Caremanrar snsgamwliy ysdlwapamns GHIOUGSsTDeT. Q)bs
sl pewposewer i o ewgpew. yFAflwi FPlermed opHs Owrfl Cusbd FupsTwid ews
T MI&E S TeTerTLo60) (H&HSBEVTLD. OY6BTT6V, QFiiysr  Afwir @ FswHwWw el FlEsemerds
Hew L1965 CeusnrT(H)id 61601 HL_LTWwiD @)sVemeD. HTeugl, GFiiueaflsd @evsassnt ailldlaseaflsy allsvd s
@) HEHeVTID, sT@psuri, Liwesflensv, CFWILIHGLIT(HET D EW @)VEHBHEMIS Fn MIBETLI HsumH Mm@l
@)L misaflsy GewwwmTos) surddludgdlsr Caumi@)L misafl Gevr 9Vsvg) WeMBEHT, CGTEHACWT BHs
DY ETINIMIGE AL E TR v  aPULL  HBHEHIST Tl GFiuelled  (@)HEHBVTID, 2l
2 T hHIOSTETUSDEHTET LV CFUISHEOHD WDDHH SHTRTLILIL VT, HailEhedT gnmnEeusvrig i
sTVVTEF QFiFlsemariyd LT igsd GlFTevsugdlevemsv. @) Gurmsr Gewr LCeuafls @, (semantic gap)
suflougdsdlng).  @bsll Qumrmer  @)swL_Glsuaflwresrg, Qubbure)d  sallengullsysirer
QFrsveurHmevrsd Blriutin®Emagl. s QFTed FeiewLw Chymesr GLTHSarT(H LOEHM (LpSELOTEST
Goumy HAsv GuT(HsTEemard CFiiweflsd o srer &g sumI(HEHEDS. YBHSL CUIT(HEweTu)Lb
QuriflF@gGysmet LwsTuBSS 1 LsSpeur yhbg CETsrerCGousT(Hid.  LYmBlewsy emioliL
YDBBl0 SewioliL) sTeTml @) ePLOLILSEHSTEN TS WBISEDeTL(D ClFarled &TewTLpyHna.
@bs Gewwliysst wrmbGlurepg suflensd wWTHYID, GFTHEst G1&EBB, CFTMHET CFiged &
wrHmISenaTd CFujeflsy srewTpigSmgl. Cosiid, ClFweflsh LHMILIGILINTS 61T W BIdSe» eI LD
UTTSE (pigujid. sTHIDS, GTeer, aueain YasOwaPPHE JYSHWTST WoIWbgiad bl
sTPSLILBID CFiinsiTHemarujd HCATHTES HTRTIPIGE DS (p. ursrTFerTi CFWIL)sT, 2 enrpenL,
url® @hs psrpud QupILGSSILCUTES @eiuTn) FmmIADTT. ‘Ll B, YpHur ang b

2 WL WS/, PVIBUILD 2 WL _UIF, YFDEHE F/PT2_LYLILIFTTE 61%5/60%5, GLOTWEIT LHBVIILIGIT6YLD
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2 VWGl YPHWITLD YGI 2 PIBIL GG Coupyi i gl LT G ClFUIEGEEG WIPTIS] Y-
2 T EH LD BMLIHTUILD GCILITIBHSNILI CIFiLiyerr sTeDVTLD Limt (B) 676018 H&Hh 2 _eoymewL Glomy
o liflefHHg GG oMl Caumur@oHer Ly o sirer GlFiujephd LT (HIib, CIFIujsT BHewL_ 6TedTH
P HHSI T Iglineni_uilsd gHmISGsTarariiuBS . CFiiwenar’ Lydhs pund CFLIEDeui
Qobswaw  Capurhsser  aHICETHTUSTY B @@ OFbwyserd ugsgin  yilbs
Carstaish@s Cameuwrer Oeing’ sepsGs o fw Apiy Guwrfl peoLowd upplu ypley,
Gugid, Saupmps HpSTULD LssI Yibg Gsraeugsd Lulpd wseuar seyOTsS
CapemeuliLiBHEImg).

@@ OFiyemearts LiglLugled wrewTeuisEhs@Gl uulpd CEThsGn GuTws < HAfwir
sewL_LNg&asCeusnrigw m FAv GPlliysst FCp Car@EsLILL (Hererer. yermed, i o Aflwi
QFinysr surfiinugley vuihd CsTRsE WHURLELTWS CFiiymeaTsGNSSH B)sasL_ (Henrullsy
g plul_Rlsiter CUTGIUTeT HHSSHIHMT Tl Glarewr®), Heor UL L Pleweuu b LIweTLBSH %
SHMIGCETHSGMD ClFiinjeflsst e e, HHSH, Cwryl Bewi, CFwuweflsy LweaTLBSGSILL BsiTor
spellsaflesr LweTur®, 9pFFflwds GoluT@seller vLweTur®, vweTUBSSOUL (HeTenr 2 6uewLD,
DS GHSCsTLTH6T, GuTmer @ewL Gleuafl, vewTUTH OGHTLTUTERT HHSSHISHT PHeOlweuNHsHML
Pss6s, UGHUTLe CFig OSHT O liLmLUID  WTETAITSMET  GLTEEsmTi b
L1g &% FOIF 1w GeuessT(HILD.

CFiIuy6iT LIg &6V
O FiiysiT LIGHGD PHoUT PEHFWTHS F1pau(HLD CLpsTN GPISECHTETHeW6T (LpsiTesfmishsl ojsummlsv
SBIG6T FDEWST T GH1d 1 TeiTar@eusssr(hid.

1. GQFiwefler gemwiiiler oy litien_ullsd GluTHEHeTTHSI LIgdh@ Smeit (D bHg HisTHeD).

2. Oeiiyefer Gevsdl blubens o ewTihagl LIgdbEL0 Smet (Sperriiey CFiigev).
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3. sarEE@eTERl GFiiust @unmih us»L OuTHDED Snewest susTiggids Glarsrend ChresGsm ([
L&D ST (LDLSFI BISHTSH).
| Qsirujeflsir gyemiorileir 9jigiLienL_ufled QLT (hEHeRTiIHEI LIlgdEGLD Smesr
QFiujer Lig LiLigled LuflhHd
QFiiyer wglingsy vulpd Quub6luTws FHpeuwmn apsrgy Uy Blevevsafler o)LL ullsy
vulpAemw Cuom s meirerGeussor(hid.
1. urrerflilwrred CFiiujsT BTHESSLILIL (HsTer psy auigauGSleD LTrHMLD spsiTmId GlFLTLO6)
LG 5560
GPEGsTS:  QuIsTs;  QField  oubEBEGD  iGsismEsTT o mrHamL
aursfuiisals G wrudome. Guaud, ofu  FHE  umssmeryn Qi o)y said
ST EIMG). @)sususnolilysener o dfliiuglsy o M ul L Moy Chiddluyb 3)sVeVriosd (3)HbaTsD
pHourmed @eumewmit L liugled FHEs egHuBL. WHESwwrs GleusuGaim spelldFGaFidenas wysirer
Qerhasarts Lulpd wrarauisst Hnetul o deAnyl Mepulers) o defsAnrisarT aeTUmS
wslnfe Ceriaghe @psliuulhs] GerBlumwurssTdn. paTTe, YWoH Bleveulorsr G)bs
Ly Ol GUTE QainyafleT wugawwrear QUT T alermsTod §)®ss iy s, £
GMIHOSTemasL uTLdlev aumadn wrGeruferen, Oeuf@)dssrer, greuwgalaflasg, srears
BTLGerr Lrerelrflh S61Cm, CHTE) wreugid Cursiin jysEemer o Fafldb@hGurg, uulhd
wrewteuilesr Fpsir GleuafliLBSImg).
).  wrGsr ufsvsren: SuwGeor GlussirssrsvSsor

Guwi6lsarsd) sireusVi Hev6lsnrrel Glouirf(g)s%

BT UITEN6IT 0BG LIS BIBEWL

15 6lsartf] Hrevrig &) soflerd & Lh

) wiweorss pire_Glssrm L rerGlmfllh H6rGm

GmB6IETwE 54

5

Language in India www.languageinindia.com 13:5 May 2013 Sam Mohanlal Teaching and Reciting Poetry - Teacher's Role



<426-452>

Lot sumf) CHmpl3) wirerus/b

SQIbEBTeS 171
2. QFiyefled seumdlp sTevevrdF ClFTHEafsir QUL Seweru)d saflssallurss C\s5Mbg 6\ TsT (D
supPlsir ClurpendsCaspul LNSgI0 g 5560
@D&ECETer: @)bs Blewevuilsd LgsHslL@BL GFiiuefler weswwwresr GQurmwer LulDHFwTarHd@Hsd
CsflBg allGib. Cuab, sefllsseflls CFrhseflesr GQurmeverts yflhg ClasmsTeussir surullevTsd
QFinyewerd Ogafleurss Lflgsits LyssGauainqguw @)L kisaflsy  Ufsail Ugds WuyHpg).
@ wriilein, ureedlsst GlumpeweTu|d &HHbgIEeTdD Heumyler euflewFiiug 6\Hfbg 6&meTeuglsy
Adbass)  erpuLeVTD. eGlewrsrmmey, OlFiiyerrdflwissr GFiiweflsst ergiemas, GTewerr, spena
Y3 OweupPnEG WHHwsglud CETHSEIDTTHET. @)H6iT &Trewrorsd ClFujsTHafled  sumLd
Qerpaenpn QETHADTLisEn GLEHLLTMID SeupHld GLbAunIh &EssEefer oy iLemLuld

O|WLOEUSHVEM6V.

UN&g1d CETH)ESLIUL L aligautd
wirGsor mrevdtTew L GusGedr: 67607 56V B6oT

676076V BTGV FH6)6oT 596V Glov/f(Z)%
BIT6IT UWITENEIT 605 6 (h) LI /B! HEWLP

LB s11f] Srsvdrig ST 1Bl6rs S5 LD

BT BIL T (). 2460075, PLPBSOTCD.

3.0urmEpsCashHLdF QFTHEMeTS H&HD @)L his6fle) C&TesnT(hidn L 1Ll LilgdHHeD.
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@MI&ECGameir. LITL 66T Lil6dTLisVID, &% (HSHHIHCHTemar, ClFThHaaflsit LIWSTUT(H), 2 _aIemLEH 6T

FWSTUL S wsWTEhd  alflpedpser  ppllweipeons CMbgIEsTTERS0.  QbBlawe
WmeTaIETST LISHLLILITHDED Bmesr aueridAufler 1pHed Lilg eTeTeOTLD.

£Cip OBTESHILL HeTer GNIHOBTEDHIT LITL 0T (psd algUBEDSUD sTIQIT)
HB5515CHNL BT AFThsmer aIflenart Li[H5EaTBID sTHTLINS LD Beueflddamea)ib.
CLP&V alg6UID:
Bareww LTTTi suTBFEG)S GFarGnITi

B)ovusoytd sumyir Glyeuesonr Gyrblsusorey

ClLiwsVLmb HB%5 LyBIGCIETLY LPsVdVS
ClETB LS WVBICIHL] DTS

B&GCw G pmyfse STCr
SDIHOsTmE: 126
&HSS15CHHU euflewFliu@SS0 LSS5 aigeuid
(2) @emenio Lrr (3) usmid FeE@)E Ges@T
(4) @eugmuts surgriv (5) sTeuem @y eren
(7) Quwed ypib b5 (8) Y 5Ty WYOMVS
(9) Ozsre yows Genig srulln s
(10) 5@ Gwo (1) Gzrifl (6) pay pevor sTGr
QFTHEUT@®ET: (5H555CHDHL CFThHa6T auflewFILBSSLILIL L 6uigeuLD)
(1)@smif(2)sreir @erewiouflsir SyEewepw LTTSETLH(3)AUTEmar el eremearnt Nfbs
Qasirn sewoveui(4)@)hie Gsreis aubs Goraldema (5)srii@ GmadnTGrr stemy presT srsimem

B r&HCmest(B)geflrmesr  sriasTeLn(7)wedwimsd  UTGIGTESSULL L (8)yemeuujsnw  (psLswevd
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QargwTers(9)0srss Yemassemer allenbiGElsin H6iT UDsTHES Garesr®)(11)boewwl LTTSgIF
A& @Lb.
MBS sswsvalluil_b ST HTeVGF D H (B uHUSTHS FnDlF CIFLSMTET H6WEVEUSH. BT THTEVLPLD

QBT BIE]  PVmVSEETIGUIID by  eubgiall L & GHUled Heweveusit surallsVsne.
PVEMVE CEBTIyWNILTIGS Hemeva] LNEHMETLICLITETND HH63T | (HLOL|EET H6OTeNTLI LITTdhd| sTeirer]

HENSHIT(HEUSBTSE 6163075 D T6IT.

Il @#iiwyeflsir @)evsSlw BuGems 2 _ewTihHgl LgHGEGLD Smeir

@evs, galwib, Abubd, Brisn odu soOsERST GoEHE SOOLL  PETHTELD.
@evsHlwgdler  FApliyseper spermy  OlFIwsT  HeHELWITELD. CF I EhdBGH6T LB wysiTer
sTewTewlVL_BisT  Gory]  pwhbisemearts orgrl (Kb eustewrors  Mlehi LT allugengll
Guardurl (® (dump poetry) esreormud urlew i Guard speflwid (speaking poetry) sresrmib
yaphgisteneri. ui@GGrmbll  etetim  oMlepi  CFiiwenmesghl  poepewLw  suripailenieir
sarHHalsQFiwsmigw saftiu’ L Gsri Hnmar’ QubBHEAng eeTn  GOILIL HererTi
o 5Ca, QFiiyeparts LIgsED QmeT GBI Ll L flapeuyd LGHUTIe Qb £papeTid
vweTu@SSF CFunyeflesr pwdbensls uTFTL (Hougkhl VUG YFCIFILMeTF Feweuliig] @uievL).
Gzsir LwearTTEGar Q@ CFLWEREGU LR 2 oIS GBHUUMSE ST IDS. @)L,
Qeiyeller o U gnmisemar o enTihg O&TareaTayd SHT SpliLmLUY Qi BusmsL
uTrTl_LeyLb 6TeV6VT (hdb &L sp(h Flev LulpHF s CHemeutiLiHE M.

CuTHIUTS B)vbalw BID HeVeVG B)VbaluF Femar YMHeL 6TETLIGI sp(h CIFIILET H6VVS]
THTAUG R GG USHSDSL UGSSHID D WSS  6TULSIHTD  @eTLID, 2 WIS

Y3 OweuPewms GHBSE DS, B)ewHC Hewmev HHLD @)6STLID 6TewTd: FnMEVTLD. @)euallesriinmesrd) GoGsv

I Plwengs1IGLITeY BId L L 1fley, 2 enTieydsiT, WaTHmed @eunemmis QuTmidbg wrmuBEng. @i
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@evsdlwts uswLiuTafluyb gL g Her werdled Caurermid o ewridflasaflsst Geuafliiim reGeu
QFinyemertt UsOLGEMTET. s, welly o ewrieysCer  GFwiweflsst  GeueflliLir®  eTedTLIg)
Qpeflourdlng). @ewg o ewrihs Osresriflwmd st Gowiiur’ quiedlsy  Epsud 61 (B
QuiitiLT@ssmers @GP Bereri.

BenE G Y psnds ZlafleursD 1oL w5
YFFLD ClLipLlELD Glauer] 2_euswds 6TsoT Y

<y LiL1sh 611" @ Glodi 11T (R) 6TILL.
Qaibwelsr surulleors QeaaliIL@D ()iaysmriayser Smb GeTU @bE WS Fepanum@n. G,
3)51C8su  Qainyefledr  seurdfepw VG pewads  (aesthetics of poetry) gplsdmg.
Cainjendhsrar Gbs Psl LgdgiewTTs CFuuelgst wDHE STECILGD  UDIMES
gnMI&6M60 K1P6UHLD BB FonMIGENET (LPHE WILDTESTHTH dn MEVTLD.
1. Qsre@oésr Guimrmer

2. YwBPlmVE: HHHSI

3. Qerpsafsr LweTLTE

4. sedgens/

5. @ewsF puiid
Guogid, @eupeppis LgsG0GEUTEG BT Yiflhg CaTar CuTGEpsCapmn G THDSSTIO|L eI
CaemeuwiTerr @)L misafled Oupbswd Car(hsss Casl Curenruhn GluTHener 2 _enrihagl Gl&Tsrard
Qeinyd BuirsisTer SBss Qeiyst shs GrréssCsr® srwsiul LOsT obhs Gpréssms
Gleuefls 6l & TewTy (Lpigu|Lb.

1. Q&FrevElvFFLI GUT 6T

yeveuir Gumrgieursts ur QupmibGurg upue seflliul L 2 GSlEemerd sNSWT6TeUg] eULPHSELD.
BV R 2 HF LY G BISeTD BTHT T BOTEGID R(BH HBHWS CHITHS o DTLD BN
STHTDDWTRT  H(HEMEHH  dnMIUSTGLD. Qeuaiss sallwsemwt uliteui  CFTL6OlVFFL

QurmerTa eumS M HmHGHler Criti Gumrmewer o ewnrihgl GlFwsvLL CoussT(BHd sT6TLICSH LjsVeusoT
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Cpreswrsds Gamsrar CeusdrRb. sTHSSHIGHTL L Tad Epeumd SlhE@Gmeflsh Lsveui mmeubdbg)
LTI 2 WL WIMTHET LISV [B6VSV BICUBDGN UTHSS] OGO B6VSVN D46Us/ FHGVLILD 6T6STLIGTGLD.
QeTTey, @IGUTHeT @)HBHE Gmefley GClFTLOlFFI GluTHaTTS eubglerergl. CHili CUTHeTTS
SUBGIGTONG| LIV BIVHDN UTHIGHTILD 106GITLD [FUSVUTTS 46US| LOTGITL] (BVSVTH6UNT B 6% E%5
&9 671D’ 6TESTLIG T (&LD.

LIVBEVSY MM B6WL_SSH/LD LOSITHEVSVN

&5V wirenrris %si% (823)

Yengplened &mb!

wiresr @S & mIsTe BT GlprsSh GErssnssms

SrTGErSS) Gsa 5.
Qbsd  FomEGpallst LDSplOVESBESTES SUlPH  Cuansallst U HEWTSE  LaTLTGEL
W HF (hEBINeNSHEH STV,  HTeug @)b@GHmenear GGl L wrsll LigdsGHhCUTEl g6t
QUIT 6T 5205 GlL1sahT BITedT LITT S G51D GlLITups sTTTePaTts LITHS85Twed) Hagemsis Lirissprer oyemrs),
5reiT LTt SsTined Gmseih ClirupGET sTaTTILITISES Sersger Piss wHpAprer sTeTISTET
POHUGSGS CoTImIFIDG. YT, @hsd SHESSlEeT HUIDL ClusarlsT  WpegeDLOWTET
LIGRTLITL_T6dT Bewrid, heflerd psHedluieweu LoewMbEISTaTendd STl (Lplydngl. sLiliplt Cluesrasefer
usssTUTL (B (gL L_uileOTer  (@&sDIBVBILENST 2 _eWITHHTTS PHeurTsd @)bgh GlosTemLow e
Guentewioullsst 2 _ewrieysemer, OFWOLTL WL G H6OT  LWATHEMT(LPsHT  GlETanT(houbdl HBl6D
woPEHGEGD FGsAu pusmss somauss uurg. RsCu, Ymsploould  wonbs

STeRTLILI(BHID @)H6T B)VGEIW BlUldhend 2 60TTHgl LilgLiLigh] @)esTmuenLo W THSTELD.

2. QFrHseflsir LwesTLIT(®
M Hallewsdhd Fer GlFThseflesr LwsTUTH WEHayd WEHSIWDTOTSTEGD. HSTUGI, SGHbb
QFrmaemer ohss sallengullsst LNeTLeVF @La)sECasnu sTeusuenasuilsd GlgeafleuTaeay & ([HdEHELOTEaLD
10
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QTR WATHD LHd  LGWTSD YT aRSImIESDTCIT 9BHGS SGHSTHEUTSTY
SSxaileng LOIGUTT WISl Plowedg PHGD. Cuwaib, Ibsds %aimgwls CUTHERTI b
U sGHLEUTEH STeTTaGon Wl uUsEDuT JYsHGHTW Gwsmwds OCETHSSHIT UIGsHS
you@euri. @ssewasw Apliurer Gumflullsr Ceueflliur iyH&Hl yevsur GCUHLESSEST LIDHLISY
2 GFlaemerd enswTsTSDTIS6T. sallewsullsst @ uGSullaistar GFTmHasT 6TV  TFFF
QFTHHMTES @) (HEHOTD, THTwenmnd ClFTHHNTS (3)HHHVTD, allswerd CFTHHTTS @) (HHHMLD,
o dFflwsgs Gplufl QF GlFThoHaTTs @)(HHHVTD sLeVg GlLWTeL wTHGeur ailswerwient wirTesGeur
gl @mdsHeord. yeveun eriungliul L Qurflewwd  uweTu@RSHSTCrT Ly SSDeurt
9BDCappary JYbss sellegullsr smsmsuD Cwrflownb LwsTUGSF Ybss seallwpeow
aurdss puaGuar@n. o ffui osHEspmaTn CETESSILL L sallemsmul LEILTi6Y
QFiig| wrewTougb@Hl uwindl oefllssCGeusiRn. T(HGGHIGHTL L Tdhd &LPau(HLD SLOLITTLOMLIESTL
UTL6m6V 6T(DdId G\&TETaTeVTLD.
urLefleir  UleiTyeid:  9MEHBlT  HIMNTURTTHAYLD  LPSSHST  LIHSHUSTTHaD ol emmigs
@ rrwlilrreflesr Clumenwen i BT (B)VBIend S TFesT (B)rTeusnTesil b 6T(HSSHIHTHS DT

GHeupLh LAMIBLD YeVsV6IT, BlewFds B LY ZY6VsV6dT; B)%bb /60T

BTUSVI 9Y6VSV6IT, FFF6IT DHW6V YLDSIUILD 9Y6D6V6DT,

APUIBLD QY6VSV6IT, LOMHD (LP&ITIoU LD 9Y6V6V6dT, 6T6D6DVLI

LQUSVUIG DS QY 60TL_ L/T6UGVSIT L|B6VeU6T GLITVITLD
@Qbsd APlw uTLedley Leveur OoTssHd YMmI THTweHDEF GFThHoHemarts LwesTU®SSusTearTi.
CrrmaGeu @ rmwiilyTeflest Lsewip euTpsSl UTguil(HHHeUTD. YTV, SjeueuTm) ClFuITLO6)
siFliwemmd OCerpsemraGon  vLweTL@RSS  Oeui  yYasewwll  urgusterTi. s Glwriflepw
CuTpEpeTihgl LIgEE@GD luTepgl D6 THuley auEmaln erdliwemnd GFrhHasswer o Fafllingmn s,
LowrflsE6sarCn o flw efllliul L &red sHmsbsTipeyd @ewFud, @)(HLILINS BHTLD 6T6VVT(HLD
9MWIGeumip. @) riure_edleb LullhHd Cumb wrewTeuids@ @) LiurL edsr sefldfmlienu o Aflwi Fpesru
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allensA&E0laTHLUCHTH Heursens@l uulhfun efllss Ceusdr@b. GusYib, @)hsriure edlsv

GuoGsv gn MW (PH &(HSSTT L eDSBIeNeVE & (HdHHID &) (HLILINGE & TesTeVMLD.
SOUTTOTILSTSGSL auBSm wHenT®m UTL 60l @ITesTdh 9BIG HVBIGENET I|HILDT6T
B(HLEEHSGHS HTHewsuller o srarmibETsiTar @uDenswTer ewmulled allerTdsdldbdnmib GlLUTLHgI

Leveui LWSTLU@SSID sTEFSOSTLTaer LTLaib@ o wlGri Lsmss Qar@uuGsr® @rrosrs
Apigo, vghGuri, GCsl Guri weTdEsadEsT el @unNenswTaGou aubgl BNHEGHLD  cuesTERTLD
DDLOHSISTENT .
Fe®), GYsn, Cpliibg, G0,
Cpplbg), Cspbgl, #flbg), GG s
Lo ®), Uflpg, Filbgl, HemL
& (BT, eS| HYID Ly (D
CousTBid 9|svsv sTerr, Gl liten
ClouplGuw Hioagid pmin @&ep,
63T () FemL_ O uilesrd) eTedIMT6Y,
wepLp T 2 IS5 @)fley STCor?

CuwGsv GaTHGE&HLILIL RsiTer @ redT(h) LTL VST D Ligh@Gh CluTwg QubnenswirsGe

9BHE& @ @ewawyd wglGuri @redled eTHMEPd eTHIT WewMF GClFTED MHMID 6TFFSE\STL TaH6T
o @Lnisefled) @m wridor yerairer @maswd  aupslOFDS. GG,
Qeouperpsd Flwrs o ewribg) UTGHERSCHHD ST THDSSTHOLID BDISSESHIL-ILD Liig (ILIG6T
surwilevra lad Amtiurs CeuaflliuiBdbseVTd

@ews1GuTeTy HMIHOGTewsUWilsYisiTar &ipaupd LTL 696D Wb HVbHS Cxerallemur eTepLliLd
gevevallullsr g Hnib LTL VL LYILZD SUNTHDSS HTTIHFDSI. HDVMUDISGS HTSTSH b

uTenTeneT sJHmis CasrenrL Sewevall, @leustt permral Cuadprer, @mGs alhhah GlLMIeuTssT
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sTeoTm)  Oum@hsir wL & Speu@pld UTL VL uTgd Seor all(plinsengls urenrsr Gasl @Lmm)
2 6w GgIH e
Y GITSITIT Sy GEoTIT IFSITLOI 60T 5607  (SyGoTsoTmils Z)auesr i B)ew 10w S 569T)
ST 10T GlF6oT60T60T ClB TGSV (6T oM 10T S S/ STATITITGIBTED)
B soflribiir Guaflohur® (Glupsmrer plribur Cuefielur()
B sripLh GlLipehelFth wevGsr. ( almpsler earayts GlLimGlstbaver)
GnIbEBTMS 33
smevall GFreversd Garsven oydafds Gsstalwrersl yuwsd @i wrsr @bs @ $5/C
B)siiourny 6lFmed eusdrewiouL 631 GLIFGeUTSIT FH60T 290/ l6) HI6IT HBIGHL LOSTMSSHI6D (Q)evT60Ld FIMb%5
GIFITsD UGITeNLOEWII 2 DL 66T GLITGYLD STEHERLD H(HS5S/60 6TEIedTeIr GCIBIEDG VI’ sTSTMT6IT. ()i
ClFTeLellsl sumE D YFFflwd sVpBs Camsirall wHmID LTLOledr CBTL &555160(HHECS Heweval
EIEGHF FreswrsGa Cudflsd ger o Leturl e CeuafllliL(BhGaIuSDEHTET &H(HSSTL 6V Flmedr
ysOlweney urLedler  Fyrer  HHGCHTLL Gmsujd  SHedT  plivewLuilsy  GEsalemsenw
YHEDTRESTSLI LIgSHGD PP 6O ESIH Fo DIFDF-
3. g/ gz
@ UTL 606V aumEm Cermaseflgisiter pelldGaidbenswiTears @rewr® aflswrs ClauafllliL(haisnsi
UTi&&e0TD. @edrml, LsVsuflehl wersslsy Sleblyerm stuphs o swriddls Snmiseaflsr Glausflium.
Qb5 QeaualiiurL rarg Lo Gamersald SIEMGUL L SESs55EET@MLTS G)HHSTMID &L
QuELLITID LY HLSHED Csl LsHEL Gelmburar HeilséGsidmamu o dror &8 §)msEAns).
TOSSIGSTL LTk Epaumid LTTEWTRsT ObiomhETEDIL UTI L& & NEOTLD.
TL WL HI6WL_LILI5) WHWT GV - L06dT
L wL_& HiewL_ 11115/ GloiiwirCs
Gout’ swr_ 919 17115/ fleDevr Gsv — y6orL %

Casri e 17 Lilg L111%) GlFTebsVTrGov.
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@bstt urLedleyisirer spsuGlaumr(y ojguilad BHEHEHEHTS auSln GlFThHaaflssr CFidsens, wHMID
QBT Tl sumED saflepid YPHeL IgsH@E FHOSTHLUSHETEC ewaswTarliL(bhEn 9B SSd
QBrLTmer sSewrigiursl LlGUITT WeTEHMSHH SHeU(HLD cuUTERTLOTSEEU  SMLOHGISTONS]. 5!

W BV (LpHeD LoMMID CLPSTDHTID IgH6T HewL_(LpswMUiled HSTHTL LD BTID HTEWILD Y6VVG]
QFweLIHSHSEID BL LI BWT afleNEH@TTID LjeVeuT @)IewdrL_meugl WHMID BTETHTEUS I(lgbH6ilsD

YonCw wer afl’ ewr_ggemL_1111g GlwiiwrCs, yers Came e sowrs Ly img GFrssevrGe’
THTD FpSTWS BoOmTEss GaT LTHSMmTE SmopADTi. @hs UTLwaTdsgn GuTS
QurgleurTs yFlGLLGWTET 960 PSS WHUWTCV, GlouiwrGey, allsVarGe, clFresvrGsy’ g
Qerpaafleid @Gredsd oHles emm  ‘wer, yery Gumeim Gerpeefle)d GumnenswTeGeu
C&T[H&HSCeutT(HID 6T60TM p(h SL_L_Twid FHUBS D).

@rewL_TeugrsEll Levsui b sThSSHIS OCamenr. ur@o6lurmseryyd UurBeLT(Hemsrds
F(BHSB15CaTeanras uTHaugHarer USTHSmSUD aTSHl HNISH BT g liLeL_uilsd et
spUDMSADSHTRID ILalbsis o mrialer aulwrsan oEHGs o fu Gupmsurar
QPEMFBWSHIL 6T GFThHsewer @Quipmid Fmestr@n. @)ger Oeuafllime mer LrLedlesr (§evdsdlu
pwsensl uTrmi gl UG Spewersenssd GOUILUGL Gurepsg sursrreermi (ud: 70)
QesdusHed o amisd apaullsH0 GHsEDS eTorny SmiADTi. ety @evddwin Gwhrlu
Lovauflsir o _anridd), @i Tous) oD aupid LT WThSAST o amridd), apsTHTS), DHEH
spueui [ surdlueur GQuaoub o ewridd. QETTeY, @h%  (pDepswer 2 ewriddlaGart(h
Q(HHRISEDEMIHG P(HEUT LIgh@Gh CuUTgl HedTeniewL W LIGLUTHDEVTEY [HT6TEToUS| bHleweVwsls)Teor
o ewriFfwresrg  QUUTLweVdS  Caslusuflwpd 2 (heurTasGeusi(Hd 2 (houTdhaGeueunr(hLb.
O Afwiflest Fpsir @) FHHewaw  TENTEUEMET 2 (heuTd@eugled GleuafliiL Ceuar(hib. s, @)bHS
BTSITE 2 ewIiaydEhid Pyl CFBUOEIITWS JbSII LTL VTSI, LITLQISTOT SBSSTIG DD
Quippwei ' Guerd  eriLr_reol  LgnGuIiiLgpn  ojmss  Gel GuTfLph gL

QupeswTsGeor o wWGTTL L 1oTs 2 e»TwWTHILD 6THTH HWSHHLOITH S Fn MHEVTLD.
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@ susurmy urBHElummeflsr Gumhenaswimest LileiTLsvd @pedlsy Heor o _enriensu Gleueaflds6ls TewTy L
YeVeuir LML 2 GBlaBemend endbTsiTeug] @uisVL. P60 i 2 dd) gmesr spedlullesr 9sv6Vg gpeweFuilssr
LweTLT P LTLel GaramPamag.  Laurre Osfa@ebwiur’ L urGEUTHafsT
HHSSHIFGHYNISHG THpauTn susVsdler, OGlwevsdler, @ewiuller spedlssir  sTeueuTm HUIb LI
P0G HSTDET, sTeUUTH HLILITL VBT Lgdh@Gd GuUrupg Leveuflsr sTewrewrmisaflesr mHmMILD
2 ewridduilest Geuafliiur® uigsdlpeuflsir o Faflliflayibam L GeuafliLBSIMgG! eTeTLMBE % Lpou(HLD
GFiwysiraseaflsir suTuilevrsd ClgMbg C&msiTarsvmLD.

H0Lp spedlaaflsy susvedlerr sTPdH6\HTeOlE6T suHD OlFTHEHEREGL GLTGIuTHS H6wTIgLIL,
FBHSBWSSD, YEhewo CUTSTH LSTHST @BHULMSO UTTESOTD. Beunepnis LwsTULBSS]d5
SIDUTTOTWETSED ShUT GuhBlw STaImD LTL e TOSSIGSTL L T8k SreTs.

W& S TeusTL_LD:
umrLedleir LilebrLjevib:

@evnienas GoubsHeor @)rTeuswTedr LWL &@LD, Sj(Hefledr euigeuresr @)ywiilymesr GFemevrds @b
s@ Curi pL&dng. Curflsy @)rreuswrer LewL&6r Carevallewwibswayd Blewsy ssHUBSIMSGI.
AT,  Smhpiusid  G@OEEHEGD  QuEeSTarTar  Grreusmtet S0 @bLsTaT@arT
Coauflowyss wHussTE arpprear o DHAGL &SPsADTEHN. GOUSTMTMNTS SILISETS
Gurigsenid GlFsvev afyissr GuilGeVWliySNTiEer. LV 2 dbendsssr Claranr(® @)@ Clumepg)
sT6uallp Pewa TGN YSHMHW PMFUILST sTQIHADTIS6T. Ybs PeoFdh@ THOPTHELTE jsveur
@hass @YUl L. uTL el Ul  TIPHSTHT PMHTHMS OITSSHD eTLG  @)L_Bigefled
LweTURSS RUILOT PMFBUWSMBH H6dT LITL 60euTUleVTHS 6Tt (houbgIsTarTi.

2_WBISHISTR GLDLISHTEIT 2_IBIBEN LOTIULI UTLG)USVTLD
B 5SSl Slv1gysTenst; sTUpBSITUI STUpB U]

BWEIG GLITeY QflsVLg 5% BTV ST%i swsuGsv,
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2_pmigeuris, 2_muigeuris! Qefls S g Himsigeuri!
@bats urLewsw 2 WGrTiLwrasll UsHGLCUTE, METSPH WSS peubleurm GClFTeedlsir
Qougluilev Gurglw  plnigspn CHTOSHIL uysSTL uTL et deTysslnCapp ST
2 ul@rmi L or&d FHevsr(pest CHTHTMINHS 2 60T (LplgH DI
@)eirsn Qomy LTL 6060 HT&HsMeT gl LHLG6T @rrio LITTeflsdT LIsHL Hener ausnaTdg
BIDGBISTL HHewewT GlLTBIGHD F(HpsH5CHTH @)evnid Heaprentesr Gloubissnsnt CST(HHs CLTH
THET Cremer HVVVIDHM JYHS ST FAww auGovrens CFHlbs CurflsarTsd Hailehi

F1psHsremid urtefled Andiymt ur@GEmri.

SIG 55 L& 1), Sty BT LG G/,

SIRSET (PR.E BV, Sllg g Clsrigd CHmeT

BIGBF wlls GLI; SIGEE SDIL GHIs;

BIG BB &LV FIwwT, Sl SET Q)& GHwoT
sTagug) el pssT® (Qurssn 81 srapsgisansy 57 am G TadlssT) ausdeller sTisSIHaTTOTST §)bSLI
uriefer o ulli  BrgGu  eudQeTslser  Frer.  gOaTHINTY @i @TellEsT  Hres
o wGrml L wraslt CUITTdaseardsnsd HLD Hewr (pedr GlETan(houilng). sGou, @)HSHLI LITL M6V
L sGh CuTwg Curglu I wHssms ausisllar srwsbgiseals CaTOLILCETH PHals WHSEL s

LI SSTeV Hredt @)hals urLedlssr FAmiiy CeuefliiLBEmg).

susLe0l6uT TGOS TeOFHemearLs GUITeVELEVTLDEV eLpd 6% 6Ol & o T 6vT QLI

T(WSSIEHERGOBHTY s Sl L Cuerewwwyd  Hubleuwsgissemerd  blarenr(herer
QFTHaHERH6EETY Sl L gerewouwjd @) HOUMSL UTTSHOTD.  OlUTSHIMUTSE 66D
2 _GWITeYdH6ll, THHD, HWeEHD YWHOW HHSSHIGwenr GleuaflECaraniy Glwsvedlesr  spedls EmsiTar
CFThasmert LWSTUBSSHIMMBSE HTHT (PIgSDGI. jsuauensuiled Hpau(hd LTL O Qi 6JdbasLl

UTL 8OTE WLDbH (FSE M)
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umrL_edleir LilebrLjevLb:

CaHTFeWeD H6dT LOHEHT (Q)TTLOGT DT FEUTTEUTEIT 6T6TN)| 6T6UT68011d 6% MevdTIq (k&0 Ceuemernilsd
)ewemwieusst  LITHEWEST  BTLTOT  LOGTEOIET  LIGWTGGI6TenTedr  eTedTlengdd  GasLl () LoedTLD
SUBHBIDTTEDIn L LDSTTESHTHD, &BHDUSSISHTSMD, BILBHSHTHAD  SHTRIST 6T1LHS
LOGOT & (LPMEWEVS SHTHIFEOIHETTE MT6r. 616D, HsuGouemarulled ewLobahedt @) ImTioedr OjedTemevriilL LD
subgl westesreusst @)1 Ceublmr(m wswilwTer LS TTLTEIH HTVD HTersd ClFsLVEauasT(HID
THTLIDSE S A TeT. @)SCHTH T Gai L Carsme ghdarTer, @emarsser, aflibilarrer,
BB TeT. bdbs CBETHMWedW, JbsHmebdh SHalleht 2 wWlGrriLwrs Brearg IgHeafey 26
allWHETH Glwevedlssr sTSgIBmart) LweTLBHSSI LesTeupormy Lr@SmTir.

uehFGLom, e Gear! 2_ewerr, wirplvd

SEHFLD Y% B ST BIG TS UTFSHLD

Be55Cr! Zef), prer 2 wili- surpGlsuGsarm?

Y FFL; YLD, T 2y ] o ulli oyghiorsi]
@)hat urLsweols LgsEmeufler @redlsy Hrullsst susOpid, CIFTLCIVTITS Fiha LD PsubleuT(m
QFTMH&HEHDBGHLD @)ewL_uiled HTesTTEG6u 67dBLOTES phid 6pedlda Geuetnr(hLb.
GG Olarhdssiiul Herer susDelar 6rWSSHIEET BledMbHs GHLUSTERTNTS  GIul6GleVwpLiLLD
urLemeoud  Gumfled  eveveYmid e ullewrfledt  OeuLGewd  T(HGSWIDLD  LITL 6D»6VULD
L S@GLOLTWE &Hredlsd agnu®BElp allmelmitign gty Cuwsvedlesr sellsst Blewmba &ruilssr
T &SI LITL_eDeVLt LgdGn  Gurg  ppPIID wewphs  @lGEDG  eTTUDS
@riur_dsmertiug i Lullhd QUi wreaTaissT Qsaflars o b GsTererGamGLb.

OUVF FemeuuwlsVeVTL6D Gloevsdlsvesr spsdlullesrmed eyHuBSEIM @) sdrenClom(H 2 _awriallenesrd
F1peu(HLd LITL 606D &TewwT6VTLD.
umrLedleir Liledr LjevLb:

ST HET HBINS @TLILTeNS suehdlerid Lyeor(®), @omwiilymssr Gosy swweVIHMIG & (HLodsT
SYBTR  FGHIW QUGS SLPG ATWhES R SHTOIWTLE  H0VS  HevTemeT
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HeTolewtdCr Carearmidlprsr. @)hd UEHFLOBET cuHMHMIL, jeuEhewL i  Louiledlsd FTuiems,
ST Bler  oemil pewLewwids sHallehi  Glwsvedlewr spedlsemertt GLHLLITID LweTL(H GBS
Speumporm el pwdbgiL et sThSHS Fmmdpri. @hnre efler pwGw Glsvedlesr spemaFullsy
2 6B TeD speublouT(h Glsvedlesr pemFemit 2 FFfldh@gn Curgd 9eublauTsdluiled Curdur ) wpdsHLD
Q&THSSHIL U sSCouanr(hid. Guen, eubleurm 9guilesr @mdulleind ey  wrsdlenr
Sjeralleorsr BlnISSpn LT QI5E 2 ulleh L b HHLo.

Ligp] sparfli, aflghar Genli LisDsvsLD 655,

Clreh Clrailis HEhFLd Blsi, Fig e 45),

Y h GCIFITsV 5TEIT LOEHEWEY 6T60T, Y6IT6VTLD ST6VT, LL)6VIERYLD

6UEHF] 6T60T, [FEHFLD 6T6V, UGHF LOF6T LB T6IT.

susL60l6uT ©loevedlevr T S0STFHmaTIGLITSTN) B)sw1_uilevr 6T(L S G156 T6V
2 (HUTEHESOILDD CFTHHEHGGHD nl g HeflGWTH GleTewwu|d Gewwey @)(HsImensdsd SOl

Qurhluilsy  QuedursEGa  STeTWPIESDG. SOUTTLTILEDTSSOT  WHBHETETL S0  6u(HS M
EPESTEID LTL o G)BNE THSSISETI L T8 S EOTLD.
umrLedleir LilebrLjevib:

Folb  euriihy FenswwsHCHly  UTRTTLOGTET6T, HMEHledT GCoueSlmIenIohs D|HILOTET
OCpsrdleng Chredld ClFsvdmrsir. LTeweVd &dlreuesiledr epFsT Glauuilsdlsy GlLTETLIWIWTSS HEHPHS
Blevmiena BHewT WTHE LeuaTTeY WeweVulsd(hhgl UTTESDTET. @)eVmiend rbsiler eTfledlsv
wwnid Bn@n wrwslulesr Caallseafley @eniend surlp @)eTid LTGT, SHISET WEBH6TL Fleflsener
weudgidg  Frrigs  CFepCrrmrl Hoeurwg  erwdlpy  @eflewwwmesr  BeTGwmLflser
QerasTHCHTE svbs alwsng. Bbs Cwsterwwrar, Wsayb Frdsst CurHysHsTu
2 _ewriewed, HeMILUGMSS SHallehi @ewL uller sTpbgisEementt GupbLTeTeNLWTET Q)L Bi%6flsD
(24) vweTL@SSI uTL® QuPmISIDTI. G d WTedPW D wrThsT ClweTGlwriflse,
2 _QUEMLDIWITEHD dnMILD HailEhTledr LITL 6V &1pdHanTL_suTm) pe0lbS ).
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PRI O HRTUILD WITEPLD 6TEITRY (3)sHEITILISI (& EWIPULL,
104pemeV GlisrrGlomifl, Bl6emis s 3) b5 2y emis sl twosemii,
THPSY1D 55D GBS H1 10&E FOUFCIG T &/6veIT LD
Blp8N1D, Hibe1oufsr, Coupmysnin G5y 9@ pleweous
SLOUTTTILTSSH0 Caublmm(h @Fpedlsy FHererrTed FewmeweussliLil L g Fl(HLOSEWETd & TeswT
@aisrmn  pi  perGear  sewev@ellwrg GC&ETHmeusr, @)eVBiend  LOGTETST ()T T6UsHT6T
SThiG6leurewrmT  swwwedlest  GuTLBF FHeopulmbs swedlsst erGer  FHemihHg Blermy,
afliCluGD ClFausms Cloumisg off sBlbg plweuaTTIS HTOTESID S)ewebg Siflujb o 65T
HETUDT Blewerdgl Pl SPlajmLmwsg sTEGuwr? aam ellsrednrer. 9
ClLIcTsTanflsiT HeWW BHTIgd BHTEWEVWLD TEMVULD 2aamMdhe LBleTy)] CUBThel BMHGHMD 6 HeusnIewL W
Gewyemanyld Gpefleweuwd GewL uller edlsst Blewmbs sallewswrsds Sipeumn LTl edled &buf
surenfldbgierarTir.
ClurmenpLo, wraptd, aflermluyb, Lyemauuy,
LOWGE, [5IT@ILD, LOLPEDEY QILP/E)aumiLs!
CIBBE@GLD 5T6OT (PH6IT CIFUISHS/, 26T F)hewsullssr
Y HOBLD, BT Loy BISLD, YMl%) 24 %HIGur?
@suailp LT svsEsmaryd LI LICUTT T TS MTdGHLh Cuersd CFTHasEhdSHlemL uilsd Blmisshn
QFinumwsy OerLidFfursd GHopGaur@n OpafllGaur®id stsvevr @ewiullewr  spedlsemeanuyid
Oseflours pefaTsgILer o defssit LIgsEnGUTE LTLedlsr N own Sbss sridiyn Hib
63T &EH6vT (Lpedt o WGT T L 10T&Hd HUDTLOEV 6M(HEUF! F6vTEwTLD.
4., @enF Hwid
UTL 6V pesTemmL1 LgH@&CUTE Hewi_Liligds Geusnrigws, HMID HeussTdHBleD 6laTeiren Gouevvrig i
WPSSWLLTET BT HHbSHIHmer CGe) HarGL T, WbHHTeug HHGSTHL LTL 6067 & (HLIGILIT(H6T,
LiledrysviD, urLelieiTer & (SIS EHE LD 6T(LH G % E1h s & LD @ewLullevresr  GeTLiyy,
Qurldiuwstur® wpseflweupenm werslsd CasTasi® HM @) ewFusr Ligliuamgl urLsdler @)ens
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pwid urrrligll UgsHSe0 eTerd  G&merereord. @ews eurdiewuls upmles  @GMIOLGHOLELTS)
saipsn (ubs176) ‘Qows amdliy saorug, Qlwsss Ysrag ITESSIEEG phBULSS/MD
CBETBHSHIF Fi, Yy Yywwii Lpmls FeueweVLILIL TsD LITBeSG eTeTm  @GmION L (HererTii.
QurgieuTa Qurast surdiifer GuTg) Ga LaImSEH AUTEST LOUILTE HOULDTS §)HES0TLD,
perrev, sp(h sallewauilsy wriiilesr suruilevrasds sallehesr 61bsd @GUlmL 2 aTTSHSNTERTT 93
Qumrmer surdiiiler Gurg Ggefleyu_rwed Cumibeall eumiitiy @) wmESEIDG. gl (Hsvev, CoGsv
GO L ewgs CGureTm Lsveusit Feir o swridfemwis uTEssT surullers Glouefld6lsTenTTausn @S
H60T sailewguilsd LV 2 GIlHemend WEIWTETEUS uPdhaHLD sTedTLeng BT GG LTTSGSHTD. 9bHs
o ewriFFFHemenr TS BmisSsHl sphoui LIGHGLOLTLSG @ewsullest surTuilevTsayb 2 &bHd GI6D
apmssTipalst eurulleorsHaGw Gauells6areanty wigud, Geuefls6lasTanty Geousdrin.  (9)5Cau
Cur Benetihgl, CUTHEHTTSSI0 LsGD FDaTTGD. AsGor, Cslugn@ Pellowwrss Gews
surdlenuwd Qurmewer o ewriggid Gumr@mer surdliewUud HVbhEH FhBHbSHIL 6T HTHEMSHIW LD
wersgle OETentlh) aurHliugCar FTevd FAPHBH eTeTVTD. BGHwasw  eurAiiy  pewnCu
Cal dlpeuswyyts  gnt  urligedr GewFullad SHHSIID  Seued GFSHILTH  GFiig

g HGurflLwpid Cas CumrflL b uewL_LiLTHML FPewesruyid 2ard @ aillssng,.

QFiiuysit surdliLb uewL_LiLTHDEILD

CuGe  smpliul i @bgl sGHsIHeNsT  uliumLulld pEai  sellwg LG sH00
P@wWrss sotwar FHUOSSE CsTauCsTH YOSS S pLagsDsUTSESE Sellms
uenLLuglad peweriiy) T GeussrH. eGlerstimmsy, @bhsd S (Hewruller GCBTLdadglev
@Ol L prsirg Qurflsnstasier o wir Hevesdmsr eusrisd sTeirLg peiGeauTm el
Yl ApFDaTHDET RHEUT UDLOILSTGD. JYSTUTSHI, UGUUTIIS ClFiig Csl @b FImsir, whHmib

osueurm Cal @ GQurywls yFdw FApswarsener werdHed BlmusISI YSlw  HHbIHIEemer
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2 (HUTHGHSBHN, FTETTHS &(hdHHSCHETemauL 6T USlw FAhsewerssnarts Cuagsy, LGLUTLIeY
Caiig)  UYHSD, yplw Fpswarsmer o BHauTHH  TWSHIFL  WPBHOWSTOUTGID. A,
I DSSHL_L_wTassF CFufsr LigsHFHemels Curmissauenruilsd Aflwi wresreussli_b eTHliumTiiLg)
2 wiplewevd Sperrer sallews LUMLEGL Foerrg. GCuwlen GuilliL LigBlensvsefls

Ojgtitienuilsv g Afwi wrewreueflew Cuw CFiujsit surflE@n Fmewer GrobLient wiFEFuiH TV

BT LILGTTS WTEHTAISIST STl Salloms Ll s5GamBn Tamm @ GUBHL D Sy Iurs
UL sumiiitiy 3)(HdHS ).
9 Aflwmid uewL_LiLrHoeYId
LeLOLTHDe dpeverts UHPIL QUITSTS TORTAL WD SunTar &mSs Boadng.

9BTougl, usnLiurHped UnaluiGaGw pmeumE@Gs Sl s HsGD urliltlrsrso. @)Hle
6TELEVTTTEID GeumMOLD  (WPIgWITg) 6THTLUSTGD. YeTTeV, pUledelT B)dbHHSSMNE e1HTmesr
BleweVLILTL 6wl & Ol&TETH6Terg|. OBHTeUF], 6TUUMEHET LIeDLLILITHMD HMedT suaridFfleasrs
BT Boewn FHUBSSS CeTTHCnTCwT 9H6T Yjiglitent uilsd LsHLLILTHDY HDeb BHLdLpsiT
susniigd] e TTLGE Yiieuplehisailer HBSE. Qbss HMmHMS WTHOPNISS S Twi
wreTImaTs Sallens L LS smksalssGausmr®n. aflwrig Gaeur meTLaT )ammLI
ialley seubleurm weflgflipb peubleur® ailgwrer L OUTHDL Fmeir spoflbgisTeng sTedrm)
GULUGSnT. @)hss Spewer wgliugurs Ceefls Osresr@eaur, Gevesr Lpdbsepr. S
&(HHSIHBEHET (LPSTemaUSSDTHT.

9. simeir 9Milsev (identification of the skill)

9. 24510 (€ncouragement)

3). shyemL_w @sv (condusive environment)

m. uGliumiieyd Abgsemer (analytical thinking)

o . @enLaillrd uullpd (constant practice)
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LOTEWToUEIT sp(heussilL_1D LswL LIuTHMsY Flmewesr eueryd OlFiieugley pfflwiflesr L@ laseyid
@) T wenLOWITHST D, PSHVLIGWTH pF T Hedr rewTousil_b spaflbgisirar LiswL Ui bSmenesrds
st (hOlsTeirer pweVCeusidrHb. BHHTesr LuHLe WwnHFaener CuGs Gl&THEGSILIL (HsTer b
HhdglHensr glinenulsd fflwi oeueuiBurg sThESCauasTRIh. THSSHISHTL L THd SHlari
Apseoers FPeid VGOIUTUNS FDEID RHMUBST WHDHIBHSGD UDLOUTHDD FDeverrs

STETHUsDEGS Anhs sasrnGETers ewANS deTUmS AR o awrGausm@b. GLogib,
@) AbsemansGarT® o srupramuTy (& QETHEDTL &6, SmEsis6T dLaDmDS SMOIILITES
Ozl GFiig ugLuTihbed Apsemearullsd wreasraisner FHUGRSSHS Carsrer oL Aflwi g &iflwr
oargElrs @) HEsECauadrHb. @)eweu sph LML LILdE, WBlEHeyh LIWDIETOTeneusaTTdS (3)(hdd6Tn6uT.
Y mIFlVGH D BGHemHIw 2 6T wprewTUTL (Hd OlGTL fhemar OXYMOrONS sTedimi ewLpLILITT 6.
SV @emeu prewrent] steiTm uPBISLLBE DG  THSSIGHT L THS ‘ClEaflarss Saprses
L5/ meovTL 6T, CIBETGIIONT YPQH, CISTL T CISTHHID 2 Mayser, T LAFBHID

Ly BEB6T, 2 T BBSILD ©_CHTERTTLOG) UEMT BT GLPHMSHET ‘(1LpH6e0ll C1HTL_THEM6NE Fn DEVTLD.

FreTmTs, Heraflrallsd @ UL L LLSD 6TeTD @@ @prewrewilepwtl LwsTUBSIEF 1psmuib,
GEDLD, 9T, Gaumaulianrs feavri m i b, B et QUTETTSTT aueriéd sl L
Carewinisallsflhbgl Sjeurei gplasCappeaurn Abslsgis sellsng LsoL &bs Tl @)BESIDS-
LOTERTEUSIT LIWL G& SHallewsemit su@Gllsd uydbsF6lFiig Up wresreuiseaflsr &Hbaisemerd
Ca L Plibgy spsubleurm sallwgullsitr Gorlfl, &mEgHIF GFmley, wriy, o suenuier LweTLTE
YasOlweupewm u@GLLley seVhgimrwiry sallengsemers Figresliiuriss Geuswr(hid.  Upi
LUDLEs sallmssmer sa@Ssbar Lrs aellld uwusu@sdl Curesaeisd Lulhdulsr
suruileVTa  LTENTEUTHMOTL LWL dad GFiwGsusr(hid. sp@h SHallewgullest & HL6LIT(HEHSE@HLD
GYPNEGD Plophs CsTiiy @usdpg eatn @bss sl @orullst CBTLdsdHle) BHTD
uTigCsmin. Oewg pAfwi o eawryGeussvr(HLb.
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Q(H SNBETVE HallehedT LML GG HLPuHD Sallewsemil sT(HbSHIGHETL L Ta @)BIE STERTeVTLD.
Bousrd FrHopTETLTIET SHETOSSWID STHL STayb sallsr G spaflyb GaTnib GsTHpL
O mallyd el yb Olseimepid @) (hdbbdHHTeor ClaFiidlermer. permsd, Goumiuil L (5 @edlev,
aurararTal S L BisensE BEal0 arwd 9 UL luTelsEs STET aureg @
Coumiul’ (& arid oaflsdngl. srer surpld @ wesflger @unhenadd eflss 6l (b ewoullsit
ailswenGeu stetTmy erfldFspLsir o M CBrEd weTsHgIeT o ewTihH ST Hewi_uilsd ([F)susuTm)

QeauefliLBSZHBDTir.

werfl5eir
Bl aumswromullum b, meir
Bupews
LoreTepLT B)G55SI
werflgeir
BrENish YL g e
Bupews
Pliaramorang:
f.&. @\rrFyrFer
wrewTauTSeT ShseT UL BleydsE U @@ saillmsullsir Qurmenst yflbg Carasr® wHif@
Qg CUTEAFIISD sTeirp 2 SElewll LWSTUGSES Sallns LML EEMTD. TOSSIESTL L THE
Fpaupd GNIHOSTMSL LTLmeOujd YS56iT jiLitenLuwiley FDETVE Sallghrmed LML GSOILIL L
2@ saflmgemwwd @il HOUriEse)ib.
wirayth gpruyd wrgr SwGyr
STEMS U BipmSL Clobepsnpds Casiii
wigy Fy Guoiiseuy) wfigii
ClFibL Lt ClLiwedfi- GLiTeY
Y sirLywL CIbE5IS SIBIS HTCaY
(Gaupelsrens 40)
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@55 GIHOSTMSEIUTL MG Supallds SHCUTSW FuPSTILF GHPISGCEDL LML SSLUL L. @@,

LUTL6) @)eueurm) LB SI6TENGI.
2 b ELh sTaTS G LD spGT 28T/
aursGEey BTN, G Lo&LD
Bl 6lBe0CGaual swsFauisirswenr omi
UEGLILILD S L,
2SS SHOSU LD THSET SHDGUYD
CIFTBESBTI T B6IT, WLOSS/ITETLOT I B6IT
67T G5,
ClFbLvLICIIWeD BT CLimey
Y ATLIDL_ CIBEHFLD LD BVBSHTG6Y - by
PmCausmer GMIHOSTewSLILUTL w1 Guretm Gl GCaETHESLILIL(D6Ter FNHETOL LIeNL_LIL]
IGgIement(l Curmi GlFnle) @derwsd) @)WmEsmd. YarT, @wSUd @M UL LILTSCol
EHSCuaT(H. @)SSMEW LN LIL|SneTL LITTHEGD wrenrauiseflenL G U Seri Abgemesramer
ghuL eumiiliy @)méSmgl. B)mws o AMNwi Lwer LBHSIHS CsTemrerGeaussT(H L.
QFiiunysir surdiiyd wHinf@io
&sNMeV HMHLIGHe06L AITH 616t FHallTds WPIQWTSH, SallTdbd dnl Tdh QT DETEHEUIWITELD.
PIQeur Hneveriyh LigiLigurs GubLmLws Qg wntH QFig Hner aerissd
THTDTR  ©F HSUTETS. fEaT QEhuemen UgsED QUTSs EpaImn apsTD Lig
Blemevasaflsy H1T®H O iiiwCeusssr(B)ib.
1. usAmeui Ly &EEGLELTLYS! SeiTewardsTCar AL (Hd ClETeTERD Blewev
2. Galdmeui LuigsSmeusnr wHUTEH CFiiiwd Blensv
3. Galeufler AT ig6r g linenLulled LigdHe0la)IsTen @&emm Blewmaenerd &L ha
B6ir LIgSHD Fimewar Gubu@SSHlS ClaTsTenh Blame

1. uysdlpaui Ly EGDELTWS SeTenardsTGer WISl [HEGSTeTemed
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o5 GorPlulley yevew CuMCsussT(HGlwssTmTsy Hbblwrifleww @ewrall Twsd Gl ®), 9slsL
Gudl, uydsg YLOWTHUNDL sTpgSln LulpHF GearPluspwLwTSSTGL. steualst vulpHFHwrs
@ BphsTND  YFeT  Ypliew.  Cprssmisst, uulpAuller  GPECasmeaflet  ewL_sweu
CuwiuBdgieugie wHilGaugwrgn. %G, CrPullsd Y CUDIISHETST YISV LY
owrflsFmersaist Curglw vulpfAuyd ww wINFHLrEGD. urgurLHD FwwHnF qeor
OgLiLien L ulleVHTedT p(peuT H6oT FMewoswi susuIGuTg| CobLIBSHle ClaTararpigu|d. LIg &6V
Flpeweflsy suenridd Quniugled gt @euaildls@ allvs@ Hewiwrg. RsCau, sHallews Lgdh@GLD
Gurg HpssTamib Hm Blewevsaflsd @t &w wHITH GFiwd sHMmIECsTererGausvT(H)Ib.

9. Ogafleurer o _Faiflliy

9. Hailewgulled sumElD Fhdlsewarts LiflliLgled Curgl seuesrid

3). CurhEndsE THPeauTn saillensuilasirer GlFTHEemeaTd G\%TL THemeru|Lb

& TeRT(H\In L1911 LILg&@LD Flmedr

/R, CUTBEHSEHDD GT6L THMSS TSNS SDDLIL L1 LIWETLB)S5IS6

2. LSSLLED Sallwguilsr UsTHbms Dbl BoS0

oar, fl6dTL{6VLD LOMHMILD HANEDBEHEBTET 6THM @)eWEFUJL 63T LIgd&HLD Slmedr
CuBe gwmpliul Herer M SHSoHSefer Sgliueullsd  meui upL)  GFwsOIpsHDL
vullmFAsewend sewL_LiligS5515 HeTenardsTCer g HILTH ClFiig) Glsmsrar Geuetnr(hLb.

2. Galdmeui g sfpeusnr wHiflsv
salleng LliLmgs Csl dlp @eubleurmeud bsallengseww Hwid uryTl iy SeiLaidgis

Casllas wpupnd CFuFprissr. @Qbs CrrTésssCHTH meaut sallmgenuwids Gl @olLTLs

SumeLw  erdliuritiy  Curgeursad salleng U sEpeuir  CuwGse) @ miiul (Rsiter QM)

&(HGHHIHeMerT gL uilsy sallews LUl H6T SHouabamagd OClFVISHEMTT 6TETLSTS

@) wm&E@n. Cugd, @ser It GG eumeni_w wIHNTHL HwwWHS(HEGD. @)hd

wHNTHsTer LSS peuswy  etewL.  CGur(d @iF  erey Carerds  Sewwwd.  (9)Bedr
25

Language in India www.languageinindia.com 13:5 May 2013 Sam Mohanlal Teaching and Reciting Poetry - Teacher's Role



<426-452>

UL ullsdgrssr LysADaIT H6T LYSGD Fpafld) FuaAD GWPUTHSDTS St Plbg
Sjeunewm CuibLBddE 6ClareirerGeussur(HLb.

3. @™D YDBSWID LIgF5H56D ST eueridFlujid

BB UTLOOU LRSS YPYS5sID LGsEmEs Cal H&E6laTemy hhgaull b SabgIrwTY.L
LS50 Q) BbS BleD GMDHMeTS HILPbG GHPDET THTaUS F)BHSTL IDBSH B(hdsdH
QararerGausr®in.  @Fer eurulleors BT B LigHsD Smeflsd GOuwsT@uain wpsiTGarhHmib
HTEWI(LPLY S M)

f offlwir v Quflw vl msst QubHpeaurrTs @)HdbsevTd, Ul L Moy BlewnhbseurTs
@) HEHVTD YedTTed HHMY HHLIGSH0D pieud @)eVeVTLOed(HHBTEY L6 spedTmID (B)6Lemev.
B)shE CBi WIHTSL Ll L kissT parmin @sarosd @ miilan ur Ll @Gmnars @il

DML &HLISH060 @) (HHHM 9 TeusbsTeL spir AT Anbs GlLIHEw DI HjewL L (LpLgyLb.
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Renaissance and Reformation of ELT in India through
Multiple Intelligences

N. Nagajothi, M.A., M.Phil., Ph.D. Scholar

Abstract

Human being has his own individuality and his own sphere of intelligence. But the
teachers who train the human mind may be unaware of the fact that all the learners are not of the
same cadre of intelligence and capability. Many creative geniuses like Hollywood director
Spielberg were mislabeled by traditional teachers as “lazy” and “underachievers”. These
individuals with dyslexia tend to have strengths in other areas like creativity and imagination
though they lack linguistic and logical intelligences. Dr. Howard Gardner’s Theory of Multiple
Intelligences (1983, 1999) challenged the traditional teaching methods which is limited to the
sphere of mathematical and linguistic abilities.

This paper argues how far the MI theory can pave way for the language teachers to
recognize the holistic nature of learners and adopt constructive pedagogy to suit the student
diversity with different learning profiles. It also highlights the mode of enlightenment with
entertainment by adopting music, sports, storytelling, mass media and language games as
pedagogical tools to enhance constructive learning framework for ESL/EFL tutoring.

Keywords: dyslexia, Multiple Intelligence theory, constructive pedagogy, enlightenment with

entertainment

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
N. Nagajothi, M.A., M.Phil., Ph.D. Scholar
Renaissance and Reformation of ELT in India through Multiple Intelligences 453


http://www.languageinindia.com/
http://www.languageinindia.com/

EXISTENTIALIST INTERPERSONAL
philosopher counselor INTRAPERSONAL

theorist politician researcher
salesperson nowvelist
entreprenaur

BODILY/

navigator KINESTHETIC
sculptor athlete
architect firefighter

actor

MUSICALY

RHYTHMIC
NQTURALIST musician
environmentalist “YERBAL! composer
fanne; LOGICAL? LINGUISTIC disk jockey
botanist MATHBWATICAL joumnalist
engineer teacher
programmer lawyer
accountants

Dr. Gardner at IIM-Bangalore: multiplier effect

Courtesy: http://www.educationworldonline.net/index.php/page-article-choice-more-id-3074

Theory of Multiple Intelligences

Gardner’s theory of Multiple Intelligences in his path-breaking book Frames of Mind: The

Theory of Multiple Intelligences (1983) has had a profound influence on modern education
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practice and delivery. MI theory gives significant answer to the puzzling phenomenon of class
room mediocrities often blossoming into sports stars, political and professional leaders. It is true
that though the classroom backbenchers lack verbal and mathematical intelligences, they are
often excellent sports personalities (kinesthetic intelligence) or good team leaders (interpersonal

intelligence) and well aware of their capabilities and career paths (intrapersonal intelligences).

Adopting the theory of Multiple Intelligences allows us to employ a wide range of
strategies to help students to participate in language learning and improve their confidence and

self-esteem.
Teaching a Language - an Artistic Venture

Each human being has his own individuality and his own sphere of intelligence. But the
teachers who train the human mind may be unaware of the fact that all the learners are not of the
same cadre of intelligence and capability. Many creative geniuses like Hollywood director
Spielberg were mislabeled by traditional teachers as “lazy” and “underachievers”. These
individuals with dyslexia tend to have strengths in other areas like creativity and imagination
though they lack linguistic and logical intelligences. Dr. Howard Gardner’s Theory of Multiple
Intelligences (1983, 1999) challenged the traditional teaching methods which are limited to the

sphere of mathematical and linguistic abilities.

The American writers and Educator Mark van Doren (1894-1972) opines “The art of
teaching is the art of assisting discovery”.(Mark van Doren quotes- thinkexist.com). Teacher is
the facilitator who ignites sparks of interest in the minds of learners. A creative language teacher
recognizes creativity in the learner and if that gets rewarded, learning the language becomes

faster.
English and Career in Global Market

In today’s globalised world, there is an interconnectedness of people and border-free
exchange of ideas, culture and economics through the medium of English language. Viability of
organism without air is unthinkable and career without English proficiency is unfeasible now.
English proficiency is now a touchstone to one’s efficiency in this global market. Career and

communication skills are directly linked. So, teachers are required to help student acquire not
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only the traditional LSRW, but also “contemporary skills” (soft skills). Today’s learners need the
skills to work with English rather than indulging in mere literary appreciation. The teacher
should have the skill to open up the minds of the students to understand and use the new
emerging trends in the field of communication. The EL teacher has to incorporate innovative

pedagogical approaches.
Pedagogy and Theory of Multiple Intelligences

Pedagogy means the art and science of educating learners. Chalk and talk method is a
popular technique which has been used for decades as an educational strategy in all institutions
of learning. This learning mode tends to be passive and the learners play less significant part in
their learning process. It has been found that this conventional approach is of limited
effectiveness in both teaching and learning. This method is “one-way flow” of information in
which students assume a purely passive role and their concentration fades off 15-20 minutes. The
Chinese thinker and philosopher Confucius reveals that the traditional lecture method is the least
effective method through his inspiring quote “I hear I forget I see I remember I do I understand”

(Confucius says: The Top 10 Wise Confucius Quotes). http://www.myrkothum.com/confucius-

says-the-top-10-quotes-by-confucius/

Pluralistic Nature of Human Cognitive Ability and MI Theory

Language learning can be formulated around the Theory of Multiple Intelligences
proposed by Dr. Howard Gardner (1999) which throws light on the pluralistic nature of human
cognitive ability. It challenged the traditional teaching methods which is limited to the sphere of
mathematical and linguistic abilities.

Gardner describes eight different intelligences namely: the verbal-linguistic, the logical-
mathematical, the musical-rhythmical, the visual-spatial, the bodily-kinesthetic, the
interpersonal, the intrapersonal, and the naturalistic intelligence. Gardner in his Intelligence
reframed multiple intelligences for the 21% century opines; “I would happily send my children to
a school that ... presents materials in such a way that each child has the maximum opportunity to
master those materials and to show others and themselves what they have learned and
understood” (91-92).
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The MI theory can pave way for the language teachers to recognize the holistic nature of
learners and to adapt constructive pedagogy to suit the student diversity with different learning
profiles. It offers a balanced approach where different “windows on the same concept” (Gardner
204) are incorporated. For instance, involving the learners in writing the lyrics of a song implies
the use of linguistic and musical intelligences. In a role-play, linguistic, interpersonal, and
intrapersonal talents are needed. In a task where learners need to mime the title of a film for

others to guess, the kinesthetic and interpersonal abilities are brought into play.
The Focus of This Paper

The prime focus of the paper is to emphasize that though whole language learning has at
its core the cultivation of linguistic intelligence, the coordination of kinesthetic, musical,
interpersonal, visual and intrapersonal intelligence are needed to promote constructive language

learning framework.
LSRW- Pillars of English Language Learning — To Go Past These Pillars

LSRW- Listening, Speaking, Reading and Writing are the four pillars of English learning
on which the edifice of English proficiency is to be erected. In our country 75% of the students
are from rural areas and they come through regional language medium schools. Hence based on
their background we have to adopt methods to develop basic language skills- LSRW.

The teacher has to enable the learners to go beyond the spoken words and listen to
unspoken ones and also the body language and the emotional content of the word. We develop a
mental image of a word in some manner before we learn to read and write that word. The right
diction and pronunciation are the key areas to master the speaking skill. “There are snakes in the
hole. You are welcome to release them.” This is the voice raised in the meeting hall. How
horrified the participants would have become? Later on it was realized that “There are snacks in
the hall, you are welcome to relish them”. See how the change in the articulation of sounds
brings about a great difference and chaos in meaning. In English, for several hundred words
there is no correlation between their spelling and pronunciation. In addition, the mother tongue
of the teachers and the students also contribute to the confusion. The EL teacher should enable

the learners to partake in public speaking and to follow the KISS principle (Keep It Short and
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Sweet) in their speaking ventures. It is said that a speech should be like a lady’s dress, short

enough to remain interesting and long enough to cover the vital points.

“Reading maketh a full man” says Francis Bacon. Reading skill equips the learner with
useful vocabulary. But the learners need to be encouraged to read and read on a regular basis.
The teachers have a tough time to get the students involved in reading extensively. The teacher
has to provide learners with a good understanding of punctuation to accentuate their reading
skills. Writing is the most needed skill in the sphere of ELT. Writing depends upon the extent of
vocabulary knowledge we have, apart from our knowledge of grammar. Grammar is being a
forbidden fruit for many learners. This kind of aversion has to be wiped away and the teacher has
to convert the teaching of grammar into a sport and motivate the learners to stay back in the class

rather than to run away.
Innovative Pedagogical tools

It is insane to repeat monotonous methods but expecting better results.(taken from saying
attributed to the scientist Albert Einstein). In this ICT world students do not feel comfortable
with the age-old literary texts and out-moded ELT methods. This paper focuses on how far the
MI theory can pave the way for the language teachers to recognize the holistic nature of learners
and adapt constructive pedagogy to suit the student diversity with different learning profiles. It
also highlights the mode of enlightenment with entertainment by adapting Music, Sports,
Storytelling, Mass media and Language games as pedagogical tools to enhance constructive
learning framework for EFL tutoring. Lively humour can be achieved by adopting these tools.

Everyone loves a teacher who is humorous.
Harmony in ELT through Music

To Shakespeare music is the “food of love” (Twelfth Night Act | Scene I) But music is
the food of lively learning in ELT. Learners dominant with musical intelligence are the most
comfortable and productive when ELT is done through music. It seems easier to sing a language
than to speak. Music helps students to avoid any repugnance they may have against the

conventional class room materials. Playing music in the class room wakes up the sleepy ones,
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calm down the over-excited audience, put time limits to finish a classroom task, arouse curiosity,

and grab attention for learning and so on.

Using songs provide valuable source of authentic language material and there are hundreds
of ways to exploit them in the class room. Songs can enhance learning atmosphere by providing
variety and fun. The rhythm of verse helps the learners to master the important aspects of RSVP
(Rhythm, Speed, volume and pitch). It also aids to focus on poetic devices such as alliteration,
and onomatopoeia and gives valuable ear-training for phonetics. It is still a hot issue to use
native language in ELT class room. But the pupils really can enjoy the thrill of translating lyrics

into their native tongue and vice versa.
Sportiveness in ELT through Sports Communication

“No instrument is as elaborative, sensitive, and intimately responsive as the human body.
This is why the arts of movement are so important for the expression and perception of human
meaning” (Phenix165). Kinesthetic learners need movement and they cannot be bound to their
seats. They do not want lectures as their learning process. If it is poetry they want to express it. If
it is a play they want to perform it. “To teach, without inspiring to learn, is hammering on a cold
iron” posits Horace Mann in The Eclectic Magazine Vol.1.Vii (Jan-June 1868). (qtd.in Horace
Mann - Wikiquote). Sports and other related activities can be the tool of inspiration to incite
kinesthetic learners in the language class room. Sports activities are indispensable for an all
round development of the personality. “The battle of Waterloo was won on the playgrounds of
Eton ad Rugby”. This is the famous saying ascribed to the Duke of Willington who carried the
sportive spirit to win the battle field. Sports are the necessary part of education which enlivens
the spirit, mental ability and critical thinking. Sports can spin, fun and flair, in the field of ELT as

opposed to tiresome classroom activities.

Instilling vocabulary skills through sports magazine can move their mind to auto-learning.
Hints may be given to develop sports topics. Brain storming, Group Discussion, debates and
Turncoats can be arranged on controversial topics of sports (like Sportsmen’ indulgence in
commercial advertisements, etc). It is heartening to note that sports commentaries can maximize
listening and pronunciation. Playing roles of famous sports personalities can arouse the interest

of the learners. Thus sports can enthuse the language class make it a vibrant one.
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Renaissance of ELT through Storytelling

Storytelling technique never goes out of fashion. Storytelling with appropriate body
language can appeal to learners of kinesthetic, linguistic and interpersonal intelligence. People
are always interested in hearing stories with untiring interest. The teacher can select stories from
children’s literature of international repute. The EL teacher should select right pieces of
literature. The use of literature in the ELT classroom is now popular. As a matter of fact,
knowledge of literature helps participation of students in lively conversations. Once teachers use
children’s literature, they often find it difficult to return to more conventional and monotonous
EFL materials. Many students favour visual/spatial modality. Many may think in pictures in
three dimensions rather than in words. So literary texts can be supplemented by audio texts, film

clips and all of which can enhance the richness of fun-learning.
Reformation of ELT through Mass media

Media is the most powerful entity on earth as it controls the minds of masses. Today’s
youth experiences a media-saturated world. The mass media — Newspapers, Magazines, TV,
radio, movies and Internet can animate and enliven the ELT class. Learners favouring linguistic,
interpersonal, visual/spatial and kinesthetic intelligence enjoy learning through mass media.
Newspapers and magazines are reliable source of materials to hone language skills. Out of these
materials drilling exercises can be designed to develop basic skills of language. They can provide
platform for Group Discussion , professional presentation, role-play, advertisements, mock
interviews, welcome address, vote of thanks, report writing and travelogues. They offer plenty of

topics of current value for Group Discussion, debate, turncoat and presentation.

Radio stimulates the imagination of the listeners to fill in the visuals through the power of
words. Listening to radio and television programmes is a practice in contemporary listening. It
helps in increasing knowledge as well as vocabulary building. T.V prgrammes may be used as

warm up activities

Visual elements are especially useful for providing comprehensible and meaningful input
for learners. These help develop ability in second language because they facilitate information

retrieval. Movies are effective in storytelling. They have the power to reach large audiences.
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Film reviews, Role-play, a scene from a film, designing posters to advertise a film, comparing
the film with the book if the same story appears in both ways (e.g. Slumdog millionaire, The

Namesake, 3 ldiots, Jumaniji, etc.).
Game spirited ELT through Language games

Language games are a welcome break from the usual routine of the language class. Games
enhance ‘unconscious acquisition’ of language skills with fun-filled environment. They can
integrate various linguistic skills with spontaneous touch. W. R. Lee puts it, “Games should be
treated as central, not peripheral (2)” (qtd.in Agnieszka Ubermen). They can win the goal of
improving communicative competence with fun. A variety of language games can cater to the
interest of learners with diverse intelligence such as logical, linguistic, intrapersonal,

interpersonal and kinesthetic etc.

Who am 1?, Find your Partner, and Dumb charades are useful tools to drill Yes/No and
Wh-questions. Bon Appetite is a fun game which aids reading comprehension. Grouping idioms
into categories like animal idioms (cat’s paw, crocodile tears, pigeon hearted, butterfly effect)
and colour idioms (red letter day, green signal, pink hour, blue films, black magic, white collar
job, etc.) is fun. Beat the clock (phrasal verb game), Maxim match (proverb), photo fit (word

game) can build flair for writing skill.

The gift of narration can be mastered through narrating incidents, episodes, story building
and storytelling. Teachers can resort to games like JAM (Just a Minute), Turn coat (for and
against), Fun with photos (picture description), etc., for building up narrative skill. Chinese
Whisper can sharpen and sustain listening skill. It also drills to what extent clear pronunciation,
appropriate intonation and stress are responsible for accurate listening. Articulation of tongue-
twisters can hone the skill of pronunciation. Thus games help captivate the minds of learners

with creative frame of mind. Five minutes of captivation replaces 15 minutes of perspiration.
To Conclude

The old saying “A little progress everyday adds up to mega results” reminds the EL
teachers to adopt progressive pedagogy to put forth mega results in everyday language classes.

EL teachers need to open up new horizons and provide vistas for the resurgence of renaissance in
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EL teaching. As W.B. Yeats once said “Education is not the filling of a pail but lighting of
fire”, (famous quote attributed to W.B.Yeats) the EL teacher has to keep the spark of interest
alive by giving the fuel of innovative pedagogy. Learning a language is not to weaken the spirit
of the learner but to empower them. If the traditional chalk and talk method is followed it is like
that of driving through the learning path with hand breaks on, and attaining destination will be
only a day dream. So the teacher should be creative to incorporate the latest innovative
pedagogical approaches. Preparation of ghee rice includes the addition of ghee and a variety of
spices which can enhance the flavor and thereby making it a delicious dish to eat. If not it is only
boiled rice. Similarly the EL teacher should enact the role of a good cook by adding spices of fun
to the arena of language skills by his/her creative bent of mind to suit the different sphere of
intelligences. If you enable the learners to learn with child’s eye suffused with fun you will win
in your teaching career. The teacher’s ideal is not in identifying winners but making winners out
of ordinary people. The teacher should be a star and not a bore. Adopting constructive pedagogy
to suit the learners’ diversity with different learning intelligences has to be the prime focus of
modern EL teachers. The teacher has to take the role of a facilitator to create a learner-friendly

environment.

Abbreviations

MI — Multiple Intelligences

ICT — Information and Communication Technologies

EFL — English as a Foreign language

ELT- English Language Teaching

References

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
N. Nagajothi, M.A., M.Phil., Ph.D. Scholar
Renaissance and Reformation of ELT in India through Multiple Intelligences 462



http://www.languageinindia.com/

Gardner, H. Frames of mind. The theory of multiple intelligences. New York: Basic Books,
1983. Print.

Gardner, H. Intelligence reframed multiple intelligences for the 21* century. New York: Basic

Books, 1999. Print.

Jing Jinxiu. “Teaching English Reading through primary MI theory in Primary Schools”
English Language Teaching 6.1 (2013): 131-138.Canadian Centre of Education .Web.3

March 2013

Kincheloe L. Joe. Knowledge and Critical Pedagogy: An Introduction. Amsterdam: Springer,
2008. Print.

Lee, W.R. Language Teaching Games and Contests. Oxford: Oxford University Press 1979. P.

Masoumch Mirzazadeh. “Impacts of Multiple Intelligences on English in the ESL Classroom”

American Journal of Scientific Research Issue 60 (2012): 64-74.Web. 25 Feb. 2013

Phenix, P. Realms of meaning: a prospective through retrospective. New York: McGraw Hill,

1964. Print.

Thakore Dhilip. “Multiple Intelligences guru’s wake-up call” Education World The Human
Development Magazine, 6 March 2012. Web.3 March 2012.

Ubermen Agnieszka “The use of Games for Vocabulary Presentation and Revision” Forum 36.1

(Jan- Mar 1998): 20-25. Web. 3 Mar. 2012.

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
N. Nagajothi, M.A., M.Phil., Ph.D. Scholar
Renaissance and Reformation of ELT in India through Multiple Intelligences 463



http://www.languageinindia.com/

http://www.bigoldamp.squarespace.com/music-quotes

http://www.concise.britannica.com/ebc/article-9110117/music

http://www.en.wikipedia.org/wiki/language-games

http://www.en.wikipedia.org/wiki/pedagoqy.

http://en.wikiquote.org/wiki/Horace Mannr

http://paulocoelhoblog.com/2012/03/16/10-lessons-from-einstein/

http://www.teachingeng.org.uk/articles/learningenglish-through-childrens’-literature

http://www.teachingenglish.org.uk/transform/teachers/specialist-areas/using-literature-

introduction

http://www.squido.com/top10childrensauthors

http://www.usingenglish.com/articles/olympics-ideas-partone-teaching-english-for-through-

sports.html

My heartfelt thanks are due to my Supervisor Dr. N. Velmani, M.A., M.Phil., Ph.D.,

Department of English, V. V. Vanniaperumal College for Women, Virudhunagar, Tamilnadu.

N. Nagajothi, M.A., M.Phil., Ph.D. Full-time Research Scholar
V. V. Vanniaperummal College for Women

Virudhunagar 626 001

TamilNadu

India

joevenky87@yahoo.com

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
N. Nagajothi, M.A., M.Phil., Ph.D. Scholar
Renaissance and Reformation of ELT in India through Multiple Intelligences 464



http://www.languageinindia.com/
http://www.bigoldamp.squarespace.com/music-quotes
http://www.concise.britannica.com/ebc/article-9110117/music
http://www.en.wikipedia.org/wiki/language-games
http://www.en.wikipedia.org/wiki/pedagogy
http://en.wikiquote.org/wiki/Horace_MannT
http://paulocoelhoblog.com/2012/03/16/10-lessons-from-einstein/
http://www.teachingeng.org.uk/articles/learningenglish-through-childrens'-literature
http://www.teachingenglish.org.uk/transform/teachers/specialist-areas/using-literature-introduction
http://www.teachingenglish.org.uk/transform/teachers/specialist-areas/using-literature-introduction
http://www.squido.com/top10childrensauthors
http://www.usingenglish.com/articles/olympics-ideas-partone-teaching-english-for-through-sports.html
http://www.usingenglish.com/articles/olympics-ideas-partone-teaching-english-for-through-sports.html
mailto:joevenky87@yahoo.com

A Review of Naseem Siddiq’s Snowy Splendour
Nithin VVarghese, M.Phil. Scholar

A 4
Naseem Siddiqg (Prof. Naseem Achakzai)

A Magical Journey

Naseem Siddiq’s Snowy Splendour, (Pakistan: CPD, 2009) is an assortment of ten short
stories for kids and youth. This book will certainly take you on a magical journey, filled with
adventure. There is a little something for everybody within the pages of this book, and it ends
showing wisdom. Nasrullah Barech, Executive Director, Centre for Peace and Development
(CPD), has written the introduction to this book. He clearly expresses the purpose behind this
collection of short stories; violence is increasing among the youth of Balochistan because of

numerous regional, national, and international reasons.

Positive Message

CPD picked these ten stories because they convey the positive message of affection and
peace and it will teach them the path of love, harmony, and tolerance. He also hopes that these
stories will certainly facilitate the kids and youth to search out meanings in their life. Barech is
also of the opinion that Siddiq’s endeavour is to interpret the shades and meanings of patience
and tolerance through art, creation and human beings, among the people of the remotest areas of

Balochistan.

Creating Awareness
Confucius rightly said “Human beings regardless of nationality, race or religion —

everyone — should be loved equally.” If such an insight was endorsed through our colleges,
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community organisations, and families then our society would not have issues with racism,
discrimination, and xenophobia. Therefore, Siddiq tries to create awareness among the kids and
youth of Balochistan through these stories.

The author within the foreword clearly states that these stories are written for kids,

particularly to the teenagers and he dedicates these stories to them.

The Setting of the Stories

The setting of the first three stories is in a jungle and the setting varies for the other six.
The characters of these stories are quite the attention-grabbing and engaging types. They appeal
to the imagination of the kids as well as the adults. Youngsters like animals, birds, trees, and
flowers; they prefer to watch animals or birds and listen to stories of birds and animals. That is
why Siddiq builds animals, birds, flowers, etc., as the central characters in these stories.

Symbolic Characters

Despite the fact that the stories are concerned with the intentions and wishes of humans,
the characters are animals with human behaviours and characteristics. Kids carry these stories in
their mind even after their childhood days. They value each moment within the story told here
and wait to envision the story. Such stories facilitate children in two ways: they can increase
imagination skills, and impute morality. The characters in these stories are insignificant
compared to the realistic present day stories. However, the author tries to convey deep and
profound truth to his readers through these simple straightforward experiences of these
characters.

The story of the good looking butterfly talks about the importance of freedom to the
readers. The water lily in the second story stands for positive thinking and encouragement. Its
words concerning the rainbow change the total scene to a cheerful state of affairs. The owl in the
third story is distressed concerning the fate of the moth. However, the moon changes its mental
state and calls for positive thinking. Therefore, the moon is the epitome of positive thinking. The
small dot in the fourth story helps Kamil to complete his masterpiece picture. The dot moved to
the cheek of the portrait, thereby offering an idea to the artist. It helps him to realize, to feel a
completion. Black tulip offers an honest outlook on life to others. The nightingale is in search of
perfection. He understands that the duration of his life is just too short. Therefore, he starts
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singing with a powerful impression. The stone Beauty desires to move from the peak of the
mountain to the Great Plains and valleys. The mountainous goat and the rain help the stone to
come down. But a grinder maker takes the stone and creates a grinder. The flaw of the stone is to
turn its ear to those with knowledge. The rusty needle is optimistic and it continuously thinks of
the best. But the fly is a skeptic and it always talks the negative aspect about everybody.
However, the oil fully changes them. The fly meets its tragic end and the needle comes
out as a shiny one. A soft stunning white floating feather is also a character in this collection. It
is trapped in the sharp nails of a poisonous thorn in a bush. It tries laboriously to free itself, but
all its efforts are in vain. The camel that appears on the scene attacks the bush and the feather is
dislodged. It starts flying in the air with the assistance of another wave of wind. Life is not
perpetually happy. It contains the episodes of tragedies also. But it will move and happiness will
return. The title story is about a young intelligent king who has a thirst for knowledge. He
undertakes the most difficult and adventurous journey to find the answer to his question and

attains fulfillment in his life.

The Message is for All

The message of each story is not for the kids only, however, but applicable for all. It is
necessary for youngsters to find out the values that they will take with them through the rest of
their lives. These stories will serve multiple functions, and therefore, children are able to pick up
values from these tales and they will stick with them throughout their lives. It can also help
children to grasp the behaviours and attitudes of those around. All the stories in this collection

talk about the positive aspects of doing the right thing.

Siddiq’s Strategy

Siddig jumps right into action at the very beginning of each story, and toward the end
brings the story to a prompt close. He sets all the stories in the very place and time that may be
fascinating to the readers. The stories are written in simple language that most readers can
understand. Most sentences are comparatively short and easy. He writes simply and directly, in
short words, short sentences, and short paragraphs and always keeps the readers in his mind.

Simplicity and straightforwardness are the main qualities of Siddiq’s stories.
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Simplicity

| think of Henry Wadsworth Longfellow’s words while reading this collection, “In

character, in manner, in style, in all things, the supreme excellence is simplicity.” Siddiq tries to

convey his idea in a simple way through this book. Moreover these stories carry universal appeal

both in perception as well as appeal, since many a nation needs some sort of revamping to

stabilize normalcy in living situations. I like to recommend this collection of short stories for

children and teens.

It is worth reading this collection, because it helps us to face the odds in our lives and

also it certainly instills values.

Nithin Varghese, M.Phil. Scholar

Department of English and Foreign Languages

The Gandhigram Rural Institute — Deemed University
Gandhigram 624 302

Tamilnadu

India

nithinvettu23@gmail.com
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Nominal Morphology in Inpui

Waikhom Pinky Devi, Ph.D. Research Scholar

1. Introduction

The aim of this paper is to study Nominal morphology in Inpui, a Tibeto-Burman
language of the Naga-Bodo subgroup of Naga group (Grierson LSI, vol 111 part Il, 1903). The
term Inpui refers to ‘In” means ‘house’ and ‘Pui’ means ‘big or large’. So the literal meaning of
the name of the language is ‘Big House’. It has a population of about 11,000 approximately
which is mainly concentrated in 15 villages of Manipur, i.e., 9 in Tamenglong district and 3 each
in Imphal district and Senapati district. The present analysis is based on the data collected from
Haochong village of Tamenglong district which is situated in the northern side of National
highway 37 (Noney) at a distance of 37 kms from Imphal city. Zeme, Liangmei and Rongmei
tribe neighbours with Inpui tribe. The present paper attempts to show that nominal morphology
plays an important role in the morphological structure of Inpui. First a description of the noun in
this language is presented followed by a brief discussion of nominal classes i.e. person, number,

gender and case which constitute the nominal morphology in the language.

2. Typological Characteristics

Inpui is a language having SOV structure. This language is an agglutinative language.
The process of suffixation is very rich. It has post verbal negative. The direct object precedes the
indirect object in this language. Adjective and demonstrative precedes the noun while determiner
and numeral follows the noun; the order of Adverb precedes the verb. Like many other Tibeto-

Burman language, Inpui is also a postpositional language. It is a tonal language.

3. Nature and Characteristics of the Noun in the Language
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The present study describes the morphological analysis of Nouns in Inpui. Inpui Nouns
can inflect for gender, number, person and case. Compound nouns are formed by the

combination of more than one noun.

3.1.1 Noun

Nouns are classes of words which are characterized by members denoting concrete
entities, whose basic role in syntax is in phrases representing arguments of a verb (P.H Mathews,
2007). Traditional grammarians explained noun as a parts of speech that assigns to each of its
subjects, bodies, or things or proper quality. Inpui Nouns can be classified into three types which

are illustrated below:

3.1.1.1 Simple Noun

Simple nouns are associated with single free root and cannot be further divided into

simpler form.
Example:

mik ‘eye’
ui ‘dog’
in ‘house’

3.1.1.2 Derived Noun

Inpui derived nouns are formed by suffixation of —goyn (manner), -riak (place) and —nu

(nominalizer) to the verbal root, which is described below with examples.

Suffixation of -gon

pok  + gon > pak-gon ‘the manner of one’s running’
run manner
phag + goy > phalj-gog ‘the manner of one’s looking’
look manner
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Suffixation of -riak

t"in-nu + rick > t"inriok ‘place of dying’
die-NMZR place

baca-nu + rick > bacariok ‘place of making’
make-NMZR place

Suffixation of nominalizer -nu

sa + nu > sanu  ‘to eat’
eat NZR
in + nu > innu  ‘to drink’
drink NZR

2.1.1.3 Compound Noun

Compound Nouns are formed by the combination of two or more nouns. Some Inpui

compound nouns are given below:

Noun +Noun

bu + swon > buswon ‘kitchen’
rice hut

ol + coy > t"alcay ‘arrow’
bow stick

Noun+Augmentative

K'u o+ pui > k"upui ‘big monkey’
monkey big

ui + pui > uipui ‘big dog’
dog big
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Noun+Diminutive

ink"an+ swon > ink"answon  ‘door’
door small
ui + swon > Juiswan/ ‘puppy’
dog small

3.1.2 Categories of Noun

There are three categories of noun in Inpui which are explained below.
3.1.2.1 Gender

Inpui has natural gender. It has no grammatical gender. Human and animate nouns are
referred to as masculine and feminine on the basis of natural sex. For human being the suffix -pa
indicates ‘male’ and the suffix -nu indicates ‘female’. In the case of animals, the suffixes -khog
and -pui indicate male and female respectively. A few kinship nouns also inflect for masculine
and feminine gender. Gender agreement is absent in the language. It is explained in the following
examples. Inpui gender can be illustrated as

Noun
Animate Inanimate
Human Non-Huma]n (Not marked)
Masculine Feminine Masculine Feminine
-Pa -nu -K"oy -pui

Gender in humans: it is marked by -pa for male and -nu for female as in
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Masculine

Feminine

3 2

man-pa man

man-nu ‘woman ’

a-pa ‘my father’

2-nu  ‘my mother’

ka-sa-pa ‘good man’

ka-sa-nu ‘good woman’

ko-bum-pa ‘black man’

2

ka-bum-nu ‘black woman

heknu-pa ‘writer’

heknunu ‘writer’

The absence of gender agreement is
1. o-pa hup-ne
1S-M  come-SASP
‘My father comes’
2. man ko-sa-nu-me
3F ADJ-good-F-SASP

‘She is a good woman’

shown in the following examples.

2.1.2.2 Gender in Animals: In animals masculine is marked by-k"oy and feminine by —pui.

Masculine Feminine
an-k"oy  ‘cock’ an-pui ‘hen’
sen-k'oy ‘ox’ sen-pui ‘cow’
ui-k'op  “dog’ ui-pui  “bitch’

There are many Kinship Nouns that do not inflect for gender. They are as follows:

Masculine Feminine
ton ‘brother’ wa ‘sister’
ou ‘brother-in-law’ au/mou  ‘sister-in-law’
tozwonbasan ‘son-in-law’ mou ‘daughter-in-law’
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po ‘father-in-law’ ni ‘mother-in-law’

Inanimate objects such as paper, chair, table, glass are treated as neuter gender and they
are unmarked as

ce-O

paper-unmarked

ophai-O

chair-unmarked

3.1.3 Number

Number is a two way distinction in Inpui, i.e., singular and plural which is marked by
nominal suffixes. Number agreement is absent in Inpui. Singular is unmarked while plural is
marked by -rwan in animate object and -nun in inanimate object as in which is illustrated in the

following examples

Number
SiL]guIar PlulrLlI
Unm|arked Animate Inanimate
O -nun

Human Non-Human

-rwan

3.1.3.1 Singular

Basic morph: O

Label 'S

Singularity of noun is unmarked. It is marked by the <-O > morph in the paradigm.
nausan-0O

child-s
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toksa-O

cat-s

3.1.3.2 Plural

Plural is formed in the language by adding the suffix -rwan to the noun. This suffix is

used in both human as well as non-human to form plural. Inanimate noun takes the suffix -nun to

form plural. It is shown in the following examples.

Animate Inanimate
Human Non-human
nausan-rwan toksa-rwan ben-nun
child PL cat-PL pot-PL
‘children’ ‘cats’ ‘pots’
katoypa-rwan ui-rwan sumthan-nun
bachelor PL dog-PL broom-PL
‘bachelors’ ‘dogs’ ‘brooms’
manpa-rwan ray-rwan dip-nun
man PL flower-PL book-PL
‘men’ ‘flowers’ ‘books’

Plural agreement is absent in the language as shown in the following example
3. hausan-rwan cop-amai
child pL Cry-CASP
‘Children are crying’
4. oy onhai-nun bot"ai-e
1S chairpL  want-SASP

‘T want chairs’

2.1.3.3 Person
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Inpui personal pronoun differentiates three persons: first person, Second person and third

person. These three persons can be distinguished into three numbers: Singular, plural and dual.

Numbers
Person | singular Plural dual
First ay ‘I’ arway ‘we’ ani ¢ we two’
person
Second | nay ‘you’ narway ‘You all’ | nani ‘You two’
person
Third | man ‘He/she’ | barway ‘they’ bani ‘they two’
person

Their occurrence in the sentence is given below:
5. man kodai-omai
I play-asp
‘he is playing’
6. boni  kodai-omai
we play-asp

‘We are playing’

3.1.4 Case

The following eight cases in Inpui shows inflected forms for nouns. The eight cases of Inpui are

as follows.

Case Case suffix
1. Nominative -Na
2. Accusative -diy
3. Instrumental -na
4. Locative suffix -bi/la
5. Genitive suffix -om
6. Associative suffix — -le
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7. Ablative -hino

8. Dative —khauna

2.1.4.1 Nominative

When a noun or a pronoun is used as the subject of a verb, it is said to be in the
nominative case. The main function of the nominative case is to mark the subject of the sentence.
In Inpui nominative case marker is —na and this suffix is added to the noun or pronoun to form

nominative.

7.man-na  tombs boi-ye
3S NOM tomba beat-DECL
‘He beats Tomba’

8.ay-no  bu swon-ne

1S NOM rice  cook-DECL
‘I cook rice’

9.ram-no  pwon Kkasin-ne
ram NOM cloth wash-DECL

‘He washes cloths’

2.1.4.2 Accusative

When a noun or a pronoun is the object to a verb, it is said to be in the accusative case.
The accusative marker is used to differentiate an object noun from a subject noun of a sentence.

In Inpui accusative case is denoted by the suffix —diy.

10.0y tom-din  koryan-ne
1S tom-Acc love- DECL
‘I'love Tom’
11. man mery-dig bothai-ye
3S mary-ACC  like-DECL
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‘He like Mery’
12. bani-na K'surip-dip ~ keryan-pe
3P-NOM  animal-AcC love-DECL

‘They love animal’
2.1.4.3 Instrumental

In Inpui the suffix —na which is homophonous with nominative marker is used to form
Instrumental case. The primary function of this case is to denote the instrument that the subject

uses while carrying out an activity.

13.9y  ray-no rua tu-e
1S axe-INS. bamboo cut-DECL
‘I cut bamboo with an axe’
14.0y cem-na hoynou lep-e
1S knife-INS. mango cut- DECL
‘I cut mango with a knife’
15. man-ns rua-na onkwat  bacai-e
3SNOM  bamboo-INS. garden fence-DECL

‘He fenced the garden with bamboo’
2.1.4.4 Locative

Locative case indicates the location of an object or an event. In Inpui there are two kinds
of suffixes “~bi’ and ‘-lo’ which indicates locative case. The two suffixes perform different
functions as the suffix “-bi’ indicates a nearby object while the suffix -l indicates a distant

object.

16. gilas-go  tebal-bi om-me
glass-DET table-LOC be-DECL
‘The book is on the table’
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17. boni lou-la si-droy
3P field-LocC gO-PER
‘They have gone to field’

18. oy manipur-lo se-lopmai
1S Manipur-LOC go-FUT

‘I will go to Manipur’
2.1.4.5 Genitive

This case marks the nouns or noun phrases which are dependents of another noun. In
Inpui the suffix -om is used to form genitive case. This suffix is added to nouns or pronouns and
it shows the possessive relationship.

19.0-om dip
I-GEN book
‘my book’
20. man-om  tokwon
3S-GEN  horse

‘His horse’
2.1.4.6 Associative

In Inpui, the associative suffix -le is used to denote an individual or object in whose

association the agent is carrying out an activity.

21.0y tom-le sinema phalj-nu se-ye
1S tom-AsC  cinema watch  go-DECL
‘I go with Tom to watch film’
22. tom-le ram-le ban-ne
tom-AsC Ram-AsC friend-DECL
‘Tom and Ram are friends’
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2.1.4.7 Ablative

This case indicates movement away from some location. In Inpui the suffix -bina is used
to denote ablative case and this suffix is added to noun or pronoun to express a range of locative

meanings.

23. 9y monipur-bina -ye
1S Manipur-ABL-DECL
‘I am from Manipur’
24.9y  tom-bino moyri  painu-roy
I tom -ABL story  hear-PER

‘I have heard story from Tom’

2.1.4.8 Dative

In Inpui the suffix —khauna is used to denote dative case and this case distinguishes the

recipient of something given.

25. ay-na man-khauna dip khat  pi-ye
1S-NOM  3S -DAT book  one  give-DECL
‘I give him one book’
26. non man-khouna  se-ro
2S 3S DAT go-COM

“You go to him’
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The Importance of Grammar in English Language Teaching -
A Reassessment

Dr. Pradeep Kumar Debata, M.A., M.Phil., Ph.D.

Abstract

The Word Grammar means different things to different people. To the ordinary citizen,
it connotes to correctness or incorrectness of the language that he or she speaks. To a school
student, it means an analytical and terminological study of sentences. Knowledge of grammar
helps the student in the correction of mistakes and improvement of written work. A person can’t
learn a foreign language accurately only through a process of unconscious assimilation.
Grammar is a sure ground of reference when linguistic habits fail us. So grammar is
indispensable for the student. In this paper my aim is to bring the attention of the language
teacher as well as the learner about the real utility of grammar in teaching English language.

Hence, let’s discuss some given statements below.

Role of Communication

Now-a-days communication has become the heart and soul of the human life. The
process of communication chiefly deals with speaking, listening, reading and writing. No one
really learns grammar. It has become natural phenomenon that we start speaking what
everybody speaks around us. We gradually develop a better sense of understanding with the
passage of time. We don't study grammar of our own mother tongue to use it for daily
speaking, but when we need to polish our own mother tongue or we want to learn a foreign
dialect, we have to study its grammar and we usually do that. When we come to learn a new
language like English language, we need to studyits grammar; the importance of
grammar cannot be ignored or neglected, and before we do that we need to understand what

grammar is.
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What is Grammar?

Grammar is the study of words and the ways words work together; an invisible force
that guides us as we put words together into sentences. Any person who communicates using
a particular language, consciously or unconsciously becomes aware of the grammar of
that language. But in this context I would like cite a wonderful example as described “A
writer has given a beautiful analogy to illustrate the use of knowledge of Grammar. Imagine
two car drivers. The first driver knows only driving and nothing about the working of the
engine. He feels helpless whenever there is some trouble with the machinery. The second
driver knows driving and also understands the working of the machinery. The person who
knows grammar is like this second driver. In case he doubtful about the correctness of a
particular thing, his knowledge of grammar comes to his rescue (Kohli, 116)”. Therefore, to
speak in a clearer and more effective manner we have to study grammar. For the person who
has unconscious knowledge of grammar, it may be sufficient for simple language use. But the
persons who wish to communicate in the artistic manner with well-defined structures must go

for the greater depth of understanding and proficiency what the study of grammar offers.

Genesis of Grammar

It is certainly worth studying about the genesis of Grammar. What else might be the true
definition of grammar? | am sure that my title might be misleading. I am not going to speak
much about good grammar or bad grammar. My focus is on the chronological development and
usage of grammar by writers, scholars and teachers of English.

Let’s have a close study of the statements that clearly express different types and
interpretations, which is the focal point of my discussion. In this connection, let us consider
some of the claims made by one of the most outstanding Grammarians of English Language

acclaimed widely stated below:

Latin has a good deal of Grammar, but English has hardly any. (Quirk, 78)

It is probably a correct saying that there are very few inflexions in English grammar. It
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has grown up as an easy and simplified language. Thus, Sir Philip Sidney towards the end of his
essay The Apologyie for Poetrie states that “Nay, truly, it hath that praise, that it wants not
grammar; for grammar it might have, but needs it not; being so easy in itself, and so void of
those cumbersome differences of cases, genders, moods, and tenses; which, | think, was a
piece of the tower of Babylon's curse, that a man should be put to school to learn his mother
tongue” (Sidney). And he has accepted the criticism that English has little grammar. On such an
issue, George Perkins Marsh, American philologist, in his Lectures on the English Language
(1866) which was published more than a century ago is of the opinion that English language as

“having no grammar” (Marsh,73)

French has a good logical Grammar but English is full of irregularities and idioms.
(Quirk, 79)

The aforesaid statement clearly shows the distinction between French & English. The
former shows the consistency and the latter seems more idiomatic. During teaching-learning
process we explain to the EFL students the rules and regulations of grammar and its structural
approach. But the idiomatic usage often point to the understanding of the learners to a greater
height. It is also further to match with the said statement given below.

French has a good, well-defined Grammar, but in English you are free to speak as
you like. (Quirk, 80)

We know that English speakers generally have freedom to devise new words or
borrow word, and even add new innovative constructions. Indeed, we have the strong notion
that where a language academy exists, there is usually a strong tradition for an insistent
teaching of the rules. Thus French usually follow some strict rules of grammar. On the other
hand flexibility characterizes use of English as per one’s full-fledged autonomy. So this is the

difference that a speaker of English avails himself of speaking English.
Jespersen wrote a good Grammar but Nesfield’s is boring. (Quirk, 81)
It is comprehended from the above criticism that some grammars are written for

mature scholars; some are for the immature school children; some are for foreign learners;
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some for native speakers; some have the aim of giving the history of every construction;
some are concerned with the contemporary language, too. All these are written with a
purpose which can bring results with positive value for the learners. Thus, these two
Grammarians are evaluated as per their theory propounded by them.

Chomsky has devised good Grammar, but Traditional Grammar is unenlightening.
(Quirk, 82)

A strong contradiction arises when we think of the grammatical approaches made by
Chomsky against the traditional notion of grammar. Though we are concerned with the
fundamental theories of conforming to study language, the understanding of the use of the
word “grammar” does not merely require that we comprehend the nature of the relation
between a theory and the material it needs to express. It means one requires a faire amount of
knowledge of a specific theory. We also find teachers eager to reject Traditional Grammar
and try to replace it by the new grammar. There is not one new grammar but many different
aims. In my view, there is no new one but the reproach to the traditional one by a new style.

Grammar challenges but brings more benefit

. For teaching concepts on subject, verb, clause and phrases.
. For teaching the translation method.
. For teaching bilingual method.

o For teaching structural approach and traditional Methods.

Hence, |1 would like to state my opinion that knowing a language is not the same thing
as knowing about it. Knowing a language means mastering over its four basic skills, viz., “(a)
Listening, (b) Speaking, (c) Reading and (d) Writing” (Kohli, 32).Here, the listening and the
reading are passive skills whereas the speaking and the writing are active skills. The
Knowledge of the language makes us to know the meaning of isolated words or sentences or
the rules of grammar. Talking about the language does not mean knowing language and using
it. If we consider language as speech, as the linguists do, then knowing a language means to

use its grammatical patterns as well as proper usage.
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National Emergency in Nayantara Saghal’s Rich Like Us

R. Pramela, M.A., M.Phil., Ph.D. Scholar
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Proclamation of Internal Emergency

In 1975, India experienced its greatest political crisis since independence when the state
of Internal Emergency was declared on 26 June. By the beginning of 1973, Prime Minister Indira
Gandhi’s popularity had begun to decline. People’s expectations remained unfulfilled. Little dent
was being made on rural or urban poverty or economic inequality. The year 1973 also witnessed
oil shock when world prices of crude oil increased four-fold, leading to massive increase in the
prices of petroleum products and fertilizers. The price rise affected both the poor and the middle

classes.

Economic recession, unemployment, price rise and scarcity of goods led to large scale
industrial unrest and a wave of strikes in different parts of the country during 1972 and 1973.
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There occurred a railway strike all over India in May 1974, and it lasted for twenty two days and

law and order deteriorated in 1974-75.

Indira Gandhi proclaimed a State of Emergency on the morning of 26, June 1975. In the
early hours of 26 June, a large number of people were arrested under the Maintenance of Internal
Security Act. Arrests continued throughout the period and the people were released after a few
days or months. In all, more than 10,000 were arrested; among those arrested were also a large

number of anti-social elements such as smugglers, hoarders, black marketers and known gonads.

The Emergency centered unlimited state and party power in the hands of the Prime
Minister to be exercised through politicians and bureaucrats around her. There were several
reasons for the people to get disillusioned with the Emergency, such as price raise, corruption,
black-marketers and smugglers. Government servants and teachers were being forced to fulfill

their sterilization quotas.

In April 1975, Sanjay Gandhi had emerged as a parallel authority, interfering at will in
the working of the government and the administration. In July 1976, he forwarded his four-point
programme. The four points were: Don’t take dowry at the time of marriage, practice family

planning, limit families to only two children and plant trees and promote literacy.

State of Emergency Became the Focus of Literary Creativity

In the literary world, quite naturally, the Emergency became the main theme of the
political novelists. They were impelled by a suppressed fury to call to account the perpetrators of

the evils during the period of Emergency.

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
R. Pramela, M.A., M.Phil., Ph.D. Scholar
National Emergency in Nayantara Saghal’s Rich Like Us 488



http://www.languageinindia.com/

Rich Like Us

The Emergency declared in the year 1975 by Indira Gandhi was a traumatic period for
the country. Some Indians were able to welcome it, whereas some resented it. Nayantara
Saghal’s Rich Like Us presents a vivid picture of the excesses of the Emergency. She presents
the move towards dynastic succession by-passing democracy, the Indian socio-political milieu,
its disparities, rampant corruption and political upheaval during the period of Emergency of
1975. It is significant that, in the political column she used to write for the Indian Express,
Saghal had repeatedly cautioned against this eventuality. The imposition of the Emergency and

the subsequent curbing of rights fulfilled her dire prophecies.

Following Saghal Tradition

Courtesy: http://nayantarasahgal.bookchums.com/
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Rich like Us belongs basically to the Saghal tradition and the novel focuses on the human
dimension of the story predominated by political interest. The novel offers a fairly vivid picture

of India under Emergency.

The declaration of Emergency meant curtailing of freedom in many ways: censorship,
erratic arrests, prevention of public meetings, picking up at random victims for forced
vasectomy, suppressing the opposition of all sorts, and monopolization of power. Using
the past as a point of reference, particularly the Gandhian age when love of freedom truly
flourished, she contrasts it with the troubled seventies in India and demonstrates
convincingly that the Emergency is deep danger. The novelist shows that the clamping of
Emergency is not a sudden development that took place overnight. It is the culmination
of an erosion of moral values that set in among the politicians, civil servants and people
at large after Independence. In the face of the corruption of the body politic and the
individual human soul, what is the fate of those who resist it while the majority reconcile

to it? This, precisely, is what Saghal explores in Rich like Us (Saghal, Rich Like Us-23).
Sonali and Rose

Rich like Us is the story of the Emergency from the view point of two characters Sonali
and Rose. Sonali is the main character as well as a miserable character in the novel, who suffers
a lot in the wake of the Emergency. She represents the good and modern Indian womanhood. She
is intellectual and intelligent, independent yet committed to communal good, uncompromisingly
conscientious and idealistic. In the wake of the Emergency when she refuses to interpret rules to

the advantage of political bosses, she is transferred without warning, demoted and punished.
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Sonali, one of the main characters in the novel, thinks of an appropriate parallel right at
the beginning of the novel - the story of “The Emperor’s clothes”. This reference occurs at

different places:

We were all taking part in a thinly disguised masquerade, preparing the stage for family
rule. And we were involved in a conspiracy of silence, which is why we were careful not
to do more than say hello when we passed each other in the building, and not to talk
about our work after hours, which made after-hours sessions very silent indeed. No one
wanted trouble. So long as it didn’t touch us, we played along, pretending the Empress’s
new clothes were beautiful. To put it charitably, we have being realistic. We knew we
were up against a power we couldn’t handle, individually or collectively. (Saghal, Rich

Like Us-29).

Travels Back to 150 Years

The novel opens in the post-Emergency period, but travels back to more than a hundred
and fifty years, analyzing and questioning the political relationship and the valve systems of the

past.

The novel begins in Dev’s house, where he and his wife are talking to a foreign guest,
Newman, a collaborator in the proposed Happyola factory. Dev is the epitome of evil in the
novel .He represents violence, greed, selfishness, cruelty, in a word; Indian politics gone badly.
In the Happyola factory what brings them together is their concern for money. Newman has

come to India in search of a market, and Dev is the Indian collaborator.
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Ravi Kachru is an 1AS officer educated at oxford. He exemplifies compromise, the pliant
bureaucrat. He actually turns himself into a puppet in order to play a key role in the success of
the Emergency. He allows himself to put stuff into the hands of politicians. Contrasted with
Dev’s absorption in the Present is Sonali’s preoccupation with the past. Sonali is an IAS officer,
who has grown up in a world which had fostered idealism. She manages to turn her eyes away
from the hard facts of life in Emergency-controlled India, but not for long. When she refuses to

grant permission to Dev to open the Happyola factory, she is replaced by Kachru.

He (Kachru) was to replace me immediately as Joint Secretary in the ministry of

Industry. He waited for me to say something, and when I didn’t utter a word, he spread
his hands in an apologetic gesture, turned round and walked out. If he had sneaked in and
shot me | could not a have been more dazed. Yet | remember thinking with a shaft of
painful clarity what kind of automatons we of the civil service have become, and are not
expected to reply. They are expected to obey. Ten minutes later a phone call informed me
| was to go back to a posting to my state which | already knew, and the Union
Government certainly knew, there was no vacancy at my level. I hadn’t merely been
transferred without warning. | had been demoted, punished and humiliated, and | had no

inkling why (Saghal, Rich Like Us-31-32)

The Emergency had given all kinds of new twists and turns to politics and the world’s
largest democracy was looking nothing so much as one of the dictatorships India had loftily

looked down upon.
Some Favouring Emergency
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Newman likes Emergency because strikes would be banned, but does not otherwise care
for politics. He has a point of view that politicians and young men like Dev are easily trapped in

foreign collaboration for money.

“This Emergency is just what we needed. The trouble makers are in jail. An opposition is
something we never needed. The way the country’s being run now, with one person
giving orders, and no one being allowed to make a fuss about it in the cabinet or in
parliament, means things can go full steam ahead without delays and weighing pros and
cons forever. Strikes are banned. It is going to be very good for business”. (Sahgal, Rich

like Us, 10)

Alienation

Sonali feels bitter and frustrated thinking that society rates those in power higher than
honest and sincere officers. She feels completely alienated and her sense of rejection reacts with
determination not to “grovel and beg favors and act like a worm instead of a person” (Sahgal,

Rich like Us, 37)

Sonali’s father was an ICS officer who joined the service reluctantly. When the
Emergency was imposed, he had no duty to perform, he was a retired civil servant .Sonali
understands why her father could not bear to live through times when history would be revised
and rewritten. Influenced by her strong and uncompromising father, Sonali grew up believing
that the democracy of Gandhiji and Pandit Nehru should never be allowed to die in your mind.

They shared their faith in the democratic system.
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Sonali’s Grandfather had, opposed Sati while her father remained determined through the
crisis of the Freedom Movement. Sonali’s Grandfather explained why his mother had been
forced by his uncle to commit Sati and his anger and pain had increased by reading his

Grandfather’s diary:

Sonali says she did not see just the evil in it, but the anger and the strength of the nineteen
year old boy who struggled to save his mother and who would have probably killed his mother’s
murderers. Many other stray instances of seemingly weak men putting up a fight come to

Sonali’s mind. (Varalakshmi 45)

Goodness of Rose and Her Honest Living

Rose is the next important character in this novel. Her background is in honest living and
goodness. It was her working class morals that gave her the strength not only to uproot herself
initially from London, but also to make a life for herself with dignity in Lahore and later in Delhi
through all those trying years when Ram got fascinated with Marcella and later with another lady
who took his fancy. Ram’s first wife Mona, like Rose, is shaped with her background which is a
typical conservative traditional Punjabi home. Later in the novel, they lived together in the same
house as sisters. In the meanwhile Rose acquires the friendship of Sonali. Sonali feels more
human after getting to know Rose. She tells Sonali about Dev’s forgery - that he is withdrawing
his father’s money with forged cheques from the nationalized bank. They are ready to forgive

him because he had a difficult childhood.

Sonali refuses to accept the judgments of the rest of the family about Dev, that he was a
poor, lost, lonely boy. Her voice invokes a terrible familial crime, the lapse of one of its

members into violence and dishonesty for purposes of attaining wealth and power.

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
R. Pramela, M.A., M.Phil., Ph.D. Scholar
National Emergency in Nayantara Saghal’s Rich Like Us 494



http://www.languageinindia.com/

Later in the novel, her friend Rose loses her life for which her step-son was the reason.
This tragedy reveals the bitter truth that women are mercilessly murdered by their own relatives.

This was also the case with Sonali’s great grandmother in 1905:

My murdered great-grandmother’s relatives had said she had sacrificed herself-which
even a goat has too much sense to do on the altar of ‘sati’. They had built a shrine on the
guilt-soaked spot to commemorate the martyrdom of the last woman to perform the noble
act in the entire region - a place of pilgrimage no less, with nothing but a document at the
bottom of my father’s trunk to prove it had been murder. I was in a rage as I got down to
sorting Rose’s possessions, dark tides of blood around me ending in movements and

shrines (Sahgal, Rich like Us, 222)

Lonesome Sonali

Rose’s untimely death leaves Sonali bereft and lonely. Sonali and Rose shared certain
ideas and basic approaches to love and its problems. Rose lends meaning to other people’s lives
even after her death. A beggar, for, instance, whom she used to feed, finds meaning purpose in
life because of her. A minor character in the novel, but a powerful voice, the beggar without

hands raises the stumps of his arms in a shaky salute to Rose:

The handless salute left her (Sonali) thinking about his handstand, the struggle about his
humanness. Whenever she saw him afterwards from her bedroom window, looking no bigger
than a beetle at that distance as he moved about near tombs, she could picture him healed and
whole, walking upright, running and leaping, and each nightfall becoming exultantly whole once

again by the light of the stars. (Sahgal, Rich like Us, 81)
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He tells about the lives of the lower class people who worked as laborers and their
women, who are raped and killed by brick kiln masters and their men. Others were molested and
raped by the police called in by land owners’ intent on preventing share croppers from getting
their full share of their crops. The beggar’s words, repeated first to Rose, are revealed by the tird
person narrator, who retrieves them from Englishwoman’s head during a discussion of movie
censorship. Such terrifying stories of oppression and violence are meant to counter the language
of the Emergency coming from the Prime Minister. He tells Sonali that his arms and legs were
broken by the landlord whom he was trying to oppose. This shows the suppression of the Indian

masses by the brute force of the ruling classes.

Betrayal of Values

Sonali reserves serious criticism for those who should have known better, those who, for
reasons of family connections or a lust for power, betrayed the values upon which the modern
nation-state of India was constructed. While at the dinner party, Sonali describes the nation-state

with explicit sarcasm:

“And then the capital’s professional elite gave a demonstration of what the third world’s
crust talks about when its country’s democratic institutions have just been engulfed by a
tidal wave. The Establishment professor described the clinic in the Soviet Union where
he had eight months’ free treatment for arthritis. The editor outlined tomorrow’s editorial,
in which he would say Madam had a good faith thought it her constitutional duty to
override the constitution, and while he would regret the suspension of liberty and the
right to life, he would reluctantly conclude that there had been no alternative. And lawyer

summed it all up when he gave his professional opinion that the constitution would have
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to be drastically amended, if not rewritten, to give Madame powers to fight disruptive
forces and crush the vested interests she had been battling against since infancy. Delhi

had always been an imperial city, hadn’t it? So what was so new about special powers

and hereditary rule? (Saghal, Rich Like Us 85)

Mona — Emblem of Indian Womanhood

Mona is a traditional woman- a giver, a loser and a victim. She is loyal, devoted and
stubborn. Mona represents Indian womanhood. Her devotion to Ram is monastic. When Rose

saves her life, she forgets the past and becomes her friend.

A Strong Dialogical Structure

Saghal creates a strongly dialogical structure which represents the split psyche of the
Indian people. There were some who supported Indira Gandhi and others who were outraged by
the Emergency, those who did not fully understand what was happening and many who were
afraid to act. Sahgal openly condemned the Emergency. In Rich Like Us she uses historical facts
to enrich the form and content of her narrative. She is not only a novelist but also a journalist but
her narrative does not degenerate into journalistic reportage. The novel is wonderfully set apart
with a fine, clear, disenchanted eye and an acerbic moral intelligence that is devasting without

ever raising its voice.

The novel makes some use of some editorials and letters written to the editors of
newspapers as a form of historical evidence. One of them is editorial of the Calcutta Gazette of 7
December 1829, which expresses supreme pleasure and celebrates the Act of Abolition of the

cruel rite of sati passed by Lord William Bentick. The English administrator is applauded for his
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reform, which has ended “a system demoralizing in its effect on the living, a revolting system of

suicide and murder” (Saghal, Rich Like Us 134)

Narrative Consciousness

In Rich Like Us, there are two main characters who projected narrative consciousness,
Sonali and Rose. Sonali and Rose relate well to each other despite the differences of age,

upbringing and nationalities.

the Emergency provides only a take —off point for a questioning at many levels.
The narrative posits questions related to the nature of the empire, its professed
idealism and its real aims of self-preservation; it questions the hollowness of
Victorian liberalism, the myth of the golden past, the corruption and fallibility
within human society, the earlier authoritarian pattern and their collapse, the
validity of resistance. There are several more questions asked. Oblique the issue

of economic imperialism is also considered. (Saghal, Rich Like Us 60)

Challenging Known Solutions

Rich Like Us offers no easy solutions to mankind’s problems; on the contrary, it

challenges all known solutions.

It projects a picture of the repetitive nature o revolutions. It does however speak for the
human consciousness-as district from character and for human courage as different from bravery.
Just as there are no solutions, so also there is no one you can blame. The fixture of the past is

woven with many threads. In the story of “The Emperor and His New Clothes” one does not
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really know whether the Emperor, the weavers or the people are to blame. Reality eludes them

all (Saghal, Rich Like Us 62)

The entire action of the novel deals with the changes in the Emergency brought about in
the social and political fabric of the country by analyzing the response it evolved among the
individuals, classes and groups. The novelist has used the parable of the Emperor’s new clothes;
this is a serious criticism of the civil servants who just closed their eyes to the corruption of the

Government for safeguarding their private interests.

Saghal presents the theme of the Emergency from various angles. The official version of
the Emergency, touted by politicians and businessmen who used official patronage for carrying
out secret business operations to make profit without doing anything which could be called

productive , is countered mostly by Sonali.

The novel records how Prime Minister got unstinted support from civil servants,
confirming Sahgal’s earlier finding that they represented the thinking and mentality of the
precolonial times, that ordinary people needed to be controlled and directed with a strong hand.
Some officers like Ravi Kachru undertook to motivate the people to organize small professional
groups on the lines of the medieval guilds, such as lawyers, teachers, entrepreneurs to
“strengthen the hands of the Prime Minister, “one of the dismal features of the times the novel

stresses.

Resistance to Tyrannical Policies

The novel incorporates the actual resistance to the tyrannical policies of Indira Gandhi.
Even though Saghal was Indira Gandhi’s cousin, she attacked the Indira Gandhi Government,
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which practiced authoritarian policies and displayed dictatorial tendencies towards the body

politic even before the actual declaration of the Emergency. The most noticeable feature of

Saghal’s strategy in the novel is to establish that the Emergency was not just a political event, for

it did not stop at activating official agencies into perpetrating repression on innocent people.

A Political Novelist

Saghal, as a political novelist, suggests that, in situations of oppression and tyranny,

history can provide a means of hope, not just for surviving, but for getting the strength to fight

the worst of tyrants and ultimately make them yield to the popular will. The dark period of India

came to an end and light shone over India thanks to intellectuals like Saghal.
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Technology in Education —
An Effective Aid for Classroom Management

Rajashekar

What Technology in Education is not:

It would be advisable to begin looking at what Technology in Education is not in order to
arrive at a comprehensive definition of what it is.

Technology in Education is not .....

dehumanising the teaching — learning process
getting rid of text books

expelling the teachers from the system
suggesting a shortcut for teachers / learners

Defining Technology in Education

Then what is technology in education? It is obviously what the ones above are not.
However | propose not to attempt any definition of technology in education but to help the
readers realise the same in the course of their journeying through the rest of the paper.

Any invention is an offshoot of necessity and technology in education has not been an
exception. The probable factors that could have necessitated its application in teaching and
training are:

Teaching Training
e large number of students e large teacher population
e multilevel e changing needs / demands
e multi grade situations e accessibility to information
e limitation of resources e limitation of the text books
e non-availability of expert teachers e changing roles of teachers
e non-availability of text books e increased cost & waste of time

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
Rajashekar
Technology in Education — An Effective Aid for Classroom Management 502



http://www.languageinindia.com/
http://www.languageinindia.com/

Technological development is an extension of man’s power over nature. As Marshal McLuhan

putsit, “............

clothing extends his skin; an automobile extends his legs; the telephone

extends his voice and hearing; and writing extends his memory and now computers extend man’s
central nervous system.”- Singh, YK et al. 2008. Educational Technology: Teaching Learning.

Technopast to Technopresent

The emphatic assertion made by Jacques Torfs, a UNESCO expert in his address at the
Conference on educational satellites organised at Nice in 1971 was not a utopian idea but a

scientific reality —

“If the ten to thirty percent of the world’s population living in remote, isolated areas are not to be
sacrificed, deprived of their right to education and allowed to act as a brake on progress in every

developing country, then only educational telecommunication satellites can provide the

TECHNOPAST to TECHNOPRESENT in
Education

solution”.

Satellite Instructional Television
Experiment [SITE] by using the American
Applications Technology Satellite — F —
September 18, 1969.

Beginning of educational TV — on August
01, 1975.

AIR broadcasts for school students for
more than 22 years.

Satellite based education TV Programmes
in Gulbarga.

Class Project [CSS] and IT School

Project.

Launch of film-based modules by DPEP.
Keli Kali Radio Project with the
collaboration of DSERT / DPEP / AIR.

Launch of EDUSAT satellite by ISRO on
20 November 2004 and software support
by several institutes like RIESI in the
form of video lessons.

Gyan Darshan [GD] started on 26 January
2000 by MHRD [GOI] & Prasar Bharthi
with IGNOU as the nodal agency.

GD-1, GD-2, GD-3 [Eklavya] & GD-4
[Vyas] on 26 January 2004.

DD Bharathi on Primary Band telecasting
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IGNOU’s programmes in April 2005.
Teleconference [live interaction] — one —
way video & two-way audio and two-way
video & two-way audio.

Computer Assisted Instruction [CAI] &
Computer Assisted Language learning
[CALL].

e |ICT in Education.

e Virtual Classrooms.

Technology helps in creating and organizing learning environment which includes formulation
of instructional objectives, curriculum planning and designing, its transactional strategies and
evaluating of pupil’s learning and achievement. It also includes management of learning and
overall education.

Focus on the Learner

The most important element in the teaching-learning process is the learner. The technology that
works best is determined on the basis of what is appropriate to the learner and not on the basis of
what is highly sophisticated. The host of technology programmes that have liaised with
education down the line have been presented in the table.

Some real objects and events are too big for the classroom [e.g., solar system]; or too slow [e.g.,
the sequence of a bud opening into a flower]; or too inaccessible [e.g., defusing a bomb]. Such
limitations can be successfully overcome by the appropriate use of visual media where the reality
is controlled by making things smaller or bigger, slower or faster. Presenting the original speech
of a leader using a recorded version is bound to create a more scintillating experience than
students’ reading it for themselves.

The learners are almost transported back in time with their learning-cum-retention capacities
addressed simultaneously effectively. The exploratory component of a child’s competency is also
addressed by the use of technology as it opens up many channels of expression for the child.

Misconceptions Relating to the Use of Technology among the Teachers

Some of the misconceptions regarding the use of technology among the teachers and the
probable answers are as below:

It simply can’t work... ...it could if you tried.
e very expensive and our schools can’t e reasonable and rather cheaper down the
afford. line.
e means teaching plus, i.e., more burden e more interesting, if used with adequate
on me. planning & preparation.
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e not interesting for the children. e reduces the use of chalk and talk and
less strenuous
e not techno-savvy, so feel outdated. e need not be, not so much the
technology part of it but the applicative
mind.
e human element missing, relations e not really, roles continue to be what
affected. they are, with change only in the mode
of interaction.
e evaluation system to be changed, a long e better to change the shoes than the feet.
process.

Role of Five Senses

Research by the Harvard Business School has indicated that information received by the brain
comes through our five senses in the following proportion

hearning
11¢

The channel of information in a traditional classroom (i.e., basically the teacher’s voice) is only
about one-tenth of the total perception input. Little wonder then that the teacher strains his throat
muscles throughout the year (sometimes resulting in Teacher’s throat!) but fails to receive the
boomerang in the form of maximum perception from the children.

Just as the use of a catalyst does not really alter the reactants or products but only serves to speed
up the rate of reaction, the use of technology enhances the efficiency of teaching — learning
process without much affecting the roles of teacher and learner but by redefining the same.
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The radical change technology can bring in the group dynamics of the teacher-class relationship
looks somewhat like this.

Group Dynamics of Technology-aided class room

S
. Technology

a monitor

AA4
<. POSSIDIE Interaction

L : Learner;

. H C—) .
, - One-way Interaction =3 : Two-way Interaction

Teachers’ Role: Redefined

It is by no means indicated in picture 2 that the teacher is pushed to the periphery by the
intervention of technology but

o the teacher is spared from owning the responsibility for too many things i.e., his/her
accountability is reduced.

¢ a meaningful interaction among the learners which is otherwise impossible in a
traditional class is also achieved.

¢ dependence on text book which is, more often than not, an isolated, shut off,
individual medium for 83% of information input is reduced to some extent by
providing other channels for the information flow.

Technology is Relevant

Since technology can address issues like large classes, single teacher schools, non-
availability of text books etc., we wouldn’t be ambitious if we looked up to it for help regarding
the learner in question- the slow learner. The progress of technology has definitely been by leaps
& bounds towards individualised instruction for insured learning. A variety of personalized
instruction techniques came up in 1950’s targeting individual learner. Programmed learning is
one such educational innovation, an auto instructional device where the learner takes himself /
herself through each and every step.
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Small sized steps, overt responding, immediate feedback, error-free learning, self-paced
learning and empirical testing are some of the features built into Programmed Learning. Several
self-learning CDs available in the market have the feedback mechanism built into the activities in
lessons followed by an optional learning component the learner could choose to go through. The
learner can go back on the same activity several times to ensure sufficient learning before
attempting the next activity. This promotes a self-initiated, self-monitored and self-paced
learning addressing individual differences and achieving learner motivation. Slow learners
definitely stand to gain from such learning programmes.

Language Learning and Technology

Students know that language lives in sound and colour, because they experience it every
day outside the classroom. This is the challenge the modern language teacher faces.

The initial apprehensions of teachers while using technology in education can be overcome
by using more of it just as the fear of crossing the ropeway can be overcome only by crossing it
many times. The confidence or the “I knew I could do it” attitude that the teacher develops by
being a part of such system is similar to the experience of the little train climbing a hill.

| knew | could do it...

()
| wish | could
| wish | could
| wish | could
| think | can Q)
| think | can
| think | can

| thought I could
| thought I could

| thought I could

....50 | did.

Educational Technology

If your way through the paper has helped you zero in on any definition of Technology in

Education, it might look somewhat like this:
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Educational technology is the application of procedures and techniques for the systematic
design of a learning experience. It is also developing a source of education which uses a host of
methods, techniques and resources that assist the teachers and support the students in their
effective learning.

The symbiotic relation between technology and education has made the teaching-learning
process more efficient & effective. The distance between an expert teacher and a needy learner
has been successfully conquered and a ‘technological proximity’ has been established between
them.

It is heartening to know we have begun to reap the benefits of this relation between
technology & education. The teething problems can always be overcome if the attitude towards
using it is positive. Learner continues to be the nucleus of the teaching-learning process; teacher
& technology operating from different orbits, each influencing the other and in turn influencing
the learner, the goal being “learning”.

References
http://www.emmrcamd.org/edusat.html
Evaluation Report on Satellite Instructional Television Experiment (SITE)
Planning, Commission, India. 1981.
http://planningcommission.nic.in/reports/peoreport/cmpdmpeo/volume2/erosi.pdf retrieved on
15.11.2005.

Singh, YK et al. 2008. Educational Technology: Teaching Learning. New Delhi. APH
Publishing Corporation.

Talbot, Jean. 16 August 1971. “Satellites Offer Hope”. The SMH Education Survey. Education
Week 1971.

Venkataiah, N. 2008. Educational Technology. New Delhi. APH Publishing Corporation.

Rajashekar, M.A., PGDELT
Assistant Professor

Department of English
University College of Arts
Tumkur University
Tumkur-572 103

Karnataka, India
rshekar.gummaraju@gmial.com

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
Rajashekar
Technology in Education — An Effective Aid for Classroom Management 508



http://www.languageinindia.com/
mailto:rshekar.gummaraju@gmial.com

Marking Out the Catharsis in The Apprentice

Dr. Rashi Saxena

THE
APPRENTICE

Abstract

The present article is an attempt to trace those elements which mark catharsis in Arun
Joshi’s The Apprentice. Arun Joshi is a perfect scanner of human mind and is able to notice both
good and bad aspects of its characters. The Apprentice is the best example of Arun Joshi’s

tackling of human psychology.

This novel contains the story of a young man who from his very childhood dangles
between the good and the bad paths of life. With the passing of time he decides to choose the
path of amoral living by pursuing corruption and its resultant gains in many types of sins. When
at last his mistakes force his best friend to commit suicide, his encounter with himself and with

another character Brigadier makes him realize his errors. Now he leans towards goodness, and to
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clean up his soul, he chooses to polish shoes outside a temple. He chooses to smell the shoes as

his punishment so that he can remind himself to be good.

In this article this process of purification of the soul is highlighted through some
instances in the novel. By applying the speech-act theory, a clear appreciation of the work can be
accomplished. The devices defined in the speech-act theory prove to be a major tool in the
operation of the above mentioned novel. By zooming out the speech-act in dialogues the
catharsis element can be marked in the novel. Ratan’s regaining of the moral code proves the

catharsis approach of the author as well as of literature.

On Defining Catharsis

Catharsis means purification, the purification of soul. First, Aristotle has defined this
term and later Plato also describes it. Both highlighted the fact that literature works best to purify
the human soul. Literature evokes emotions and feelings in the human heart and extends the
range of sympathy without any force, compels an individual to justify his goodness or badness.
Only a good piece of literature can accomplish this task. Likewise, only a resourceful and

creative author may get credit for this job.

Arun Joshi and Catharsis

Arun Joshi is a prolific writer who successfully deals with the human mind. He naturally
grasps the vivid complexity and simplicity of human nature. This is why the characters
developed by him are realistic, and even their flaws are universally found and can be observed
everywhere in our society. At the same time, readers finally feel something moving them deeply,

and are motivated to purify themselves along with the characters.

Arun Joshi’s third novel, The Apprentice is the story of Ratan, a corrupted government
employee, who after spending many years of sinful living, finally feels himself guilty and begs
forgiveness of his father, his mother, the brigadier and finally decides to punish himself by
polishing shoes in a temple. He says:
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| never enter the temple. | am not concerned with what goes on in there. | stand at the
doorstep and | fold my hands, my hands smelling of leather and I say things. Be good, |
tell myself. Be good. Be decent. Be of use. (143)

Ratan

Ratan is the son of a freedom fighter who died in an uprising. His mother was a chronic
patient and had suffered greatly because she had no money. It is due to this personal experience
with the lack of money in life, that she encourages him to be a mercenary. While he was at the
growing stage, he was torn between the idealistic and practical approaches towards life, but later
he decides to be a mercenary. He expresses his approach to life in the following way: “educated,
intelligent, cultured and it was my right that | should rise in life, to levels higher than the others

aspired for.” (The Apprentice , 31).

Result of Amoral Life

Henceforth his only aim of life is to build his career by hook or crook. He does not
recognize any morals of life. He seeks all the wrong ways to earn money, but in doing so, he
loses his peace of mind. He thinks that it is because of his amoral approach to life that his friend
Brigadier and Himmat Singh have to die. He holds himself responsible for the deaths of these
two persons and hence he decides to polish shoes in a temple where he experiences the shrinking

of boundaries between the slums and the rich colonialists.

A Flashback Story

In terms of speech act, Ratan Rathor himself does not involve any speech act directly; it
is his flash-back story in which he seems to be making decisions. His decisions are influenced by
his mercenary approach to life; he even acknowledges his marriage as a gizmo taken up for the
sake of his career. He marries a girl whom he does not love. For his progress forward, he
ignores his past relationships with no regret. He leaves the person who provides him the job.
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This is his own decision, which projects his mean and selfish character. It is because of this flaw
in his nature that he decides to lead a life without morals. These are all minor but important
decisions taken by him for his own personal advancement. One of his major decisions in life is
to participate amorally during war time. Here the reader can observe how the resurrection of
Ratan’s soul takes place in the story, as he admits his amoral act. When he cleans up his soul, by
having a decision “to guide man” he shares his own experiences of life and advises younger

people to own up to their responsibility to society.

Confessing His Life

When Ratan is sharing his experiences with an NCC cadet, he admits that what he has
achieved in his life is due to his power, which is the basis of his corruption. This feature

explicitly comes out in one of Ratan’s self-expressions:

Our health is looked after by the government | have a telephone, which is not common-
one always gets it. | have insurance. | have twenty thousand in the bank, which is not
fortune but will tide you over a rainy day. Besides, | would have pension when | retire
which should be enough for me and my wife. My daughter, God willing, should be

married by then.

So, you see, | did not need the money. If | had ever needed money it was when | had been

offered it the first time — by the contractor and | had refused. (The Apprentice, 58-59).

The Episode at the S.P. Office

The passage reveals the self-examination of the character. It unfolds Ratan’s ironical
confession about how the narrator, in spite of his awareness, fails to get out of the clutches of
corruption. In a monotonous description, here, Ratan’s confession underlines use of expletives.

The episode at the S.P. office consists of expletives. S.P. displays his power to Ratan by saying:

Yes, by you,” he further says he had had enough of my play-acting.
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Lack of proofs, isn’t that our final safeguard? Said S.P. There was a silence. A little later
he spoke again. He seemed ready to collapse with exhaustion.( The Apprentice, 112).

The purification of Ratan is the result of commitment, by which Ratan learns the real
sense of life. He feels elevated in narrating his course of life to others. This is nothing but
the expression of his commitment. He unfolds his commitment in this conversation. He
uses explanatory, narrative and procedural discourse in the following lines:

| am going to kill you. I said, as firm as you please, standing up and stretching myself to
my full height. 1 ordered him next to get up and stand against the wall, my idea, no
doubts, of the firing squad. (The Apprentice, 128).

Apology

In these lines above, Ratan wants to kill Himmat Singh in anger. He declares it to him
directly and feels a great uplifting as though he is an agent of God. In his later confession he
acknowledges his faults and admits his selfishness, he decides to make an apology to all whom
he has hurt. He tells:

Then | beg forgiveness of a large host: my father my mother, the brigadier, the unknown
dead of the war, of those whom I harmed, with deliberation and with cunning, of all those
who have been the victims of my cleverness, those whom | could have helped and did not
(The Apprentice, 143).

Seeking Solace and Forgiveness, and Changing Mentality

To sooth his concise he decides to go to the temple. This passage reveals that he goes to
the temple not for religious reasons but for the sake of his moral improvement. For this self-
resurrection, he polishes the shoes of the visitors in the temple. This action minimizes his ego
that keeps him away from all evil deeds and corruption of life. The author also deals with social

activities to highlight the importance of society to shape up one’s individual character.
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In speech-act theory, behabitives are discussed. In The Apprentice the description of the
changing mentality of Ratan illustrates catharsis. Ratan feels a change to have come over him
“almost overnight” he stares at the women openly, willfully to the point of rudeness. He feels
confident that he has a “right to stare, right even to do more than stare”, “if he gets the chance”.
The sudden power of money makes him feel ‘cocky’ and he overlooks the “Group of army
officers, exhausted and disheveled, returning probably from some far flung out post....” Because

his thoughts are “full of other thing”, he is engrossed in fantasies of pleasure that awaits him.

You are lying, Mr. Rathore, he spat out, and leaned back in his chair. My reaction to this
accusation was one of great anger. | was completely, almost hysterically offended. What |
found offensive was not the accusation itself, but the fact that it had been made. Our
annoyance with your generation, my friend, is not that you know us inside out but that

you drag your knowledge, like a rotting carcass (The Apprentice, 66).

Pretending to be Honest

This game of bluff is running in the mind of a person, who is lying but pretends to be
honest. Arun Joshi beautifully exemplifies the psychological factor here. If we go further into the
details, the readers can encounter this issue more clearly. Ratan never thinks that he will be
caught but the next moment, he catches himself guilty. This confirms the role of human
psychology which causes denial of accusation, and the effort to save self-esteem; either one is
wrong. The transformation of the amoral view takes place in some situations as at the freedom
fighting, and partly where a minister and other persons meet to talk morals to him and where for
the first time Ratan is scared of death. In order to exemplify the transformation of the soul, it can

be analyzed in the following lines:

First of all I have no need of money. | am quite sure of that. | needed it no more than
sitting here, after two cups of tea, | need a third. | may drink it because others do, or
because it is offered free, but I need it for neither survival nor happiness. In this poor land

| can be called comfortable, even well-off. (The Apprentice, 58).
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A Symbol of Custom

In this passage offering or taking tea in office symbolically shows a custom. Here indeed,
there is a change in Ratan’s emerging ego yet this change takes him into the world of pleasure,
and fogs the meaning of the unconscious or the deeper self for him. Money makes him feel ‘as
good as the best’. His approach to life shall strengthen the incestuous and narcissistic orientation
of his emerging self, involving him in a ‘syndrome of decay’. This passage reveals the
tormenting and tortuous self-examination of the self, when it is sorting out its own problems,

unmistakably suggests some of the civilized values that obtain in a metropolis.

Transformation

At the outset of Ratan’s career, transformation of his persona from moral into amoral
takes place because of his own mother As his mother warns Ratan from time to time to have a
mercenary approach, she insisted he must think about the negative aspect of being a poor one.
She says:

Don'’t fool yourself, son, she said. Man without money was a man without worth. Many

things were great in life, but the greatest of them all was money....

If 1 underrated the power of money, she said, | would be sorry some-day.( The

Apprentice,19).

It is the use of directives by his mother that changes the whole mental level and attitude
of Ratan. Later directives take him away from the idealistic approach of life and so he becomes
determined to earn money irrespective of means. Here mother’s warning in the form of directives
is a by-product of the philosophy of survival. Now she appears to him like a post independent
India’s version of Lord Krishna revealing to Arjuna the mystery and the laws of the Universe.

His deeper self is suppressed and enters into the new arena of life, i.e. the life of immoral acts.

Response to Life
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Ratan also responds to life when he is engaged genuinely with the quest of inner self.
Ratan, when feeling dissatisfied, runs after all money just like mammon; but, eventually he feels

guilty as money fails to give him peace. He concludes his experiences in following way:

“The more money I accumulated, the more 1 was dissatisfied and the more | was

determined to ‘enjoy’ life. And all the time | thought of death” (The Apprentice, 89).

The Apprentice - A Tale of Conscience

This utterance obliquely suggests that a distracted life is death of the self. It makes the
novel The Apprentice the tale of a conscience — torn man with a message, which Ratan wants to

convey with an emotional charge:

The crookedness of the world, the crookedness of oneself. How to get rid of it?
‘Revolution of God?’ The Sheikh had said. But what do | know of either of them, my
friend? Of Revolution, or of God? | know nothing. That is the long and the short of it ...
And | do know what to do, where to begin. But time is short and one must begin

somewhere, anywhere (The Apprentice, 142).

Here Ratan simply questions his soul and in response takes a decision to establish new
values and polices for the sake of his country. In order to save the fall of his nation he acts like a
rebel and endeavors to bring positive changes in society to uproot corruption. In The Last
Labyrinth, Som expresses his own feeling being impressed by Gargi’s views. He believes that it
is only she who can answer his query. Gargi’s explanation of his question ‘I want, I want’

satisfies him. Som obsessed and weighed down by such feelings and ideas, confesses:

| had sorrows that did not let me breathe.
... Then, there was the greatest sorrow of them all—that no one even guessed: there was

the sorrow of idleness
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In the novel The Apprentice Ratan is exploring the behavior and habits. In his dialogues,
he exhibits a plea to make an anti-corruption society by showing its negative features. In it Ratan
shows all his will for changing by using words in the narrative tone. His self-questions are here
to evoke the inner soul to be truly good, which is part of the Holy Divine.

What am | apprenticed to? If | only exactly knew! Or if I could put into words what | do
know. But life runs on approximations and if an approximation will do, you could say
that | am learning to be of use. | know it is late in the day. But one must try and not lose
heart, not yield, at any cost, to despair. At our age, | hear my friends say, at our age one
must learn to be comfortable, to flow with the current. Let us hold on to the gains, my

friends say, we have lost we have lost. It is too late to put up a fight.

Perhaps they are right. But it seems to me that there are losses and losses. There are
losses that one cannot so readily accept. There are things, shorn of which, it is very
difficult to die. Therefore | say let us give battle, howsoever late the hour (The
Apprentice, 143).

The Declarative Tone

This passage is a fine example of the declarative tone, which conveys Ratan’s views. He
analyzes the affect of corruption in India and wants to recover the moral core of Indians. Here,
Ratan has become an ‘apprentice’ of spirit and engages himself in the act of soul-making and
wishes younger persons would learn service and sacrifice. Ratan’s heroic struggle for higher
consciousness has ended the civil war in him. Therefore, he uses his little acts of unselfish
service to give meaning to his life and death. The journey through the dark alley of one’s
unconscious is over and Ratan arrives at the high water mark of love for his fellow beings. He
now has hope and faith in the new generation, where the process of spiritual journey has started.
There is one more example of declarative tone is used by Ratan:

He was born in filth and in filth he had grown. But he had dealt with them, the bosses,
men like my Secretary, he had dealt with them on their own terms and he had troubled
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some of them. He was not proud of it, not anymore, but he had at least not sold himself,
like I had, nor for that matter, had he betrayed a friend.( The Apprentice, 138).

Final Resolution

Here through this passage Ratan finally is able to think properly with all his moral values.
He can now differentiate himself and others. He understands that there is no outer source who
forced him to be bad but his own weakness is the reason of his own fall.

Readers can conclude that Ratan’s final decision to admit his fault, to feel his moral duty
for his country and his determination to remain an honest civilian is a fruitful product of literary
work of Arun Joshi. Reading this most readers will become immersed in a labyrinth of deep
thoughts. Somewhere in their hearts they think that the character of Ratan more or less resembles
their own shadows. Finally they partially turn out to be honest to avoid the dilemma of their heart

and mind.
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Is Manipuri an Endangered Language?

Dr. Soibam Rebika Devi, Ph.D. (Linguistics), M.A. (Linguistics),
M.A. (Translation Studies), M.Sc. (Life Sciences), Diploma in Tamil

Introduction

Languages that are at risk of falling out of use as its speakers die out or transfer speaking
another language are called endangered languages. If there are no native speakers, language loss
occurs and becomes a dead language. If eventually no one speaks the language, it becomes an
extinct language (Crystal, 2009). Many languages are currently disappearing fast owing to the
processes of globalization and neo-colonialism, where the economically powerful languages
dominate other languages (UNESCO's Atlas, 2009).

Endangered Status

A language is considered endangered when children of that language no longer learn it
and finally they lose their language. However, there are nine criteria that decide the quantum of

endangerment suggested by UNESCO. They are:

Absolute number of speakers

Intergenerational language transmission

Proportion of speakers within the total population
Community members’ attitudes toward their own language
Availability of materials for language education and literacy
Shifts in domains of language use

Response to new domains and media

Type and quality of documentation

© © N o g b~ w NP

Governmental and institutional language attitudes and policies, including official status and
Use
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Degree of Endangerment

Language endangerment can be classified in terms of generations of users of the
language.

‘Safe if the language is spoken by all generations. The intergenerational transmission of
the language is uninterrupted.

Stable yet threatened if the language is spoken in most contexts by all generations with
unbroken transmission, although multilingualism in the native language and one or more
dominant languages has taken over certain contexts.

Vulnerable if most children or families of a particular community speak their parental
language as a first language, even if only in the home.

Definitely endangered if the language is no longer learned as the mother tongue or taught
in the home.

Severely endangered if the language is spoken only by grandparents and older
generations; the parental generation may still understand it but will not pass it on to their
children.

Critically endangered if the youngest speakers are of the great-grandparents’ generation,
and the language is not used every day. These older people may only partially remember it and
have no partners for communication.

Extinct if no one speaks or remembers the language.” (UNESCO’s Atlas, 2009)

The degree of endangerment of Manipuri, which is named as ‘Meithei language’ is given
as ‘vulnerable’ in the UNESCQO’s Atlas on Endangered Languages, 2009. But the facts about
the language show that it cannot be considered as vulnerably endangered. The following sections

deals with the facts about the position of Manipuri language.

Manipuri Language

Manipur is one of the seven states of north-east India, with the city of Imphal as its
capital. The state is bounded by Nagaland in the north, Mizoram in the south, Assam in the west,
and by the borders of the country Myanmar in the east as well as in the south. The total area
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covered by the state is 22,347 km2. The capital lies in an oval-shaped valley of approximately
700 square miles (2,000 km?) surrounded by blue mountains and is at an elevation of 790 metres

above the sea level.

The origin of the Manipuri language (Meiteilon is mentioned as Manipuri language as it
is officially called.) can be traced to the Kuki-Chin group of the Sino-Tibetan languages.
Manipuri belongs to the Kuki-Chin-Naga group of the Tibeto-Burman sub family of the Sino-
Tibetan family of languages. However, within Kuki-Chin-Naga, Manipuri is classified as a
distinct group on its own (Grierson: 1903-28) under the heading Meithei, on the basis of the facts
that it was already a major literary language of the Kuki-Chin-Naga group and that it had
characteristics that differentiated it from both the Kuki-Chin languages proper as well as the
Naga languages.

A schematic diagram of the Sino-Tibetan language family is given below:

SINO-TIBETAN

TIBETO-BURMAN SIAMESE-CHINESE

Kamarupan Baic

(NE India, (Yunnan)

W Myanmar)
Himalayish Karenic
(Tibet, Nepal, (Myanmar, Thailand)

Lolo Burmese-Naxi
(SW China, Myanmar,

Thailand, Laos, Vietham)

Bhutan, Sikkim)

Qiangic
(Sichuan, Yunnan)
Jingpho, Nungish, Luish

(North-Myanmar, Yunnan)

Figure 1: Schematic diagram of Sino-Tibetan
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Manipuri (Meiteilon: Meitei- the Meitei community; lon- language) has been the state
language of Manipur since 3rd century A.D. ‘The coins were struck; royal chronicles were
recorded; edicts and copper plates were issued in this language. Ancient Meitei records were in
Meitei-Mayek only’ (Sanajaoba, N. 2005). However, many of the rich heritages of Manipuri

language were destroyed as a result of Hindunisation in 18th century.

Manipuri is the mother tongue of the major ethnic groups i.e., the Meitei, Meitei Pangals
(Meitei Muslims) and the Bamons (Meitei Brahmins) mostly residing in the state of Manipur,
primarily in the state's valley region. This language is also being spoken by some native
Manipuri speakers in the neighbouring north-eastern states of India, viz., Assam, Tripura,
Nagaland, Arunachal Pradesh and Meghalaya. There are some native Manipuri speakers in part
of Bangladesh and Myanmar. Manipuri is the main common medium of communication among
33 different mother tongues of different tribes in Manipur and also among other people

inhabiting in Manipur and hence, it is being used as the lingua-franca in the state of Manipur.

Manipuri language is the only Tibeto-Burman language in India which has its own script,
the Meitei-Mayek script, which has been in existence from 1st century A.D. in coins of Wura
Konthouba (568-658) (Kamei, G. 1991). The origin of this language and its script are a mystery
as many historical documents were destroyed at the beginning of the 18th century during the
reign of King Pamheiba (1709-1748) because of the instigation of the Bengali saint Shantidas
Gosai. The current Manipuri script i.e., the Meitei Mayek script is a reconstruction of the ancient
script and since the early 1980's this has been taught in schools along with the Bengali script in
Manipur (Imocha Singh, 2002). A non-government organization called Meetei Erol Eyek
Loinasillon Apunba Lup (MEELAL) has been struggling for a long time to popularize Meitei
Mayek script and to replace the Bengali script textbooks in the schools. It has been taking strong

steps to promote the script among the common people.

Manipuri language has been recognized by the Government of India as the state official
language of Manipur along with English and it is one of the 22 scheduled languages of India. By
the 71st amendment of the constitution in 1992, Manipuri is included in the list of scheduled
languages in the 8" Schedule of Indian Constitution (Sarangi, A. 2009).
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The argument against the statement that ‘the degree of endangerment of Manipuri is
vulnerable’ as stated by UNESCO, is as follows (The argument is based on the nine criteria
given above).

1&3. Absolute Number of Speakers and Proportion of Speakers within the Total
Population

The total population of Manipur according to provisional Census 2011 is registered at
27,21,756, among that males have registered at 13,69,764 and females at 13,51,992 and the
Literacy rate (%) is at 79.8%, where male is at 86.49% and female is at 73.17% . The increase in

population can be seen from the figures given below.

As per the Census of India (1991), the population of Manipuri speakers is 12,70,216 out
of which 11,10,134 speakers reside in Manipur.

According to Ethnologue-Languages of the World (2000), the population of Meiteis all
over the World is 13,91,100 out of which 13,70,000 reside in India.

As per the Census of India (2001), the total population of Manipur is 23,88634 out of
which 15,28,725 (13,61,521 Meiteis and 1,67,204 Meitei Pangals) are Manipuri speakers.

The Table number 1 below gives the number of Manipuri speakers in the north-eastern
states of India and also in Bangladesh and Myanmar.

SI. No. | State/Country No. of Native Manipuri Speakers
1. Manipur 12,12,225
2 Assam 3,00,000 approximately
3. Tripura 30,000 approximately
4 Nagaland Below 1000
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5. Arunachal Pradesh Below 1000

6. Meghalaya Below 500

7. Bangladesh 40,000 approximately
8. Myanmar 5,000 approximately

Besides these, there are some native Manipuri speakers in West Bengal, Delhi, Mumbiai,
Tamilnadu, Karnataka and in some other states of India. Hence the absolute number of speakers

of the language is constantly increasing which does not support endangerment.

2. Intergenerational Language Transmission

In Manipur, the education in the Government schools is provided in Manipuri medium till
eighth standard and both English and Manipuri mediums are provided for ninth and tenth
standard. Manipuri is offered as a subject for Modern Indian Languages (MIL) to be opted by the
students in the tenth, eleventh and twelfth standard along with nine tribal languages, viz.,
Thadou-Kuki, Tangkhul, Paite, Hmar, Mao, Mizo, Zou, Kom, Vaiphei. Besides this, courses on
Manipuri language and literature is also being taught as a subject up to the Post-Graduate level,
M.Phil., Ph.D. and Post Doctoral courses in Manipuri subject are also available in Manipur

University, Canchipur, Manipur and Assam University, Silchar, Assam.

Though the official medium of instruction in the classroom teaching is English in the
higher secondary, undergraduate and post graduate levels, Manipuri language is also used for
classroom explanation by most of the teachers besides English for the better understanding of the

subjects.

Manipuri in Schools

According to the State Education Department of Manipur, the number of schools in the
Middle and High/Higher Secondary categories increases from the year 1989 to 1999 and to 2002
except in the primary where there is a decrease in the number of schools as shown in Table

number 2. However, one can see the increase in the number of enrolment of students from the
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year 1991 to 2001: Primary School- 264019 to 285580, Middle School- 77658 to 121200, High
School- 46700 to 64680, Higher Secondary- 4474 to 15620. The total number of enrolment was
recorded to be 392851 (1991) to 487080 (2001) with an increase of 94229 in ten years as shown
in table number 3. The increase in the enrolment of students can also be seen in table number 4
(2006). This transmission of the knowledge and skills in Manipuri does not support that the

Manipuri language falls under vulnerable endangerment.

The above statement can be compared with the following statement ‘In order to judge if a
language is endangered, the number of speakers is less important than the age distribution; there
are languages in Indonesia reported with as many as two million native speakers alive now, but
all of advancing age, with little or no transmission to the young. On the other hand, while there
are 30,000 Ladin speakers left, almost all children still learn it as their mother tongue, thus Ladin
is not endangered in the 21st century.” (UNESCO’s Atlas, 2009) which supports the view of the

author.

Table No. 2: Number of Schools in Manipur in different stages

District/State Primary Schools Middle Schools High/Higher Secondary
1989 | 1999 | 2002 | 1989 | 1999 | 2002 | 1989 1999 2002
Senapati 380 |377 |39 |67 90 91 27 51 61
Tamenglong 209 216 | 215 33 43 48 15 22 23
Churachandpur 412 | 266 |270 |76 78 102 48 78 79
Chandel 227 | 205 |207 |19 33 52 8 18 23
Imphal (V) 772 742 727 119 217 288 156 231 272
Bishnupur 236 215 | 211 32 52 63 38 50 54
Thoubal 326 327 [326 |59 72 88 63 92 105
Ukhrul 210 224 | 223 38 46 64 32 40 42
Manipur 2772 | 2572 | 2574 | 443 631 796 387 582 659

Sources: SAM 1992, p. 52 & 2001, p.70, (High/Higher Sec.) p.72-3 SAM & SAM 2004 p.106

Table No. 3: Enrolment of Students at Different Stages of Schooling
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Districts/ | Primary Middle (VI- High (1X-X) | Higher (XI- Total
State i) XI1)
1991 | 2001 |1991 |2001 |1991 |2001 |1991 | 2001
Senapati | 26845 | 2905 | 6413 | 1023 | 3164 |4513 |73 716 | 3649 | 44516
7 0 5
Tamenlo | 13714 | 1813 | 2560 |3263 | 1103 | 1694 | 147 87 1752 | 23764
ng 0 4
Churach | 25220 | 2561 | 6093 |8918 | 3325 |4897 |O0- 891 | 3463 | 40316
andpur 0 8
Chandel | 12456 |1771 | 2589 |3107 | 1144 |1895 |O- 0- 1618 | 22716
4 9
Imphal | 10230 | 1029 | 3535 |5459 |2200 |3060 |2985 |6201 |1626 | 19732
V) 0 32 3 0 3 4 41 7
Bishnup | 24916 | 2705 | 7720 |1281 |5332 |6990 | 940 1796 | 3890 | 48659
ur 6 7 8
Thoubal | 44230 | 4473 | 1367 |2344 |9023 | 1143 | 316 1737 | 6724 | 81348
6 4 0 5 3
Ukhrul | 14338 | 2034 | 3256 |4835 | 1606 |2652 |13 602 1921 | 28434
5 3
Manipur | 26401 | 2855 | 7765 | 1212 | 4670 |6468 |4474 | 1562 |3928 | 48708
9 80 8 00 0 0 0 51 0
Source: Department of Education S, Government of Manipur
Table No. 4: Enrolment in Different Categories of Schools, 2006
District Total
Boys Girls Total
Bishnupur 25845 24399 50244
Chandel 15414 13546 28960
Churachandpur 26951 24033 50984
Imphal East 35415 36449 71864
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Imphal West 71119 66793 137912
Senapati 33805 29506 63311
Tamenglong 21681 18043 39724
Thoubal 40624 39002 79626
Ukhrul 21979 21264 43243
Manipur 292833 273035 565868

Source: Department of Education, Government of Manipur

(http://lwww/manipurportal.mn.gov.in/portal/.../Department/Education)
4. Community Members’ Attitudes toward Their Own Language

‘Manipuri language is the State official language of Manipur and it was included in the
list of scheduled languages of India on 20" August 1992 after a movement by the Meitei
community in two Phases: the First Phase Movement (1953- 1987) and the Second Phase
Movement (1987-1992)’ (Singha, 1.B. 1993 & Ningamba Singha, 2012).

The Hindi Boycott conducted by the insurgent group, the Revolutionary People’s Front,
established ripples of chauvinism through the state of Manipur. The result was the rise of the
ethnicity and the growth of the state’s local newspapers and the electronic media. This shows
that the speakers of Manipuri language have the attitude to develop and protect their state

language.
5. Availability of Materials for Language Education and Literacy

As mentioned earlier, Manipuri language has its own script and rich written literature. Its
literature is very old with a rich and multicoloured history and traditions. The textbooks in
Manipuri for high school level are produced by the Board of Secondary Education, Manipur. The
textbooks for Manipuri language and literature courses for the undergraduate and postgraduate
levels are produced by the Manipuri Sahitya Parishad, Sahitya Academy and by Manipur

University also.
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A lot of books on Manipuri literature, culture, grammar, dictionaries, etc. and also the
materials for teaching Manipuri are being produced in Assam, Tripura and Bangladesh by the

Manipuri people settled in these places besides Manipur.

Further, under the Government of India, the National Translation Mission, Central
Institute of Indian Languages, Mysore, has undertaken an initiative to translate Knowledge Texts
(non-literary academic texts which are mostly prescribed in the syllabi of Indian Universities)
into 22 Indian languages including Manipuri which are listed in the VIII schedule of the Indian
Constitution. The Linguistics Data Consortium of Indian Languages, Central Institute of Indian
Languages, Mysore, is preparing materials for online teaching of Manipuri language and will be

released shortly. Hence, there is no dearth of materials in Manipuri.

6. Response to New Domains and Media: Media in Manipur

The media in Manipur are the reflection of the social, economic and political relations of
the state of Manipur. The media in Manipur plays an important part in projecting the sentiments
of the people and their opinions and views. The tabloid and the electronic media of the state of
Manipur have developed well. Presently, there are eighteen local newspapers and a single
Imphal-based television media called the ISTV. Doordarshan Kendra, Imphal, in general,

telecast programmes mainly in Manipuri language.

Television and satellite connectivity are available in almost each household of the state of
Manipur. However, the insurgent group, the Revolutionary People’s Front has prohibited some
of the channels like MTV, FTV and Channel V from being telecast in the state. Hindi movies are
also prohibited from being telecast in the Imphal Valley. These prohibitions paved the way for
the development of Manipuri indirectly.

All India Radio, Imphal broadcasts various programmes mainly in Manipuri language.
Programmes on six major dialects of the state viz., Hmar, Paite, Kabui, Mao, Thadou and
Tangkhul are also being broadcasted from this radio station.
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8. Type and Quality of Documentation

Many official documents of the Government of Manipur are made available in both
English and Manipuri. The official documents in English are being translated into Manipuri by
the translators of the Manipur Legislative Assembly. Other documents such as land records,

revenue records, etc. are also maintained in Manipuri.

9. Governmental and Institutional Language Attitudes and Policies, Including Official

Status and Use

The attitude of the Government of India for the development of state languages is
reflected in its Language Policy which is elucidated in the Constitution and is implemented
through various executive orders that have been issued from time to time. It further helps the use
of languages in administration, education, judiciary, legislature, mass communication, etc.
Avrticle 345 permits the States and Union Territories to have their own official language that
could be used for all official purposes of the States (Gupta, 1995). This attitude of the

government helps the development of Manipuri in this case.

The State Cabinet of Manipur Government passed a resolution in 1996 to set up a
separate directorate for Manipuri language. Though it is a bit late, twenty years after its inclusion
in the eight scheduled of the Indian Constitution, the State Government has decided to set up a
Directorate of Language Planning and Implementation towards development of Manipuri
language and other major tribal languages on 19™ February 2013. The Directorate will not only
develop the languages but translation works from other languages will also be done. The cabinet
also took a resolution that all the text books of 9™ and 10" Standards which are available in
Bengali script would be replaced by Manipuri script, i.e., the Meitei Mayek script as the medium
of writing the High School Leaving Certificate examination conducted by the Board of
Secondary Education Manipur would also be in Meitei Mayek script from 2015 onwards.

On the other hand, the non-Government organization, MEELAL has been putting serious
efforts for the promotion and development of Manipuri language and its script. The organization,
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furthermore, urged the concerned to help the students of Catholic schools in opting MIL instead
of Alternative English and it has taken up a stand to organize training programmes for the

candidates of Teacher Eligibility Test of Meitei Mayek.

Many other non-governmental organizations like the All Manipur Students’ Union
(AMSU), Manipuri Language Demand Coordinating Committee(MLDCC), the Manipuri Sahitya
Parishad, Imphal, the Manipuri Sahitya Parishad, Assam, the Manipuri Sahitya Parishad,
Tripura, Pan Manipuri Youth League, Imphal, All Assam Manipuri Students’ Union (AAMSU),
Assam and various political parties are also working towards the development of Manipuri

language (Ningamba Singha, 2012).

With the above facts described for eight factors out of nine (Criterion No. 7: Shifts in
Domains of Language Use is left) which prove that the population of Manipuri speakers is
increasing; intergenerational language transmission is positive; the attitude of the Manipuri
community towards the development of Manipuri language is positive; there is no dearth of
available materials in Manipuri for language education and literacy; the development of new
domains in the media of Manipuri is reassuring; the quality of documentation in Manipuri is at a
higher rate; and the governmental and institutional language attitudes and policies, etc. are very
much encouraging for the development and preservation of Manipuri language, it may be

concluded that Manipuri language is not endangered and is ‘safe’.

However, Manipuri has not developed much in the field of Computational Linguistics
and Corpus Linguistics which are very much essential to compete with the other developed
languages of India. Steps to revitalize (Tsunoda, 2005) and develop Manipuri as an e-language

are vital to protect Manipuri from endangerment in future.
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The Readability of English Language Texts in the Primary Grades

Renu Gupta, Ph.D.

Abstract

When creating or selecting texts for instruction, textbook writers frequently rely on their
judgment about the difficulty of a text. For a more objective measure of text difficulty,
text analysis tools are available. This paper briefly describes one such tool, Coh-Metrix,
which can identify linguistic and psycholinguistic features of texts. The text analysis tool
was used to analyze the texts in four textbook series that are used in Classes 1-4. The
results on four parameters are displayed, allowing a comparison between textbook series

and across grades.
1. Introduction

Text readability measures have been around for decades (DuBay, 2004). One common
measure is the Flesch-Kincaid grade level, which is automatically provided in Microsoft
Word under the Spelling and Grammar tool.

Such measures provide a basic indication of the difficulty of a text for the target
audience, whether it is students reading school textbooks or adults trying to understand
official documents. However, they are not used as often as they should. Instead, writers
prepare texts and documents, and leave it up to the reader to understand them. This can
be seen in numerous official documents that are intended for the educated layperson, but
leave the reader baffled because they consist of one-sentence paragraphs, heavy noun
phrases (“the involvement of the people most affected by policy decisions is
necessary...”), pseudo-cleft sentences (“What this means is that ...”), etc. Gherman
(2013), for instance, describes how Romanian farmers cannot understand government

communications on European Union benefits and, hence, are unable to apply for benefits.
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In the area of education, readability measures are used to select, modify or create texts for
school children or second language learners. Since these learners are still not fluent
readers, the texts have to be at an appropriate level, so that they are challenging but not
frustrating. Readability measures provide basic counts of the length of the text, the
average length of a sentence, and syntactic complexity. This is then converted into a
readability formula for the Flesch-Kincaid grade level, which is based on what children
are reading at that grade level in their first language and not what their parents or teachers
think they should read.

Although readability measures provide some measures based on overt linguistic features,
they cannot capture more complex text features, such as text structure, or cognitive
processes, such as the use of prior knowledge or cultural knowledge. The role of these
factors in reading comprehension has been known since the 1970s, but it has been
difficult to design tools that capture these features. The text analysis tool, Coh-Metrix
(available at http//:conmetrix.memphis.edu), attempts to capture more complex linguistic
features, such as the use of anaphora, and psycholinguistic features, such as ease of

discourse processing through redundancy.

In this paper, | briefly describe the features of Coh-Metrix. In order to show how it
works, | used the tool to analyze the texts in four textbook series that are used in the

primary grades in English-medium schools.

2. A Text Analysis Tool: Coh-Metrix

Although intuitively we feel that a text with long words and sentences is difficult to
understand, difficulty also depends on the characteristics of words, such as their
frequency and degree of concreteness. More importantly, texts are not composed of
isolated sentences; rather, the sentences are related through cohesive devices, such as
anaphora, repetition of words, synonyms, etc. (Hoey, 1991). Further, the ideas (or
propositions) in the text are not a net of random ideas; instead, the ideas are organized at
two levels: at the highest level is the macrostructure, which provides the ‘gist’ or
‘aboutness’ of the text, and under it are the micro-propositions or details (Louwerse and

Graesser, 2005).
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While the text provides the stimulus, it is the reader (or student) who has to comprehend
the text. The extensive research on the cognitive aspects of reading as early as Bransford
and Johnson (1972) shows that readers cannot rely solely on information in the text, but
have to bring in prior knowledge (van den Broek and Espin, 2010; Verhoeven and
Perfetti, 2008) and, since texts cannot specify all the information, readers need to draw
inferences (Graesser, Millis and Zwaan, 1997; Graesser, Wiemer-Hastings, and Wiemer-
Hastings, 2001). Comprehension is a process during which readers construct a dynamic
model of the text where they integrate information from the text and their prior

knowledge.

Information on Coh-Metrix is given in Graesser, McNamara, and Kulikowich (2011).
When a text is input into Coh-Metrix, the output gives the scores on numerous indices
that fall into three groups.

a. Readability. Besides the readability measure, Coh-Metrix gives information about
words (concreteness and frequency) and syntactic complexity (number of words
before the main verb and number of words in a noun phrase).

b. Cohesion. Coh-Metrix gives the number and type of connectives—additive,
causal, logical, and temporal. Semantic relations are identified through the
explicit repetition of words/synonyms and the use of pronouns, as well as through
Latent Semantic Analysis (LSA) that examines whether sentences are
thematically related.

c. Coherence. In Coh-Metrix, coherence is defined as a psychological construct in
contrast to cohesion, which is textual (Graesser, McNamara, Louwerse, and Cai,
2004). Hence, this component attempts to capture features that enable readers to
build a situation model of the text. The tool provides measures on four
dimensions—causal, intentional, spatial, and temporal. These dimensions are
calculated by comparing the semantic features of nouns and verbs with the
number of explicit linguistic cues. For instance, in the causal dimension, verbs
such as start, create and begin indicate that one event leads to another (Girju and
Moldovan, 2002); the causal relation is easier to process if connectives, such as
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thus or consequently are used (McNamara, Louwerse, McCarthy, and Graesser,
2010). Therefore, the variable causal cohesion provides a ratio of the causal

verbs to the causal particles in the text.
3. Using Coh-Metrix: Texts in the Primary Grades
3.1 Background

An English-medium school for first-generation learners asked me to identify reading
problems in the primary grades. The main problem that emerged was the difficulty of the
texts being used to teach reading in English. First, classroom observations showed that
teachers were explaining the content of the text; a readability measure showed that the
text in use for Class 4 had a readability level of Grade 7.9. Second, teachers admitted that
they had problems understanding the texts they were to teach; a Class 2 teacher was
struggling to understand the text she was to teach. This problem also seems to exist in the
Indian languages. The study by Aser (2011) on literacy in rural schools in the Indian
languages found that textbooks in the primary grades are unrealistic about the level of
students’ proficiency; so most students in Class 5 were unable to read Class 5 textbooks,

but could handle textbooks written for Class 2.
3.2 Method

Four commonly prescribed textbook series were selected: NCERT (2005), Gulmohar
(1975), Oxford (1992), and Images (2012). From the textbooks for Grades 1-4, the first
and last texts were selected and input into Coh-Metrix. To identify differences between
the four textbook series as well as trends from Grades 1-4, statistical tests were run—
multivariate ANOVA, one-way ANOVA and post hoc comparisons.

3.3 Results

The detailed hypotheses, results and interpretations are available in Gupta (2013). Here, |

touch on a few findings and give examples.

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013
Renu Gupta, Ph.D.
The Readability of English Language Texts in the Primary Grades

537


http://www.languageinindia.com/

The most basic measure is the Flesch-Kincaid grade level. The scores for the four
textbook series are shown in Figure 1.

Flesch-Kincaid Grade level

NCERT

Figure 1. Flesch-Kincaid Grade level for each text.

Note that the beginning level is unrealistic in three of the series: the texts for Class 1 are
written for Grade 2. Images begins at a more appropriate level, but then rises to Grade
5.6 in the Class 4 textbook. Another point is that the NCERT texts move within a band,

whereas the commercial textbooks, in the main, show a rising trend.

The Flesch-Kincaid grade level is a broad measure, but Coh-Metrix breaks down the
components. First, we expect syntactic structures to be simple in the early grades and

gradually become increasingly complex. This does not happen. Instead, syntactic

similarity was significant for Class 1. This means that each text in Class 1 used the same

syntactic structure throughout the text, but this control was relaxed from Class 2.
Sentence syntax similarity, all combinations
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Figure 2. Similarity of syntactic structures in each text.

There were significant differences (p<0.05) among the textbook series on four other
measures: length of the text, lexical diversity, cohesion, and use of the first person

singular.

a. Text length. The number of words in each text is given in Figure 3. Again, the NCERT
texts are in a narrow range for Classes 1-4. The commercial textbooks, however, expect
students to read longer texts as they move up the grades; in two textbook series, in Class

4 students are expected to read (and understand) texts that are more than 1,000 words.

Mumber of words

144000
1 2000
1000

: /
FANRYY SRS A

Giulmaohat Orxlord limages MNCERT
Figure 3. Number of words in each text.

b. Lexical diversity. This estimates the number of different words used in a text. A low
score indicates that words are repeated and vocabulary is controlled. The online tool,
Textalyser (http://textalyser.net/), was used to identify word frequencies for texts at the

two ends of the range. In the lowest scoring text, one word, Sharma, occurs 16% of the
time, whereas in the text with the highest lexical diversity, the most frequent words (him,

very, bear, lady) occur only between 4.8% and 2.5% of the time.
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Lexical diversity, all words

S

Ciulmehar Crxelesral Trmages MUERT

Figure 4. Diversity of words used in each text.

c. Cohesion. One measure of cohesion is the use of anaphora. On the use of
anaphora between adjacent sentences, one story scored zero. Two sentences from
this story illustrate what this means:

Mrs. Sharma is getting down. Mrs. Sharma is standing at the side of the
road.

J\I1-'IIII'I.I')I' ll\-'l.‘rj-'lp‘ .'\I.'j.'ll'l.'l'l.. sentences

/\/\/ L/ ./\»/

Ciuilinoha Ol iages MUERI
Figure 5. Anaphora in adjacent sentences.

d. First person singular. This index measures the use of the word ‘I’, and the NCERT
texts score high on this measure. For example, one NCERT story uses sentences such as
“I wish I had green leaves like my other friends.” I used a second Coh-Metrix tool, the
Text Easability Assessor, which is designed for stories. Narratives have specific
features—characters, setting, and events—and use language that is close to “everyday,

oral conversation”. On this measure, the NCERT texts scored the highest, with a range of
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78-94, whereas the scores for the rest were Gulmohar (67-98), Oxford (29-89) and
Images (61-95).

First person singular pronoun

: \

I A
. | 1{\/ \'
e \—» |
\/v A A | |
NNV Y

Gulmohar Oxford Images NCERT1

Figure 6. Use of the word ‘I’.

These six indices provide a comparison across textbook series and grades. However, this

paper does not address the implications of these differences.
4. Discussion and Conclusion

In this paper I used one text analysis tool (Coh-Metrix) to identify features of texts used
in the primary grades in English-medium schools. Such tools provide objective measures
of text readability that go beyond the writer’s intuition about text difficulty. A tool such
as Coh-Metrix provides measures on numerous variables; although several indices were
not significant in the analysis above, they could be useful when designing texts. Some
useful measures are: age of acquisition of words; the familiarity, imagability and
concreteness of words; and the semantic relations between sentences in the text (provided
by the LSA scores). Coh-Metrix also provides a second language readability measure, but

does not indicate how this is calculated.

There are several ways to analyze textbooks series. One method is to use a single series
and identify differences over grade levels to ensure that the texts increase in complexity
(depending on the definition of complexity that is used). A second method, which was
used here, is to compare textbook series; such an analysis shows where a series stands in

comparison to other books designed for that level. A third method is to compare
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textbooks against external norms. When | compared the Indian textbooks with a Grade 3
text used in the US (provided by Coh-Metrix), there were significant differences between
the two sets of texts. Indian textbooks were low on narrativity and high on syntactic
control and referential cohesion, showing an attention to surface linguistic features. At
the same time, Indian texts score lower on word concreteness and deep cohesion, making

them difficult for readers to process.

In designing texts for reading instruction, text analysis tools can help identify texts that
are appropriate for the target population. In fact, learning about text readability and
calculating the readability of school texts is a standard component of the methods
curriculum in teacher education programs before digital text analysis tools became
available, I required trainee teachers to calculate the readability of a short text, but Kasule
(2011) describes more sophisticated methods of sensitizing teachers to text readability.
Attention to text readability means that we seriously consider students’ linguistic abilities
and provide a path that develops their reading skill. When texts are within students’
linguistic capabilities, they will be able to read and understand them. However, if texts
are too difficult for students, they will wait for the teacher to explain the text. This may
be spoken language input, grammar instruction, vocabulary building, or listening

comprehension. Reading, it is not.
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Phonetic Context in Disfluencies of Children with Stuttering

Mrs. Sangeetha Mahesh, M.Sc. (Speech & Hearing)
Dr. Y.V. Geetha, Ph.D. (Speech & Hearing)

Abstract

An extensive research data has been accumulated since decades on the phonetic determinants
of stuttering. However, most of the work has focused on adults rather than children, using
oral reading than spontaneous speech.

The current study investigated the phonetic context in children with stuttering (CWS). 10
monolingual children with stuttering in the age range of 6-8 years exposed to only Kannada
language were considered for the study. Analysis of stuttering was made with respect to place

and manner of articulation of consonants and vowels.

The results indicated that children with stuttering were more disfluent on consonants than
vowels in general. There was also a significant difference between the median percentage
scores of long and short vowels. The rank order of the phonetic contexts of disfluency with
respect to place and manner of articulation of consonants included /T/, /d/, Irl, IV, Ipl, Ijl, 19/,
/DI, Ishl, Icl, Isl, Iyl, [KI, I\l, Inl, It/, Im/, [b/ and /h/. Among the long vowels, the rank order
included /oo/ & /uul/, /eel, laal and /ii/, and on the short vowels similar trend was present
except /ul.

The results suggest that plosives, fricatives and high back vowels are frequently disfluent
compared to other phonemes. Voiced and voiceless sound classification seems to have little
effect on the formulation of the general ranking of difficulty of stuttering in children. CWS
did not exhibit a consistent pattern for the presence of disfluencies with regard to the
distribution of phonetic loci of instances. The analysis showed that although a ranking of
sounds with difficulty is suggested, the individual variations are far more pronounced than
the group tendency toward formulation of such ranking. The rate of phonetic loci of
disfluency appears to be a dynamic phenomenon which appears to be varying across CWS.

The findings support the fact that the variability of stuttering is one of the hallmarks of
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developmental stuttering. Further, the problem of stuttering should be viewed in association

with linguistic and physiological substrata of language/speech production.

Key words: Phonetic context, children with stuttering, Monolinguals,

Consonants, Vowels

Stuttering — A Speech Motor Control Deficit

Stuttering is reported to be a speech disorder involving a motor control deficit, and
not a language disorder (Bloodstein, 2006). In describing the developmental stuttering,
Olander, Smith and Zelaznik (2010) explained that "during the disfluencies that characterize
stuttering, the speech motor system fails to generate and/or send the motor commands to
muscles that are necessary for fluent speech to continue”. Similarly, as argued by Packman,
Code, and Onslow (2007) developmental stuttering is a problem in syllable initiation in
which the child is unable to move forward in speech because the speech planning system is
compromised. Further, they explained that this difficulty is first noticed when the child
attempts to produce multisyllabic utterances requiring complex sequential movements and
varied linguistic stress patterns across syllables to communicate the intended meaning.
According to Packman et al (2007) children do not stutter when babbling or producing first
words because these additional speech motor demands are not yet present.

Wingate (1988) regards stuttering as a deficit in the language production system, a
defect that extends beyond the level of motor execution and that the defect is not simply one
of motor control or coordination but involves more central functions of the language

production system.

Linguistic Variability in Stuttering

Several recent models of stuttering hypothesize that the linguistic characteristics of
the word being attempted can increase the occurrence of stuttering (e.g. Au-Yeung & Howell,
1998; Packman, Onslow, Richard & van Doorn, 1996). The influence of linguistic and
language variables on stuttering have been studied from the time of Brown (1938, 1945) and
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by many authors subsequently. Johnson and Brown (1935) studied stuttering in relation to

various speech sounds. It was found that more stuttering occurred on initial sounds of words.

In a further study by Brown (1938), adults with stuttering (AWS) read a list of 1000
words. For the group as a whole and in the great majority they had more difficulty on

consonants than vowels. More stuttering was found on the first few words of an utterance.

Brown (1945) also reported that stuttering tended to occur on consonants other than
itl, Inl, Iwl and /d/. Another study by Hahn (1942) found a marked difference between
consonants and vowels with only 2.9% of the stuttering occurring on words beginning with a
vowel. The five sounds associated with greatest amount of stuttering were /g/, /d/, /t/, /1/ and
/tJ/. Though a general ranking exists for a group, individual person with stuttering (PWS)
varied widely on sounds associated with stuttering and amount of stuttering on a specific

sound.

Hejna (1955) studied the role of initial phonemes in the stuttering of spontaneous
speech and concluded that the consonants tended to be associated with more stuttering.
However, no significant trend among the various consonants was noted. Mann (1955) found
that in general, consonants /s/, /v/, Im/, /I/ were stuttered more than vowels in word lists and
essays, in 29 CWS with the mean age of 10 years, although there were exceptions. Soderberg
(1962) investigated the frequency and duration of stuttering instances that were associated
with vowels, voiced consonants and voiceless consonants. Different lists were taken up which
was almost similar in terms of word frequency, readability, word length, position of the
words, its accent and the grammatical function of words. The results showed no evidence of
differences among vowels, voiced consonants and voiceless consonants with respect to mean

frequency of stuttering instances.

Soderberg’s design was criticized by Taylor (1966), and according to her, stuttering
tends to occur on consonants other than /t/, /h/, /w/ and /d/. Stuttering occurred more on
plosives and in initial position than on continuants, but the particular consonantal contexts
were not consistent and was attributed to individual variability. Hunt (1967) regarded
stuttering to occur not on consonants alone but that it may extend to all sounds including
vowels. He classified stuttering as vowel stuttering and consonantal stuttering. The vowels u
(as in 'rude’) and 'O’ seemed to offer greater difficulty than ‘e' (as in 'ebb') or I (as in 'it'). In

the consonantal stuttering, disfluencies were chiefly found to occur on the utterance of mute

Language in India www.languageinindia.com ISSN 1930-2940 13:5 May 2013

Mrs. Sangeetha Mahesh, M.Sc. (Speech & Hearing) and Dr. Y.V. Geetha, Ph.D. (Speech &
Hearing)

Phonetic Context in Disfluencies of Children with Stuttering 547



http://www.languageinindia.com/

and explosive consonants as /p/, /t/, I k/, I b/, /d/ and /m/. The aspirated and continuant sounds
as /f/, Iwl and /s / offered much less difficulty, as the oral cavity was not so completely closed

as in the explosives.

Williams, Silverman, and Kools (1969) analyzed the verbal imitations and oral reading
performance of elementary school aged children with stuttering. Fifty nine percent had more
disfluency on words beginning with vowels and on /t/, /w/, /h/, I@/. In spite of the trend

favoring Brown’s consonant-vowel factor, this difference was not statistically significant.

Wall, Starkweather and Harris (1981) studied the influence of voicing adjustments
during instances of stuttering in the spontaneous speech of young children with stuttering.
Stuttering occurred significantly on words for which voice was initiated after a pause. In
running speech, the voicing feature of the sounds surrounding the stuttered phone also played

a role with reference to the frequency of stuttering.

In the Indian context, Geetha (1979) studied some linguistic aspects of stuttering in
Kannada in the age range 5 to 20 years. The results revealed that in general consonants were
stuttered more than vowels. The order of hierarchy with reference to the distribution of
stuttering was /a/, /k/, Im/, In/, Ih/ and /b/. Jayaram (1983) studied phonetic influences on
stuttering in monolingual and bilingual adults with respect to two modes of speaking (oral
reading versus spontaneous speech). Results indicated that the initial nasals, voiceless
fricatives and voiceless plosives were stuttered more than other sounds. Soumya and
Sangeetha (2011) compared the phonetic influences in bilingual children with stuttering
across two languages (Kannada and English). The results indicated a rank order for Kannada
language as /c/, Ibl, kI, Isl, Ig/, Ishl, Itl, Iml, [jl, Inl, It/, Ip/, D/, In/, IT], v/, Id/ and /I/. Also,
the rank order of disfluent vowels as /e/, /a/, /o/, /il and /u/ for short vowels and considering

long vowels the order were /aa/, /ai/, /oo/, /au/ and /ii/.

The role of phonetic factors as determinants of stuttering has also been investigated by
Throneburg, Yairi, and Paden (1994). The data showed that none of the three factors such as,
(1) developmentally late emerging consonants (Sander, 1972) which are
/r/,/I/,/s/,/z/,/d3/,/v/,/tf/,/h/,/e/,/é/,/ (1,/3/, (2) consonant strings and (3) multiple-syllables

occurred significantly more often among stuttered words. However, contrary to their results,
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Logan and Conture (1997) found that the stuttered utterances of children contained more

syllables than fluent utterances.

Howell, Au-Yeung, and Sackin (2000) also studied the influence of phonological
difficulty of a word on stuttering and the results indicated that children (3-11 years) stuttered
more on words starting with late emerging consonants than on those starting with early
emerging consonants. Dworzynski and Howell (2004) found that words ending in consonants
are more likely to be stuttered than words ending in a vowel for German people who stutter
(PWS). Similar effect was present for both adults and children over the age of six. However,
such effect was not found for English speakers (Howell & Au-Yeung, 2007), although as the

authors contended, English consists of more words ending in consonants than in German.

Need for the Study

An extensive research has taken place since decades on the phonetic determinants of
stuttering. Most of the work has been done on adults rather on children, using oral reading
than spontaneous speech. The language planning that must go on concurrently in spontaneous
speech might be expected to influence stuttering. Thus, a more detailed study on stuttering
considering spontaneous speech is necessary. Literature mentioned above implies that the
evidence is convincing to show that CWS, as a group, are more likely to stutter on specific

phonemes compared to other phonemes.

Majority of the studies suggest that CWS are more likely stutter on consonants than
vowels. However, there is no consensus with regard to ranking of the phonological context. It
is important to address a specific question related to the stuttering—phonology connection,
such as “Are CWS, as a group, more likely to have disfluencies on specific phonemes?” The
cross linguistic studies across different population are required to validate the results. The
phonetic loci of disfluencies in children with stuttering may throw more light on the nature of
intriguing disorder of speech. There are very limited number of studies among children with
stuttering in the Indian context. Hence, the present study was planned with the following aim.

Aim of the Study
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The aim of the study was to analyze the relative occurrence of individual phonemes
according to place and manner of articulation in the disfluencies of phonemes in Kannada

speaking children with stuttering.
The specific objectives of the study were to answer the research questions as:

(1) Are the disfluencies of children with stuttering influenced by the phonological
context and if so, (2) what are the possible rank ordering of phonological contexts of such

disfluencies?
Method

Participants: The study included 10 monolingual children with stuttering in the age range of
6-8 years, who spoke Kannada as their mother tongue (4 girls & 6 boys; 2 first graders, 3
second graders & 5 third graders). Stuttering Severity Instrument (SSI) revealed moderate to
severe degree of stuttering for all the participants. They were selected based on the
inclusionary criteria such as being diagnosed as having developmental stuttering, native
Kannada speakers, studying in Kannada medium schools and not having any history of

hearing, neurological, visual, language and /or psychological impairments.

Materials

Stuttering Severity Instrument-3 (Riley, 1994)

Ten common questions

Pictures related to common topics

Picture stories

Re-standardized version of Kannada Articulation Test (Deepa & Savithri, 2010)
Audio video recording equipment.

I

Procedure: Conversation, topic narration, story narration, picture description tasks were
carried out in Kannada language using the above test materials. Spontaneous speech was
selected as stimuli as it forms a naturalistic data that provide insight into the language

patterns that children actually use in day to day life.

Standardized version of Kannada Articulation Test (Deepa & Savithri, 2010) was used
to elicit the speech sample with all phonemes of Kannada language. The picture stimuli were
presented via computer one at a time. Children were instructed to name the target picture and

talk about the picture in two sentences by placing the target word in initial position. This test
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was used for the purpose of including every phoneme of the Kannada language and thereby
to control for the occurrence of phonemes in the study. The child had every chance to utter
the phoneme occurring in Kannada language at word and sentence level in initial position.

The tasks were carried out approximately for two hours.

The speech samples obtained across tasks were recorded using audio video equipment.
Greater than 1000 words speech samples were elicited across all the tasks in Kannada
language. The recorded samples were transcribed using the IPA for speech disorders and
analyzed. The relative difficulty of individual phonemes for each participant was calculated

using the following formula:

Total no. of disfiuencies fwﬁamphumﬁ'}{1[II]=Tntal%nfdisﬂuentphnnmr

Total frequency of ocoutretice of photietnes

A total of 29 phonemes on which disfluencies occurred were considered in the study.
The phonemes were categorized according to voicing, place and manner of articulation for
Kannada language as proposed by Upadhyaya (1972). The consonants were classified
according to place as bilabial, retroflex, dental, alveolar, velar, labio-dentals, palatal and
glottal. Also, the consonants were classified according to manner of articulation as plosives,
fricatives, affricates, flaps, laterals and nasals. They were further classified as voiced and

unvoiced. Vowels were classified as short, long, mid, front and back vowels.

The frequency of occurrence of disfluencies was mostly in the initial position hence
only the initial instances of stuttering were considered for analysis. The relative difficulty of
individual phonemes for each participant was calculated. The mean, standard deviation and
median values were calculated using SPSS software. Wilcoxon signed ranks test was used to
determine significant differences between and within disfluent consonants and vowels. Data
on mean, standard deviation and median suggested high variability among the participants
and hence the median scores were used for comparisons. 10% of the video recorded speech
samples across the tasks were analyzed by two speech language pathologists independently to
check for reliability. Cronbach’s alpha reliability coefficient was above 0.95 suggesting the
data to be reliable between the ratings of examiner and speech language pathologists.

Results and Discussion
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The results of the study are discussed in the following sections as to the disfluent
phonemes, disfluent phonemes in the consonant and vowel groups and distribution of
disfluencies across individual participants.

a) Disfluent Phonemes

Loci of disfluency among consonants and vowels in Kannada language were analyzed
and are depicted in table 1 and 2. The IPA symbols for Kannada used in the study are as
suggested by Schiffman (1979). Median percentage scores for disfluent consonants was 32
and for disfluent vowels the score was 13.5. There was significant difference (z=-2.70,

p<0.05 level) between the median scores for the consonants and vowels.

Table 1: Mean, SD and Median percentage of disfluent consonants

Disfluent consonants | Mean | SD Median | Rank of difficulty
IT/ 64.10 | 29.34 | 58.50 1
/d/ 49.7 | 21.03 | 55.00 2
Ir/ 49.0 |25.13|50.00 3
v/ 61.00 | 28.97 | 50.00 3
Ip/ 53.70 | 28.17 | 47.50 4
ljl 51.4 | 28.31 | 44.00 5
g/ 39.40 | 16.91 | 43.50 6
/D/ 47.40 | 43.46 | 39.50 7
/sh/ 42.70 | 42.57 | 36.50 8
Ic/ 39.70 | 31.75 | 35.50 9
/sl 47.00 | 25.90 | 34.50 10
Iyl 31.90 | 32.93 | 34.50 10
K/ 37.80 | 19.58 | 33.50 11
In/ 28.20 | 16.79 | 27.00 12
I/ 35.2 | 25.53 | 26.00 13
/m/ 29.30 | 12.15| 25.50 14
/bl 33.10 | 16.96 | 25.00 15
/h/ 13.40 | 13.58 | 10.50 16

Total voiced 33.00 | 13.75| 32.00

Total voiceless 36.10 | 14.79 | 29.50

Total consonants 34,70 | 14.18 | 32.00

The results suggested that CWS have more difficulty with consonants compared to
vowels. The present study supports the findings of earlier studies (Griggs & Still, 1979;
Geetha, 1979), who also reported more difficulty with consonants compared to vowels.
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Consonants involve a greater degree of articulatory tension and it is more likely that
they are more susceptible to stuttering (Lehiste & Peterson, 1959). Bloodstein (1958) also
reported that the production of consonants is complex compared to vowels and suggested a
degree of stoppage or impedance of airstream, involving greater articulatory tension during
the production of consonants compared to a vowel. The consonants are also relatively more
important for clarity and distinctness and they lend themselves more readily to the suggestion
that they are difficult to articulate. Perhaps these are the possible reasons for increased
stuttering on consonants than on vowels.

In contrast, Wingate (1988) pointed out that “these differences between the
consonants and vowels are misleading and that it is an artefact undoubtedly occasioned by the
structure of words. In fact, analysis of word structure clearly refutes the belief that consonants
are more difficult than vowels”. He argued that most words begin with consonants and
significantly, initial position is where stuttering occurs the most and hence the position of
stuttering instances emerges as critical.

Table 2: Mean, SD and Median percentage of disfluent vowels

Disfluent vowels | Mean | SD Median | Rank of difficulty
oo/ 38.40 | 27.64 | 29.50 1
luu/ 25.30 | 28.27 | 19.00 2
lee/ 23.90 | 26.64 | 14.50 3
laa/ 13.70 | 15.46 | 9.00 4
fii/ 21.60 | 30.68 | 8.50 5
Total long vowels | 30.90 | 27.05 | 24.00
lo/ 33.50 | 34.40 | 18.50 1
lel 20.2 | 19.05 | 14.00 2
lal 17.30 | 20.91 | 10.00 3
lil 9.30 |7.27 |7.50 4
Total short vowels | 15.50 | 12.54 | 12.00
Total vowels 18.00 | 12.78 | 13.50

b) Disfluent Phonemes within Consonant Group

Consonants were classified according to voicing, place and manner of articulation.
Loci of disfluency among voiced and voiceless consonants were analyzed and are depicted in
table 1. Median percentage score for disfluent voiced consonants was 32 and for disfluent
voiceless consonants the score was 29.5. There was no significant difference (z=-1.0, p>0.05
level) between the median scores of disfluent voiced and voiceless consonants. Figures 1 and

2 represent the ranking of difficulty for the disfluent consonants.
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The results suggested that CWS might present similar type of difficulty in both the
consonant groups. There is no evidence of differences among voiced consonants and
voiceless consonants with respect to frequency of stuttering instances. The results of the
present study are in consonance with other researchers (Hahn, 1942; Hejna, 1955; Soderberg,

1962) who also reported no such differences.

The rank order of the phonetic disfluency with respect to place and manner of
articulation of consonants included retroflex plosive /T/, dental plosive /d/, alveolar flap /r/,
labiodental continuant /v/, bilabial plosive /p/, palatal affricate /j/, velar plosive /g/, retroflex
plosive /D/, palatal fricative /sh/, palatal affricate /c/, alveolar fricative /s/, palatal
approximant /y/, velar plosive /k/, alveolar lateral /I/, dental nasal /n/, dental plosive /t/,
bilabial nasal /m/, bilabial plosive /b/ and glottal fricative /h/. The descriptive analysis of
consonants with regard to place of articulation revealed no consistent pattern of phonetic
difficulty. However, while considering the manner of articulation of consonants, plosives and
fricatives exhibited more frequency of disfluencies compared to other consonants though not
significant.

A recent study by Soumya and Sangeetha (2011) investigated phonetic influences in
CWS in the age range 8-12 years for reading and narration task. The authors observed a rank
order for Kannada language as /c/, /b/, Ik/, Isl, Ig/, Ish/, I, Im/, [jl, Inl, It/, Ip/, IDI, Ihl, IT/, N,
/dh/ and /I/. Comparison of both the studies indicated consistency with respect to manner of
articulation in that plosives are affected most of the times. However, a consistent pattern with
regard to type of phoneme did not exist across the studies in Kannada language. Although the
plosive /T/ and /d/ gets higher ranking, the remaining plosives do not follow subsequently.

Jayaram (1983) while investigating the phonetic influences on stuttering in
monolingual and bilingual adults concluded that the nasals (voiced), voiceless fricatives and
voiceless plosives were stuttered more than other sounds.The results of the present study are
in consensus with Jayaram (1983) that fricatives and plosives had the higher rank of
difficulty. But, the data on voicing feature and nasals were not consistent in our study.
However, the group of participants in the present study included only children, unlike in

Jayaram’s study where it was only adults.
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The present study supports the findings of Hunt (1967) who concluded that the

aspirated and continuant sounds as /f/, /lw/ and /s/ were less difficult as the oral canal was not

so completely closed as in the explosives. Hahn (1942) reported ranking of difficulty of

consonants as G, D, L, TH, CH and M in larger percentages and the S, F, SH, WH, DH in

the smaller percentages. Plosive consonants require complete closure of the articulatory

pathway unlike the continuous consonants which require a free pathway. Fricatives require

some intermediate position between these two extremes. This intermediate position involves

certain balance between these two extremes and perhaps more effort is involved in

maintaining such a balance. Consequent to the effort required and the difficulty in

maintaining such a balance, the production of fricatives become more difficult. This may be

the reason for higher stuttering frequency on these sounds.
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Figure 2: Median percentage scores for disfluent voiced consonants

c) Disfluent Phonemes within vowel Group

Vowels were classified as short, long, mid, front and back vowels. Median percentage
score for disfluent long vowels was 24 and for disfluent short vowels, the score was 12. There
was significant difference (z=-2.49, p<0.05 level) between the median scores for long and
short vowel. Figures 3 and 4 represent the ranking of difficulty for the disfluent vowels. The
results suggested that CWS had more difficulty with long vowels compared to short vowels.
The rank order of the phonetic disfluency with respect to long vowels included high back
vowels /oo/ & /uu/, high front /ee/, low back /aa/ and high front vowel /ii/. The results
revealed most difficulty with high back vowels and least difficulty with high front vowel /ii/.
The rank order of the phonetic disfluency with respect to short vowels included high back
vowel /o/, high front /e/, low back /a/ and high front vowel /i/. The results revealed most
difficulty with /o/ and least difficulty with /i/. On comparison of long and short vowels the
rank order of difficulty almost showed a consistent pattern. Considering the place of
articulation, high back vowels had greater errors in both short and long vowel instances. The
data suggests that probably children exhibit more difficulty during the production of high

back vowels.
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The results of the present study also support earlier studies (Hunt, 1967; Van Riper,
1971) that stuttering not only occurs on consonants but that it may extend to all sounds
including vowels. Results suggest the probability of a group of CWS in the present study in
whom the back vowels were more affected than other vowels. Geetha (1979) noted higher
disfluency rate on low back vowel /a/. However in the current study high back vowels were

more frequently disfluent.

A recent study by Soumya and Sangeetha (2011) on Kannada speaking children noted
the rank order of disfluent vowels as /e/, /a/, /o/, /il and /u/ for short vowels and considering
long vowels the order was /aal/, /ai/, /oo/, /au/ and /ii/. The results of the present study, though
do not correlate for every vowel, some pattern exists for few vowels (eg., short and long
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vowel /if). The rank order for /i/ was same in both the studies. Further, our results are in
agreement with Jayaram’s (1977) study who stated that the long vowels are more affected

than short vowels.
d)Distribution of Disfluencies across Individual Participants

The CWS did not exhibit a consistent pattern for the presence of disfluencies. In spite
of the fact that a ranking of difficulty of sounds related to stuttering occurrence is offered, the
data of individual participants showed a marked difference. Each child exhibited relative

difference both on the sound disfluent and in the amount of difficulty with specific sounds.

The rate of phonetic loci of disfluency appears to be a dynamic phenomenon which
appears to be varying across CWS. For example, among the consonants participant 1 had
more difficulty with /p/ and /v/ whereas participant 5 had more difficulty with /T/, /D/ and
Ish/.

Among the vowels, participant 1 had more difficulty with /ii/ whereas participant 5
had more difficulty with /oo/. Tables 3 and 4 present the ranking of difficulty of phonemes
across the ten participants. Results of the present study support the difference hypothesis
within consonant and vowel group. Nwokah (1988) proposed the possibility of stuttering to
vary from one language to another and termed as “difference hypothesis”. Similarly, the
results of the present study related to voicing, place and manner of articulation regarding
disfluencies had no consistent pattern among CWS. Such pattern suggests the supporting fact
to “difference hypothesis”, though for the frequency of occurrence of phonetic context across
participants for a language. There was a lot of individual variability among the participants

while comparing the loci of phonetic difficulty.

Cullinan and Springer (1980) stated that the persons with stuttering form a
heterogenous group in linguistic deficits and the same thing holds good even while looking
into the phonetic loci of disfluencies. Johnson and Brown (1935) observed that the more
severe the stuttering is, the more likely one to be consistent in stuttering on certain sounds.
The analysis showed that although a ranking of sounds with difficulty is suggested, the
individual variations are far more pronounced than the group tendency toward formulation of

such a ranking.
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Table 3: Rank order of difficulty for consonants across participants

Disfluent consonants Rank of difficulty
*P1 | P2 | P3| P4 |P5|P6|P7|P8|P9|*P10

IT] 6 4 |5 |1 |1 |3 |1 |3 |6 |2
/d/ 4 5 (126 |3 |2 |5 |2 |4 |11
Irl 5 2 11019 |4 |5 |2 |3 |0 |1
vl 1 10(1 (7 (7 |1 |4 |3 |4 |6
Ip/ 1 3 19 |5 12 |7 |7 |10]3 |5
/il 3 15(2 116 |1 |6 |8 |12|5
g/ 7 1218 |4 |13|3 |3 |4 |9 |1
/D/ 10 |1 |0 |2 |1 |0 |4 |1 |0 |9
/sh/ 0 6 |1 |3 |1 |0 |0 |0 |2 |4
Ic/ 0 2 |1 ]9 |10]11|8 |11|8 |3
Is/ 10 |8 |4 |8 |11|1 |9 |5 |5 |7
K/ 9 1313 |11 |12|4 |10|6 |1 |14
In/ 8 9 |13|11]9 |9 |13|7 |11 )12
It/ 2 116 |12(8 |10|11 12|10 |11
/m/ 11 16118 |5 |8 |14]9 |8 |8
/bl 12 |14 |7 |10|6 |6 |[12|9 |7 |11
/n/ 7 0 |0 |0 |14|8 |11|13|13]|5
1yl 3 0 |0 |0 |1 |O |1 |2 |1 |1

(*P1 to P10 are the participants)

Table 4: Rank order of difficulty for vowels across participants

Disfluent vowels Rank of difficulty
*P1 | P2 | P3|P4|P5|P6|P7|P8|P9|*P10
/oo/ 3 2 |4 14 |1 |2 |1 |3 |1 |4
uu/ 2 3 /4 |1 |0 |0 |4 |6 |0 |O
lee/ 0 7 11 |3 |0 |0 |4 |1 |3 |0
laa/ 4 6 |7 |7 |3 |0 |5 |7 |5 |6
fii/ 1 0 |2 |0 |0 |O |3 |4 |2 |0
lo/ 5 1 |5 |5 |0 |1 |4 |2 |2 |2
lel 0 5 |3 |2 |2 |4 ]2 |9 |6 |1
lal 0 4 |8 |6 |2 |3 |6 |5 |4 |3
/il 6 8 |6 |7 |3 |5 |7 |8 |7 |5

(*P1 to P10 are the participants)

Henke (1967) proposed a model which stated that speech units are organized as
‘bundles of independent articulatory features'. Motor commands to speech muscles are
encoded in the central nervous system, primarily in terms of idealized articulatory 'targets’
which may or may not correspond to linguistic units such as phonemes (Mac Neilage, 1970).

However, if we accept Henke's (1967) contention, then features of the language also become
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important. Also, the extent to which a given 'target movement' is fulfilled will depend largely
on such external factors as overall speed of utterance, those targets which precede or follow it
and the prosodic features of the language (Dalton & Hardcastle, 1977). Assuming that
sequences of movements for an entire syllable are triggered off as a whole at the beginning of
that syllable, then failure in such a sequence results in the fixation of target movements of the
current neurolinguistic program being processed, which is probably what is happening in
speech of PWS. Probably because there is fixation of the target movement of the first sound
and somehow the speech organs have not received the motor schema for the succeeding
sound or syllable in time, PWS repeat the sound or syllables many times or prolong or fixate

on them before going on to the next sound (Van Riper, 1971).

Olander, Smith, and Zelaznik, (2010) explained that "during the disfluencies that
characterize stuttering, the speech motor system fails to generate and/or send the motor
commands to muscles that are necessary for fluent speech to continue™. Watkins, Smith,
Davis, and Howell (2008) stated that "stuttering is a disorder related primarily to disruption in
the cortical and subcortical neural systems supporting the selection, initiation and execution
of motor sequences necessary for fluent speech production”.

Similarly, as argued by Packman et al. (2007), developmental stuttering is a problem
in syllable initiation in which the child is unable to move forward in speech because the
speech planning system is compromised. Further, they explained that this difficulty is first
noticed when the child attempts to produce multisyllabic utterances requiring complex
sequential movements and varied linguistic stress patterns across syllables to communicate
the intended meaning. According to Packman et al., children do not stutter when babbling or

producing first words because these additional speech motor demands are not yet present.

According to Levelt’s model (1989) “word errors could occur at the lemma level and
sub-word level that involve phonemic and syllabic transmutations. The generated phonemic
plan allows the first part of the word to be available before the rest of it”. Majority of PWS
present the fluency failures at word onset or in the initial position. This suggests that the
speakers find it difficult to span from word onset to the subsequent part of the word during

fluency failures.
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The EXPLAN model (Howell & Au-Yeung, 2002) “stresses that motor levels are as
important as the linguistic planning levels in leading to fluency failure”. As literature
suggests, instances of stuttering is a complex phenomenon. The deficit probably may not be
only at motor execution level but may be beyond that involves the central functions of speech
production system. In the present study CWS had phonetic difficulty which was highly
variable within and across participants. The ranking of difficulty of sounds does not clearly
indicate the influence of physical factors in sound formation. VVoiced and voiceless, plosive
and continuant sound classification seems to have little effect on the formulation of the

general ranking of difficulty of stuttering in children.

The study analyzed the relative difficulty of individual phonemes according to place
and manner of articulation of phonemes in Kannada speaking children with stuttering. In
addition to theoretical implications our results may also have clinical implications. Our
findings support the notion that persons with stuttering require a detailed assessment both in
terms of depth and breadth. The findings based on Kannada language reported here may be
useful in providing cross linguistic evidence on phonetic influences on the disfluencies of
CWS. However, future research should examine the role of word frequency in spontaneous

speech and analysis of succeeding phonemes for better understanding on phonetic factors.

Conclusion

This paper addressed the phonetic context of disfluencies in children with stuttering to
understand more fully the occurrence of disfluencies at phonetic level. Our findings
suggested greater frequency of occurrence among consonants compared to vowels. Long

vowels had more stuttering instances compared to short vowels.

The results of the present study related to voicing, place and manner of articulation
regarding disfluencies had no consistent pattern among CWS. The findings support the fact
that the variability of stuttering is one of the hallmarks of developmental stuttering. Stuttering
is a problem with the mystery as it is difficult to understand why persons with stuttering
speak fluently in one moment and then a moment later struggle dramatically as they attempt
to say the same sound. It is difficult for the speaker to compensate for the problem that is so
inconsistent and unpredictable. The problem of stuttering should be viewed in association

with linguistic and physiological substrata of language/speech production.
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