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Gender Differences and L2 Writing

Abdul Saeed, Mohammad Ramazan, Ph.D., Aijaz Ahmed Gujjar, and
Javed Igbal, Ph.D.

Abstract

Different researchers tried to find out the proficiency difference in Second Language
Learning between male and female gender. Most of these researchers found women as
better language learners than their counterparts. The present study was also an attempt to
investigate the idea of gender difference in learning Second Language through a
composition test. Errors of only Past Indefinite tense were analysed. The subjects of the
study were the students of Graduation level at Bahawalpur City, Pakistan. Quantitative
research paradigm was followed by the researcher for the present study. The data were
collected through composition test based on free writing. Results revealed that the female
students committed less errors of L2 writing as compared to male students. Thus, females
can be said better language learners than males.

Key words: Gender, Composition, Past tense.
1.1 Introduction

Learning Second Language (L2) is deemed to be a quite different phenomenon from
Mother Tongue (L1) acquisition. Mistakes and errors, no doubts, are committed while
learning both L1 and L2. Native speakers of any language either children or adults make
errors in their day-to-day use of language. But, it is probably true to say that these errors
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are not generally treated as errors in the same sense as those produced by L2 learners.

Listening, Speaking, Reading and Writing are the four steps that have to be followed in
the process of learning any language. Listening and Speaking are generally considered as
primary skills while Reading and Writing are deemed to be secondary. While speaking,
other sources also help in communicating any message such as postures, gestures, tone
etc. but in written medium all the information has to be conveyed without any aid other
than language itself.

The nature of L1 writing is quite different from L2 writing. In L1 writing the learner can
perform with least hesitation and with a few possibilities of errors and mistakes but in L2
writing the case is different. L2 learners of English as a Second Language are reluctant to
write. In fact, the learners of ESL are faced with many social and cognitive challenges
while writing. Second language proficiency in L2 writing is usually defined as control
over the mechanical elements and grammatical aspects of Target Language (TL).

There are many other things and differences between L1 and L2 writing ranging from
mechanical knowledge of writing to sociolinguistic knowledge of writing.

Silva (1993), in a review of differences between First and Second Language writing
writes that Second and Foreign language writing tends to be more constrained, difficult
and less effective than writing in a first language.

The ability to write well is not a naturally acquired skill; it is usually learned and
culturally transmitted as a set of principles in formal instructional settings or other
environment. Students writing in a Second Language generally produce facts that contain
varying degrees of grammatical and rhetorical errors. In fact, depending on proficiency
level, the more content-rich and creative the text, the greater the possibility there is for
errors at the morpho-syntactic level. These kinds of errors are common among L2 writers
who have a lot of ideas, but not enough language to express what they want to say in a
comprehensible way.

English Language has become a lingua franca. It is being used as a Second Language in
Pakistan. It is being taught in Pakistan from Primary level to up to Graduate level and
even it is considered compulsory in higher studies. A student who is proficient in English
speaking and writing is deemed to be intelligent and given more importance. But, despite
teaching of English from Primary to up till Graduate level, it is observed that students
commit same sort of errors even at higher level, which they commit at lower level.

Culture plays a very vital role in learning Second Language. Gardner (1985), in the
Socio-educational Model of L2 learning, states that the social and cultural milieu in
which learners grow up determine the attitude and motivational orientation that learners
hold towards the target language. In Pakistani society, to a great extent, men and women
enjoy different status. They have different opportunities for learning that affect their
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process of learning Second Language.
1.2 Error and Mistake

Norrish (1983: 07) made a clear distinction between error and mistake. He stated errors
as ‘a systematic deviation when a learner has not learnt something and consistently gets
it wrong.” He, however, defined mistakes as “inconsistent deviation”. For example, if a
learner has not yet been taught a certain correct form and he uses one form sometimes
and another at other times quite inconsistently, the inconsistent deviation is called
mistake. Brown (2000:217) defined mistake as, “A mistake refers to a performance error
that is either a random guess or a ‘slip’ in that it is a failure to utilize a known system
correctly.” Corder (1967), however, argues that Error Analysis (EA) should be restricted
to the study of errors only i.e. mistakes should not be studied in error analysis.

1.3 Language and Gender

To draw a demarcation between gender and sex is very necessary before we further
explore the research studies in context of language and gender. Sex is a biological
phenomenon which is identified according to sexuality as one being male or female. On
the other hand Gender is the social construction of the characteristics of men and women
and these are the societies which divide genders as being masculine and feminine. Sex is
natural i.e. genetic while gender is cultural. Colebrook (1998) differentiates gender with
sex by quoting Oakley:

‘Sex’ 1s a word that refers to the biological differences between
male and female: the visible difference in genitalia, the related
difference in procreative function. ‘Gender’, however, iS a matter
of culture: it refers to the social classification into ‘masculine’ and
‘feminine’. (p. 09)

It is believed that being the different gender, the language of male and female is different.
There are, in reality, far more similarities in language learning and its use than
differences in males and females. However, some of the differences have been noted by
the different researchers. According to Jespersen (1922), men are fond of hypo taxis and
women are fond of parataxis by which he meant that women prefer to string clauses
together ( like a set of pearls) while he meant that men employ complex sentences ( like a
set of Chinese boxes, one within another).

Men are also said to use more straightforward form of imperatives than the women do.
Sachs (1987) did his study on two-to-five- year old children (average age four) in which
he noticed that girls showed an obvious tendency to soften their imperatives while boys’
imperatives were very straightforward. He further stated that 25% of boys’ commands
were straightforward imperatives (Bring him to the hospital) and 11% were prohibitions
(Don’t touch it), while for girls the results were 10% and 2% respectively. On the other
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hand, girls used more joint directives (Now we’ll cover him up), which were 15% as
compared to the boys’ 3%.In another study held by Shuy (1967), on American English
speakers of Detroit, it was found that male used multiple negations (4in’t nobody going
nowhere no ways) 30% more often than females (Shuy et. al. 1967).

Some of the evidences have been found which show gender difference in language
acquisition process. Gleason (1987: 198) noted down, “At the age of four, boys are
imitating male forms; girls are imitating female patterns, a process which may begin as
early as the age of eighteen months.” Anderson (1977) in study at nursery school age and
beyond (three to seven), children portray fathers’ speech as straightforward, unqualified
and forceful and mothers’ speech as talkative, polite, qualified and higher pitched.

Lakoff (1975), radically, focused on gender difference to syntax, semantics, and style. He
suggested that women language is closer to standard form. Griffith (1992) differentiated
‘males’ being Field Independence to perform well in formal setting while ‘females’ being
Field Dependent to perform well in informal setting. Tannen (1990) described the
difference between male and female style of speech. He stated that males always try to
have upper hand and try to be dominant while females are found to be supportive and try
to create an intimacy in their speech.

Ghani (2007), taking the Lakoff’s linguistic features, held a study on Pakistani women.
She studied 56 subjects’ ‘Hedging Devices’ and finally supported Lakoff’s classification
of the features of women speech and concluded that Pakistani women’s speech is also
very close to standard language and that women are very conscious of their speech.
Haroon & Sani (2009) also found same findings in their research on 9-11 year old
children learning their second and third language. In the findings girls outperformed boys
in language learning and committed fewer errors than boys.

The present study is also an attempt to investigate the proficiency level of male and
female students learning English as their Second Language in Pakistan.

2. Methodology

The data were collected from both male and female students studying at Graduation in
the different colleges of Bahawalpur City. Random sampling technique was used in
which each participant had equal chance to be a part of the study.

The subjects were assigned a composition test based on free writing. In the present study
the researcher intended to analyse the errors of only Past Indefinite tense made by both
male and female students. So, for this, a topic was required which could provide the
subjects ample material for writing any past incident. So, an essay “A Wedding
Ceremony” was assigned to the students in an equal time of 50 minutes.

Total number of students who were selected randomly for the test was 450 consisting of
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equal number of male and female students i.e., 225 each. Out of this amount, 23 sample
tests were excluded from the main sample because they wrote less than 200 words or
more than 250 words. Thus, finally 427 students’ samples were selected for main data
analysis

So, from remaining 427 samples, 160 samples were selected from both male and female
students i.e. 80 from each. Systematic Random Sampling technique was followed in
which the sampling interval was kept as 2. Thus, every third test was selected for final
data analysis.

3. Findings

Table 1: Common Error of (MV and H.V) of Past Indefinite Tense

C1= Millet College Bwp C:ZAIIama Igbal College Bwp C3 Soft Vision College Bwp C4AIPS College Bwp

Colleges | Main Verb Helping Verb Total Errors | Total Errors
Male Female | Male Female Male Female

C, 112 76 8 2 120 78

C, 44 48 4 2 48 50

Cs 172 88 2 2 174 90

Cy 104 112 2 3 106 115

As in the table # 1 data reveal a significant quantity of errors in the use of Past Indefinite
Tense both by male and female students. The male students of C1 College committed 112
errors in the use of Main Verb (MV) and 08 errors in the use of Helping Verb(HV) and
female students of the same College committed 76 errors in the use of MV while only 02
errors in the use of HV. Similarly, the male students of C2 College committed 44 MV
and 04 HV errors while female students committed 44 MV and 02 HV errors
respectively. The male students of C3 did 172 MV and 02 HV errors and female students
88MV and 02 HV errors. Finally, the male students of C4 College committed 104 MV
and 02 HV errors while female students committed 112 MV and 03 HV errors.

The male students of C1 College thus committed total 120 errors while the female
students 78 errors and the male students of C2 College 48 and female students 50 errors.
The male students of C3 College did 174 errors which are quite large in quantity as
compare to female students of the same college who did 90 errors. The male students of
C4 College committed total 106 errors while female students committed 115 errors.

On the whole, the male students of all colleges committed more errors as compare to
female students. Male students committed total 432 MV errors while female students 324
MV errors. Male students committed 16 HV errors and female students 09 HV errors.
Consequently, male did 448 errors and female 333 errors.
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3.1 Regular vs. Irregular verbs

Graph 1: Error percentage of Regular and Irregular verb form

56%

54% ~
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50% O male

® female

48%
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44% -

42%

regular verb irregular verb

The results in the graph # 1 show that the students of both gender committed more errors
in the use of irregular verb form as compared to regular verb form. The difference
between these two errors is quite significant. The male students committed 47% errors in
the use of regular verb forms and 53% errors in the use of irregular verb forms. On the
other hand female students committed 46% errors in the use of regular verb forms while
54% errors in the use of irregular verb forms. The result shows that both male and female
students feel difficulty in the use of irregular verb forms as compare to regular verb
forms.

3.2 Types of Errors
After the analysis some of the error types were found that are described here.

1 Overgeneralizations of the regular suffix — ed ( Gen-ed):
1) wear- ~ weared
2) eat - [Jeated

2 Improper do- insertion: find
1) [1did like meal
2) [ did remember the wedding party

3 Did + past tense insertion:
1) [1did praised the bride
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2) [did served the meal

4 No change on the verb:
1) Last year I [Jattend a wedding party of my cousin.
2) Everybody [lenjoy the party.

Graph 2: Error percentage of Error Types
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Errors in graph # 02 show the high percentage of those errors in which they did not
change the tense. Students used present form where past form should have been used. In
male students it is 70% while in female students this percentage is very high and moves
up to 90%. Next are those errors in which students overgeneralised regular —ed form.For
instance, eat-eated. The percentage of these errors is about 15% in male while 08% in
female students. Few of the students inserted- do improperly i.e. they used did where
only regular past form was enough to be used. These kinds of errors are very low in both
male and female students. Male committed 4% errors and female only 2%. Last but not
least, some of the male students used did+ past tense form where only past form should
have been used.

4. Suggestions

1. While writing in TL, students first think in their L1 and then translate it into
L2. It may affect their writing. So, students should be instructed again and again
to think directly in their TL. In this way L1 will intervene the least in their writing
tasks.

2. Writing competitions should be arranged in classrooms on regular basis. Books
pertaining to target language can be given to the successful students as a token of
love. It will stimulate students to get proficiency in their TL.
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3. Though the students of both gender made errors in the use of regular as well as
irregular verbs but they made more errors in the use of irregular verb forms. So,
more focus should be given to the right use of irregular verb forms.

4. As the results show that the learners of both genders are not very good at using
Past tense. So, they should give more and more opportunities to write in past
tense. On the other hand, teachers should also make the students aware of their
errors in a very positive and encouraging way. Teacher should not discourage
them anyway. The language is difficult enough; let us not make it more difficult.

5. Conclusion

The present research further supported the idea of women being better language learners
than men. Moreover, research also gave an insight that both students need special focus
about the use of Past tense. It also made clear that the students face more difficulty in the
use of irregular verb forms. So, if these areas are focused seriously, we hope that students
will get language proficiency with ease.
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Qualitative Analysis of Clustering on Verbal Fluency in
Young Adults

Sunila John, Lavya M. Jose, and B. Rajashekar

Introduction

Tests of verbal fluency or word list generation are frequently used in clinical and experimental
research of cognitive function. In general, these are operationalized as the number of words
produced, usually within a restricted category and within a given time limit (Spreen & Strauss,
1998). There are several types of tasks that measure verbal fluency. It is typically tested in letter
and category domains. The most common tasks used are letter or phonemic fluencies, where
participants need to generate as many words as possible beginning with a specified letter such as
F, A, or S in a limited time (Raskin, Sliwinski, & Borod, 1992; Troyer, Moscovitch, Winocur,
Alexander & Stuss, 1998), and semantic fluencies, where words must belong to a specified
semantic category like “Animal” , “Fruit” or “Supermarket” (Beatty, Monson, & Goodkin, 1989;
Troyer, 2000).

Successful performance on verbal fluency is thought to depend on the ability to initiate, search
and retrieve data from the lexicon or the semantic memory system and on efficient executive
functioning, including attention (Rosser & Hodges, 1994). These tasks, therefore assess language
function (vocabulary size, naming), speed of response, mental organization, search strategies &
long-term memory (Ruff, Light, Parker & Levin, 1997).
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Although the instructions for both these tasks are the same, there is a difference in their
performance. This difference in performance is due to the variation in the hierarchical
organization of the two categories (letters vs. semantic category) in the brain. The retrieval of
letters requires exploration of more subsets of categories than the retrieval of names of a
specified semantic category (e.g. animals) (Riva, Nichelli, & Devoti, 2000). Performance on
these tasks is dependent upon a number of variables including age, gender, education, literacy
level, ethnicity and intelligence (Kempler, Teng, Dick, Tuassig & Davis, 1998; Ratcliff, Ganguli,
Chandra, Sharma, Belle, Seaberg & Pandav, 1998; Mathuranath, George, Cherian, Alexander,
Sarma & Sarma, 2002).

The most commonly used score from verbal fluency test is the total number of words generated.
However, this score provides little information about the cognitive processes underlying fluency
performance and does not answer the question as to why a particular patient group or
experimental manipulation is associated with reduced test performance. Additional information
is needed to examine the behavioral components that determine fluency performance.
Quantifying the qualitative aspects of verbal fluency performance has been studied extensively in
the past few decade by many researchers (Troyer, 2000; Abwender, Swan, Bowerman &
Connolly, 2001).

Analysis of verbal fluency production by breaking the list of verbal output into clusters of words
that share similar properties could shed light on the ability of the participant to recall associated
words and ability to switch to new categories when necessary. Clustering involves phonemic
analysis on phonemic fluency and semantic categorization on semantic fluency, and is thought to
be a relatively automatic process. It involves, searching sequentially for categories of associated
words, retrieving items from category and then switching into a new category when retrieval
from the previous category fails (Troyer, Moscovitch & Winocur, 1997).

A phonemic cluster consists of words starting with the same letter /sounds or that rhymes;
semantic cluster consists of words with associated meaning. It has been argued that semantic
clusters are more automatic relying on the common rules of categorization (e.g.: jungle animals,
farm animals, pets, water animals, etc.), whereas phonemic clusters are more laborious relying
on the frontal lobe (Ho, Sahakian, Robbins, Barker, Rosser & Hodges, 2002). Therefore, in
semantic fluency, both semantic and executive abilities are equally important whereas in
phoneme fluency task in which few semantic cues are available, executive abilities are more
important.

As the method of analysis of clustering is not standardized, many methods have been used in
research (Raskin et al., 1992; Troyer et al., 1997; Abwender et al., 2001). Though the approach
for coding clustering has been put forth differently, these studies in the area of clustering have
calculated mainly the following measures of clustering: number of clusters, cluster ratio, cluster
size and mean cluster size. Using these measures, it has been revealed that clustering is related to
temporal lobe functioning as indicated by impaired performance among patients with temporal
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lobectomy, patients with Alzheimer’s disease and unaffected by focal frontal lesions (Troyer et
al., 1998). Thus, it shows that measures of clustering may provide useful information about the
ongoing cognitive processes during performance on tests of fluency, including information for
differential diagnosis in the brain damaged.

Need for the Study

Verbal fluency tasks have been commonly used for evaluating the semantic memory in clinical
practice and research. Literature reflects a lot of inconsistency regarding the complex
relationship between brain damage and verbal fluency. The lack of certainty regarding the proper
interpretation of poor verbal fluency scores in clinical population could be occurring as a result
of overreliance on the quantitative traditional assessment procedure, wherein, only the overall
number of acceptable responses within a category is calculated. In Indian context, studies
(Ratcliff et al., 1998; Mathuranath et al., 2003; Kar, Rao & Chandramouli, 2008) focusing on
verbal fluency have restricted analysis of verbal fluency to quantitative analysis of total number
of words produced on verbal fluency task alone.

However, in brain research, there is a need not just to understand how well an examinee
performs in a task but also how one goes about in performing the task. It is in this context that
examination of qualitative output using measures of clustering can serve as a window to clarify
the precise nature of performance in normal population as well as clinical population. It also
increases the usefulness of this measure of fluency index in clinical and research settings. This
justifies the need for research on data from a group of healthy adults on clustering on verbal
fluency task.

Aim

To analyze word clustering in healthy, young adult participants.

Objectives

To compare the performance of healthy adult participants on verbal fluency measures across
verbal fluency tasks, gender and fluency measures.

Method

Participants

Participants were 30 healthy adults recruited from University-based participant pool from two

gender groups: 15 males and 15 females. The age of participants from both genders ranged from
18 to 25 years with a mean of 21.5 years.
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All participants were fluent in Malayalam, which belongs to the family of Dravidian languages.
Those right handed adults between 18 to 25 years, born and brought up in Kerala and with
Malayalam as mother tongue and who could read and write Malayalam were selected.

Those individuals with any sensory deficits like hearing loss and with history of any neurological
disorder / psycho affective / language difficulties / substance abuse / drugs were excluded. All
participants tested were included in the analysis.

As would be expected in the general population, all the participants in the younger group were
equally educated since all of them were university students. They provided voluntary informed
consent to participate in the study.

Procedure

All testing was conducted in Malayalam. No training trials were provided. Each participant was
given two verbal fluency tasks, that is, one semantic fluency task and one phonemic fluency task.
Consistent with the standard instructions (Spreen & Strauss, 1998), participants on phonemic
fluency were asked to generate as many words as possible in 60 seconds that began with the
letter /p/, excluding proper names, numbers, verbs and variants of the same word, that is words
with different suffixes (e.g., pen, pens). On animal fluency, participants were instructed to name
as many different animals as possible in 60 seconds. Sixty seconds was allotted for each of the
phonemic and semantic trial.

Analysis

Recording of each task was done for a minute using an audio recorder. After recording, offline
analysis was done by transcribing the words. For both tests of phonemic and semantic fluency,
all errors, including repetitions and intrusions, were recorded along with correct words in the
order in which they were generated. Four scores were obtained from each fluency task,
including the number of clusters, cluster size, mean cluster size, and the total number of correct
words generated, based on Troyer (2000). All correct scores were given a score of one and
incorrect, a score of zero.

Cluster refers to generation of successive words within a subcategory. Number of clusters (NC)
was calculated by calculating the number of phonemic & semantic clusters.

Phonemic clusters were defined as successively generated words that began with the same first
two letters (e.g., pot, pocket), differed only by a vowel sound (e.g., pen, pin) or rhymed (e.g.,
sand, stand).

Semantic clusters were defined as successively generated words belonging to the same semantic
sub categories, such as Pet animals, Farm animals, Wild animals, Water animals and belonging
to individual zoological categories, such as birds, canine, insects, primates, and so on.
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Phonemic & semantic clusters were counted on both phonemic and semantic fluency. Thus,
number of clusters refers to the total number of clusters in each task. Cluster size (CS) is used as
a measure of retrieval. It is counted from the second word of each cluster (e.g. a 3-word cluster
was counted as a cluster size of 2), so that a single word has a cluster size of 0. Mean cluster size
(MCS) is calculated by dividing cluster size by the total no of clusters. Total number of correct
words (TW) were also calculated by excluding proper names, numbers, verbs and repetitions of
the same word with different endings and those words which did not start with the particular
phoneme in case of phonemic fluency. In case of semantic fluency, it’s the number of correct
words uttered after excluding the repetitions plurals, synonyms and other incorrect utterances.

For the purpose of analysis, statistical relation between total number of words generated and
clustering measures on both phonemic & semantic fluency test was determined on correlation
measures. Gender differences on these variables were also explored using Independent T test
using SPSS 16 version.

Results

Table 1 depicts the performance of the participants (mean and standard deviation) on verbal
fluency measures of total number of words (TW), Number of clusters (NC), Cluster Size (CS) &
mean cluster size (MCS) across the semantic and phonemic fluency task and across gender.

Table: 1 Fluency performance by healthy adults across tasks and across gender

Semantic fluency Phoneme fluency
Males |TW NC CS MCS | TW NC CS MCS
n=15 20.66 | 5.06 12.8 2.75 1533 |4.13 7 1.75

(4.89) | (157) | (5.2) |(1.50) |(2.05) |(1.12) | (2.59) |(.76)

Females | 1940 |460 |116 |278 |1573 |453 |74 2.08
n=15 | (4.28) |(1.29) |(3.24) |(1.49) |(2.52) |(1.84) |(1.80) | (1.40)

Across Gender

On semantic fluency, mean total number of words across males is 20.66 with a S.D. of 4.89 and
that of females, 19.40 with a S.D of 4.28. The mean difference of 1.26 and standard error
difference of 1.68 was not found to be statistically significant (t = .754, p = .457) on Independent
t test. Similarly, on measures of clustering, the mean number of clusters in males and females
was 5.06 (1.57) and 4.60 (1.29) respectively with mean difference of .466 and standard error
difference of .527. However, no significant difference was seen between the two groups (t=
.884, p =.384). No gender differences were observed on cluster size (t=.798, p = .432 with mean
difference of 1.26 and standard error difference of 1.58) or mean cluster size (t= -.043, p = .966
with mean difference of -.02 and standard error difference of .546).
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On phonemic fluency, the mean total number of words across males is 15.33 with a S.D of 2.05
and that of females 15.73 with a S.D of 2.52. The mean difference of -.40 and standard error
difference of .840 was not statistically significant (t = -.476, p = .638). Similarly on measures of
clustering, the mean number of clusters in males and females is 4.13 (1.12) and 4.53 (1.84)
respectively with mean difference of -.40 and standard error difference of .558. No significant
difference was obtained between the two groups (t= -.716, p = .480). Further, no gender
difference was observed on cluster size (t= -.572, p = .572 with mean difference of -.466 and
standard error difference of .815) or mean cluster size (t= -.806, p = .427 with mean difference of
-.332 and standard error difference of .412).

Across Tasks

On comparison between the two tasks, statistically significant difference was found between
semantic and phonemic fluency on total number of words (t=4.832, p=.000), cluster size (t=5.72,
p=.000) & the mean cluster size (t=2.55, p=.013). However, no significant difference was
obtained for number of clusters (t=1.31, p=.19) on both the tasks.

Across Fluency Measures

Table: 2 Correlation coefficient for fluency variables

Semantic fluency

CS CN MCS
TW-Semantic | .782** | .646 ** 173
fluency

Phoneme fluency

CS CN MCS
TW- Phoneme | .698** | .483** -.319
fluency
**p<.01

Table 2 reflects statistically significant positive associations between total number of words and
number of clusters and cluster size in both fluency tasks. However, essentially no meaningful
relationships were found between total number of words and mean cluster size.

Discussion

The present study aimed at comparing verbal fluency measures across verbal fluency tasks &
gender in young healthy adults. The results revealed that: (a) semantic fluency was better than
phonemic fluency (b) verbal fluency scores did not vary with gender and (c) there existed a
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positive correlation between the total number of words generated and two of the clustering
measures.

The results indicated that across both types of fluency, significantly fewer words, cluster size and
mean cluster size were produced in phoneme fluency as compared to semantic fluency; however,
there was no significant difference between tasks on number of clusters.

Rende, Ramsberger & Miyake (2002) in their study, suggested that letter fluency performance
relies on the phonological loop of the working memory whereas, category fluency relies on the
visuospatial sketch pad, therefore enabling participants to effectively implement visualization
strategies. Therefore, semantic fluency depends strongly on access to and integrity of semantic
stores, where activation of an initial and highly prototypical exemplar leads to automatic
activation of closely related semantic neighbours (Rosser & Hodges, 1994).

By contrast, phonemic fluency requires the processing of the phonemic characteristics of words
according to a given rule (i.e., same first letter). The search process is less automatic and
necessitates the active generation of a new strategy. Martin, Wiggs, Lalonde & Mack (1994)
reported that more than semantic fluency task, the phonemic fluency task requires participants to
make correct selections, to inhibit intrusions, and to keep a constant level of focused attention.
This difference in verbal fluency performance found in the present study on both the tasks
supports the findings that phonemic verbal fluency and semantic verbal fluency are distributed
and partially distinct functions that rely on different component processes of the word retrieval
system.

Gender differences in cognitive abilities have long been hypothesized with women performing
better on tasks involving receptive and productive language and men excelling in visual-spatial
abilities. A female superiority for phonemic verbal fluency has often been reported in studies
carried out in normals (Bolla, Lindgren, Bonaccorsy & Bleecker, 1990; Crossley, D’Arcy &
Rawson, 1997) whereas in semantic verbal fluency, available data does not suggest a female
advantage (Capitani, Laiacona & Basso, 1998).

Weiss, Kemmler, Deisenhammer, Fleischhacker & Delazer (2003) found women to have a
significant advantage in the lexical condition with no significant difference in the categorical
task. However, some other studies failed to find gender differences regardless of task type
(Cohen & Stanczak, 2000; Kempler et al, 1998; Tombaugh, Kozak, & Rees, 1999) or only found
sex differences in specific categories that may reflect socio cultural factors (Kosmidis, Vlahou,
Panagiotaki & Kiosseoglou, 2004).

Consistent with the previous reports of no significant gender differences in fluency performance
across younger adults, the participants of the present study also generated equal number of
words, number of clusters, cluster size and mean cluster size. This indicates that processing
strategies used by men and women for phonemic and semantic verbal fluency tests to optimize
verbal fluency task performance are not different.

Language in India www.languageinindia.com 17
11:7 July 2011

Sunila John, MASLP, Lavya M. Jose, PG Student, and B.Rajashekar, Ph.D.

Qualitative Analysis of Clustering on Verbal Fluency in Young Adults




In the present study, for both types of verbal fluency, there was a positive correlation between
clustering measures of cluster size and number of clusters and total number of words generated
on semantic & phoneme fluency. However, no positive correlation was observed between mean
cluster size and total number of words. This indicates that clustering measures, specially cluster
size and number of clusters are important for optimal performance on fluency task. This finding
contrasts with studies in adults showing an equal contribution of all components of clustering in
semantic fluency (Troyer et al., 1997).

The performance of the participants also revealed shorter intervals between uttering words within
clusters compared to the interval between non-clustered words in the semantic task, confirming
the notion that fluency production occurs in bursts of associated words, with more effortful
switches between clusters (Gruenwald & Lockhead, 1980). This indicates that the process of
clustering performance involves a search for fields within the same subcategories for semantic
fluency task which corresponds to the pause between clusters and also a search for and
production of words within the subcategories or semantic fields once these are identified
resulting in spurts of words belonging to the same category.

The aforesaid findings have critical implications for clinical practice and research on executive
functions & semantic memory. Since clustering appears to predict organizational strategies, use
of this analysis can detect executive function problems in neurological disorders. Studies done on
Alzheimer’s afflicted have revealed that mean semantic cluster size was smaller in comparison to
patients with Parkinsons disease or for normal controls (Troyer, Moscovitch, Winocur, Leach &
Freedman, 1998). In a similar study, patients with left temporal lobe lesions produced smaller
cluster sizes on semantic fluency than did their normal counterparts (Troyer et al., 1998).

In such a situation, analysis of the verbal fluency output using the methods described in this
study could provide evidence for different patterns of deficits in organizational or retrieval or
switching. Thus, this data on healthy adults can therefore serve as a baseline while evaluating
patients with focal / diffuse brain injury, in the Indian context.

Conclusion

Although verbal fluency is a frequently used test in clinical population, little is known about the
underlying cognitive processes. The findings of this study imply that one of the important
components of fluency performance that determines the output quantity is clustering measures,
specifically, number of cluster and the cluster size. This measure should be considered as a part
of routine clinical evaluation in order to help us understand the brain- behavior relationship.
Findings of the study show a significant relationship between verbal fluency and types of task,
wherein better performance is observed on semantic fluency task compared to phonemic fluency
task. The lack of significant relationship between gender and verbal fluency supports the findings
that clustering is not confounded by differences in gender. Future research needs to focus upon
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other confounding factors and their effects on verbal fluency performance for widening the
knowledge base in this area.
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Abstract

This study attempts to investigate the difficulties Saudi students encounter when pronouncing
certain English consonant sounds. All participants in the study are adults who graduated from
secondary schools and joined the Preparatory Year Program at Najran University. The
participants have never been to any of the English speaking countries, so they do not have
any kind of exposure to a native English environment. The results show that the Arabic
speakers in this study had difficulties in pronouncing certain English consonant sounds, such
as: Ip/, 1dl, I, Itfl, I3/, and /y/. This study also provides an insight and assists ESL/EFL
teachers with some helpful suggestions and teaching strategies that will reduce future
problems regarding English consonant pronunciation among Arab learners.
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Every language has a rule for combining sound segments to make meaningful words.
Children adopt these sound rules through listening followed by trial and error. Later they
develop a linguistic competence through which they recognise and produce meaningful
sounds.

On the other hand, when students learn a second or foreign language, they face some overlaps
because of the very different phoneme systems of both languages. So, when they try to speak
a second language, they produce the sounds which are closest to the sounds and also exist in
their mother tongue. For example, most Arab speakers pronounce the words play and cheap
as blay and sheep. This kind of pronunciation problem creates a big hindrance in the process
of communication amongst speakers. Moreover, it spoils the teaching and learning efforts in
second language learning settings.

Trubetzkoy (1939, as cited in Rakas, 2008) said that the phonological system of a language is
like a sieve through which everything that is said passes..... Each person acquires the system
of his mother tongue. But when he hears another language spoken he intuitively uses the
familiar "phonological sieve" of his mother tongue to analyze what has been said. However,
since this sieve is not suited for the foreign language, numerous mistakes and
mispronunciations are the result. The sounds of the foreign language receive an incorrect
phonological interpretation since they are strained through the "phonological sieve™ of one's
own mother tongue. (p.2)

In the author’s two and half years of experience teaching English to Saudi students at the
Preparatory Year level, it has been found that the students are hardly able to pronounce
certain consonant sounds correctly. For example, the voiceless bilabial plosive /p/ has no
counterpart in the phonemic system of Arabic language, thus, its voiceless-ness is not easily
realized by Saudi students, and it is always replaced by its voiced counterpart /b/, which has a
phonemic value in the Arabic phonemic system.

The same case is noticed with the palato-alveolar affricates /tf/ , palato-alveolar fricatives /3/
and labio-dental fricatives /v/. The sounds /tf/, /3/ and /v/ don’t have counterparts in the
Arabic consonantal system and are not normally realised by Saudi students, consequently
these are often replaced by the sounds /f/, /d3, J or z/ and /f/ respectively—for example, the
sound /tf/ as in cheap is replaced by the sound /f/ as in sheep; the sound /3/ as in leisure is
replaced by the sound /d3/ as in ledger or by the sound /z/ as in laser and finally the sound /v/
as in vine is replaced by the sound /f/ as in fine.

The alveolar plosives /t/ and /d/ are not the cause of major obstacles, but they are pronounced
by Saudi students as inter-dental, rather than alveolar plosives.

The author has observed that the velar nasal /n/, which is a single consonant represented in
English writing by two letters (-ng), is also mispronounced by many Saudi students. As a
result, they pronounce the word (heating = /hi:ti/) as /hi:ti-n-g/, (visiting = /visitin/ ) as
Ivisiti-n-g/ etc.

Problem Statement
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Saudi students who are learning English as a Second/Foreign Language face different
problems with every component of language such as reading, writing, pronunciation,
grammar, and vocabulary. Most of the time, the other components are greatly emphasised in
classroom teaching, while pronunciation is hardly touched upon. Consequently, the learners
come up with faulty pronunciation which creates big obstacles in the process of
communication. Though some studies have been conducted in the field of pronunciation, it
has often focused on vowel pronunciation, phonological analysis of English phonotactics,
English phonetics and orthography, consonant clusters, stress intonation, patterns in spelling
mistakes, and intonation analysis etc. The current study focuses on problems of pronunciation
of English consonant sounds by Saudi students who have passed their secondary school and
have enrolled in the Preparatory Year Program at Najran University. With the help of data
collected from the students, the author will provide some suggestions and teaching strategies
which will reduce future problems regarding the pronunciation of English consonant sounds.

Purpose of the Study

The primary concern of the author of the present study is to identify the problematic areas in
the learning of consonant sounds by Saudi learners of English as a second language. The
author has also provided some suggestions regarding improving English consonant
pronunciation. The results and suggestions will provide insights and assist teachers of English
as a Second Language in order to reduce future problems regarding pronunciation.

Previous Research and Studies

Many researchers have conducted their studies on the mistakes committed by Arab learners
while learning English as a second or foreign language, such as Harrison, Prator and Tucker
(1975), Abdul Haq (1982), Kharma & Hajjaj (1989), Altaha (1995), Wahba (1998), Binturki
(2008) and Al-Shuaibi (2009) and some others. Mostly they have focussed on the field of
phonology, morphology and syntax.

In his study, Al-Shuaibi (2009) focuses on the phonology of phonotactics, and he finds that
learners have difficulty in pronouncing English initial consonant clusters having three
members and final consonant clusters of three and four members. He showed some processes
involved in the pronunciation of these clusters, namely-- reduction, substitution and deletion.

Wahba (1998) investigated the problems faced by Egyptian learners of English as a second
language. His study shows that certain phonological errors committed by the learners are
related to stress and intonation. He suggested that these errors are interlingual and occur
because of the phonological differences between the sound systems of English and Arabic.

E.M. Al-Saidat (2010) conducted his study of English phonotactics to discover the types of
pronunciation problems Arab learners encounter while learning English as a second language.
In his study the researcher investigated what types of declusterization processes are found in
their interlanguage and what the sources of such processes are. The researcher, in this study,
showed that Arab learners of English unintentionally insert an anaptyctic (p.128) vowel in the
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onset as well as in the coda (p.129) of certain English syllables. This study also demonstrated
that the major reason for declusterization processes is the mother tongue influence.

Methodology
Participants

The author selected eight students randomly from different sections for the current study.
The students were from different regions of Saudi Arabia. Neither they had received any
English language instruction in English speaking countries nor had they been to any English
speaking countries to have any kind of English exposure. They had completed secondary
school and enrolled in Najran University’s Preparatory Year Programme.

Data Collection

Eight students were randomly selected for recording samples of consonant sounds. Four
words were selected for each problematic consonant sound in all three positions - initial,
medial, and final word positions. Each participant was asked to read these words aloud while
being recorded. The students were informed that the speech styles provided by them would
be tape-recorded.

All the participants were told that the project was designed to explore the problems regarding
the pronunciation of selected English consonants which Saudi students encounter. All the
data was collected at the Najran University campus.

Data Analysis

The recordings were carefully analysed. An English native speaker was asked to identify the
problematic sounds as they occurred within the participants’ aural speech recordings. He was
directed to pay special attention to the particular consonant sound within the words.

Tools
In the present study, the author used a laptop and microphone in order to record sample
consonant speech sounds.

Findings

The table given below shows the mispronounced English consonant sounds by Saudi
students. Eight students were randomly selected from different sections. They were given
some selected English consonant sounds to tape-record which are generally mispronounced
by the most of the Saudi students. A particular consonant sound in different word positions
(i.e. initial, medial, and final) was given to the students to read. While the students were
reading the words, their sounds were being recorded. The students’ recorded sound was
analysed by a native speaker of English.
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Participants

Problematic
consonant

Phonetic
symbol
(IPA symbol)

Phonetic
symbol of
participants’
mispronounced
speech

Percentage of
mispronunciation

[P] inword
initial position

Ip/

/ol

40

73.75

30

60

17.5

55

57.5

82.5

[P] inword
medial position

Ip/

/ol

47.5

45

50

375

35

46.25

50

32.5

PN |01 WM 00N 01 A WIN 00 No 01 N

[P] inword
final position

Ip/

/ol

5

6.25

15

2.5

0

325

5

12.5

Table A: Percentage of mispronunciation of sound /p/ by the participants in word initial,
medial and final position

The above result shows a considerable percentage of mispronunciation of /p/ sound by the

participants in all three positions—word initial, medial and final. The participants frequently
replace the target sound i.e. voiceless bilabial plosive /

p/ with its voiced counterpart /b/.

Problematic Phonetic Phonetic symbol Percentage of
Participants consonant symbol of participants’ | mispronunciation
(IPA symbol) | mispronounced
speech
1. 7.5
2. 1.25
3. [T] inword It/ It/ 1.25
4. initial position 2.5
5. 0
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[T] inword
medial position

It/

PN TP |WIN 00N 0|01 W) N = 00N o

[T] inword
final position

It/

It/

16.25

0

2.5

0

0

0

2.5

Table B: Percentage of mispronunciation of sound /t/ by the participants in word initial,
medial and final position

According to the above data most of the participants have pronounced sound /t/ correctly.

Though a few of them have come up with a little mispronunciation, it is avoidable as it is
intelligible and does not create any obstacle in the communication process.

Problematic Phonetic Phonetic Percentage of
Participants consonant symbol symbol of mispronunciation
(IPA symbol) participants’
mispronounced
speech
1. 2.5
2. 5
3. 2.5
4, [D] inword /d/ Id/ 3.75
5. initial position 2.5
6. 3.75
7. 5
8. 0
1. 3.75
2. 325
3. [D] inword 52.5
4. medial position d/ /d/ 2.5
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10

2.5

20

2.5

PN |0 WM P 00N oo

[D] inword
final position

/d/

Id/

3.75

50

47.5

52.5

37.5

8.75

2.5

62.5

Table C: Percentage of mispronunciation of sound /d/ by the participants in word initial,
medial and final position

As the above result displays, the percentage of mispronunciation with sound /d/ is mostly in
word medial and final position.

Participants

Problematic
consonant

Phonetic
symbol
(IPA symbol)

Phonetic
symbol of
participants’

mispronounced

speech

Percentage of
mispronunciation

[V] inword
initial position

I\

If/

1.25

1.25

20

62.5

20

[V] inword
medial position

v/

It/

48.75

17.5

2.5

525

2.5

WIN|FP|00|N0| 01 AW I 00N O N

>

[V] inword
final position

I\

It/

10

17.5
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©|~|o|on

12.5

42.5

325

12.5

Table D: Percentage of mispronunciation of sound /v/ by the participants in word initial,
medial and final position

Sound /v/ is also problematic for the participants as it has been shown in the above result.
Saudi learners replace this sound with the sound /f/ which affects the communication process.

Participants Problematic Phonetic Phonetic Percentage of
consonant symbol symbol of mispronunciation
(IPA symbol) participants’
mispronounced
speech
1. 1.25
2. 35
3. [CH] inword 2.5
4, initial position Itfl Ifl or [sl 0
5. 0
6. 60
7. 0
8. 0
0
17.5
[CH] in Itfl Il 35
word medial 13.75
position 3.75
21.25
8.75
0
0
45
[CH] in Itfl Il 67.5
word  final 26.25
position 275
0
7.5
23.75

Table E: Percentage of mispronunciation of sound /t[/ by the participants in word initial,
medial and final position
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Sound /tf/ becomes problematic when it occurs in word medial and final position. Only two
participants have considerably mispronounced this sound in word initial position.

Participants Problematic Phonetic Phonetic Percentage of
consonant symbol symbol of mispronunciation
(IPA symbol) participants’
mispronounced
speech
1. 43.75
2. 73.75
3. [SU] inword I3l Il 1z] & Isl 60
4. medial position 37.5
5. 22.5
6. 88.75
7. 30
8. 37.5
66.25
97.5
[GE] in I3/ Ig/ 77.5
word  final 52.597.5
position 97.5
100
100
67.5

Table F: Percentage of mispronunciation of sound /3/ by the participants in word medial and
final position

Consonant /3/ has been the most mispronounced sound by Saudi learners. The results show
that every participant has pronounced this sound with great mistake in both the positions—
word medial and final. Mistakenly, this sound has generally been replaced with four sounds:
Isl, [fl, Izl and /g/. The results show that when this sound occurs in word medial position the
participants generally replace it with /s/, /{/and /z/ sounds; for example when the author asked
the participants to read the following words: leisure, pleasure and measure, all of them came
up with different pronunciation. Some of them pronounced it as /s/, others pronounced it as
[l or /z/. Moreover when it occurs in word final position the participants frequently replace it
with sound /g/; for example, the participants were asked to read the words garage, rouge etc.
They replaced the last sounds in the words with /g/ sound.

Participants Problematic Phonetic Phonetic Percentage of
consonant symbol symbol of mispronunciation
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(IPA symbol) participants’
mispronounced
speech
1 52
2 [NG] in word 72.5
3 final position y/ In-k/ or In-g/ 47.5
4 50
5 57.5
6 45
7 50
8 35

Table G: Percentage of mispronunciation of sound /n/ by the participants in word final

According to the data sound /n/ has been pronounced as /n-k/ or /n-g/ when it occurs in word

final position.

Despite the above tables, the following bar graph further displays each participant’s speech
results. The figure below shows the percentage of each mispronounced consonant sound in
each participant’s speech. An average was calculated for each mispronounced consonant

position

sound from all three positions in a word. (initial, medial, and final positions).

100%

90% [

80%

70%

60%

50%
40%
30%
20%

10%

0%

tf n

mPl
mP2
mP3
mP4
mP5
mP6
mPpP7
m P8

Figure A: Mispronounced consonants in each participant’s speech
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The above figure shows that all participants have experienced 16-45% difficulties in /p/, 5-
30% in /d/, 5-52% in /v/, 45-95% in /3/, 2-35% in /tf/, and 17-38% in /n/ sounds. Very little
problem has been noticed in /t/ sounds, and the most problematic sound for all the students is
/3.

Participant 1 experienced 30% problems in sound /p/, 2% in sound /t/, 15% in sound /d/, 18%
in sound /v/, 55% in sound /3/, and 30% in sound /n/. Student 1 does not have a major
problem in sound /t/ and /t/J.

Participant 2 experienced 40% difficulties in sound /p/, 8% in sound /t/, 30% in sound /d/,
10% in sound /v/, 85% in sound /3/, 32% in sound /tf/, and 38% in sound /1/.

Participant 3 experienced 30% difficulties in sound /p/, 33% in sound /d/, 3% in sound /v/,
68% in sound /3/, 13% in sound /tJ/, and 34% in sound /n/. This participant does not have a
problem with the /t/ sound.

Participant 4 experienced 31% difficulties in sound /p/, 20% in sound /d/, 5% in sound /Vv/,
45% in sound /3/, 13% in sound /tJ/, and 26% in sound /1/.

Participant 5 experienced 17% difficulties in sound /p/, 17% in sound /d/, 5% in sound /v/,
60% in sound /3/, 10% in sound /tf/, and 30% in sound /n/.

Participant 6 experienced 45% difficulties in sound /p/, 5% in sound /d/, 51% in sound /v/,
94% in sound /3/, 28% in sound /tJ/ , and 30% in sound /1/.

Participant 7 experienced 38% difficulties in sound /p/, 8% in sound /d/, 18% in sound /v/,
65% in sound /3/, 5% in sound /tf/, and 25% in sound /1/.

Participant 8 experienced 42% difficulties in sound /p/, 20% in sound /d/, 5% in sound /v/,
52% in sound /3/, 8% in sound /tf/, and 18% in sound /n/.
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70%

60% ®/p/
50% /Y
20% 0 . m/d/

m/v/
0% - i n/3/
20% m/Yy/
10% n/

0%

Figure B: Average mispronunciation of consonants by the participants

As we can see in figure B, the consonant sound /3/ represents the highest percentages of error
in the Saudi students’ speech, it is mispronounced 66% by the participants, and /t/ represents
the lowest percentage of errors, as it was mispronounced only 2%. The consonant sounds /p/
and /n/ represent significant percentages of pronunciation errors too. The percentage of
mispronunciation for these two phonemes was respectively 35% and 29%. The consonant
sounds /d/, /v/, and /tJI also represent a considerable error percentage, as the percentage of
mispronunciation for each of these three phonemes is respectively 19%, 15%, and 17%.

Conclusions and Suggestions

Like other English language skills or sub skills courses, such as reading, writing, grammar
and vocabulary etc., English pronunciation is very important for ESL/EFL learners to develop
their communicative efficiency. It is one of the basic skills required for the students in their
English language learning.

As shown in this study, certain English consonant sounds are difficult to pronounce for Saudi
learners. The above tables show that most of the participants faced problems while
pronouncing the consonant sounds, /p/, /d/, v/, Itfl, I3/, and /y/. They pronounce /p/ as /b/
when it appears in the initial and final positions of a word. They pronounce /d/ as /d / when it
appears in the medial or final positions. According to the above data /v/ is replaced by /f/
when it appears in the medial and final positions. Most of the participants pronounce /tf/ as /f/
when it appears in all three positions. The /3/ sound is sometimes replaced by /f/, /s/ or /z/,
when it is in medial position, and when it is in final position it is pronounced as /g/. The /n/
sound is sometimes replaced by /n-k/, and sometimes it is replaced by the /n-g/ sound when it
appears in the final position of a word.
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The present experimental study contributes to the identification of specific areas of difficulty
which hamper communication through the mispronunciation of individual English phones
and sounds. Awareness of the problem areas of learners provides a basis for future material
planning, design and production.

Teaching English pronunciation covers a range from basic sounds (vowel and consonant),
syllable structure, word-accent, to stress, intonation pattern, and rhythm etc. In the present
study, the participants’ problems with English consonant sound production were the only area
investigated.

Based on the findings of the research, some suggestions and strategies are given below which
may help teachers and students in reducing student difficulties in pronouncing problematic
consonant sounds:

e Awareness is the first step of learning. Teachers should make learners aware of the
importance of English pronunciation within English language learning programmes,
as well as in English language communication. The learners should be given a basic
knowledge of phonetics and phonology, IPA symbols, etc. If the learners have
phonetic and phonological awareness of English, they will be able to guide
themselves towards correct pronunciation of a particular sound or word.

e While teaching pronunciation in the classroom, the teacher should be conscious about
the students’ needs. The students may have different competency levels such as
learning speed and styles. The teacher should give proper attention to the students and
their special needs and problems. The teacher should also conduct a students’ needs
analysis regarding pronunciation. According to the needs of the learners, the teacher
should develop some appropriate materials and strategies to present in the class to
reduce the learners’ problem(s).

e Unfamiliar sounds -- which do not exist in the learners’ mother tongue -- should be
identified and given special attention.

e There should be a systematic practice of IPA symbols.
e Oral communication classes should be encouraged in English teaching program.

e The students should be asked to read aloud the text with the support of recorded
materials or with the teacher’s support. If the student commits any mistakes while
reading aloud, the teacher should correct and practice it several times.

e The students should be given situational dialogues which will improve their
confidence, while at the same time motivating the students to learn to speak correctly.

e The students should be given enough instructions or opportunities to learn
pronunciation within English language courses.
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e The teachers should encourage and motivate the students to speak English outside the
classroom.

e Minimal pair drills should be used to distinguish between similar or problematic
sounds in the target language.

e The teachers can also use tongue twisters—a technique from speech correction
strategies. (e.g., “she sells seashells by the seashore™)

e The students can be provided a listening model by the teacher or some electronic
devices, such as a tape-recorder or CD, and then asked to repeat or imitate it.

e Students should be asked to read a text aloud. While reading, any mispronounced
word(s) should be corrected by the teacher and should be practiced several times.

e The students should be motivated to watch some English programmes on TV or other
visual media, such as BBC English, CNN, etc. These programs offer live exposure to
English pronunciation.

e The teacher can provide a variety of exercises and activities, e.g., having situational
dialogues, paragraph readings, short presentations, picture descriptions, and interview
exercises. The students should be given step by step exercises and activities from
word, phrase, to sentence level.

Finally, it is suggested that the students should listen or watch recorded English materials
such as recorded talks, speeches, news, movies etc. In this way they will get a live experience
of language communication which will lead them towards developing better pronunciation.
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Learning English: Phonological Problems for
Assamese Medium Learners
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Abstract

Assamese is the medium of instruction in the Assamese medium schools of Assam. The
learners’ first language is basically Assamese. They learn the English language from their
primary level stage of their formal education. However, a very little exposure of English in
almost all the skills of the language has been clearly noticed at this level. Hence, a good
number of errors have been sustained by Assamese medium learners as a result of
interference from their mother tongue while speaking English.

Both English and Assamese belong to the common Indo-European language family. This
makes us feel that some features are bound to be common to both the
languages. Yet, because of the fact thatthere is a gap of thousands of years
after the separation of Sanskrit (from which Assamese descended) and primitive
Germanic (from which English descended), some features of differences are also
bound to happen.

Though both the languages belong to the same Indo-European family, they
developed differently at two distant places over the centuries. The phonological
aspects of both English and Assamese are different from each other. This paper is limited to
the phonological problems faced by Assamese medium learners of English while learning to
speak English.

Introduction

Language in India www.languageinindia.com

11:7 July 2011

Anima Baishya, M.A., Ph.D. Scholar

Learning English: Phonological Problems for Assamese Medium Learners 37




English occupies the unique position being the language used by the largest number of
people in the world. David Crystal (1985: 7-9) provides an optimistic estimated figure of 2
billion users of English. English in India enjoys nearly a dominant place in our educational
system as well as in our national life as it did in the pre-1947 era. The pride of place it
enjoyed at that point of time stemmed from official patronage; today it is due to globalization,
market forces and democratic aspirations of the common people. In addition English is now a
language of opportunity and the language of upward social mobility.

The phenomenon has resulted in millions of pupils learning English in primary and
secondary schools in the country and this situation prevails also among the Assamese
medium learners of English.

Phonological Features

As far as the phonological features of both English and Assamese are concerned, they have
some common elements, but at the same time they have their own features which give their
own individual character, distinct from one another. It is quite common that a second
language learner experiences the phonological difficulties related to phonemes, combinations
of phonemes and also supra-segmental features and the same is true in the Assamese
speakers’ context also. What makes some words phonologically more difficult is very much
determined by the learner’s inability to discriminate between some phonemes and subsequent
confusion of words differing precisely in these areas. | assume that a student who comes in
contact with a foreign language will find some features of it quite easy and others extremely
difficult. The elements that are similar to his native language will be simple for him, and
those elements that are different will be difficult (Lado, 1957). In such a situation a learner
would speak the new language with his available phonological system as if it were
indispensable.

Influence of Assamese in English Used in Assamese Medium Schools

It is already established that English words are affected by the Assamese phonology
regarding its acquisition by the Assamese learners of English. The English phonemes which
do not have acceptable equivalents in the pupils’ mother tongue usually constitute a learning
problem for them. In such cases, they tend to substitute for the English sounds nearly similar
sounds (at least to their ears) from their mother tongue and this can be called ‘substitution of
phonemes’.

It should be noted that Assamese learners of English pronounce the English words seeing the
graphic forms of the words and that is why, the substitution of phonemes takes place.
Substitution of phonemes consists of three types of substitution, viz., substitution of vowel
phonemes, and substitution of diphthongs and substitution of consonants.

From Sound to Sentence Structure

It is a well-established fact that every language has its own sound system. When one
considers two languages from the point of view of examining and studying the similarities
and differences, the process needs to start from the smallest element of the language structure
which is the sound.
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Focus on RP — Received Pronunication

When | talk about English phonemes, | will concentrate on British RP and the way General
Assamese speakers produce their own inventory in speaking English phonemes will be
termed as General Assamese English. General Assamese English is a cover term which
means a variety of English, spoken by educated Assamese speakers. It is based on Assamese
phonological system which has eight (8) vowels, seventeen (17) diphthongs and twenty-one
(21) consonants. It is a descriptive term in the sense that it describes the phonological features
of the variety of English realized by Assamese speakers and which is concentrated only in
Assam.

In the context of comparing RP English and General Assamese English at the level of
phonology at least, two possibilities do exist:

1. There could be some degree of similarity between the sounds of British RP and
General Assamese English.

2. The sounds under consideration in the process of comparison could exhibit totally
different configurations between General Assamese English and British RP. Such partial
similarity and total dissimilarity could become the areas of difficulties and problems in the
process of learning English vocabulary items rather in a wider sense, a foreign language like
English.

The Purpose of This Study

The purpose of the study is to explore the problem areas confronted by Assamese medium
learners of English while dealing with the spoken form of English vocabulary items. | will
restrict myself to the problem areas of vowels (monopthongs + diphthongs), consonants and
consonant clusters of English faced by Assamese learners while learning English.

1. Vowels

As far as the problem areas of learning English vowel system for Assamese medium learners
are concerned, we have to take into account the substitution of vowels. British RP comprises
of twenty (20) vowels, viz., twelve (12) monopthongs and eight (8) diphthongs., whereas
General Assamese English has seventeen (17) distinct vowel phonemes of which eight (8) are
pure vowels and nine (9) are diphthongs.

1.1.  Monopthongs

In RP, there are twelve pure vowels or monopthongs .These are/ i:, 1, €, &, 3:, 9, A, a:, D, 2:, U,
u:/ (Balasubramaniam, T. 1981; Bansal, R. K. and J. B. Harrison. 2001). These sounds are
represented by only five letters viz. a, e, i, 0, u. On the other hand, there are eight pure vowels
in General Assamese English and these are:/i, e, E, a, O, 0, U, u/.In General Assamese
English, no long vowel sounds are there. RP /i:, &, 3:, 9, A, a:, o:, u:/ are absent categories in
G.A.E. RP monopthongs are substituted by Assamese medium learners as the following:
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1. /i:/ > /i/, for example, /i:t/ > /it/ ‘eat’.

2. /&l > |E/ ~ le/ ~ /a/, for example, /baet/ > /bEt/ ‘bat’, /eesid/ > /esid/ ‘asid’, /okeedomi/
> /Ekademi/ ‘academy’.

3. [3:1 > [ar/ ~ |Or/, for example, /3:0/ >/arth/ ‘earth’, /w3:d/ > /wOrd/ ‘word’.
4. 1) /o/ > [E/ 1, for example, / oabaut/ > /Ebaut/ ‘about’.

i) /ol > /il ~ /el ~ [al ~ 1O/ ~ Ul 2, for example, /polasi/ > /pOlisi/ ‘policy’,
/problom/ > /prOblem/ ‘problem’, /fetmas/ > /phEmas/ ‘famous’, /divalop/ >/dEbhEIOp/

‘develop’, /earaplem/ > /ErUplen/ ‘aeroplane’.

iii) /ol > [al ~ lar/ ~ /Or/3, for example, /dra:ma/ > /drama/ ‘drama’, /piktfa/> /piksar/
‘picture’ , /dokta/ >/dOktOr/ ‘doctor’.

5. Ial > lal ~/Ol, for example, /bas/ > /bas/ ‘bus’, /kampani/ > /kOmpeni, ‘company’.
6. la:/ > [ar/, for example, /tfa:t/ > /sart/ ‘chart’.

7. [2:1 >0/ ~/al ~ /o, for example, / 2:1/ > /OV/ “all’, /w o:l/>/wal/ [Ual] ‘wall’,
/ba:d/ > /bord/ ‘board’.

8. /u:/ >/ul, for example, /pu:l/ > /pul/ ‘pool’.
9. /ol >/0/, for example, /hot/ >/hOt/ ‘hot’.

10. il > Il ~lel ~/ail,for example, /pm/ > /pin/ ‘pin’, /ba:skit/ > /basket/ ‘basket’,
[direkt/ > /dairekt/ [dairek] ‘direct’.

1.2.  Diphthongs

Diphthongs of RP also pose a problem for the Assamese learners of English. RP diphthongs
are /e1/ laul, /aI/ /au/, /av/, /19/ /eal and /ua/ whereas General Assamese diphthongs are/ ei ,
ai , Oi , , iU, ou , iu /. RP diphthongs are substituted either by GAE
monopthongs or General Assamese English diphthongs and which are as the following:

1. le1/ > [eil ~/el ~IOl ~/al,for example, /remn/ >/rein/ ‘rain’, /gert/ > /get/ ‘gate’,
/bro:dgerds/ > /brOdgOj/ ‘broad-gauge’, /derto/> /data/ ‘data’.

2. lar/ > /ai/ ~/i/, for example, /frar/> /phrai/ ‘fry’, /kraist/ > /khrist/ ‘christ’.
3. RP /au/ > /au/ ~/o/,for example, /kau/> /kau/ ‘cow’, /aibrau/ > /aibro/ ‘eyebrow’
4. fau/ > /U/~/ol ~/Ol, for example, /paust/> /pUst/ ‘post’, /gou/ >/go/ ‘go’, /oupan/

>/Open/ [open] ‘open’.
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5. [a1/> /0Oi/ ~[oi], for example, /o1l/ >/Oil/ [oil] ‘oil’.

6. I1al > [il ~ [el ~ liar/, for example, /z1orou/ > /4irU/ ‘zero’, /z1aro:ks/> /jerOks/
‘xerox’, /nio/>/niar/ ‘near’.

7. leal >lel ~ liar/, for example, /earaplemn/ >/erUplen/ ‘aeroplane’,
/bea/ > /biar/ ‘bear’.

8. lua/ >/ul ~/iU/~/uel/~ /ou/, for example, /tus/ > /tur/ ‘tour’, /fua/> /siUr/ ‘sure’,
/influans/> /inphluens/ ‘influence’, /pua/> /pour/ ‘poor’.

2. Consonants

British RP comprises of twenty four consonantal phonemes whereas General Assamese
English comprises of twenty two. In RP, there are ten places of articulation and in G.A.E,
there are five places of articulation. Similarly there are differences to be seen in case of
manner of articulation. In G.A.E. /ph, bh, th, dh, kh, gh/ are aspirated phonemes and these are
absent categories in British RP, though RP /p, t, k/ are aspirated at the beginning of accented
syllables./b, d, g/ are never aspirated in British RP. RP /f, v, 0, 8, z, [, 3/ are absent categories
in General Assamese English. Besides, there are no affricate sounds to be found in G.A.E
(Baruah, T.C. 2007). /tf, ds/ are palato-alveolar affricates in British RP. Moreover, G.A.E.
approximants /w/ and /y/ are rarely articulated by the Assamese learners of English of rural
areas. As the Assamese learners of English of rural areas are rarely exposed to English
sounds, they tend to substitute /u/ or/U/ for /w/ and /i/ for /y/.while the educated Assamese
speakers of urban areas make a conscious effort and they use /w/ and /y/ due to the proper
exposure of English in T.V., radio or mass-media. RP consonants are substituted by
Assamese medium learners of English as the following:

1 1 tf1 >Is/, for example, / tfemn/> /sen/ ‘chain’.

2 /ds/ >/j/, for example, /dzast/ >/jast/ ‘just’.

3 /f/ >/ph/, for example, /feen/>/phEn/ ‘fan’.

4, /v/ >/bh/, for example, /vaen/>/bhEn/ ‘van’.

5. 16/> /th/, for example, /Ori:/> /thri/ ‘three’.

6 /08/ > [d/. For example, /den/> /den/ ‘then’.

7 Izl > /3/, for example, /zebra/ >/jebra/ ‘zebra’.

8 [l >Is/, for example, /fop/ >/sOp/ ‘shop’.

9 /3/ >/j/, for example, /me3o/> /mejar/ ‘measure’.

10. Iwl >/hw/~ [hOa], for example, /wot/ >/hwat/ [hOat] ‘what’.

3. Comparison of Phonological Systems of RP and General Assamese English

Like RP and G.I.E, there is also a marked difference as well as similarity of the vowel and the
consonant systems of both RP and General Assamese English to be seen. There are forty four
phonemes in British RP, while General Assamese English has thirty nine phonemes.

3.1. Monopthongs
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1) RP has twelve pure vowels and G.A.E has eight pure vowel phonemes or
monopthongs.

2) In RP a phonemic distinction between short and long vowel is seen. There are seven
short vowels and five long vowel phonemes in RP, whereas all the eight vowels are short in
General Assamese English.

3) In G.A.E /a, U, o/ are found whereas these three vowels are totally absent in RP.

4) G.A.E has /a/ corresponding to four distinct vowel phonemes /a:, 3:, 9, A/ of RP.

5) There are three front vowels /i, e, E/ in G.A.E, whereas RP has four /i:, 1, e, &/.

6) There are three central vowels / 3:, 9, A/ in RP ,but there is one central vowel found
/al in G.AE.

7) There are five back vowels /u: u, o:, o, a: / in RP, but there are four back vowels /u, U,
0,0/ in G.AE.

8) RP/o/ and G.A.E/O/ are almost similar vowels.

9) i/ of RP is partially similar to G.A.E /i/ that is, G.A.E /i/ is closer and less centralized
than RP /1/.

10)  /u/ of RP is partially similar to G.A.E/u/that is, G.A.E /ulis closer and less centralized
than RP /u/.

3.2. Diphthongs
1) RP has eight diphthongs but General Assamese English possesses nine diphthongs.

2) Except /ei/, /ai/, /au/ and /Oi/, other five diphthongs /ia, iU, iu, ou, ue/are only found
in G.AE.

3) /ai/ of G.A.E is almost similar to RP /ar/.
4) fau/ of G.A.E is almost similar to RP /au/.
5) /ei/ of G.A.E is almost similar to RP /e1/.
6) /Oi/ of G.A.E is almost similar to RP /o1/.
3.3.  Consonants

1) There are twenty four consonantal phonemes in RP, whereas there are twenty two
consonants in G.A.E.
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2) The plosive phonemes of RP comprises of three pairs:
Ip, bl; It, d/; Ik, g/; whereas there are three sets of four each in G.A.E:

Ip/ /phl, b/ /bh/;
It/ Ith, /d/ /dn/;
k! /kh/, lo/ Ighl.
3) G.A.E has four fold distinctions among plosives---voiceless unaspirated, voiceless

aspirated, voiced unaspirated and voiced aspirated.

4) In both RP and G.A.E, plosive phonemes are articulated at three distinct places of
articulation: bilabial, alveolar and velar.

5) In RP [p"], [t'] and [k"] are allophones of the phonemes /p/, /t/ and /k/ respectively.
That is, /p/, It/, Ik/ are aspirated at the beginning of accented syllables, but in G.A.E /p, ph, t,
th, k, kh/ are different phonemes.

6) G.A.E /ph, bh, th, dh, kh, gh /are absent categories in RP.

7) /b, d, g/ are never aspirated in RP.

8) There are nine fricatives in RP, whereas there are three fricatives available in G.A.E.

9) If,v, 8,0, z, [, 3/of RP are absent categories in G.A.E.

10) In RP /h/ is a voiceless glottal fricative whereas,/h/ is a voiced glottal fricative in
General Assamese English. /3/ of G.A.E is absent in RP.

11)  There are no affricates found in G.A.E, whereas RP has a set of two affricates /1, d3/.
12)  Both RP and G.A.E have three nasal phonemes: /m, n, n/.

13)  In RP, there is no trill sound available, but G.A.E has one trill phoneme /r/. In RP /r/
is used only before vowels, it does not occur word-finally and before consonants, whereas it

isnotsoin G.A.E.

14)  Both RP and G.A.E have semi vowels: /w/ and /j/ in RP and /w/ and /y/ in G.A.E.
and they occur initially and before a vowel.

15)  In RP /w/ is labio-velar whereas, it is bilabial approximant in G.A.E.

16)  /w/in G.A.E has two realizations: [u]and [U] by rural Assamese speakers, but it is not
so in RP.

17)  Iylin G.A.E is realized by rural Assamese speakers as [i] whereas it isnotsoin RP.
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18)

Ip, b, t, d, k, g, s, m n, n, I/ are almost similar phonemes both in RP and G.A.E

consonantal systems.

5. Consonant Clusters

As far as the problem areas of consonant clusters of RP English from the point of view of
Assamese medium learners are concerned, | will concentrate on consonant clusters of British
RP that do not occur in General Assamese English and these are indicated below:

5.1. a. Plosives

CC Initial Cluster with Plosive as the First Member not occurring in G.A.E.

First Member Second Member
p,t k b,d w j
p X
t X X
k X X
b X
d X X
Examples
RP G.AE.
Ipjua/ <pure> Ipyur/
/twin/ <twin> ftuin/
ftju:n/ <tune> ftyun/
Ikwik/ <quick> Ikuik/
IKjua/ <cure> /kyur/
/bju:ti/ <beauty> /byuti/
/dwel/ <dwell> /duel/
/dju:/ <dew> [dyu/

CC Final Cluster with Plosive as the First Member not occurring in G.A.E.

First Member Second Member
p,b,t,dKk,g I 0 n
p X X
b X
t X X X
d X X X
k X
g X
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Examples

RP G.AE.

Ikapl/ <couple> /kapUl/

/dep6/ <depth> /depht/

[teibl/ <table> Itebul/

/botl/ <bottle> /bOtOl/

[eito/ <eighth> leith/

/kotn/ <cotton> /kOtOn/

/paedl/ <paddle> /pEdel/

Iwido/ <width> Juith/

/sadn/ <sudden> /saden/

[teekl/ <tackle> ItEkel/

lga:gl/ <gargle> /gargUl/

CC Final Cluster with Plosive as the Second Member not occurring in G.A.E.

First Member Second Member
v, 0 d
V X
6 X

Examples

RP G.AE.

[lavd/ <loved> /labhd/

/bri:ad/ <breathed> /brithed,/

CCC Cluster in word final position with Plosive as the Final Member not occurring in

G.A.E.
First and Second Member Third Member
I \Y; d
Examples
RP G.A.E.
/splvd/ <solved> /solbhd/
5.2. b. Nasal

CC Initial Cluster with Nasal as the First Member not occurring in G.A.E.

First Member Second Member
m, n ]
m X
n X
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Examples
RP
/mju:z/
Inju:/

CC Final Cluster with Nasal as the First Member not occurring in G.A.E.

<muse>
<new>

G.AE.
/myui/
Inyu/

First Member Second Member
m, n, 1

m

n

1)
Examples
RP G.A.E.
fkeeml/ <camel> [KEmel/
fwo:mo/ <warmth> fuarmth/
Ifenl/ <channel> /SEnel/
/ten0/ <tenth> ftenth/
/len6/ <length> /lenth/

CC Final Cluster with Nasal as the Second Member not occurring in G.A.E.

First Member Second Member
z,d,f,v,s m n
Z X X
d X
f X
V X
S X
Examples
RP G.A.E.
Iprizm/ <prism> /priOm/
Ikazn/ <cousin> /kajin/
[sadn/ <sudden> /saden/
[stifn/ <stiffen> Istiphen/
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[feivn/ <shaven> /sebhEn/
Ifeisn/ <chasten> /sesten/
CCC Final Cluster with Nasal as the First Member not occurring in G.A.E.
First Member Second and Third Member
m, n, 1 I d I 0 S g I
m
n X X
I] X X
Examples
RP G.AE.
[traiamfl/ <triumphal> [traiamphel/
/keendl/ <candle> /KEndel/
/man6s/ <months> /manths/
/len0s/ <lengths> /lenths/
[d&zangl/ <jungle> lfangUl/

CCCC Final Cluster involving Nasal as the First Member not occurring in G.A.E.:

First Member

Second Member

Third Member

Fourth Member

n d I z
Examples
RP G.AE.
/keendlz/ <candles> /KEndels/
5.3.c. Lateral
CC Final Cluster with Lateral as the First Member not occurring in G.A.E.
First Member Second Member
I 0
Examples
RP G.AEE.
/hel6/ <health> /helth/
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CC Final Cluster with Lateral as the Second Member not occurring in G.A.E.

First Member

Second Member

pv b1 t) d! k) g) S! Z! fa V’J; m’ n’l.]

p X
b X
t X
d X
k X
g X
S X
Z X
f X
V X
j‘ X
m X
n X
l] X
Examples
RP G.AEE.
Ikapl/ <couple> /kapUl/
/babl/ <bubble> /babUl/
Ikeetl/ <cattle> /KEtUI/
/midl/ <middle> /midUl/
[teekl/ <tackle> ItEkel/
lga:gl/ <gargle> /gargul/
Ika:sl/ <castle> /kastUl/
Ipazl/ <puzzle> /pajul/
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[raifl/ <rifle> raiphOl/

[raivl/ <rival> [raibhel/
/ma:f1/ <marshall> /marsel/
/keeml/ <camel> /KEmel/
ffeenl/ <channel> [SEnel/
/engl/ <angle> [EngUl/

5.4. d. Fricatives

CC Initial Cluster with Fricative as the First Member not occurring in G.A.E.

First Member Second Member
f,v,0,s,[ r | w i
f X X X
V X
9 X X
S X
J‘ X
Examples
RP G.A.E.
ffrar/ <fry> /phrai/
[flar/ <fly> /phlai/
fju:/ <few> Iphyu/
vju:/ <view> /bhyu/
0ri:/ <three> fthri/
[Owa:t/ <thwart> /thUart/
/swon/ <swan> /sUan/
[frmk/ <shrink> /srink/

CCC Initial Cluster with Fricative as the First Member not occurring in G.A.E.

First Member Second and Third Member
S k w
Examples
RP G.AE.
Iskwi:z/ <squeeze> Iskuii/ 4
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CC Final Cluster with Fricative as the First Member not occurring in G.A.E.

First Member Second Member
f,v,0,5,2 [ 3 I d n
f
Y
0
S
z
)
3
Examples
RP G.AE.
[raufl/ <rifle> /raiphOl/
[stifn/ <stiffen> Istiphen/
Iraavl/ <rival> Iraibhel/
[fervn/ <shaven> /sEbhen/
/bri:od/ <breathed> /brithed/
Ifeisn/ <chasten> /sesten/
Inexzl/ <nasal> InEjel/
/breizn/ <brazen> /brEjen/
/mifn/ <mission> /misOn/
Ivizn/ <vision> /bhi;On/

CC Final Cluster with Fricative as the Second Member not occurring in G.A.E.

First Member Second Member

p,t,d f,v,0,0, mn,n,l f 0 S z \Y
p X
t X
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d X
f X
V X
0 X
6 X
m X
n X
IJ X
I X
Examples
RP G.A.E.
/depb/ <depth> /depht/
[eito/ <eighth> [eith/
/wide/ <width> uith/
[fifo/ <fifth> Iphiphth/
Mlivz/ <lives> /libhs/
[fo:0s/ <fourths> [forths/
/bri:oz/ <breathes> [briths/
fwo:mo/ <warmth> [Uarmth/
/man6/ <month> /manth/
/lend/ <length> [lenth/
/hel®/ <health> /helth/
[solv/ <solve> /solbh/

CCC Final Cluster with Fricative as the Final Member not occurring in G.A.E.

First and Second Member Third Member
S 0
P 0 *
t 0 x
k S x
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f 0 x

n 0 X

I f

I \Y
Examples
RP G.A.E.
/depbs/ <depths> /dephts/
[eitbs/ <eighths> [eiths/
[siks0/ <sixth> [siksth/
[fifOs/ <fifths> /phiphths/
/ten0s/ <tenths> ftenths/
ftwelfo/ <twelfth> /tuelphth/
/splvz/ <solves> /solbhs/
4. Geminates

There is one-to-one correspondence between spelling and pronunciation in General Assamese
English. Assamese speakers tend to pronounce the word with medial double consonant letters
with the consonant in question considerably prolonged. It is seen only in the following
example with prolonged /ll/ by the Assamese speakers. For example,

/jelou/ <yellow> [iyello]
5. Supra-segmental Features

Most of the English words are bound to be pronounced with an appropriate stress, and stress
contrast affects the lexical meaning of words. As compared to English, Assamese has weak
stress. Assamese speakers do not pay much attention in pronouncing the English words with
stress. There are no specific rules of stress, rhythm and intonation to be traced out as far as
supra segmental features of General Assamese English are concerned.

Regarding syllable stress , for example, ¢ ‘present ’ (noun) and ‘ pre'sent > (verb) , it is
found that an Assamese learner of English doesn’t make any distinction between ° 'present’
(n) and ‘pre'sent’ (v). Likewise, at the level of sentence stress also, it is found that an
Assamese learner of English doesn’t put any emphasis on a particular word as such.

6. Conclusion

From the above discussion I may come to the conclusion that Assamese medium learners
have their problems in articulating English vowels (monopthongs+diphthongs), consonantal
phonemes as well as consonant clusters. Though the study is very brief and synoptic in
nature, | have tried to locate the problem areas faced by Assamese medium learners while
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acquiring English sounds with the observation that how absent phonemes of English (in their
mother-tongue) are replaced by available phonemes. Final consonants are replaced by vowel
epenthesis. However, the following observations are also important: metathesis, prothesis,
anaphyxis, devoicing of voiced consonants that take place in General Assamese English.

Notes

1. If /o/ occurs word initially in RP.

2. If /o/occurs word medially in RP.

3. If /a/occurs word finally in RP.

4. It is interesting to note that majority of the Assamese learners of English in rural areas

insert [i] at the beginning of a cluster that starts with fricative /s/ (Baishya, A.K. 2010).
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A Form-focused Activity to Enhance Acquisition of Tenses

C. Alamelu, Ph.D. and S. Usha Menon, Ph.D.

Introduction

Grammar is regarded as an indispensible component of any language and linguistic competence
cannot be achieved without proper acquisition of grammar. Hence it plays a crucial role in
language teaching — learning process.

Traditionally, teaching of grammar involved teaching of rules of grammar which was
accomplished using different methodologies which were also rule- based. It was mainly
grammar-translation method where the rules were taught explicitly; rote learning of the rules was
also encouraged. Such an approach was inadequate and acted as a constraint in achieving the
ultimate objective of learning grammar.

Form and Use — Learn and Apply

For complete acquisition of language, grammar teaching should encompass form and use. In
other words, it should be an embodiment of learning the rules as well as application of rules
during performance or language production. In tune with this concept, research on grammar
teaching has gained prominence and it has resulted in the formulation of plethora of theories and
models for providing implications for classroom teaching. Grammar teaching has undergone a
total transformation and gaining communicative competence has become the integral part of

Language in India www.languageinindia.com 54
11:6 July 2011

C. Alamelu, Ph.D. and S. Usha Menon, Ph.D.

A Form-focused Activity to Enhance Acquisition of Tenses




grammar teaching today. Teachers employ different methodologies and strategies to facilitate
acquisition. Innumerable approaches and procedures have been adopted by grammarians,
researchers and teachers of second language.

Widodo’s Five Steps

Handoyo Puji Widodo’s five-step procedure for teaching grammar can be cited as an
example: (Widodo, 2006)

Building up students’ knowledge of the rule or rule initiation.

Eliciting functions of the rule or rule elicitation.

Familiarizing students with the rule in use through exercises or rule practice.
Checking students’ comprehension or rule activation.

Expanding students’ knowledge or rule enrichment.

ok wbdE

Whatever approach a teacher uses, it is imperative that grammatical and language competence
should be developed simultaneously. It is the prerogative of the teacher to concentrate on what
and how of teaching i.e. the material and methodology.

Teaching of Tenses

Of all the grammar components, acquisition of tenses should be given primary importance as
aptly echoed by Trudie Maria Booth,

"The verb is the most important part of the sentence. It expresses an action or
state of the subject and indicates the time and mood of an occurrence. In order to
be able to communicate in a language, you must know how its verb tenses and
moods are formed and how they are used." (Booth, 2007)

Even though it is a crucial component, its mastery is rather difficult in English as a Second or
Foreign Language situation. It is perceived that tenses pose extreme difficulties and its wrong
usage creates maximum confusion during communication. It is also widely accepted by teachers
of English that the acquisition of tenses is the most complex and challenging problem that
second language learners of English encounter. This problem is also prevalent amongst the
students in India, where English is taught as a second language.

Indian Situation — Reasons for Poor Performance

In India, though English is taught right from the school level to tertiary level and teaching of
tenses is accorded an important place in the syllabus, it has been observed time and again, that
the level of acquisition of tenses among the learners is inadequate. It is noticed that students do
not make use of tenses appropriately, thus leading to errors in communication. Due to these
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errors it is difficult to identify the time of action explained in any utterance and the message gets
distorted by using wrong aspect.

The main reasons for poor performance in this domain are: the focus is on learning of rules
rather than application of rules and grammar is often taught only at sentence level and not in a
discourse. Sentence based grammar teaching does not result in any positive contribution to
perfect acquisition of grammar.

Overcoming Tense Hurdles

If the problems in usage of tenses are reduced, communication will be clearer and well
expressed. It is in the hands of the English teachers to address this issue and make the students
competent in using tenses aptly while communicating by adopting various effective methods and
strategies.

To accomplish proper communication, tenses should be taught not only as individual sentences
but in a context and in a discourse as well. The teachers should make the students learn:

e the structure of the tenses in terms of time and aspect,
o the differences between tense forms and
e the usage of tenses in sentences as well as context

The Research Study

Teaching of grammar has been summed by Thornbury briefly as follows. ‘Grammar for teaching
purposes has to go beyond reference grammar and involve learners in ‘grammaring’, i.e.,
applying their grammar in various contexts of use. Students should discover how the various
grammatical systems (such as tense, aspect, mood, modality, and voice) operate and interact, and
the main task of teaching should be to show "how to create the right conditions for students to
‘uncover' grammar" (Thornbury, 2001).

In other words, teaching of grammar, while being rule-based, should also be application oriented
and discourse focused.

The purpose of this research is to ascertain the outcome of rules based teaching, giving additional
inputs in the form of exercises and the effect of introducing tenses in a discourse. The effect of
introducing tenses in the form of discourse was tested by conducting an activity - ‘Identification
of the same pattern’.
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The Hypothesis

Apart from teaching and giving inputs like additional exercises, an activity and discourse based
practice induces better acquisition of tenses.

Population and Sample Size

The research was conducted amongst 120 first year B.E / B.Tech students, who are pursuing
their courses in an Engineering College affiliated to Anna University, Chennai. The students who
had secured more than 70% of marks in English in the Higher secondary examinations were
chosen for the study. They were divided into four groups comprising of 30 students in each
group: Pre-teaching, Post-teaching, Exercise and Activity.

Experimental Design and Data Collection

The study was conducted with four groups. To test and validate the hypothesis, the data was
collected by giving a questionnaire comprising twelve sentences covering all tense patterns as
gap filling exercise for each group for testing the acquisition level.

Pre-teaching Group: This group was not exposed to teaching of tenses at tertiary level
and their acquisition level was tested by administering the questionnaire.

Post-Teaching Group: This group was exposed to teaching of tenses for 3 periods of 50
minutes duration each. After teaching tenses and by administering the questionnaire, their
acquisition level was tested.

Exercise Group: This group was exposed to teaching of tenses for 3 periods of 50
minutes duration each. After teaching, this group of students was given additional exercises for
supplementing and reinforcing the rules. Then the questionnaire was administered to the
students.

Activity Group: This group was exposed to teaching of tenses for 3 periods of 50
minutes duration each .After teaching and giving additional exercises for supplementing and
reinforcing the rules, this group of students was asked to bring news papers to the class room for
identifying the tense patters. Later, the questionnaire was administered.

Material

Choice of effective and interesting materials to be used for language activities can be daunting
for the teacher; it is here the work book and the ubiquitous Newspaper comes to the rescue.
These were used as material for this study for exercise and activity group:
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Exercise group: For familiarizing the rules and reviewing the grammar skills of the
students’, work books are widely used in English class rooms. Additional exercises at sentence
level from a work book were given.

Activity Group: The fact that Learning from the real world has magnetic appeal for
students and news paper as a perfect teaching tool is acknowledged by many language
researchers. Newspapers not only provide information on various fields it also serves as an
example for immaculate usage of language. The students of the activity group were asked to
bring newspapers to the class room for expanding students’ knowledge / rule enrichment and the
activity — ‘ldentification of the same pattern’ was conducted.

Activity employed

The Task that was employed for this research is ‘ldentification of the same pattern’. The students
used news paper and they were instructed to do the following:

1. Read articles

2. ldentify the tense patterns used in it

3. Underline the patterns

4. Justify / explain by labeling of tense and aspect

The main goal is to make them identify the patterns .This task was carried on for 2 periods, each
of 50 minutes duration and on an average a student followed the instructions and completed the
above mentioned activity for 50 sentences. Any approach or method that is different from the
usual can break the monotony of learning. This activity also helped in creating and sustaining
high motivational levels.

Analysis of Data

The data was analyzed to validate the hypothesis by checking the effectiveness of the activity —
‘Identification of the same pattern” and discourse based practice for acquisition of tenses. Data
analyses were done, authentically, at three levels for all four groups:

Level 1: The students’ percentage of scores is segregated into above 50% and below
50% to assess the improvement in scores.

Level 2: The mean scores between groups were compared to quantify the differences.

Level 3: Test of significance of difference (t test) was calculated to check the significance
of difference of one group over the other to observe the improvement in acquisition.

Results and discussion

The results of the groups were analyzed. Firstly the percentage of the marks of the students was
tabulated as students who have scored below 50% and above 50% as in table —1.
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Table —1 Analysis of percentage of marks

Groups No of students | Total Percentage | No of students | Total percentage
below 50 % above 50 %
Pre teaching 21 70 9 30
Post teaching 14 46 16 54
Exercise group 11 37 19 63
Activity group 6 20 24 80

The result shows that in pre teaching group the number of students below 50 % is 21 and above
50 % is 9.The number of students below 50 % is 14 and above 50 % is 16 in Post teaching group.
In exercise group the number of students below 50 % is 11 and above 50 % is 19. The number of
students below 50 % is 6 and above 50 % is 24 in Activity group. The analysis of the data
vividly shows marked difference in the scores.

Table — 2 Analysis of mean and standard deviation

Groups Sum Mean Standard deviation
Pre — teaching 107 3.5 1.63
Post — teaching 140 4.6 1.62
Exercise group 164 54 1.8
Activity group 187 6.2 1.8

It is apparent from the above analyses that apart from teaching and giving inputs like additional
exercises, an activity and discourse based practice induces better acquisition of tenses. The mean
scores show improvement in acquisition and t test shows significant difference thus proving the
hypothesis.

The analyses of the mean scores and test of significance of difference between groups
demonstrates that the difference is significant. Sum, mean scores and standard deviation of all
the four groups are presented in Table 2.

The scores of the students in the pre teaching group are lesser when compared to the scores of
the students in post teaching group and thus determines the effect of teaching tenses in class
rooms even at tertiary level. The mean scores are 3.5 and 4.6 respectively t (30) = 2.61, P< 0.05,
so the difference between the pre teaching and post teaching group is significant.
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The scores of the students in the post-teaching group are lesser when compared to the scores of
the students in exercise group. This affirms that teaching of tenses alone is inadequate;
acquisition level will improve if teaching is clubbed with additional exercises. The mean scores
are 4.6 and 5.4 respectively. t (30) = 1.79, P< 0.05, so the difference between the post teaching
and exercise group is significant.

The mean score of the students in exercise group is 5.4 and it is lesser when compared to the
score of the students in Activity group which is 6.2. t (30) = 1.7, P< 0.05, So the significance of
difference between the Exercise group and Activity group is evident.

The results highlight the effectiveness of an activity and discourse based practice in inducing
better acquisition of tenses. This proves the hypotheses that apart from teaching and giving
additional exercises, a form focused activity for rule enrichment results in better acquisition of
tenses.

Conclusion

It can be concluded that an activity and discourse based practice induces better acquisition of
tenses. This methodology of teaching can be extended to teach other grammatical structures as
well. The success of language learning can be attributed to building a strong foundation of
linguistic knowledge by grasping the necessary nuances of grammar. This in turn will have a
profound effect in achieving communicative proficiency.
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Traditional versus Recent Trends in Evaluation relating to
Language Teaching

Arvind Kumar Gautam, M.A.

Introduction

A test is a systematic procedure for measuring a sample of a person’s behavior such as
Aptitude, Achievement and Proficiency, in order to evaluate these aspects against same
predetermined standards and norms. Testing involves the setting of exercises and task to
measure either the student’s aptitude for a particular subject or his achievement in a particular
subject. It is a smaller affair, it is held more frequently such as weekly, fortnightly or
monthly, and its duration is normally shorter. The purpose of test is to find out what the pupil
have learnt over a long period covering a longer curriculum area, and to grade them on the
basis of their achievement.

Tests and examinations are tools or devices designed to measure a person’s ability or
knowledge or skills in a given area within a period of time, on which ultimately value
judgment is made. Tests and examinations are an integral part of an educational system.

The modern concept of evaluation calls for the development of more adequate techniques of
assessing pupils’ growth and development. Thus the recent philosophy of education
emphasizes the responsibility of the educator not only for the development of concepts,

Language in India www.languageinindia.com

11:7 July 2011

Arvind Kumar Gautam, M.A.

Traditional versus Recent Trends in Evaluation relating to Language Teaching




information, skills, and habits, but also for the stimulation of pupils’ growth in attitudes,
appreciation, interest, power of thinking, and social-persona adaptability. As these objectives
have become clarified and defined in instructional practices, appropriate methods of
assessment, both formal and informal, have been devised to gauge the adequacy of the
schools’ programmes. For example, evaluative tests have been devised to test such work-
study skills as map reading finding topics in reference books using indexes or tables of
contents; and reading charts, graphs or tables.

Objective

The present paper tries to describe the various types of language tests, some important trends
of language testing, the recent advancement in the field of language testing and the difference
between traditional and recent trends in evaluation.

Test in General

Test is an examination of somebody’s knowledge or ability consisting of questions for them
to answer or activities for them to perform: an 1Q/Intelligence/Aptitude test, etc. (Oxford
Advanced Learner’s Dictionary, 2005:1585).

Test according to Dictionary of Education

According to Dictionary of Education it refers to the means of measuring the knowledge,
skill, feelings, intelligence or aptitude of an individual or group. (Magbool Ahmad, 2008:508)

Test according to National Testing Service-India

Test is an objective and standardized procedure/device for measuring a behavioural sample
such as ability, achievement, proficiency and other traits. It is conducted usually after a prior
announcement and is designed to cover a specific unit of instruction as part of the learning
process. In a regular teaching programme, class tests are usually conducted once in a week or
fortnight. (Pon Subbiah, 2002:188)

Evaluation in General

Evaluation in general is a process through which a value judgment or decision is made from a
variety of observations. Evaluation is systematic determination of merit, worth, and

significance of something or someone using criteria against a set of standards. Evaluation
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often is used to characterize and appraise subjects of interest in a wide range of human
enterprises, including the arts, criminal justice, foundations and non-profit organizations,
government, health care, and other human services. (Wikipedia the free encyclopedia)

Evaluation according to Dictionary of Education

Evaluation is the systematic process of collecting and analyzing data in order to make
decision. Evaluation is concerned with the application of its findings and implies some
judgment of the effectiveness, social utility or desirability of a product, process, or program
in terms of carefully defined and agreed upon objectives or values. (Magbool Ahmad,
2008:196)

Evaluation according to National Testing Service-India

Evaluation is the highest of the six hierarchical levels of cognitive or scholastic part of
personality as classified by Bloom (the other five levels are knowledge, comprehension,
application, analysis, and synthesis). In the area of Testing and Evaluation, it refers to the
judgment of performance as process or product of change. In other words, it is the process of
testing, appraising, and judging achievement, growth, product, process, or changes in these,
through the use of formal and informal tests and techniques. It represents a broad concept that
may be distinguished from the concerns of measurement, appraisal, and assessment in that
the latter operations can form the basis for evaluation, but not the reverse. (Pon Subbiah,
2002:72)

Difference between Testing & Evaluation

Testing is used more narrowly to denote only those formal modes of assessment that are
officially scheduled, with clearly delimited time on task and strict limitation on available
guidance. In test we measure behavioral sample such as achievement, ability, proficiency and
other behavioural aspects. A test is generally conducted after a prior announcement. It is
basically designed to cover a specific lesson from the whole syllabus. A test is conducted
usually in a week, fortnight or in a month.

Evaluation on the other hand is the process of making judgments about performance as a
process or product of change. We can say that evaluation is the process of testing, appraising
and judging achievement of the learner. The process of evaluation is global in conception and
application. Evaluation is about making judgments, assessing the value and quality of what is
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done. According to Gronlund (1976), evaluation is a systematic process of determining the
extent to which the pre-determined objectives are achieved. It is also clarified as the process
of making a value judgment based on factual information or evidence.

Types of Language Tests

Language tests play a powerful role in many people’s lives, acting gateways at important
transitional moments in education in employment, and in naming from one country to
another. Since language tests are devices for the institutional control of individuals, it is
clearly important that they should be understood, and subjected to scrutiny. Various authors
have given different classifications of tests. Not all language tests are of the same kind. They
differ with respect to how they are designed, and what they are for; in other words, in respect
to test methods and test purpose.

The nature or type of a test is determined by the particular purpose of measurement. A
number of categories in these classifications may appear to overlap. These classifications
give a broad idea of the extensive field of testing. If the structure of the test is analysed, it is
quite possible to understand that there is an inherent pattern exist in their names. Many are
based on the components that constitute the concept of the object being assessed (i.e.
grammar, vocabulary, spelling, structure and meaning tests). Some of the names reflects the
components that constitute the concept of the procedures or techniques being followed (i.e.
formative, summative, pre, post tests), mode (i.e. speaking, writing, listening, reading tests),
medium (i.e. oral, written, computer aided, languages lab tests), techniques adapted (i.e.
announced, unannounced tests), the nature of making (i.e. teacher made, standardized tests),
the response pattern (i.e. fixed, free, open, ended, close-ended tests), and item types and
categories (i.e. matching, problem solving, objective, subjective categories) etc.

(Pon Subbiah, 2004:5).

In terms of method, we can broadly distinguish traditional paper and pencil based language
tests from performance tests. Paper and Pencil tests take the form of the familiar examination
question paper. They are typically used for the assessment either of separate components of
language knowledge (grammar, vocabulary etc.) or of receptive understanding, listening, and
reading comprehension.

In performance based tests, language, skills are assessed in an act of communication.
Performance tests are most commonly tests of speaking and writing, in which a more or less
extended sample of speech or writing is elicited from the test taker, and judged by one or
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more trained raters using an agreed rating procedure. These samples are elicited in the contest
of simulations of real world tasks in realistic contents.

Language tests also differ according to their purpose. In fact the same form of test may be
used for differing purpose, although in other cases the purpose may affect the form. The most
familiar distinction in terms of test purpose is that between Aptitude, Achievement and
Proficiency tests. In broadly speaking we can say that Aptitude tests are used for admission
purposes, (it is designed to measure one’s ability or potentiality in order to predict his likely
success in a future programme of learning, training, etc.), Achievement tests are used for
certification purpose (it is used to measure the extent of learning of the material presented in
a particular course or programme of instruction), and proficiency tests are used for
employment purpose (to check whether a person is proficient and he has mastered specific
skills and requisites required for a particular job).

Language testing involves the assessment of some or all aspects of the language ability of
individuals in given content and for some set of purposes.

Trends in Language Evaluation

The term Traditional refers to being part of the beliefs, customs or way of life of a particular
group of people that have not changed for a long time, following older methods and ideas
rather than modern or different ones.

Traditional Assessment is the assessment that focuses on measuring basic knowledge and
skills in relative isolation from tasks more typical of the outside world. (Magbool Ahmad,
2008:516).

The term Recent refers to the incident that happened or began only a short time ago a recent
development/discovery percent. There have been changes in recent years.

The modern concept of evaluation which has evolved largely, though gradually, in recent
decades, stemmed from a newer philosophy of education which called for the development of
mere adequate techniques of assessing pupil growth and development. Thus recent
philosophy of education has emphasized the responsibility of the educator not only for the
development of concepts, information, skills, and habits, but also for the stimulation of pupil
growth in attitudes, appreciation, interest, powers of thinking, and personal-social
adaptability. As these objectives have become clarified and defined in instructional practices,
appropriate methods of assessment- both formal and informal have been devised to gauge the
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adequacy of the schools’ programmes. For example, evaluative tests have been devised to test
such work-study skills as map reading finding topics in reference books’ using indexes or
tables of contents; and reading charts, graphs or tables.

The modern teacher and the supervisor are concerned only with the important functional
learning outcomes, many of which are less tangible and less easily measured than the
concepts, skills, and abilities represented in subject matter tests of the past several decades.
The concern for the total development of the learner’s, physical, emotional social, and
intellectual has resulted in an emphasis upon a sound understanding of child growth and
development and individual and group differences, as well as upon the personal and social
adjustment of the pupils. This represents an emphasis upon gestalt or organic, psychology,
which recognizes the interrelationships of the multiple aspects of growth in an individual.

An increasing emphasis on the measurement of understanding and interpretation, rather than
upon isolated information, skills and abilities, is particularly observable in present day tests
of general educational development.

Tests of general educational development usually present information in verbal, graphic or
other form, with the test exercises devised to measure the ability of the individual to
comprehend and interpret the material presented. This contrast with the isolated test item
which emphasizes the recall or recognition of items of information general educational
development tests usually cover such areas as language arts, including literature, social
studies, science and mathematics. The increased use of informal or teacher-made test
exercises to supplement formal or standardized tests is also characteristic of recent evaluative
programme. (David George, 2005:10).

Traditional versus Modern forms of Evaluation

Modern evaluation differs from its older forms of appraisal in many ways.

Modern evaluation attempts to measure a comprehensive range of objective of the modern
school curriculum rather than the achievement in subject matter only.

Modern evaluation employs a variety of techniques, methods and procedures of appraisal,
such as different types of tests, observations, self report socio-metric techniques, performance
tests, diagnostic tests, projective techniques, etc. in place of the very restricted use of one or
two techniques in the older form of evaluation.
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Modern evaluation includes integration and interpretation of various indices of behavior into
an inclusive portrait of an individual. (K.S. Sidhu, 2007:15).

Difference between Traditional and Recent Trends in Evaluation

Some important differences between traditional and recent trends in evaluation in higher
education are indicated below:

Traditional Trends Modern Trends

Written exams (end session exams) Course work

Implicit (Hidden) criteria Explicit (Open) criteria

Product evaluation Process evaluation

Obijectives based evaluation Outcome based evaluation (goal free
illuminative/ indicants)

Contents based evaluation Competencies based evaluation

Explanation of the concepts mentioned above are given below:

Written exam vs. Course work

Written exams often are summative and one-shot measure and with no scope for remedial
measures. In this methods nature of the task to be given to the examinees is also kept
concealed to the moment of examination. But in course work students are asked to write term
papers and seminar papers and dissertations and a list of topics are given in advance with the
liberty to the student to select his/her choice and prepare it perfectly by using any means of
study and consultation. During the presentation of seminar papers he/she has to satisfy the
quarries of not only his/her teacher but also that of his/her peers or who so ever is present in
that open for all sessions. Supporters of this system say that this mode of assessment is more
reliable and valid and their are multiple points to be checked and assessed such as
speaking/communicative abilities, presence of mind, tolerance to the criticism, manner and so
on. Course work is mainly formative in nature providing ample opportunities for detections
and corrections of the weaknesses.

Implicit Criteria vs. Explicit Criteria (of Evaluation)

The traditional evaluation systems keep the criteria for evaluation implicit and are not
revealed to the students. But in the recent trend criteria such as the points on which basis
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marks are going to be awarded and the skills and abilities which are intended to be tested are
properly informed to the examines well in advance and they are also encouraged to add (if
they can) some more agreeable points to be treated as evidences while quantifying the answer
scripts.

Product vs. Process Evaluation

In traditional evaluation, stress is on the result of the teaching process but in recent trend the
process of learning itself becomes the object of evaluation to find out the strengths and
weaknesses of the process rather than that of the student. Product is the end and process is the
means. The emphasis on the means is to help the students to develop strategies of knowledge
seeking rather than knowledge receiving. Production evaluation is the evaluation of passive
learning and process evaluation is the evaluation of active learning.

Objectives Bases vs. Outcome based Evaluation

Objective based evaluation is narrow in scope because it is concerned only with the
predetermined objectives. Outcome evaluation is concerned with the ‘all-round effects’ of
learning including the predetermined objectives and other intended and unintended outcomes
considering all of them as the indicators of the growth of the learner in all the directions
whether desired or undesired. Therefore, it is deemed to be more comprehensive when
compared to the traditional ones.

Contents vs. Competencies based Evaluation

Content evaluation is mainly knowledge-oriented whereas competence evaluation is
understanding and application-based. It focuses on the transfer of knowledge into skills.
Therefore, it is considered to be more practical than the traditional content evaluation.

Conclusion

To conclude we can say that testing is a developing area. New ways and methods are being
developing day by day. Earlier the emphasis of testing was to test only book knowledge of
candidate but nowadays the emphasis is on to test the overall performance of the candidate,
the societal need i.e. how candidate is going to benefit the society, because the ultimate aim
of every education is to make candidate a responsible/good citizen. Modern evaluation
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system is better in comparison to older one because it attempts to measure a comprehensive
range of objectives of curriculum rather than the achievement in subject matter only. The
modern or recent trends are concerned with the important functional learning outcomes, they
are more concern for the total development of the learner’s physical, emotional social, and
intellectual aspects of life.
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Teacher Efficacy: Effects on Arts and Science Teachers’
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Abstract

The purpose of the study was to investigate the sense of efficacy between arts and
science teachers of secondary schools of Wah Cantt. Teacher efficacy is a simple idea
with significant implications. A teacher’s efficacy belief is a judgment of his or her
capabilities to bring about desired outcomes of student engagement and learning, even
among those students who may be difficult or unmotivated. It was the descriptive and
survey study. The main objective of the study was to investigate the sense of efficacy
between arts and science teachers.

For the sample of the study, 48 teachers of Federal Government High Schools of
Wah Cantt., and Private Secondary Schools of Wah Cantt. were randomly selected.
Questionnaire was developed only for teachers. Twenty seven-items with four-point
rating scale were used in order to investigate the effect of teacher efficacy on academic
achievement of students. The data was analyzed and interpreted by using One-
dimensional of Chi Square. The study reflects that the teachers of arts and science are
efficacious and able to help the students in their learning.

Key Words: Education, Teacher, Teacher Efficacy, Teachers’ Standard, Teachers’
engagement, Academic Achievement
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1.1 Introduction

Dewey defines education as a process of living through a continuous
reconstruction of experiences. It is the development of all those capacities in the
individual, which will enable him to control his environment and fulfill his possibilities.
Education, in its limited sense, includes and influences deliberately planned, chosen and
employed by the community for the welfare of its coming generations. The purpose is to
modify the behavior of the child and to shape his personality in a more desirable form
(Khalid, 1998).

Teacher has a pivotal position in society. He enjoys a supreme position of respect
and authority. He is the master of student’s destinies. Role of teacher in a society is like
the backbone in the body. A teacher is designed with the responsibility to prepare the
child for future. There is a very great role of teacher. The teacher is the most important
and crucial factor in education.

Teachers are called upon to perform many functions and tasks as a routine part of
the job. They not only have to deliver instructions but must design, assess, collaborate,
counsel, utilize technology effectively, involve parents and other community resources,
analyze their teaching practices and continually participate in staff development
activities. The National Board for Professional Teaching Standards (1989) has outlined
five propositions to enable the teachers to improve their teaching practices and adhere to
a higher standard of excellence in teaching:

1. Teachers are committed to students and their learning.

2. Teachers know the subjects they teach and how to teach those subjects to
students.

3. Teachers are responsible for managing and monitoring student learning.

4. Teachers think systematically about their practice and learn from
experience.

5. Teachers are members of teach communities (Steinbornn, 2000).

1.1.1 Teacher Efficacy

Beliefs can generalize when skills required to accomplish dissimilar activities are
acquired together under the supervision of a competent instructor. Great coaches can
create all-around athletes whose beliefs about their capabilities cut across various sports.
The skills required to organize any course of action are governed by broader self-
regulatory skills such as knowing how to diagnose task demands or constructing and
evaluating alternative strategies. When young people possess these self-regulatory skills,
they can improve their performances across a range of activities, in part because they
believe in their ability to solve the problems required to succeed (Pajares, 2005).
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Teachers who believe in their ability to positively influence students are generally
more satisfied. This belief in one’s ability is referred to as self-efficacy (Hoy and Miskel,
2008).

1.1.2 Academic Achievement

According to Lucksinger (2000) teacher efficacy occurs when school
environments commit to sincere professional development initiatives beginning with
novice teachers. These teachers are more likely to stay in supportive environments that
empower them to achieve high goals instead of dissuading them which results in their
departure from the profession. High teacher turnover rates disrupt the educational
process. New teachers gain must be assimilated into the school environment and
familiarized with content and teaching process. As this occurs, students suffer the
consequences. Furthermore, teachers remaining in the field who do not receive adequate
support and do not learn effective and appropriate methods for delivering instruction and
prescribing techniques for optimal learning can provide students with little that will
impact their success.

Classroom time must be productive learning time for students. Teacher can
accomplish this by early in the school year establishing and instituting classroom
procedures and setting academic expectation. Thus, students know from their first day in
the classroom what they can and cannot do and what is and is not expected of them.
Throughout the school year, you can get the most out of the time you have with students
by planning lessons and activities that fit within any time constraints as well as the
available learning materials. Teacher should also sequence, pace, monitor and assess
student work as well as provide feedback to each student (Farris, 1996).

Teachers are responsible for finding ways to educate all children and it is a
teacher’s duty to participate in professional development activities that foster this
responsibility. Practices such as differentiated instruction, data driven instruction and
identifying areas of weakness in students are crucial to developing the quality of
classroom teachers. Differentiated instruction is vital for increased student performance
because it meets the needs of every student. This connects to the notion of schools
making improvements based on test data, especially in weak areas. Teachers need to
remember that external characteristics, such as student socioeconomic status and parental
educational attainment, impact student achievement in significant ways but when those
differences are controlled for, teachers is the most important determinants of student
achievement (Gallagher, 2002).

1.1.3 Teacher Efficacy and Academic Achievement

Teachers need to act as change-agents and provide a more visible role in the
leadership of the education process. Performance based standards for teachers can make a
broader impact on schools and the improvement of education. They provide a link
between expectations of students and those of teachers. With the level of accountability
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and the expectations demanded by National Board Certification (1998), teachers would
be raised if the standards are effectively implemented (Stienbronn, 2000).

No doubt the welfare, prosperity and security of nation depend upon the quality of
its education. In the present era the nations are competing in the field of knowledge only.
The politicians are relying upon the knowledge, its scholars and scientists and its
applications and its results and repercussion. Now a day the competitions are totally in
the fields of science, technology and economics. All these disciplines are inter-linked.
The higher the nation goes into the sphere of knowledge, the more it is recognized as a
great nation. The quality and level of excellence in education depend upon the quality
and competence of teachers. It is rightly said that no system of education can rise above
its teachers and no nation can rise above its system of education. The teacher is the
echelon in the entire system of education. It is also correctly stated that if any revolution
is to be brought in education that should be started from teacher. During the professional
preparation of teachers, emphasis is laid upon the enhancement of their competencies
through changing their behavior. The competence is defined as having enough power,
skill, means or talent to do something (Govt. of the Punjab, 1999).

All the students seem intent on their studies. These students know what they are
doing and clearly are highly motivated. Motivation is an aspect of confidence. Confident
students are usually highly motivated, because they know they can succeed and it is
generally thought that success encourages greater efforts and confidence. It is a kind of
cyclical form (Yiwen, 2004).

The class environment influencing student motivation includes effective use of
praise, development of appropriate long-term and short-term instructional goals, setting
realistic learning objectives and using a variety of methods to group students, instruct and
evaluate them (Arif, 2003).

According to Shah and Sultana (1999-2000), to convey information effectively is
the real work to be performed by teacher. Competencies in this skill make the effort of
teacher goal-oriented and participation of the students fruitful. Education is an objective-
oriented activity.

A teacher with a high sense of self-efficacy will devote more time to academic
pursuits and provide students who are having difficulties the guidance they need to
succeed. A teacher’s sense of efficacy plays a role in his or her students’ learning.
Students who have a teacher with a high sense of efficacy will learn more than those who
have one that is full of self-doubt. To a teacher with a high self-efficacy, difficult students
are teachable through additional effort and the appropriate teaching methods. The
student’s problems are surmountable by being creative and working hard (Bandura,
1997).

1.1.4 Aim - Its Purpose
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The study is of great significance. It is helpful to identify the teacher’s problems
about their methods of teaching. It provides guideline for the teachers. Consequently, it is
helpful in the improvement of quality of education. It also enables the teachers to
appraise and evaluate their professional activities and teaching procedures. The teachers
keep themselves closely in touch with expanding knowledge in all fields. They learn to
be a critic of their own performance and stimulus progress among their colleagues and
others professional workers. It is helpful for improving the teacher-pupil relationships,
teacher-teacher relationships, teacher-administration relationships.

The study of teacher efficacy provides many meaningful educational outcomes
such as teachers’ persistence, enthusiasm, commitment and instructional behavior, as
well as student outcomes such as achievements, motivation and self efficacy beliefs.
However, persistent measurement problems have plagued those who have sought to study
teacher efficacy. Finally the study provides new directions for future research.

1.2 Methods
1.2.1 Sample of the Study

Sample of the study is shown in Table 1.
1.2.2 Research Instrument

To measure teacher efficacy, data was collected through 27 items questionnaire
(Appendix A) which was constructed and discussed with experts in concerned areas. It
was improved in the light of their suggestion. Questionnaire was developed only for
teachers. Twenty seven items with four-point rating scale was used in order to investigate
the effect of teacher efficacy on academic achievements of students. It has consisted of
17-item previously developed and used by Naz (2002) and 10- item previously developed
and used by Gibson (1984). Pilot testing was conducted in order to improve the
questionnaire and check the effectiveness of the questionnaire.

1.2.3 Data Analysis

One-dimensional chi square was applied for data analysis. One-dimensional chi
square can be used to compare frequencies occurring in different categories or the
categories may be groups, so that the chi square is comparing groups with respect to the
frequency of occurrence of different events (Gay, 2000). The data was analyzed by using
Statistical Package for Social Sciences (SPSS).

1.3 Discussion

Highly efficacious teachers do not shy away from students who are struggling
with challenging coursework but develop novel ways of dealing with the complicated
situation (Gibson and Dembo, 1984).
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High efficacy teachers agreed that if a teacher tried really hard, he or she could
get through to even the most difficult or unmotivated students. High efficacy teachers are
more at ease in the classroom, they smile more, provide students with more positive
interactions and manage their classrooms more successfully, are less defensive, more
accepting of student disagreement and challenges and more effective in producing
student achievement gains. They spend more time teaching curriculum and interacting
with students on academic content. Low efficacy teachers expressed lower expectations
and focused on rule enforcement and behavior management (Ashton, 1985).

The teachers are high efficacious and they convinced that they can develop
creative ways to cope with system. Teachers know that they can motivate their students
to participate in their learning tasks. They have adequate skills and motivation, so they
can teach to the most difficult students. If students did not remember information which
teacher gave in a previous lesson, teachers know to increase their retention in the next
lesson. High teacher-efficacy may be present in the classroom through a teacher’s
relentless pursuit of bringing about change in all students or as a teacher’s creative
approach to successfully meeting all objectives for students’ engagement and learning
(Pajares, 1996 and Freidman, 2003).

The teachers feel their self confident while teaching weak students. Teachers have
enough training to deal with their learning problems. The teachers are satisfied and
successful with their students. Successful performance was found to raise the level of
efficacy (Goddard, Hoy and Woolfolk-Hoy, 2004).

The teachers are convinced that, as time goes by, they will continue to become
more and more capable of helping to address their student's need. Efficacy beliefs
become more stable over time and are fairly stable once set, this stability is due to the
wealth of experiences (Schwarzer and Hallum, 2008).

1.4  Conclusions
Conclusions were drawn from the study:

1. When teachers get disrupted while teaching, they were confident that they can
maintain their composure and continue to teach well. All teachers are confident
in their ability to be responsive to their student's needs, even they having a bad
day. If students are particularly disruptive one day, teachers ask their self what
they have been doing differently. If a student in their class becomes disruptive and
noisy, teachers feel assured that they know some techniques to redirect him
quickly.

2. The teachers were convinced that they are able to successfully teach the relevant
subject content to even the most difficult. When teachers try really hard, they are
able to teach even the most difficult students.

3. The teachers are convinced that they can develop creative ways to cope with
system. The teachers know that they can motivate their students to participate in

Language in India www.languageinindia.com

11:7 July 2011

Aamna Saleem Khan, Ph. D.

Teacher Efficacy: Effects on Arts and Science Teachers’ Performance

76



141

their learning tasks. When students are having difficulty with an assignment,
teachers were usually able to adjust to their level. The teachers have adequate
skills and motivation, they can teach to the most difficult students. If students did
not remember information which teacher gave in a previous lesson, teachers know
to increase their retention in the next lesson.

The teachers feel their self confident while teaching weak students. The teachers
can alter their own teaching behavior to help the weakest students in their class.
The teachers have enough training to deal with their learning problems.

The teachers are convinced that, as time goes by, they will continue to become
more and more capable of helping to address their student's needs.

The teachers (Arts, Science, Male and Female) believe that every student is
reachable and teachable and by putting required effort in teaching, students’
academic achievement will enhance.

Suggestions

Keeping in view the present study, the following suggestions are made for future

research:

1.

2.

In future studies, the sample size should be made as larger as possible to generate

the more reliable results.

In the present study the questionnaire was used as tool for data collection. In

future studies following tools can be used to further verify the results obtained in

the study:

) Students should be involved in order to get the more reliable results of
teacher efficacy because the students can also provide better information
about their teachers in term of teacher efficacy.

i) The researcher should personally visited in the class room for observe the
teachers because it is not possible that what teachers say whether they
actually do.

Comparative studies should be carried out between Government and Private

Schools teachers, Primary and Secondary schools’ teachers, Urdu medium and

English medium schools and backwards and rural areas of the country.
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TABLE 1

SAMPLE OF THE STUDY
Numbers of
Sr.No. School Names Teachers Category
(Arts and Science)
1. F.G.G.H.S. No. 2, Wah Cantt. 5(4+1) Girls High Schools
2. F.G.G.H.S. No. 3, Wah Cantt. 4(0+4) Wah Cantt.
3. F.G.G.H.S. No. 5, Wah Cantt. 6(3+3)
4, F.G B.H.S. No. 6, Wah Cantt. 5(4+1) Boys High Schools
5. F.G B.H.S. No. 7, Wah Cantt. 6(3+3) Wah Cantt.
6. | F.GB.H.S. No. 11, Wah Cantt. 6(4+2)
7. Pics Model School Wah Cantt. 5(0+5) Private Secondary
8. Gillani Cambridge School Wah Cantt. 4(2+2) Schools Wah Cantt.
9. | Farooqi Ideal Public School Wah Cantt. 7(4+3)
Total 48
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APPENDIX “A”

QUESTIONNAIRE

Note: Please give your response to each of the following statement. No response is right
or wrong. This is just your personal view point not about your self.

Exercise 1,2,3,4, as the case may be:
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

1. | am convinced that | am able to successfully teach the relevant subject content to
even the most difficult.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

2. When | try really hard, | am able to teach even the most difficult students.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
3. | am convinced that, as time goes by, | will continue to become more and more

capable of helping to address my student's needs.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
4. Even | get disrupted while teaching; I am confident that | can maintain my
composure and continue to teach well.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

5. | am confident in my ability to be responsive to my student's needs, even | am
having a bad day.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

6. If 1 try hard enough, | know that | can exert a positive influence on both the

personal and academic development of my students.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

7. | am convinced that | can develop creative ways to cope with system.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
8. | know that | can motivate my students to participate in their learning tasks.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
9. I think that those students’s perform better who have better socio-economic status.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
10.  Idon’t differentiate students by socio-economic status.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

11. | think low achieving students from well to do families can learn in normal class
rooms.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
12. | feel myself confident while teaching week students.

Language in India www.languageinindia.com

11:7 July 2011

Aamna Saleem Khan, Ph. D.

Teacher Efficacy: Effects on Arts and Science Teachers’ Performance

81



13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

| believe that every student is reachable and teachable.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

| can alter my own teaching behaviour to help the weakest students in my class.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
Teachers are not a powerful influence on student’s achievement when all factors
are considered.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

A teacher is very limited in what he/she can achieve because a student’s
environment has large influence on his/her achievement.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
When a student is having difficulty with an assignment | am usually able to adjust
to his/her level.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

| have enough training to deal with my learning problems.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

If a teacher has adequate skills and motivation, he/she can teach to the most
difficult students.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
The influences of student's home experiences can be overcome by good teaching.
1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
The hours in my class have little influence on students compared to the influence
of their home environment.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

If a student did not remember information | gave in a previous lesson | know to
increase his/her retention in the next lesson.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

If students are particularly disruptive one day, | ask myself what | have been
doing differently.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True

If a student in my class becomes disruptive and noisy, | feel assured that I know
some techniques to redirect him quickly.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
When a student does better than usual, many times it is because | exerted a little
extra effort.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
Individual differences among the teachers account for the wide variations in
student achievement.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
The amount that a student can learn in a primarily related to family background.

1. Notatall True 2. Barely True 3. Moderately true 4. Exactly True
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English Drama in Indian Classrooms -
Some Observations, Implications and Suggestions

Digambar M. Ghodke, M.A. B.Ed.

Abstract

Teaching language through literature has been a widely recognized practice in language
classrooms, especially in ELT classrooms, for long. However, the goals of teaching literature
have undergone changes from time to time. The present paper attempts to take a brief survey of
the goals and objectives of teaching literature to students. It tries to understand the relevance of
teaching English literature, especially English Drama, to Indian students. The paper further
takes a brief review of the present condition of drama teaching in the classroom. It attempts to
briefly explore the challenges involved in teaching drama in Indian classrooms and finally
comes up with suggestions to the teachers dealing with English Drama in Indian classrooms.

Introduction

The goals of teaching literature have undergone changes from time to time. Elan Showalter
focuses on these goals in her book Teaching Literature (2003). In her view, the goal of teaching
literature in past was to make people better human beings and better citizens. Literature is
“repository of moral and spiritual values”. Of course, there are others who challenge this
assumption on the basis of time, space, and specificity of culture in both the production and
reception of literature (Sudhakar Marathe & et al, 1993).
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For the proponents of New Criticism teaching literature became teaching irony, tone, paradox,
tension and symbolism. During 1960 to 1970 teaching of literature became political act for
radical and minority groups in the university.

After 1970 the goal of teaching literature became a branch of philosophical inquiry about
signification, representation, aporia (raising doubt and finding truth) and ideology. By 1980
theory occupied a predominant position in teaching literature. The secondary critical and
theoretical texts substituted over imaginative literature itself. In 1988 the conflicting views on
literary goals gained momentum. The need to teach students to love works of imagination
emerged.

What Can We Do?

After reviewing the aforesaid goals, as a teacher of English in Indian classrooms, | started
thinking of my goals of teaching English literature to my students. Whereupon, the questions
such as “Why do our students want to study literature? Do they really study literature for
aesthetic pleasure? Do they opt for it because they are voracious readers of literature? And how
many of them are well acquainted with the literature in their regional languages or their own
mother tongues?” often came to my mind frequently. This resulted in a strong desire and
determination to find some answers to these questions, which would help me as well as other
teachers to understand the importance of literature in teaching English as a Second or Foreign
Language. This paper is the result of such exploration.

On having the profound and serious contemplation over these questions, I think, none of us
would be willing to declare with any certainty that our students really want to study literature for
the sake of literature. Then what is it that makes our students to opt for a course in English
Literature for their graduation?

Reasons for Learning English and English Literature

Being the graduates and post-graduates in English, we all should know the reasons better than
others. We are well-aware of the social, economic and educational factors involved in English
Language Teaching (ELT) now.

David Graddol, in his introduction to English Next India (2010), says we are fast moving into a
world in which not to have English is to be marginalized and excluded. According to him there
are three main drivers in India towards the greater use of English: education, employment, and
social mobility. Our students want to learn English to come out of the traditional role attributed
to their forefather in the caste-oriented society and to empower themselves to meet the emerging
expectations in the job market. Hence, their primary interest in English is language-oriented.

Quality of English Teaching and Learning in India
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Unfortunately, Indian universities fall far short of rival countries in the quality of their teaching.
English is taught in these universities mainly as a compulsory subject to the undergraduate
students in Arts faculty whereas students from commerce and science faculties study it for a one
year during the three years period of the course.

My Focus in This Paper

But my focus of attention is on the course in English literature which is offered to B.A. students.
It is often named as Special English, Optional English or English Major, etc. in different Indian
universities. These courses are usually devised with specific objectives.

Objective of Teaching Literature

While devising the objectives of teaching English literature in Indian classrooms, students’ needs
are not recognized in any significant manner. No attention is paid to the linguistic skills of the
learners. The aims and objectives are devised only to have a definite educational justification for
every activity (It must be made clear here that the conditions vary from place to place within
India itself and hence it may seem inappropriate to generalize the term Indian classroom). In
Showalter’s view (Elaine Showalter, 2003), “literature instructors often define their courses by
the texts on their syllabi ... not acts that students will be expected to perform.” It means we often
incline to cover a certain set of topics, and forget to facilitate students to learn and think. But
what Roger Kwin (Showalter, 2003) thinks of our responsibility as teachers would certainly
make us to introspect. He points out that “we should never forget that in today’s undergraduate
teaching we are dealing with the vulnerable, the open, the intellectually virginal, the easily
bewildered, and the preoccupied, who have little background, little time and little money. We
should ask ourselves continually, what our goal is in teaching them the Renaissance. What do we
want to accomplish?” (Showalter, 2003 ).

As the teachers of English literature in Indian classrooms, we know that we are expected to train
our students to think, read, analyze and write literary works in English ranging from the classics,
the canon, the great traditions of English and American works to postcolonial literature in
English from all over the world. Hence, teaching literature for us means teaching fiction, poems,
plays or critical essays. But, at a time we should not fail to understand that our objectives of
teaching in English classrooms, especially in undergraduate classes, are quite different than that
of the teachers who teach literature in Indian languages. Of course, English in India, now, is not
a foreign language like French or German; it enjoys the status of one of the official languages of
India. Yet, according to Meenakshi Mukherjee (1993), we do not have the confidence of the
teacher of Hindi, Bengali or Marathi literature to take granted either the students familiarity with
the cultural context or their control of language (Meenakshi Mukherjee in Sudhakar Marathe &
etal., 1993).

Literature in Indian Classrooms
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Once the fact that our students need English literature for learning language skills becomes
apparent, the main aim of teaching literature may tend to be language-oriented. Literature is
often considered as a major tool for teaching language, especially a language like English.

Collie and Slater (1987) focused on the positive contributions language learning through
literature could make in that literary texts constituted valuable authentic material as it exposes
the learner to different registers, types of language use. Literature, in UG classes, gives our
students opportunity to acquire a competence in English language. While at postgraduate level,
literature teaching becomes a specialized activity. In Sudhakar Marathe’s view students of
English literature must be acutely aware of the various contexts of literature, but they should
equally be aware that the study of a literary text and its language is the primary task (Sudhakar
Marathe & et al, 1993).

However, if we glance at the objectives of the University of Pune for teaching poetry, fiction,
and drama to the second year students of B.A. in Special English course (www.unipune.ernet.in);
we realize that the teaching of language through literature is not focused prominently. This
condition is repeated more or less in similar ways for such courses in other Indian universities as
well.

The objectives listed are as under:

1) To acquaint and familiarize the students with the terminology in
Fiction/Poetry/Drama Criticism (i.e. the terms used in Critical Analysis and
Appreciation of Fiction/Poetry/Drama)

2) To encourage students to make a detailed study of a few sample masterpieces of
English Fiction/Poetry/Drama from different parts of the world.

3) To enhance student awareness in the aesthetics of Fiction and to empower them to
independently venture into reading, appreciation and critical examination and
evaluation of Fiction/Poetry/Drama Texts.

The question to be raised here is that if the objectives of teaching all the forms of literature are
alike, then why do we need to teach them separately. One of the drawbacks in the use of literary
texts such as novels and poems is that many of them contain language forms that the foreign
language or even second learners of a language find it difficult to understand.

At this point, | want to emphasize on the uniqueness of drama as a tool for teaching language in
our classrooms.

Drama in Classrooms: Implications

We need to learn that there are different types of learners with different needs and attitudes to
learning. Some are able to be independent, some are not, or they become independent learners at
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a later stage of learning. Our motivation can give the drive and confidence to independent
learning. We can motivate them to use English in different situations.

But can our students learn using English language only by imagining the situations where it is
used? Do they get an opportunity to use English in real life situations?

In my opinion as the tool of motivation drama in the classroom is more reliable than either
fiction or poetry. There is close relationship between drama and language. According to Evans
Tricia spoken language develops through social interaction and is one of the prime media of
dramatic expression (Evans Tricia, 1982). According to Maley and Duff, (1978) drama can help
the teacher to achieve 'reality’ in several ways. It enables him to motivate his students learn a
new language with pleasure and interest. It makes the learning of the new language an enjoyable
experience.

Usefulness of Drama for Language Use

As said earlier we cannot expect our students to learn a language only by imagining
himself/herself in a given situation. So drama might prove helpful by setting realistic targets for
the students to aim for. It also helps us to link the language-learning experience with the student's
own experience of life. Drama provides our students opportunities to use a variety of registers in
a variety of situations and for a variety of purposes. It also encourages them to understand the
target culture and language and develop a sense of tolerance and respect for other cultures and
languages.

Dramatic techniques such as role-playing might prove useful in motivating our learners became
personally and fully involved in the learning process, and communicate in a given context in
which different characters are placed into. According to Mark Almond (2005), teaching of drama
will enable the teachers to accurately target the requirements of a communicative approach to
language teaching. While Helen Nicholson (Nicholson, 2000) thinks that drama teaching can
enhance our students’ ability to combine thought, language and feeling in a range of energetic
and creative ways.

Challenges

However, although drama is major tool in teaching language in our classrooms, there are barriers
in the effective use of dramatic and theatrical forms in actual teaching.

The first barrier, which is very common to all of us, is that in our university curriculum drama is
just like any other subject in which knowledge is regarded as paramount and may be tested by
written examination (Evans Tricia, 1982).

Secondly, we rarely think of the cultural differences. Our university curricula do not pay much
attention to local, non-canonical dramas. We are still satisfied with the dialogue between
Gwendolen Fairfax and Cecil Cardew or the unrealistic dreamy world of Willy Lowman in our
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undergraduate classrooms. Our curricular designers seem to be little concerned with the cultural
deprivation, socioeconomic factors, and schooling inequalities of our students. Meenakshi
Mukherjee reports in Sudhakar Marathe & et al. that there is growing awareness that English
teaching in India cannot be re-examined without correlating the literary text that is taught in the
classroom with the social text in which the teacher and taught live (Sudhakar Marathe & et al,
1993).

Sharing the experience

| certainly understand that most of us the teachers have little role to play in designing curriculum.
But as teachers of drama in the ELT classroom, we must realize that teaching of drama is a
dynamic and energetic activity. It should not be simply explained and taught to prepare the
students for examinations. We need to work in a direction to make our drama teaching more
student-centered and process-oriented.

Although our teaching is governed by the prescribed syllabi and evaluation methods, we can
think of enriching our teaching practice by getting acquainted to the theatrical practices. Of
course, | do not suggest joining a course in acting and theatrical performance, but we should try
to get some hints in making our drama class process-oriented and participatory. We can think of
the possibilities of making our drama classroom dynamic and integrated through the students-
centered activities like role-playing, dramatization, and improvisation, etc. Martin Lewis (2005)
suggests us that our tasks and instructions should not tend to be prescriptive. They should rather
suit the needs and learning style of our students.

At this point, | wish to share my own personal experience of teaching English drama to my
students of S.Y.B.A. Special English (all of them are from non-English medium background).
These students are supposed to study three plays from three different geographical contexts, viz.,
British Literature, American Literature and Indian Literature as a part of their Special English
Paper-I named “Understanding Drama”. They studied Oscar Wilde’s The Importance of Being
Earnest, Arthur Miller’s Death of a Salesman and Girish Karnad’s Hayavadana.

While studying Wilde’s The Importance of Being Earnest, the students, it was observed, found it
difficult to understand the witty and humorous conversation among these characters of the play.
It was not easy for them to enjoy the complications in the subject matter in the language
(vocabulary and syntax) used by the playwright. Although the play is full of wit and humour, my
students failed to enjoy it in the way it is expected. For example, the students were unable to
enjoy the witty conversation on ‘cake and bread and butter’ between Gwendolen Fairfax and
Cecily Cardew.

Same is the case of the second play, i.e. Arthur Miller’s Death of a Salesman. The students were
not able to understand the seriousness and melancholic atmosphere in the play due to the weighty
language used by the playwright. While reading the bold conversation on women and sex
between the two brothers, i.e. between Biff and Happy, the students felt awkward and
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uncomfortable. Such a conversation between two brothers is almost unimaginable in the Indian
context.

However, the students found themselves at ease while reading the third play, i.e. Karnad’s
Hayavadana. Of course, | mention Karnad’s Hayavadana simply as one of the instances of the
Indian texts in English. We can rely on other plays such as Vijay Tendulkar’s Sakharam Binder,
Silence, The Court is in Session etc. They were asked to read and understand the plays on their
own but it was not easy for them do so in case of the first and second plays whereas they found it
easy to read the third play. | had shown them the film-version of both Wilde’s The Importance of
Being Earnest and Miller’s Death of a Salesman. Unfortunately the film-version of Karnad’s
Hayavadana was not available with me. Yet the students were at ease to enjoy this play.
Interestingly, all of them showed keen interest in the enactment of this play and eagerly
participated in the role-playing. They found themselves to be at home in the roles of Kapila,
Devdatta, and Padmini etc. They could comfortably read the dialogues of this play. They could
also understand at least the literal meaning of the story without the help of the teacher.
Consequently, the students also participated in the discussion on the plot, theme, characters, and
structure of the play etc. actively and enthusiastically.

It must be noted here that the students did not respond to the earlier plays with the same zest.
Through the above personal experience | learnt that it’s difficult for the students to cope with the
culturally alien texts but they not only feel at home but also enjoy while learning the texts and
content from their culture in a language which is not their own, i.e., in English.

Conclusion

Thus teaching of English Drama to Indian students should adapt the language-oriented approach
at least at the beginners’ level so that the learners would be endowed with language skills to
understand literary works and develop an active interest in learning literature. It would facilitate
the millions of students who have had no great access to English either in their families,
communities or in schools. Otherwise passing examinations would become the only target for
these students.
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Radical Change in Pedagogy and Possible Consequences

The teaching of English demands radical change in the pedagogy. In this age of
Information Technology and computers, teaching of English can not be carried out
effectively in the traditional fashion. The whole process of teaching and learning English
needs the immediate intervention of technology.

The teachers of English face unprecedented pressure to get technology especially ICT,
get networked, enhance the language skills and to get online. It is possible that while
implementing technology, we may forget what it is all for. It is important to ascertain that
the minimum technology and professional development requirement are reasonably put in
place.

The use of technology in teaching of English benefits in the following way.

e Accelerates and enriches the basic skills.
¢ Relates the academic exercises to the real time job requirements.
¢ Increases the economic viability of prospective workers.
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e Strengthens teaching
e Connects the Institute to the world.

Minimum Code English Classroom

The two basic issues pertaining to the use of technology in English classroom need to be
given due contemplation. The issues are:

1. What are the minimum classroom requirements for an ICT infused English
classroom?

2. What would we teachers of English be requiring in our English classrooms in the
years to come?

The answer to the first question could be termed as ‘minimum code English classroom’
wherein the following would be minimum technology based essentials.

Fast internet access

Two internet connected computers
Multimedia machine

A telephone connection

A Fax machine

Flat screen TV monitor with VCR
Video/still digital camera

Visual presenter

Interactive Board

We will look at the answer to the second question a little later.
Pedagogical Issues

Suppose the aforesaid minimum code English classroom is in place, there are some
fundamental principles of teaching and learning with or without ICT. As a teacher of
English we should continue emphasizing the following:

Motivational introductions

Discussing the desired outcomes with the learners

Giving more time to learners for activities

Providing plenty of opportunity to practice new skills, to create new knowledge
and gain feedback

Authentic real world contexts for the learners

e Summative assessment, closely tied to the desired learning outcomes

e Assessment and reporting signaling next stage of learning
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The use of technology simply makes the aforesaid principles of teaching/ learning easier
and fun to achieve. Moreover besides recognizing the key skills of speaking and listening
we must emphasize reading and writing in the English classrooms. The technology
expands our options to teach. We are not going to stop teaching Shakespeare or literature
in general-aim is to do it in a better way.

Possible Scenarios

Some critics can term this use of technology as techno-utopia. However, with right
investment in hardware and software and of course in teacher professional development,
better and effective teaching of English is quite possible.

Example One: Teaching ‘The Crucible’

While teaching Arthur Miller’s The Crucible, the teacher feels that the learners need
considerable contextual background information about the theme in which Arthur Miller
was writing and the socio-cultural setting in the New England of 1960s. The class can be
divided into small groups, each allocated a research topic and given a period to find
answers to the questions. The students in groups use a variety of websites which the
teacher has identified for them. In the next period, groups report back the findings of their
research using the large screen TV to display the web pages. Hence, instead of dry oral
delivery, groups can illustrate their report with examples and pictures. Hence even the
teaching of literature becomes participatory and more interesting. This way all aspects of
English can be taught using technology.

Example Two: Drawing Pictures

If the teacher finds it difficult to draw pictures, e.g. organs of speech, use internet
resources to find the right pictures. Few such links are:

The internet picture dictionary

Little explorers picture dictionary

Google image search

Microsoft free clip art library

Wikipedia

Streaming video (Streaming video is a sequence of "moving images" that are sent
in compressed form over the Internet and displayed by the viewer as they arrive).
Streaming media is streaming video with sound. With streaming video or
streaming media, a Web user does not have to wait to download a large file before
seeing the video or hearing the sound. Instead, the media is sent in a continuous
stream and is played as it arrives. The user needs a player, which is a special
program that decompresses and sends video data to the display and audio data to
speakers. A player can be either an integral part of a browser or downloaded from
the software maker's Web site.
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Example Three: Frequent Summation

The salient points of a lesson and key words can be emphasized. The visual thesaurus
shows words in relation to other vocabulary. The spell-check in Microsoft word has an
option that provides the reading grade level for text passages. Teachers can use this when
deciding what text to present.

Example Four: Variety in Presentation
Web based resources allow teachers to gather video clips, pictures, maps, audio clips etc.

a digital camera can be used to augment information. Breaking News English website
www.breakingnewsenglish.com presents information in text and spoken audio files.

Example Five: ELLLO

For teaching listening skill, audio and video lessons can be downloaded free from the
website of English Listening Language Lab online (ELLLO). The site address is

www.elllo.org.

Example Six: Teaching Shakespeare

In order to select passages from the plays of Shakespeare, search engine Shakespeare
Searched on the website http://tinyurl.com/16mas can be surfed.

Emerging Technologies

The table below indicates how some emerging technologies can be used in the teaching
of English.

Technology Uses

Word processing/Desk Top publishing | Making letters, making words, making signs,
writing own illustrated books.

Internet for information Information relating to themes,
getting suitable images to illustrate work,
information about writers, search for song
lyrics, search for any topic.

Discussion groups Engaging in discussion about particular
reading, e-reading groups.

Web page Construction Personal web page design, personal web page
on institute site, on-line magazine production.

CD ROM information Researching topics, researching writers.

Interactive book reading Shared reading of interactive books for
pleasure.

Drawing Drawing letters of the alphabet, illustrating
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writing for effect.

Digital image manipulation

Cutting, pasting and manipulating digital
pictures to illustrate own writing, altering
structures and features for effect —i.e. making a
color photo into a grey one to illustrate a sad
poem.

Sound recording

Recording spoken stories, adding sound to
published works, interviewing characters from
a novel.

Graphic organizing

The life cycle of an insect, using a graphic
organizer to show student's own family tree,
using Mind Man to show the relationship
between characters in a novel.

Games

Word building and spelling Games, using
spelling programs for drill and practice to
broaden spelling.

Talking Books

Sharing 'talking-books', producing
own 'talking-book’, using PowerPoint
type software

Chat lines

Probably best accessed on intra - net rather
than externally - but many students spend a
great deal of time ‘chatting’ to people all
around the world. This could open up
interview possibilities. i.e. interviewing a
student in Delhi via a chat line about education
there.

E-mail

E-mail friends, E-mail for information, E-mail
dialogue between  teacher and  student,
E-mail authors.

Making the Most of the Computers Available

The table given below presents various scenarios in which most of the teachers of English
find themselves. Let us see how best the resources available with us can be used.

No computers

o Use other forms of
technology such as video
cameras, still cameras, OHPs,
sound recording, game
machines, etc.

o As digital technology

o Keep arecord chart
of computer use -
recording the type of
use (game, word
processing, CD, e-
mail...

One computer in the class Two or more computers in the

class

example, if you have
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o Organize group activities
around the computer. For

your students creating
picture books - one group
could create an electronic



becomes standard, the skills
and knowledge will overlap
considerably

Encourage home computer
use for publishing or research
to move students into areas
other than games. If students
have to get information,
make computer accessed
information one of the
options.

o Use the computer to

promote
collaboration -
writing, research,
games etc

Have a computer
specific task in all
activities

Encourage use of the
full range of
computer facilities -

picture book using power
point.

In contract work, make
one or some of the
activities ones which can
only be completed using
the computer

Assign specific activities
to each computer. One
could be for internet, one
for word-processing, one

show that you use for multi-media, one for
the computer for games. Use should be
productive reasons - charted.

such as work

required sheets,

getting information

and making signs

Classroom Practices

Technology enhances many classroom practices for English learners. Four of the best
such practices are as following:

1. Providing background information: Multimedia internet sites can be used to
provide context.

2. Increase interaction: Students can be paired with native English speakers for e-
mail exchange, using safe e-mil or chat room programmes. E.g. ePals.

3. Making learning authentic: Students can pursue their own interests on the
internet. Popular video clips and graphics can increase comprehension. Articles
can be made accessible using text-to-speech utilities and sites such as PROMT-
online.

4. Creating a positive learning environment: The non-judgmental nature of the
computer allows most students to make errors with out embarrassment and can
provide immediate feedback and correction e.g. writing in Microsoft Word with
the spell-check turned on, using an English language tutorial such as the BBC.

Issues involved in using Computer Technology in your Classroom

« Developing a whole school approach: This involves considering how students
will be taught basic skills; what kinds of priority will be given to students in
accessing computers; security and privacy implications of the use of computer
technology; intranet development and use.

e The teaching strategies needed to accommodate the computers: As students’
access to information improves so that they can go beyond what the teacher or
school provide, and can locate information much closer to its source, the
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relationship between teacher and student inevitably changes. Some students may
have a much stronger practical knowledge base and operational understanding
of computer technology than their teacher does. Recognizing this, we need to
work out how to acknowledge and use their skills and bring our own teaching
expertise and critical awareness to bear in choosing appropriate ways of working
with computers. Questions arise such as: Can we use peer-tutoring to help
students develop basic skills? How are computers best used within a writing
program? What is the most time-effective way to use computers for research?

e Where to place the computers in the school/classroom: Where do they need to
go to become a natural part of learning programs, and not an add-on? How can we
ensure the most effective access to computer technology by the greatest number
of students?

e The technical assistance needed: What happens in the event of a breakdown?
Who will help you to trouble-shoot? What kinds of routines might help to
minimize technical difficulties and keep the learning program going smoothly
when they inevitably occur?

e Classroom dynamics: How do we ensure that students use the computers in a
collaborative way? What balance of computer and other activities is appropriate at
any one time to keep the class communicating and functioning well?

o Skills, attitudes and knowledge of computers and computing: How do we help
students to develop the specific skills needed in English, such as effective use of
spell-checking programs and critical viewing skills?

e Moral, ethical and equity questions: When the Internet opens up information
resources far beyond the schools’ own, how do we ensure that students are
protected from exploitation but not limited? What kinds of ethical questions do
we need to investigate with students?

Case Study

Bhagat Phool Singh Mahila Vishwavidayalaya, Khanpur Kalan (Sonipat), is a women’s
university, established by the government of Haryana in November 2006. There are
approximately 3000 girl students enrolled in the different courses run by the university.
The good thing is that proficiency in English language has been made compulsory for all
of them.

Teaching of English is divided in two parts. On the one hand, in order to cater for their
aesthetic sensibilities, conventional items like prose, poetry, fiction etc are taught in a
classroom. On the other hand, to hone their communication abilities, training is imparted
through learning resource centre.

In order to analyze the success of a language resource centre, we collected the data of
30students. These 30 students were selected at random and they were observed over a
period of 15 hours. The comparison was made between the stage when they just started
using the language resource centre and the stage they reached at they end of the 15" hour.
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The procedure adopted for collecting such data is as following:

Listening for specific information test was administered.

Students were asked to listen and were made to respond to the questions given.

A list of words spoken in Received Pronunciation was transmitted for listeners.
Then they were asked to repeat the pronunciation.

Whatever was spoken by the learners, it was recorded and listened by the teacher.
The tests were repeated once again, the responses were once again recorded and
corrected.

This way all the responses were compared over a period of time.

8. It was found that there was a marked change in the pronunciation, stress and
intonation.

o E

~

Based on the above test, it can be concluded that even the slow learners perform very
well when they are exposed to technology through learning resource centre. Because in a
learning resource centre the individual space allotted to each student gives enough
opportunity to a learner to feel confident to make mistakes with out being ridiculed by
others.

Conclusion

The minimum code classroom described in this paper provides limitless opportunities for
more interesting and motivational approaches from teachers and enriched learning for
students. However, there are certain professional issues which can be raised by a teacher.

e | need a new English unit for my B.A. (Ist Year) class. Where do | look?

e | am so tired of the way | approach the teaching of The Lucy Poems. Where can |
find a different approach?

e | would like to read a little more about the theory of my subject. Where should |
start?

e | would like to know what other teachers think about the latest assessment
proposals.

e | want to learn more about using information technology in my classroom.

e | would like to attend professional conference. Which one?

e | am right into this web based stuff. Where can | go further?

The professional development of teachers is the key component in such pedagogical shift.
It goes without saying that technology is not substitute for a teacher; it is like a
complimentary teaching aid only. Professional development should be given equal
emphasis as we give to hardware and software; otherwise the said pedagogical shifts
would not occur in most English classrooms and will end up with a range of underutilized
hardware depreciating in classroom corners.
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The Syntax of Khasi Questions

George Bedell, Ph. D.

Khasi is a Mon-Khmer language spoken primarily in eastern Meghalaya State, India and adjoining
areas in Assam and Bangladesh. The speaking population in India is 865,000, according to Ethno-
logue (Lewis 2009). The examples in this discussion are taken from Ka Khubor jong ka Jingieit
(The Message of Love: the New Testament in Khasi, 2000) and cited in the orthography used there,
unless otherwise noted. The numbers following examples indicate chapter and verse in Ka Gospel
U Mathaios (The Gospel according to Matthew). Although the edition cited is recent, the transla-
tion was done from the Authorized (King James) English version, sometime in the nineteenth cen-
tury. Thus the Khasi investigated here differs from Khasi as either spoken or written at the present
time. It is difficult for some modern Khasis to fully understand, but it remains in common use. An
earlier version of this paper was presented to the First International Conference hosted by the De-
partment of Linguistics, North Eastern Hill University, Shillong, March 2009.

Polar (yes-no) questions. Khasi polar questions are distinguished from statements only by intona-
tion.

(1) Me long uta uban sa  wan, ne  ngin ia ap ia
2sM be  3SM=that 3SM=C=FUT prox comeor 1PL=FUT COLL=wait OBJ
uwei pat? (11:3)

3SM=one again
'are you the one who is coming, or do we wait for someone else?'

Sentence (1) is a disjunction of two such questions corresponding to statements (2) and (3).
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(2) Me long uta uban sa wan.
'you are the one who is coming'

3) Ngin ia ap ia uwei pat.
'we wait for someone else'

Sentence (4) is a parallel case in which the disjunction is such a question and its negation.

4) Ka  bit ne em ban ai  khajna ha wu Kaisar? (22:17)
3SF  proper or not C=FUT give taxes to  3sM Caesar
'is it proper or not to give taxes to Caesar?'

Here the components correspond to statements (5) and (6).

(%) Ka bit ban ai khajna ha u Kaisar.
'it is proper to give taxes to Caesar'

(6) Kam bit ban ai khajna ha u Kaisar.
'it is not proper to give taxes to Caesar'

Most polar questions have no explicit disjunction, as in (7) corresponding to statement (8).

(7) Une um long u khun u Dabid? (12:23)
3sM=this 3SM=NEG be 3SM son 3sM David
'1s this not the son of David?'

(8) Une um long u khun u Dabid.
'this is not the son of David'

Structures 1. Part of sentence (1) is identical in morphosyntactic structure to (2), and another part
to (3). Part of sentence (4) is identical in structure to (5) and sentence (7) is identical in structure to
(8). Structure (vii) represents both (7) and (8).

(vii) AgP
_,—'—"'_'_'_'_'_\_\_\_\_"‘—\—\_
DP Ag
I _,—o—"'_'_'_'_'_\_\_\_\_"‘—\—\_
une u NegP

Notice, however, that in addition to intonation and its pragmatic effects, the interpretation of -m
'not' differs between (7) and (8). Just as in English, in a statement like (8) it is negation, but in a
question like (7) it rather expresses the presumption that the answer will be affirmative.
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Constituent (wh) questions. Constituent questions differ from polar questions in containing an
interrogative phrase. In sentences (9), (11) and (12) the interrogative phrase is aiu 'what?', and in
(10) it is nong aiu 'what profit?'

) Pha kwah aiu? (20:21)
2SF  want what
'what do you want?'

(10) phi  ioh nong aiu? (5:46)
2pL get profit what
'what profit do you get?'

(11) Phi mon [ba ngan leh aiu ia  phi]? (20:32)
2PL  want C Is=FuT  do what OBJ youPL
'what do you want [me to do for you]?'

(12) ba ka kti kadiang  jong me kan tip [aiu ba ka
C 3SF  hand left of  yousF 3SF=FUT  know what C 3SF
leh ka kti  kamon jong me]; (6:3)
do 3SF hand right of  yousF

'so that your left hand will know [what your right hand is doing]'

Notice that in (9) to (11), aiu is located in the position where the answer would appear in the corre-
sponding statement. In (12), it is located at the beginning of the question. Notice also that in com-
plex sentences like (11) or (12), an interrogative phrase within a subordinate clause may make the
entire sentence a constituent question as in (11), or may make its own clause an embedded consti-
tuent question as in (12). In the latter case the sentence as a whole need not be a question. Another
Khasi interrogative phrase is balei 'why' in (13) and (14).

(13) Balei phi  pynkhuslai ia ka kynthei? (26:10)
why 2PL CAUS=troubled OBJ 3SF woman
'why are you troubling the woman?'

(14) Balei ba ngi ngim lah  ban beh noh ia u? (17:19)
why C we IPL=NEG can C=FUT expel away OBJ 3SM
'why can we not drive it out?'

As in (13) and (14), balei usually appears at the beginning of the question.

Structures 2. Questions (9) and (11) will have structures as in (ix) and (xi). For the analysis of
pha and phi as agreement markers, parallel to u in (vii), see Bedell (2011a).
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In (ix), aiu 'what?' is the direct object of kwah 'want' and occupies the position an ordinary object
would occupy.

(xi) AgP

In (x1) aiu is the direct object of /eh 'do', again occupying the ordinary object position. Here /ek is
within an embedded clause and not the main verb of the question; rather that verb is mon 'want'
whose object is the clause ba ngan leh aiu ia phi 'that I will do for you'. See Bedell (2011c¢) for dis-
cussion of Khasi embedded clauses.

Interrogative agreement 1. In addition to aiu and balei, there are two interrogative stems in Khasi
from which a number of other interrogatives may be formed.

(15) Uei  une?
3sM=Q 3sM=this
'who is this?' (21:10)

(16) Ngam tip [ia kaei ba pha ong].
1S=NEG know OBJ 3SM=Q C 2SF say
'l do not know what you are saying' (26:70)

Sentences (15) and (16) contain the interrogative stem -ei, which combines with an agreement pre-
fix to give uei 'who?' or kaei 'what?'.

(17) bad kino kiba long ki hynmen hynbew jong nga?
and 3PL=Q 3PL=C be 3PL older-sibling younger-sibling of me
'and who are my brothers and sisters?' (12:48)

(18) U la onghau, [la kino]?
3SM PAST say to 3SM OBJ 3PL=Q
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'he said to him, "which ones?" (19:18)

Sentences (17) and (18) contain the interrogative stem -no, which combines to give kino 'who?' or
kino 'which?'.

The agreement prefixes in Khasi are u- (masculine singular), ka- (feminine singular) and ki-
(plural). These combine with interrogative stems to form the following paradigms.

(a)
Masc Fem
Sing uei kaei
P1 kiei
(b)
Masc Fem
Sing uno kano
P1 kino

There are no clear differences in morphosyntax or meaning between -ei and -no. Rabel (1961, p.
69) says, "-ei and -no seem to be in free variation. -ei is used more often with personal pronouns
and prepositions, while -no is used more frequently with the remaining words and bases.'

Like aiu, these interrogatives may serve as modifiers within a noun phrase. But the order is differ-
ent: while aiu follows its head as in nong aiu 'what profit' in (10), agreeing interrogatives precede it
as in (19) and (20).

(19) uei u briew uba na phi, ladau khunjongu un pania u
3SM=Q 3SM person 3SM=C from youPL if = 3SM child of him 3SM=FUT ask OBJ 3SM
kpu, uban ai da u maw hau?

bread 3sM=C=FUT give would 3SM stone to him
'which man among you, if his son asks for bread, would give him a stone?' (7: 9)

(20) naba phim tip [hakano ma ka sngibau wan wu Traijong phi].
for youPL=NEG know on 3SF=Q EMPH 3SF day C 3SM come 3SM lord of  youPL
'for you do not know [on what day your lord is coming]' (24:42)

In uei u briew 'which man?' or ha kano ma ka sngi 'on what day?' the interrogative agrees in person
and number with the head noun as manifested in the gender/number particle u or ka. This structure
is very similar to that of deictic modifiers with respect to their head nouns, and the interrogative
precedes the gender/number particle. See Bedell (2011b) for a discussion of Khasi deictic modifi-
ers and pronouns. Parallel to uei u briew are une u briew 'this man' and uta u briew 'that man'.

Structures 3. Sentences (18) and (19) contain the structures shown in (xviii) and (xix).

(xviii)
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Structure (xviii) is a direct quotation consisting of a prepositional interrogative phrase.

(xix) DP
_,—'—"'_'_'_'_'_\_\_\_\_"‘—\—\_
uei NP
_,—'—"'_'_'_'_'_\_\_\_\_"‘—\—\_
u briew CP
_,—'—"'_'_'_'_'_\_\_\_\_"‘—\—\_
DP PP
[ _,—'—"'_'_'_'_'_\_\_\_\_"‘—\—\_

In (xix), the interrogative uei 'which?' modifies the head noun u briew 'man'. It agrees with that
head noun and also with the relative clause modifier uba na phi 'among you'. See Bedell (2011c¢)
for a discussion of Khasi relative clauses, including those like uba na phi which contain no overt
verb.

Interrogative agreement 2. Like deictic pronouns, interrogatives often occur without a following
overt head noun, as interrogative pronouns. Sentences (15) and (17) already presented provide
clear examples.

(21) Uno te na phi, habau da  khuslai ruh, uba  lah ban
3sM=Q and from youPL when 3SM would be-troubled even 3SM=C can C=FUT
pyntam shi pruh ia la rynieng?
cAUs=added one cubit OBJ own stature
'which one of you, even if he takes trouble, can add one cubit to his height?' (6:27)

(22) na kino baki syiem ka pyrthei ki ju shim khrong lane khajna?
from 3PL=Q C 3PL king 3SF world 3PL usually take duty or tax
'from whom do the kings of the world take duties or taxes?' (17:25)

(23) kum kaei  ngan  pynsyriem ia kane  ka pateng bynriew?
like 3SF=Q 1S=FUT CAUS=similar OBJ 3SF=this 3SF generation
'to what will I liken this generation?' (11:16)

In (21) the interrogative uno 'which one?' is modified by the prepositional phrase na phi 'of you',
and in (22) the interrogative kino 'who' appears within a prepositional phrase as the object of na
'from'. In (23) the interrogative kaei is the object of the preposition kum 'like'. Additional exam-
ples of the prepositional phrase structure are ia kaei 'what?' in (16) and ha kano ma ka sngi in (20).

The interrogative stems -ei and -no do not invariably agree. Particularly when serving as the object
of a preposition, they often fail to have any agreement prefix.

(24) Ko lok, me wan iaei?
vOc friend yousM come OBJ=Q
'friend, what have you come for?' (26:50)
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(25) da ei yn pynbha pat ia ka?
by Q FUT CAUS=good again OBJ 3SF
'how will it be made good again?' (5:13)

In (24), -ei is the object of the object marker ia, and in (25) it is the object of the preposition da 'by'.

(26) Phi mon [ba ngan pyllait iano ha phi]?
2PL want C 1S=FUT release OBJ=Q to youPL
'which one do you want [me to release to you]?' (27:17)

(27) u longu khunjongno?
3sM be 3sM child of=Q
'whose son is he?' (22:42)

In (26), -no is the object of ia and in (27) it is the object of the preposition jong 'of. When these
interrogative stems lack agreement, they are usually written together with a preposition as a single
word.

Structures 4. Sentences (24) and (27) will have structures as in (xxiv) and (xxvii).

Compare (xxiv) with (ix) above and (xxviii) below.

(xxvii) AgP
u VP
_,—'—"'_'-'_'_'_\_\_\-\_"‘—\—\_
long DP

In (xx1v) and (xxvii) the prepositional phrases are given a syntactic analysis as such. But it would
also be possible to analyze them morphologically, parallel to English words such as therefore or
forever.
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Initial interrogatives 1. As noted at the outset, the interrogative phrase in a Khasi question may
occupy the position where an answer would be. But many such phrases appear at the beginning of
the clause which expresses the question. (28) is a main clause example and (29) is a parallel em-
bedded example.

(28) Kaei ba ngin bam?
3SF=Q C 1PL=FUT eat
'what will we eat?' (6:32)

(29) wat khuslaiia la  ka jingim, [kaei ba phin bam],
NEG trouble OBJ REFL 3SF ACT=live 3SF=Q C 2PL=FUT eat
'do not trouble about your life, [what you will eat]' (6:25)

In both (28) and (29), the interrogative kaei 'what' is the object of the verb bam 'eat'. But it appears
at the beginning of its clause rather than following the verb, it is not accompanied by the object
marker ia, and it is separated from the rest of the clause by the 'complementizer' ba. Ia differs from
other prepositions in lacking independent meaning and being optional in many cases. Compare
(29) with (16). Similar examples already presented are (12) and (14).

Interrogative prepositional phrases may also appear in initial position followed by ba.

(30) dano ba ki  khun jong phi ki beh noh ia ki?
by=Q ¢ 3PL child of youPL 3PL expel away OBJ 3PL
'by whom do your children drive them out?' (12:27)

(31) Da ka bor  aiu bame lehia kine kiei kiei ruh?
by 3SF power what C  2SM do OBJ 3PL=this 3PL=Q 3PL=Q also
'by what power do you do these things?' (21:23)

(32) Phim  ju la pule... [kumno bau leit hapoh ka templ],
2PL=NEG usually PASTread  like=Q C 3SM go into 3SF temple
'have you not read ... [how he went into the temple]' (12: 4)

In (30) the interrogative prepositional phrase is dano 'by whom?', and in (31) it is da ka bor aiu by
what power?' In (32) it is kumno 'how?' in an embedded question. Additional examples already
presented are (16) and (22). Sometimes ba does not appear overtly in questions with initial inter-
rogatives. Examples already presented are (13), (23) and (25).

Structures 5. The structure of (28) and the embedded question in (29) will be as in (xxviii).
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(xxviii) CP

In (28) and (29), kaei 'what?' is understood to be the object of the verb bham 'eat'. This relation may
be represented syntactically by the alternative structure (xxviii').

(xxviit') CP
_'_'_'_,_o—'—'_'_‘_‘—\—\_\_\_\_\_
DPi C
| _,—'—"'_'_'_'_'_\_\_\_\_"‘—\—\_
kaei ba AgP
_'_'_'_,_'—'—'_'_‘_‘—\—\_\_\_\_\_
ngi TP
_'_'_,_,_:—'—'_'_‘_‘—\—\_\_\_\_\_
-n VP
_'_'_'_,_'—'—'_'_‘_‘—\—\_\_\_\_\_
bam DPi

The structure in (xxviii') closely resembles that often given for English questions like what will we
eat? The differences are (1) in English but not in Khasi, there is 'inversion' of the subject and finite
verb (that is will we rather than we will) and (i1) in Khasi but not in English, the complementizer
may remain (that is kaei ba). Notice that English lacks inversion in embedded questions such as
(29). The structure of the embedded question in (32) will be as in (xxxii).

(xxxil) CP
_;-'—"'_'_'_'-'_\-\_\_\_"‘—\-\_
PP C'
T T
kum DIP ba AgP
no u VP
_;-'—"'_'_'_'-'_\-\_\_\_"‘—\-\_
leit PP
_-i-_

hapoh ka templ ]

An empty prepositional phrase might be used as in (xxviii') to represent the syntactic 'origin' of
kumno 'how?'.
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Initial interrogatives 2. The complementizer ha which accompanies an initial interrogative phrase
may have a prefix which shows agreement with the interrogative modifier as well as the head noun
(if present).

(33) Kano kaba long ka kmie jong nga?
3SF=Q 3SF=C be 3SF mother of me
'who is my mother?" (12:48)

(34) Uno na kine  arngut uba la lehia ka monu  kpa?
3sM=Q from 3PL~=this two=CL 3SM=C PAST do OBJ 3SF will 3sM father
'which of the two did the will of the father?' (21:31)

In (33), kiba agrees with kino 'who?', and in (34), uba agrees with uno 'which?' Parallel examples
already presented are (17), (19) and (21).

There are similar examples which admit or suggest a different analysis.

(35) to wad [uei  ha kata uba  bit nam]:
IMP ask 3SM=Q in 3SF=that 3sM=C seem well-thought-of
‘ask [who in it seems well thought of]' (10:11)

In (35) it is possible that uei is not an interrogative but rather an indefinite pronoun. That is, its
meaning here is not 'who?' but 'someone'. If that is the case, then uba bit nam is not the main clause
of an embedded question meaning 'seems well thought of', but rather a relative clause modifier of
uei meaning 'who seems well thought of. And the gloss of (35) as a whole would be 'look for
someone in it who seems well thought of'. Strictly speaking, indefinite pronouns in Khasi should be
reduplicated: uei uei rather than uei. Khasi wad means 'look for' rather than 'ask'. The correspond-
ing English in the King James version is 'enquire who in it is worthy'. The Good News Bible has:
'look for someone who is willing to welcome you'. This verse is ambiguous in the original Greek
where the verb corresponding to wad can mean either 'ask’ or 'look for', and interrogative and indef-
inite pronouns are similar. Ka Baibyl (2005) has: to wad ia u briew uba phi lah ban shaniah 'look
for a man you can trust'. In (36), something like this must be the correct analysis.

(36) Hangno uba la  dang kha shen U Syiem ki Jiw?
LOC=Q 3SM=C PAST just give-birth now 3sSM king 3PL Jew
'where is the one born king of the Jews?' (2: 1)

In (36) though the interrogative hangno 'where?' does not show agreement, it could not agree with
uba, which refers to a (masculine singular) person. The phrase uba la dang kha shen u syiem ki Jiw
is a relative clause without overt head noun, and uba is a relative pronoun which would agree with
that head noun if it were present. See (1) above and Bedell (2011c) for additional examples of
headless relatives.

Structures 6. The structure of (33) under the original analysis will be as in (xxxiii).
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(xxxii) CP

_'-'_'_'_'_,_I-'_\-\_\_\_\_\_\-\_
DP C
| _;-'—"'_'_'_'-'_\-\_\_\_"‘—\-\_
kano kaba VP

In the analysis shown in (xxxiii), kaba agrees with kano; both also agree with ka kmie, but this is a
separate phenomenon imposed by the copula long. The structure of (33) under the alternative anal-
ysis will be as in (xxxiii").

(oxxiil') VP

In the analysis shown in (xxxiit'), kaba agrees with its absent head noun (and in fact provides the
only information about the gender and number of that noun). Kano in turn agrees with the noun
phrase (DP) whose head is absent as imposed by the absent copula. In this case, the gloss must be
changed to: 'who is the one who is my mother?' That such verbless questions must be allowed for is
clear from examples like (15).

Abbreviations

Is first person singular

1pL first person plural

2sM second person masculine singular
2SF second person feminine singular
2PL second person plural

3D third person diminutive

3sm third person masculine singular
3SF third person feminine singular
3PL third person plural

ACT action nominalizer

AGT agent nominalizer

C complementizer

CAUS causativizer

CLASS classifier
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COLL collective

DIM diminutive

EMPH emphatic

FUT future tense

IMP imperative

LOC locative

NEG negative

OBJ object marker

Q interrogative

PAST past tense

PROX proximate

REFL reflexive

SUBJ subjunctive

vOoC vocative

yousM you (singular masculine)
YOUSF you (singular feminine)
youPL you (plural)
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Brechtian Elements in the Theatre of Nanda Cycle

Hemant Kumar Shukla and D.R. Purohit

Abstract

The present paper explores the mask theatre of Nanda Cycle of Uttarakhand on the
framework of Brechtian discourse. It tries to judge and establish theatrical paradigms
and structures of Nanda Cycle which are similar to Brecht’s theory or depart from it. In
the same process, it attempts to highlight the profound aesthetic contents and value of the
Uttarakhand’s traditional theatre.

KeyWords: Epic Theatre, Verfremdungseffekt, Alienation Effect, Mait, Dhiyan,
Sasuralis, Dhol, Damaun, pattar, taal, empathy.

Brecht and His Goals

As the title suggests, this article is a brief analysis of the mask theatre of Nanda Cycle in
the light of Brechtian theories and practices. The term Brechtian is related to German
Dramatist Bertolt Brecht (1898-1956), playwright, poet, and director all in one, who
became the towering German dramatist of the twentieth century. He advocated extremely
progressive views apropos the turbulent socio-political conditions of his time. Brecht was
in constant search of evolving a kind of theatre which would be capable of laying
threadbare the causes of miseries and difficulties of the common man. Brecht expected
from his audience a kind of liveliness, critical attention, and a desire for entertainment
and education.

Epic Theatre

Language in India www.languageinindia.com
11:7 July 2011

Hemant Kumar Shukla and D.R. Purohit
Brechtian Elements in the Theatre of Nanda Cycle




To suit to his theatrical design that endeavored to confront the social and moral crisis of
his people, Brecht developed a form which came to be known as ‘Epic’, or non-dramatic,
theater.

The main objective of Epic Theatre is to keep the audience’s critical faculties awake. To
suit his ends, Brecht innovated a theatrical device and baptized it Verfremdungseffekt for
which an English term “Alienation Effect” came to be used long after the original term
was coined.

Function of Alienation Effect

The device “Alienation Effect” “prevents the audience from losing themselves passively
and completely in the character created by the actor, and consequently leads them to be a
consciously critical observer.”! The term also codifies the aesthetics of his Epic Theatre.
The German term Verfremdungseffekt, is roughly translated into English as
“estrangement” or “disillusionment” or “alienation effect or A-effect”.

The concept postulates that the spectators adopt an attitude of enquiry and criticism in
their approach to the incident shown on the stage.>  Brecht also expected that the
Director laboriously avoids all scopes to evoke any kind of empathy, hypnotic tension,
and illusion of reality among the audience. For achieving “A Effect”, Brecht employed
various techniques like music, different styles of acting, sets, designs, etc.

The Plays of the Nanda Cycle

The term Nanda cycle stands for a series of mask dance dramas performed during the
annual rituals offered to goddess Nanda in different villages near Joshimath town (near
Badrinath). It is also inclusive of the mask performances held in seasons other than
Baisakhi(13-14™ of April). The central deity of the performances of all such dance
dramas is Nandadevi. Hence the cycle known as Nanda cycle. The main objective of
organizing the enactment of the plays of Nanda cycle is to invoke the gods, the goddesses
and the demi-gods for securing the prosperity and wellbeing for the community. It is
supposed that the invoked super-natural powers, after coming down to the Earth, would
keep away the society from the problems, difficulties, epidemics, natural calamities and
the state of financial crunch. However the artistic dimensions of the performances are
equally significant.

Purohit® regards Nanda to be all in one -- a myth, a cult, a ritual, a part of history, and a
cultural life-line of Garhwal. Of all other gods and goddesses worshiped today, Nanda
seems to have the largest number of devotees in Garhwal and Kumaun,.

The Story of Nanda
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Nanda (Gaura is the name used in Garhwal, and Gamara in Kumaun) was born to
Hemant Rishi and Rani Mainawati after the duo performed a grand yajna. Gaura grew to
be a miraculous child. She achieved the growth of a 12-year old average child in terms of
mind, body and cognition, etc. in 6 years of age. She achieved her maturity, etc., in 12
years what an average child would acquire and achieve in 24 years.

With the mediation of Narada, she was married to Ishwar Raja of Kailash, equated with
Shiva by the folks. But Gaura remained unhappy in Kailash, as the region was barren,
cold, dry and inhospitable, and because Ishwar Raja remained lost in his own world of
cosmic meditation. Even her parents forgot either to send emissaries to her or to invite
her to Rishasau( rishi+ sau, i.e., the land of rishis). To remind her parents of their filial
duties, she caused a curse in the former’s land: There was a general waste all around: no
rains, no crops. Cows begot buffalo-calves and vice versa. Young boys and girls grew
dumb and deaf and many of them developed ugly goiters on their necks.

Realizing their mistake, the parents organized a great celebration in Rishashau( the land
of the rishis) and, after a long interval of twelve years, invited Gaura to her ‘Mait’ (Natal
home). For a few days she enjoyed the pleasures of her natal home: she ate plentiful food,
visited the fields, gardens, pens, and wattle house and cow sheds of her father, danced in
the circle of her childhood chums and sang the songs of happiness and miseries.

Returning to Kailash(legendary Kailash Mansarovar) with her consort, or with her god
brothers, Latu and Batu, she encountered and slayed many demons on the way, the most
dangerous and dreadful of them being Mahishasur (buffalo shaped demon), known in
Lata village near Nandadevi mountain) as Madan Singh, and Hasti(elephant shaped
demon) in Bargaun, Dhak-Tapoban, Subhain, Sukkhi, and Tolma villages in Dhauli
Ganga valley which originates from Nanda Devi and Dronagiri mountains of the greater
Himalayan range.

With these encounters are associated a dozen of myths of Nanda. Every village of
Garhwal treats Gaura as her ‘Dhiyan’ (married sister). There are some villages and castes
which are considered as the in-laws of Gaura. However, it is so done only for enacting
the ritual part as ‘Sasuralis’ (in-laws). The same castes and villagers worship Gaura as
their most loving ‘Dhiyan’. Leaving out Rawain and Jaunsar-Babar (in the catchment of
Yamuna river) regions, the entire mountain tract of Garhwal and Kumaun forms the
kingdom of Gaura. Of course, the entire Kailash (Himalaya) belongs to her.

The rituals performed for Nanda fall into six-monthly, annual, six-yearly and twelve-
yearly cycles. In the villages where the theatre rituals of Nanda are held, she is
worshipped twice, on the Nandashtami of Bhadaun(between 25" Aug to 10" Sept)and on
the Ashtami of Baishakh(around 14™ April)

An Expression of the Miseries and Social Plight of Hill Women
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William S. Sax* has interpreted Nanda myth and ritual as an expression of the miseries
and social plight of hill women. Ramakant Beinjwal and Nand Kishore Hatwal® have
collaboratively edited a book on the festivals and processions of Nanda Devi. Bhuvan
Nautiyal® authored a small booklet on the Stations of Halt of Nanda Devi Raj Jat’(Nanda
Devi Procession).

Various Plays on Nanda

Purohit and William S.Sax” have also authored a play ‘Sri Nanda Devi Raj Jat® (2000)
which was produced by Gratas Rang Mandal, ‘Shailnut’, Srinagar and various other
theatre groups . In the play, the authors have devised the use of the mask of Lata in a
particular scene. The play was even directed by Purohit in Germany engaging as artistes
the students of South Asian Institute, Heidelberg (Germany). Ramesh Pokhariyal
Nishank®, the present Chief Minister of Uttarakhand, has authored a Rahul Sanskrityayan
Award-winning book on Nanda Raj Jat which contains not only information on the
procession but also beautiful pictures of the procession.

Episodic Play and Performance

The theatrical performances attached with Nanda tradition are ‘episodic’ in nature. All of
the episodes-*‘Mw:r-Morin’, ‘Narad’, ‘Ganeshuri Bal’, ‘Ishwar raja’, ‘Gaura Mai’,
‘Brahma-Vishnu’, ‘Kauriya Rishis’, ‘Suraj Pattar’, ‘Lata-Lati’, ‘Ganni-Ganna’,
‘Chor-Pattar’, ‘Bagh Pattar’, Chakkar Ganna and Thakkar Ganna, Ruriya
Rurkyan, Baar Pattar ,‘Gopichand’, and ‘Phurcheli’ are episodic in character.

Nanda and Epic Theatre

One thing which keeps them connected with each other is the myth of Nanda which is
sung in a continuum by a narrative singer called ‘Bhaan’ who, in fact, is a director and
narrator of these theatrical enactments. Otherwise, each episode is capable of maintaining
its distinctiveness and identity. They do not rely on any way on any other episode for
completion as in Epic Theatre. Similarly these episodes do not have any direct
relationship with each other. Even if the sequence of these episodes is changed, there
would not be any big difference. The total presentation is in the form of narrating and
reconstructing mythical and modern history.

The ritual elements inherent in these dramatic performances also play crucial role in
distancing the audience from being completely engrossed. There come many moments
when the audience bursts into laughter. This also prevents them being emotionally
involved. So, the dramatic sequences performed in Nanda tradition abound in Brechtian
elements. There is also a kind of psychological distance between the performed piece and
the audiences.

Brechtian Communication of Nanda
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In a Brechtian way the exposition of the story of Nanda and its communication by
suitable means of alienation constitute the main performance of the pattar (character in
mask) dance at Lata village on the second of Baisakhi. The story is set out, brought
forward through the Bhaan’s central narration as a whole, and by “mask-makers, costume
designers, composers and choreographers.”9

Early in the morning the character of Narada wearing his mask and appropriate costume
enters the arena. He is accompanied by a professional Jaagar singer and a senior singer of
the village. The latter is supposed to sing to Narada the three ages of the origin and
growth of the universe. They slowly move around the arena in a circular formation on the
low-pitched beats of dhol and damaun. The pattar of Ishwar (Maheshwar) appears when
his cue in the narrative appears. Thus appear all the characters.

The entire dramatic sequence is looked upon as a spectacle and a performance whose text
is known beforehand by the audience. If so, the audience is aware of the fine and weak
points of performance. They sit detached taking care of their comfort and suitable space
in the crowd and socialize with one another.

Brecht consistently tried to find out such theatrical means and techniques which helped
dispelling any kind of illusion of reality. He uses music for achieving his goal.

Brecht prescribes that music sets forth the text. It should be communicative. Brecht not
only set the musicians along with their orchestra to the full view of audiences but also
displayed the song numbers in the background for dispelling any illusion. The role of
music is very crucial and significant in the theatre of Nanda cycle as well. The
musicians in the Nanda cycle of plays along with their musical instruments like Dhol,
Damaun, Cymbals, trumpets, and so on are not only fully visible but are a part of
dramatis personae. Bhaan, the singer-cum-drum player, has to interact with every
character. The music in the theatre under study prepares the audiences to face the
problems and difficulties which are the integral part of life and cannot be averted. The
Bhaan recites the story of Nanda and other mythical characters and tells how they
struggled and in what way they overcame. In this way, the words of the songs are often
didactic, full of messages. Getting refreshed by the music, the audience once again gets
prepared for the struggle in life. The musical narratives are often enacted with the help of
gestures and mimes. ‘Gopichand’ episode is the perfect example of this. Gopichaand is a
legend based on the life of a king who opted for asceticism and resultant immortality and
deserted his sixteen thousand queens.

No Brechtian Titles

Of course, there are no titles of the various song numbers projected on the screens during
the song sequence like Brechtian Theater. But the Bhaan introduces the characters one
by one by singing on a particular rhythm and taal, attributive to the character. The music
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conveys and differentiates the distinctiveness of various characters. A long stretch of
Dhol music is played to establish the identity of characters through a particular way of
dancing. This stretch of time is much longer than the realistic theatre demands. Thus, in
the very beginning any scope for illusion or reality is distanced.

Symbolic Costumes

Influenced by the traditional Chinese performances, Brecht advocated the use of
‘Symbolic Costumes’. In the theatre under study, the symbols are frequently used to
single out particular characters. For signaling those out, suitable costumes are picked up
for different characters.

In ‘Gopichand’ episode, the male dancers wear royal coats and crowns, while the female
dancers put on elaborate costumes and jewelleries of Bhotia tradition. In the same
episode, an interesting character Khankar Buddya who remains present all through the
play wears the dress of a clown and a hide mask.

The costumes and properties are chosen with the view to make him as ugly as possible
because his sole function is to regain the performance space occupied unnecessarily by
the audiences during intervals. He wears the mask of a goat hide with horse bells around
his waist. He has a piece of goat hide in one hand but more importantly in other hand he
holds a stick extensively used for keeping away the audience from the performance place.
In this way, detachment on the part of audience is also achieved. They remain conscious
with this fact that they are watching the performance, not the real occurrence.

For Laata and Laati, a naive and retarded couple, the costumes are prepared in such a
way that they appear as grotesque and miserable as possible. ‘Gaura Mai’ (folk nae of
Nanda Devi)appears wearing the folk costume of a woman to show that she is the part of
the same culture.

Natural Setting — Open Space

Brecht held the opinion that the set should appear as natural as possible. He did not favor
much-decorated and elaborated set designs. He simply used the tools which were very
essential. The set-designers were instructed in advance that the designed sets should not
give the illusion of real rooms or locality. Just is the case with the theatre of Nanda
cycle. The plays are enacted in open space. The acting place is surrounded by the
audience. The bone-fire and lamps have been the traditional sources of the lighting
arrangement. Presently, some skeletal means of lighting arrangements are being used but
not extensively. The village courtyard is treated as the meeting place of gods, and the
surrounding houses as divine mansions or hermitages.

Assuming the Roles of Material Objects
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In ‘Gopichand’ play, actors are asked to act as certain material objects as the situation
demands. Sometimes, they become the trees by raising both their hands and so on. They
are often used as if they are equipments, natural objects, animals and so forth just by
showing certain gestures suitable to reflect the image. When Gopichand flees through the
seven gates of his palace to become a Sanyasi (an ascetic), the gates are shown by pairs
of men holding high their joined hands. In a Brechtian way, they become human sets.

Plenty of Masks and the Function of Masks in Epic-like Theatre

Brecht writes that the first condition for achievement of the ‘Alienation Effect’ is that
“the actor must invest what he has to show with a definite gest of showing.”’® In the
theatre of Nanda cycle, most of the characters don masks. They are distinguished by
wearing particular masks. They do not have the opportunity to show histrionics. There is
no place for the use of eye movements and facial expressions while performing as the
actors have to act with their faces utterly covered with the masks suitable for particular
characters.

‘Mwa:r-Morin’ episode has many instances of the use of gestures and mimes. When the
reader of a letter brought in by a postman informs Mwa:r that his wife’s leg has been
fractured and rendered useless. Mwa:r speaks nothing, but only moves his head and
looks obliquely at the reader. When ‘Bhaan’ asks him to describe the means and manners
of his journey. He only makes mimetic actions of his travelling on a bus. Walking on
foot is shown by trotting. Reaching to the high altitude is shown by climbing up.

‘Laata-Laati’ episode provides a huge amount of entertainment with the help of gestures
shown by its protagonists. When asked by ‘Bhaan’, Laata starts showing the gesture of
massaging Laati’s feet, upwards her legs and towards the thighs much to the amusement
of the audience. He sometimes holds her feet in a painful grip. Infuriated by this gesture,
Lati retaliates by kicking him back but Laata keeps pulling her leg and when she falls, he
drags her around the arena.

The whole myth of ‘Gopichand’ is enacted through dance mimes. The two male and
nine female characters enact their parts dancing and alternatively interacting in mimetic
ways. The actors seem to be conveying the story by making use of gestures and mimes
and, thus, averting any chance of any kind of illusion of reality.

Everything is Natural, No Imposition of Doctrines of Theatre

The actors of the theatre of Nanda cycle never had the privilege to have a director
indoctrinated in Brechtian theatre philosophy who suggested them to make extra efforts
to prevent the audiences from having hypnotic tension or empathy. They were never told
how the alienation effect is achieved. This is rather an inherent quality of this theatre.
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The Bhaan is not only the director, narrator, musician, anchor, all in one, but also acts
inadvertently as a reporter, describing what has gone before and what is going to happen.
Narration in Brechtian theatre was used to jolt the audiences from immersion, and
fascination.

The Bhaan, while narrating, never pretends to seek the concentration or attention of the
audience. He directly addresses the audience and characters. Purohit writes on ‘Narad’
episode, “...Narad begins the ritual of the dance-drama performance of the day, singing
the myth of origin. With the progression of the myth, the other masked characters appear,
the ‘Bhaan’ addresses them straight, and they enact their parts”11

No Illusion of Reality or Hypnotic Tension

There is no scope for the illusion of reality or hypnotic tension in this theatre. Even the
characters are often found talking to the audiences. Even the audience is sometimes
required to be the part of the enactment. Instances of the conversation between spectators
and characters are abundant. Here is an example from ‘Mwa:r:-Morin’ episode:

The Postman delivers a letter, supposed to have come from his wife, to Mwa:r. As
Mwa:r is illiterate, a man from the spectators comes and reads the letter for

him:

Mwa:r: Read my letter, please! (Looks askance)

Reader: A letter has come! From Morin, your wife (says loudly as if
Mwa:r were hard of hearing).

Mwa:r: Read, then, what is written in it?

Reader: (In the same pitch reads) Her leg has been fractured. One of the
legs has been rendered useless, says the letter!

Mw:r: (Only moves his head, looking obliquely at the reader, and speaks
nothing.

Reader: (reading) Her nose has got twisted.*?

Another example of the audience taking part in the enactment from ‘Laata-Laati’
episode would prove the point:

Bhaan: Take out your ‘Yagyopavit’ (sacred thread).

Laata: (With great difficulty, pulls it out)
(Now another of the senior members of the community enters.)
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The member: O, Laata, burn incense to gods.™
To Conclude

It can thus be conclusively said that in as much as the Brechtian Theatre rigorously tries
to encourage the audience to forget that they are watching the play so does the theatre of
Nanda cycle. However in the latter the effect is not labored but is the natural outcome of
the traditional structure. It is in fact also the character of the pan-Indian theatre tradition.
The audience never forgets where they are and why they are present there. The theatre of
Nanda cycle inherently has all those elements which Brecht, throughout his life, tried to
employ in his theatre to achieve ‘A-effect’ or ‘alienation effect’.
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English for Engineering Students
A Discussion and Some Practical Suggestions for Syllabus
Construction

G. Immanuel, M.A., Ph.D. Research Scholar

Certain Items That We Should Keep in Mind

Teachers of English should keep the growing need for English skills in mind while designing the
English syllabus and in adapting the right methodology of teaching English to technical students.
English is no longer a subject in the curriculum but an indispensable learning tool.

Since teachers deal with technical students it doesn’t mean that only Technical English has to be
taught. Technical English for Technical Students - is it simply a fancy? Or does Technical
English Teaching (TET) for Engineering Students develop the communicative capability of the
technical graduates? What is the objective of Technical English introduced in the curriculum of
Anna University? Does the syllabus serve the purpose for which it was framed? What is the end
result of it? Where should the change be?

THE SYLLABUS OF ANNA UNIVERSITY CHENNAI (BE/BTECH) -
R2008/AFFILIATED INSTITUTIONS COMMON SYLLABUS -
First YEAR — HS2111 TECHNICAL ENGLISH:

Aim
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To encourage students to actively involve in participative learning of English and to help them
acquire Communicative Skills.

Unit- | Focus on Language (24)

Tenses — Word-Formation with prefixes and Suffixes — Same word used as different parts of
speech — Active and Passive Voice — ‘If” conditionals — Reference and link words — Compounds
nouns — Adjectives — numerical adjectives — Comparative adjectives — Modals — Subject-verb
agreement- Reporting verbs (direct and indirect) — Relative pronouns — preposition- prepositional
phrases — phrasal verbs — Question types — Cause and effect — Infinitives and gerunds —
Imperatives

Unit — 11 Listening (20)

Listening for general content — Listening for specific information — Listening for note-taking —
Listening and make inferences — Listening to recorded telephone conversations — Listening tp
reports and audio texts.

Unit — 111 Speaking (20)

Pronunciation — Accent — Eliciting information — Self and peer introduction — Conversation
practice in different situations — Oral presentations on various topics — Debates — Describing.

Unit — IV Reading (24)

Predicting the content — Skimming the text for gist — Scanning for specific information —
Analysing and interpreting information from bar charts, flow charts, pie charts etc. Logical
sequencing of sentences — Study reading — Extensive reading (reading general texts).

Unit V Writing (32)

One sentence definition and extended definition — Paragraph writing — principles of writing a
paragraph — report writing : industrial visit / accident/ progress report/ feasibility report/ -Project
proposal — Formal Letters: Letter to the editor / job application with resume/ letter calling for
quotations/ placing orders/ making complaints — recommendations — instructions — Checklists.

For the Internal Assessment and End Semester Examination the following pattern will be
adopted:

Unit | — Focus on Language : End semester — Part — A ( 10 questions ).
Unit Il — Listening - Speaking : These two units will be covered in Internal.
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Unit — 111 — Speaking Assessment as per regulation 2008 (as applicable to lab based theory)
Unit — IV — Reading: End Semester — Part-B (2 Questions)

1) Reading Comprehension (Question 11)

i) One more question from the same unit.
Unit V — Writing: End Semester — Part B ( 3 Questions) (120 Periods)

(indiastudycenter.com)

Are we able to achieve the said aims practically?

The components stated under Unit-1 impart basic knowledge of grammatical elements in English.
However these elements have been taught from the fourth standard in the State Board syllabus.
In the CBSE syllabus, these basic elements are taught from the first standard level. So roughly
students are exposed to such basics for an average of 7 years. I feel it doesn’t make any sense in
teaching the same basics again at the collegiate level for the engineering students. May be the
syllabus might be framed keeping in mind the rural learners but the question is what about
students with the English background? Won’t it be a repetition since nothing significant for the
use of English is focused upon here?

As English teachers what are we supposed to do? What kind of methodology are we supposed to
follow?

Analysing Unit — 11 Listening (20)

The syllabus calls for lessons to develop the listening capability of the students and to expose
them to the fields of Listening-Understanding, Listening-Speaking, Listening-Reading and
Listening-Writing. But here too English teachers face a very critical problem - the so-called
“Examination Point of View Teaching (EPVT)” and “Hundred Percentage Result Gaining
Teaching (HPRGT).”

e Are we really serious about developing listening skills of the students?

e Do technical students realize the importance of listening in their first year?

e Are we teachers taking conscious initiative to make students understand the significance
of listening?

e Do Self-financing Engineering Colleges provide well-equipped language labs with many
listening components?

Analysing Unit — 111 Speaking (20)
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Enough components and activities are available to enable students to start practicing speaking
skills.

e Do our students express themselves? How can they be helped to overcome their
initial reluctance?

e Are we teachers competent enough to introduce new activities which make
students express themselves without being self-conscious?

e Do we teachers embrace a Silent Class where students are not allowed to express
themselves or speak?

Unit — IV Reading (24)

When one hears the word reading, what strikes the mind of the teacher is Reading
Comprehension. Teachers generally give many passages with few questions to the students and
permit them to answer the question by themselves. What happens is the students accept and get
involved in the process of reading the text without understanding the concept and the context of
it. They answer the questions for the sake of answering and the final result is irrelevant
utterances.

e Does this practice make a student a good reader?

e Do teachers play a predominant role with respect to imparting reading skills?

e As teachers do we have patience to allow our students to read a text or a passage

and correct their errors in reading and also to permit our students to reflect on it?

Unit — V Writing (32)

The components prescribed under Unit — V are the most essential ones for a technical student to
imbibe and also they are useful in day-to-day life. We teachers definitely give much prominence
to writing and also we try to render our “hundred percentage” efforts to teach students the
components prescribed under this Unit as at least some competence students must have to pass
the examinations in all the subjects they study. Even in developing writing skills:

e Do we move forward further to attract students to increase their writing capability
by providing them opportunities to write something over above what is not
prescribed or mandated in a course?

Effectiveness of the Syllabus

With a “comprehensive” syllabus like this, are we able to produce good communicators? Or, in
other words, are we enabling students to improve their performance in all the four skills?

Sources of Problems
1. English teachers would have studied English literature up to the post-graduate
level. Some would have done their post-doctoral research before they become
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English teachers. If these English teachers are asked to handle literature classes,
they would do it with much enthusiasm and teach literature with great interest and
competence. But, the problem is that Technical English Syllabus is totally
grammar-oriented and skill-oriented. And teachers keep their focus on the
performance of their students in the final examinations point.

2. Self-financing Engineering college classes receive mixed-ability groups of
students. So, the teachers are exposed to a scenario where they have to handle the
above average (intelligent), average and the below average groups of students in
the same classroom and also within the same hour. The gap between these groups
is wide indeed. How do we bridge the gap?

3. The mindset of the students in the affiliated engineering colleges is totally
syllabus-oriented or examination-oriented. They have many technical subjects to
study and master. English happens to be one among the many. Because the
English course is titled Technical English, students expect the syllabus to cover
technical material. If teachers try to convert English classes into skill set
development classes, then the English teachers will be charged that they do not
follow the syllabus. Students will complain about the non-completion of the
syllabus. Students are customers expecting to pass the examination in the subjects
they study. So, students are also examination-oriented.

4. Though English plays a major role in technical education, choice of career, and
ultimate success in the chosen fields, English is placed and seen only in the
supporting position, support for the major subjects. English teachers are treated
only as staff that supports major technical departments. So, English is given least
preference in all affiliated Engineering Colleges. There also seems to be an
assumption in the minds of administrators that students can themselves study and
pass the English examination.

5. Syllabus is framed keeping in mind the four major skills LSRW. Writing skills are
examined to some extent. What about the other skills (LSR)? If syllabus framing
committee feels that Listening, Speaking and Reading need not be examined, why
such inclusion of other skills in the syllabus? What is the end result of it? Neither
teachers nor students are serious about teaching or learning LSR.

Solutions Suggested
This paper suggests a few solutions for the problems highlighted above. They are as follows:

1. Literature is the reflection of life through which one can learn much about life.
Both Language and Life skills are important for the students. Literature comprises
of both. A teacher using a piece of literature can teach language skills as well as
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life skills. Class becomes lively with communicative teaching method where
interaction plays a major role and where literature can also play an important part.

2. To handle mixed-ability groups, students immediately after admission can be
asked to write a test in English to test their proficiency in the English Language.
Based on the results, the students are put into Stream A, Stream B, and Stream C.
Stream A: above 60%, Stream B: above 40% and Stream C: below 40%.
Syllabuses can be framed accordingly. This helps the teachers also to be clear
about the level of the students whom they deal with.

3. Till the higher secondary level, the students consider English to be a subject and
both teachers and students automatically assume the same view even in the higher
education level. The university should make it clear through the syllabus,
examination scheme and the evaluation that English is a tool for communication
and no more a subject. Then theory teaching will be very less and more practice
sessions can be introduced.

4. If the examination pattern and evaluation method are changed, better performance
will result. We may allot 40% for the written exam, 20% for listening and
responding, 20% for reading and expounding and 20% for Speaking. This would
help students focus on English and communication skills in a balanced manner.

Our goal is to enable students of engineering and technology to master in English in such a way
that they are able to develop better study skills even in mastering technical subjects and then use
English effectively in all spheres.
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Abstract

In this study, the classroom performance of the teachers working in the department of English at
University of Science & Technology, Bannu, Pakistan was assessed by their students using HEC
Teacher Evaluation Performa 2009. In almost all the areas of classroom performance, the
teachers’ performance was found good but the three weak aspects of their performance were:
inadequate time to complete the whole course, teachers were not very approachable and the weak
knowledge or thinking regarding the use of different teaching methods.

It is recommended that the teachers may complete their course, outlines may be reviewed
according to the time span of the semester; they should participate in different seminars and
conferences as a resource person, and should attend different workshops regarding teachers
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training; to make themselves more approachable in their subjects and in improving their teaching
methodologies, especially in modular teaching approach.

Keywords: Teacher, Faculty, University, Performance, English, Department.

Introduction

The basic role for a teacher is to create an interesting classroom for students, so that the
students may feel comfortable with their learning. Students should be taught in a way that they
may feel pleasure while understanding the things. Narayani Karthik (2010) states five qualities of
a good teacher: inculcate the thirst for knowledge, discover and rear hidden talents, interact as
much as possible, innovative, be a role model for the students. Teaching is that profession where
the success of the teachers depends on the ability of the students but there have been such
teachers who have made even the worst of students the best of learners.

Knowledge and communication play a vital role in today's global challenge, be it in
business or personal affairs. Among the often used mediums for communication and knowledge,
the English language serves as a pivotal force in bridging barriers in communication which can
make or break international relations and state of affairs and new origins of knowledge.

Education in its broadest sense is any act or experience that has a formative effect on the
mind, character or physical ability of an individual. In its technical sense education is the process
by which society deliberately transmits its accumulative knowledge, skills and values from one
generation to another. And higher education includes most professional education and is strongly
vocationally or professionally oriented. Higher education differs from other forms of post-
secondary education. Colleges and universities are the main institutions that provide higher
education.

Evaluating English faculty effectiveness is important in nearly every institutions of
higher education. Assessing the effectiveness with which various functions are performed is
essential to a variety of important administration recommendations and decisions. It also
provides feedback which influences the faculty member’s self-image and professional
satisfaction. And it establishes a climate which communicates the institutions commitment to
professional improvement and confidence that every faculty member will make a valuable
contribution to the achievement of shared goal. Either this goal is being achieved or not by the
teacher, it demands teacher classroom evaluation. Writers on teacher evaluation agree that the
overarching purpose of teachers’ evaluation is to ensure that students are well taught. This
purpose embodies two generally recognized strands or categories; to improve teachers” work and
help them to keep pace with new knowledge about effective teaching, and guarantee teaching
quality. Improving teacher quality is the motive a university or education system may have when

Language in India www.languageinindia.com

11:7 July 2011

Safdar Rehman Ghazi, Ph.D., Gulap Shahzada, M.Phil. and Azhar Mehmood, Ph.D.

Teacher Classroom Performance - A Case Study of English Department, UST Bannu, Pakistan 131



http://www.buzzle.com/authors.asp?author=52516

it conducts teacher’s evaluation. University and system seek quality assurance through using
evaluation to assess basic competences of the teachers.

One set of characteristics of good teaching, extracted from research studies and summarized
from the individual lecturer's point of view includes:

e A desire to share your love of the subject with students

« An ability to make the material being taught stimulating and interesting

e Anability for engaging with students at their level of understanding

e A capacity to explain the material plainly

e A commitment to making it absolutely clear what has to be understood at what level

e Showing concern and respect for students

e A commitment to encouraging independence

e An ability to improvise and adapt to new demands

e Using teaching methods and academic tasks that require students to learn actively,
responsibly and co-operatively

e Using valid assessment methods

o A focus on key concepts and students misunderstandings, rather than covering the ground

e Giving the highest quality feedback on student work

o A desire to learn from students and other sources about the effects of teaching and how it can
be improved.

From research evidence, econometric analyses have equivocally demonstrated that, in
fact, some teachers are dramatically more effective than others and that these differences have
lasting effects on student learning (Rivkin, Hanusahek, and Kain, 2005; Sanders and Rivers,
1996). But what makes a great teacher? Some people are of the opinion that teachers are born.
But Ukeje (1991) is of the view that teachers may be born but a good teacher is born and made.
Maduabum (2009) explained that this is because teaching is both an art and a science. Some
aspects of the art of teaching may be innate, but the science of teaching has to be cultivated
Maduabum (1986) has argued that having knowledge and transmitting knowledge are two
different things. Some people have both abilities but many do not. The ‘born teacher’ exists but
he is a rare bird! (Maduabum, 2009). However, ability to transmit can be acquired if one is not
lucky enough to be born with it.

Objectives of the Study

This study was conducted with the following objectives:

1. To assess the university teachers’ classroom performance working in the English Department
using Teacher Evaluation Form (2009) prescribed by the Higher Education Commission of
Pakistan.
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2. To discover the strong and weak areas of teachers’ classroom performance of English
Department as assessed by the students.

3. To give valuable and practical recommendations for the improvement of teachers’ classroom
performance at higher education level.

Research Methodology

This study was descriptive in nature and was conducted to investigate the teachers’
classroom performance in the department of English at university of science and technology
Bannu, Pakistan.

Population

Most institutions employ a “student rating” system to assist in the evaluation of
instruction. Obtaining student feedback is not only a relatively simple procedure but also is one
which has considerable credibility for several reasons. Observations about student learning, the
object of instruction, are made by those who have been personally affected. An enormous
volume of research supports the credibility and validity of student ratings. Therefore, the
students of English department of University of Science and Technology Bannu, Pakistan
constituted the population of this study.

Sample

Twenty one enrolled students of the English department were taken as a sample using the
simple random sampling technique.

Research Instrument

A number of instruments and techniques were available to assess the performance of the
faculty e.g. Teacher Performance Assessment Instruments (TPAI) (Hsiung & Capie, 1987), its
derivative, Teacher Assessment and Development System -- Meritorious Teacher Form (TADS-
MTP) (Lovelace & Martin, 1984), and the Florida Performance Measurement System (FPMS)
(Peterson, Micceri & Smith, 1985) but the researchers found the best fitted to the local
environment that was HEC, Pakistan developed Teacher Evaluation Performa, 2009. Therefore,
a questionnaire (Teacher Evaluation Standardized HEC form 2009) was used for the collection
of data. Questionnaire consisted of twenty statements on five point Likert scale. The distributions
of questionnaires were made by personal visits of the one of the researchers’ student of Institute
of Education & Research, University of Science & Technology, Bannu, Pakistan.

Analysis and Interpretation of Data

The collected data was analyzed and tabulated and interpreted in the light of the
objectives of the study. Statistical technique percentage was used to analyze the data.
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Table 1 shows:

I. 52% students are strongly agree, 38% agree, 5% somewhat agree, 5% disagree with the
statement that “the teacher is prepared for each class”.

il. 62% students are strongly agree.” 33% agree and 5% somewhat agree with the statement that
“the teacher demonstrates knowledge of the subject”.

Iii. 24% students are strongly agree, 43% agree, 29% somewhat agree and 5% strongly disagree
with the statement that “the teacher has completed the whole course”.

iv. 52% students are strongly agree, 38% agree, 5% somewhat agree and 5% strongly disagree
with the statement that “the teacher provides additional material apart from the text book™.

v. 48% students are strongly agree, 43% agree, 5% somewhat agree and 5% disagree with the
statement that “the teacher gives citations regarding current situation with reference to Pakistan
context”.

vi. 52% students strongly agree, 43% agree and 5% disagree with the statement that “the teacher
communicates the subject matter effectively”.

Vii. 67% students strongly agree, 29% agree and 5% somewhat agree with the statement that “the
teacher shows respect for the students and encourage them to participate”.

viii. 43% students are strongly agree, 43% agree, 10% somewhat agree and 5% strongly disagree
with the statement that “the teacher maintenance an environment that is conducive to learning”.

iX. 52% students are strongly agree, 29% agree and 19% somewhat with the statement that “the
teacher arrives on time”.

X. 43% students are strongly agree, 38% agree, 14% somewhat agree and 5% disagree with the
statement that “the teacher is fair in examination™.

xi. 52% students are strongly agree, 43% agree and 5% somewhat agree with the statement that
“the teacher was available during the specified office hours and for after class consultations”.

Xxii. 67% students are strongly agree, 29% agree and 5% somewhat agree with the statement that
“the teacher really motivates students to do their best work™.
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xiii. 24% students are strongly agree, 24% are agree, 19% somewhat agree, 14% disagree and
19% strongly disagree with the statement that “the teacher is just not very approachable”.

Xiv. 67% students are strongly agree, and 33% agree with the statement that “you usually get
helpful advice if you are having difficulties with work”.

xv. 57% students are strongly agree, and 43% agree with the statement that “on the whole
teachers are really enthusiastic about teaching students”.

xvi. 67% students are strongly agree, and 33% agree with the statement that “the teachers explain
things clearly”.

xvii. 57% students are strongly agree, 29% agree and 14% somewhat agree with the statement
that “there is a good variety of teaching methods used on this course”.

xviii. 43% students are strongly agree, 52% agree and 5% disagree with the statement that “the
teacher gives constructive feedback on the work you do”.

XiX. 29% students are strongly agree, 24% agree, 14% somewhat agree, 29% disagree and 5%
strongly disagree with the statement that “teacher never seems to think about the demands made
by other modules”.

XX. 71% students are strongly agree, 14% agree, 10% somewhat agree and 5% strongly disagree
with the statement that “students are actively encourage to participate in class discussions”.

Findings

The findings were elicited from the analysis of data and its interpretation, stepwise findings were
as under:

90.47% students agreed that “the teacher is prepared for each class.

95.23% students supported that “the teacher demonstrates knowledge of the subject”.
66.66% students claimed that “the teacher has completed the whole course”.

90.47% students confirmed that “the teacher provides additional materials apart from the
text book™.

5. 90.47% students agreed that “the teacher gives citations regarding current situations with
reference to Pakistani context”.

95.23% students supported that “the teacher communicates the subject matter effectively.

7. 95.23% students claimed that “the teacher shows respect towards students and encourages
class participation”.

el A

o
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8.  85.71% students confirmed that “the teacher maintains an environment that is conducive to
learning”.

9.  80.95% students agreed that “the teacher arrives on time”.

10. 80.95% students supported that “the teacher is fair in examinations”.

11. 95.23% students claimed that “the teacher was available during the specified office hours
and for after class consultations”.

12. 95.23% students confirmed that “the teacher really motivates the students to do their best
work™.

13. 47.61% students agreed that “the teacher is just not very approachable”.

14. 100% students supported that “students usually get helpful advice if you are having
difficulties with work™.

15. 100% students claimed that “on the whole teachers are really enthusiastic about teaching
students”.

16. 100% students confirmed that “the teachers explained things clearly”.

17. 85.71% students agreed that “there is a good variety of teaching methods used on this
course”.

18. 95.23% students supported that “the teacher gives constructive feed back on the work you
do”.

19. 52.38% students claimed that “teacher never seems to think about the demands made by
other modules”.

20. 85.71% students confirmed that students are actively encouraged to participate in class
discussions”.

Conclusions

From the above mentioned findings it can be easily concluded that in almost all the areas of
classroom performance, the teachers’ performance was good in the eyes of their students and the
weak areas of teachers’ performance were:

1.  The teachers do not complete the whole course.

2. The teacher is just not very approachable.

3. Teacher weak knowledge or thinking regarding the use of different teaching
methods/modules.

Recommendations

The analysis of data, findings, and conclusions provide a sufficient ground for the
following recommendations:

1.  The teachers should maintain their prevalent standard of teaching and try to improve it.
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2. The teachers should complete their course, if there are some complications regarding this
e.g. the course is difficult or lengthy, then the course outlines may be reviewed according

to the time span of the semester.

3. Teachers should be motivated to participate in different seminars and conferences as a
resource person and to attend different workshops regarding teachers training to improve

Sr. No | Area of Performance SA

A

SWA

DA

SDA

performance.

4.  Special training course conduction may be requested to the HEC (Higher Education
Commission) Pakistan, NAHE (National Academy for Higher Education) training wing for
the training of English department teachers to make them more approachable in their
subjects and in improving teaching methodologies, especially modular teaching for their

personal grooming.

Table 1
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1 Teacher’s preparation for class | f 11 8 1 1 0
%| 52% 38% 5% 5% 0%
2 Teacher’s demonstrations for f 13 7 1 0 0
knowledge of the subject
% | 62% 33% 5% 0% 0%
3 In time course completion f 5 9 6 0 1
% | 24% 43% 29% 0% 5%
4 Provision of the additional f 11 8 1 0 1
material apart from textbook
% | 52% 38% 5% 0% 5%
5 Giving citations regarding f 10 9 1 1 0
Pakistan current situation
% | 48% 43% 5% 5% 0%
6 Effectiveness of f 11 9 0 1 0
communications on subject
% | 52% 43% 0% 5% 0%
7 Showing respect for students & | f 14 6 1 0 0
encouraging participation
%| 67% 29% 5% 0% 0%
8 Maintaining conducive to f 9 9 2 0 1
learning environment
% | 43% 43% 10% 0% 5%
9 Teacher’s in time arrival in the f 11 6 4 0 0
class
% | 52% 29% 19% 0% 0%
10 Teacher’s fairness in the f 9 8 3 1 0
examination
% | 43% 38% 14% 5% 0%
11 Teacher’s availability during f 11 9 1 0 0
office hours and after class
% | 52% 43% 5% 0% 0%
12 Motivating students to do their | f 14 6 1 0 0

Language in India www.languageinindia.com

11:7 July 2011

Safdar Rehman Ghazi, Ph.D., Gulap Shahzada, M.Phil. and Azhar Mehmood, Ph.D.

Teacher Classroom Performance - A Case Study of English Department, UST Bannu, Pakistan 138




best work %| 67% 29% 5% 0% 0%

13 Non approachability of the f 5 5 4 3 4
teacher

% | 24% 24% 19% 14% 19%

14 Giving helpful advice if f 14 7 0 0 0
students having difficulties
%| 67% 33% 0% 0% 0%
15 Teacher’s enthusiasm about f 12 9 0 0 0
teaching students
% | 57% 43% 0% 0% 0%
16 Explaining things clearly f 14 7 0 0 0
%| 67% 33% 0% 0% 0%
17 Good variety of teaching f 12 6 3 0 1
methods used on this course
% | 57% 29% 14% 0% 5%
18 Giving constructive feedback f 9 11 0 1 0
on students’ work
% | 43% 52% 0% 5% 0%
19 No thinking about the demands | f 6 5 3 6 1

of other modules

% | 29% 24% 14% 29% 5%

20 Encouraging students’ active f 15 3 2 0 1
participation in discussions
% | 71% 14% 10% 0% 5%
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Pain and Suffering of Immigrants

This paper analyzes Kiran Desai’s second novel, The Inheritance of Loss, about which
Publishers Weekly comments thus, “It is a majestic novel illuminating the pain of exile, the
ambiguities of post-colonialism and the blinding drive for ‘better life’ when one person’s
wealth means another’s poverty” (cited from the inner flap of The Inheritance of Loss). This
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novel won the 2006 Man Booker Prize as well as the 2006 National Book Critics Circle
Fiction Award. It traces the pain, pathos, despair and agonies of the immigrants.

Kiran Desai touches also upon the minute issues concerned with immigration and the swings
between the East and the West. She describes her novel as a book that “tries to capture what
it means to live between East and West and what it means to be an immigrant” (Ghosh 13).
The novel examines the lives of immigrants in a very insightful manner.

The Issue of Immigration

Immigration is an old issue which has drawn out deep concerns throughout human history.
However, in modern times, the level of migration is very high for various social, political and
economic reasons. Immigration has become a global phenomenon and it affects many
nations and communities. Immigration and the related themes such as exile, diaspora,
dislocation, displacement, expatriation, assimilation, acculturation, up-rootedness, identity
and selfhood have become focal points in literature around the world.

Immigration is commonly defined as ‘permanent change of residence by an individual or a
group.’ It denotes movements out of a country into another country. In the Indian context,
recent migration in the 20™ century is voluntary and takes place largely for economic reasons,
which could include better employment opportunities, better utilization of the talents
individuals have and family re-union. In the past, say a few hundred years ago, migration
from India was not always voluntary in most cases as individuals and families moved as
plantation and bonded labor under colonial rule. Others such as members of service
professions, including merchants, followed this trend. And about a thousand years or earlier,
migration from India was caused by some spectacular successes of Indian rulers who were
able to win over distant lands through war, or through spiritual spread of the dominant
religious sects in India. The records of ancient migrations were very sparse and do not reveal
fully the mindset and the suffering and pain and pleasures of immigration. 19" century
bonded and plantation labor migration, however, resulted in some documented records by the
colonial rulers as well as migrant labor population. However, in the 20" century, the pain and
passion of Indian migrants became subject matter of many creative works.

Modern narratives indicate that the immigrants, whatever their reason for immigration, have
shared common experiences. The similarities as well as differences are based on their
conditions of immigration and period of stay in the adopted land.

Continuing Pain and Suffering in Immigration

Immigration proves a pleasant experience only to a few immigrants who succeed in
assimilating themselves with new geographical, cultural, social and psychological
environment (Agarwal V). To most of the immigrants, immigration is not a delectable
experience. They often find themselves sandwiched between two cultures. They find
themselves displaced with their fractured selves and lose their identities and accept the
dualities and multi-cultures. The sense of displacement, desire for the return to their roots,
feelings of nostalgia, remembrance of the homeland with a sense of loss that informs the
diasporic consciousness and the experience of a painful process of acculturation and
adjustment is common to all who have left their homeland for an alien land.
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Kiran Desai has very effectively portrayed these agonies of the immigrants living far away
from their homeland in her novel, The Inheritance of Loss.

The Inheritance of Loss

Kiran Desai presents the miserable life of illegal immigrants in European countries so
vividly. She also records the suppressed anguishes, agonies and sense of loss of the
immigrants. Immigration depicted in the novel shows the voluntary emigration to Europe in
quest of higher education or better living.

In fact, the novel examines the different phases of Indian emigration to European countries.
The First Wave of Immigration

The first wave of immigrants reaches there for higher education. Mr. Jemubhai Patel went to
England for higher studies. He never feels at ease there and is shocked to see slums and
squalor in the localities around Cambridge where he could afford to rent a room. But English
landlords do not like him, and even in the filthy cluster of houses he is refused
accommodation by twenty-two people before he could get space in the house of Mrs. Rice.
The house was so remote from the university that Mrs. Rice had so far got no tenant at all.
While young and beautiful girls avoid him because he "stinks of curry™ (39), even old,
hapless... blue-haired, spotted, haggard ladies are not interested in him: "For entire days
nobody spoke to him at all, his throat jammed with words unuttered, his heart and mind
turned into blunt aching things..."(39).

The result of all these humiliations is finally a warped mindset, hardly human, that continues
all through Patel's life in India where he keeps himself rigidly away from human
relationships. Mala Pandurang comments: "Yet despite his unhappiness as an alien in land,
he envies the English and loathes Indians and grows increasingly embittered by the
realization that he would be despised by absolutely every one, English and Indian both™ (94).

The Second Wave of Immigration

The second wave of immigrants is taken to Europe in quest of better living. They fall under
two categories: the Green Card holders and illegal immigrants (Shameem 51). Biju, the
cook's son, gets down at New York in search of better living. He is representative of
undocumented and illegal immigrants. His experiences are more poignant and diverse.
Through the experiences of Biju, the novelist presents the status of the illegal immigrants.

Here we would like to quote the opinion of Jhumpa Lahiri: “I think that for immigrants, the
challenges of exile, the loneliness, the constant sense of alienation, the knowledge of and
longing for a lost world is more explicit and distressing...” (Sinha 230).

Patterns of Loss
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Actually, the novel is about patterns of loss - the loss of selfhood, identity, nationality and
loyalty. Longing is the recurrent theme of the novel. The Indian immigrants in America long
for home, they long for love and they long for acceptance.

Carole Boyce Davies writes:

Migration creates the desire for home, which in turn produces the rewriting
of home. Home sickness or homelessness, the rejection of home or longing
for home become motivating factors in this rewriting. Home can only have
meaning once one experiences a level of displacement from it (Shameem
51-52).

A Shadow Class Living in Misery and Fear

Biju belongs to a ‘shadow class’ (102) of illegal immigrants who spend much of their time in
search of a better living in an alien land. As fulfillment of his father’s long cherished dream
that his son would be in America, Biju, “At 4:25 A.M., made his way to the Queen of Tarts
bakery” (75). He worked at various restaurants, moving from one ill-paid job to another.
Within three years, he had to jump from job to job as cook, vegetable chopper, dishwasher,
bearer, food carrier and what not, through the Queen of Tarts Bakery, Pinocchio's Italian
restaurant, Baby Bistro, Freddy's Wok, Le Colonial, La Salle, Brigitte's, Gandhi Café, etc.
He could not get proper job and accommodation because he overstayed in America without a
Green Card. His predicament was exploited by his employers by giving him minimum
possible wages. Even though, he tried to fit into the American Dream, he, in reality, finally
appears to be a misfit.

The narrative voice announces: “But I WAS so hard and YET there were so many here. It
was terribly, terribly hard. Millions risked death, were humiliated, hated, lost their families —
YET there were so many here” (189).

The novel depicts the profound sadness of Biju through his miserable existence in New York.
He used to paddle cooked food on his bicycle to the homes of the customers in the freezing
cold of America without sufficient winter clothes. "Biju put a padding of newspapers down
his shirt... And sometimes, he took the scallion pancakes and inserted them below the
paper..." (51). He starts looking for work in a place where he would not have to cook beef,
and ends up at the Gandhi cafe, run by Harish-Harry, who offers “free housing " (146) which
means sleeping in the kitchen below the restaurant, amidst the pots and pans and sacks of
masala, plagued by rats, “exulting in the garbage, clawing through wood, making holes that
Harish-Harry stuffed with steel wool and covered with bricks” (147).

The growing sense of frustration caused by his failure to find a satisfactory job and the
continuing green card problem makes Biju ill so much so that he begins to lose his temper:
“The green card, green card, the machoot sala oloo ka patha chaar sau bees green card that
was not even green. It roosted heavily, clumsily, pinkishly on his brain day and night; he
could think of nothing else” (190).

Kiran Desai also depicts the overwhelming feeling of humiliation experienced by the
immigrants like Biju. She records the inequity of a system, in which, as Mr. Kakkar, an
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Indian travel agent in New York says to Biju, “one side travels to be a servant, and the other
side travels to be treated like a king” (269).

Journey Home

After a long period of agony and humiliation, Biju books his return ticket tired of the pain
and existence. Biju makes the return journey home out of fear of the greatest loss than can
come out from one’s family.

Now he is not at all burdened by the memory of his stay in America: ‘There he was on his
way home, without name or knowledge of the American president, without the name of the
river on whose bank he has lingered, without even hearing about any of the tourist sights”
(286). Instead, he thinks of his reunion with his motherland. He feels satisfied: “Biju stepped
out of the airport into the Calcutta night warm, mammalian. His feet sank into dust
winnowed to softness at his feet, and he felt an unbearable feeling, sad and tender, old and
sweet like the memory of falling asleep, a baby on his mother’s lap” (300). He feels relieved
of ‘the enormous anxiety of being a foreigner', the ‘unbearable arrogance and shame of the
immigrant' (300).

Misery in the Home Land

Biju’s never ending tale of agony continues in his motherland GNLF men robbed all his
material possessions and even his dignity. “Darkness fell and he sat right in the middle of the
patch without his pride. Back from America with far less than he’d ever had” (317). At last,
he is completely dispossessed and made even poorer than when he left the country to pursue
the American dream. No escape or withdrawal from violence is possible for Biju and for
others like him, in this globalized world.
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The Role of Humour in the English Language Classroom

S. Kumaran, M.A., M.Phil., Ph.D.

This paper examines how humour in the English classroom can improve learning and
teaching English. Instead of analysing theories on humour, this paper tries to bring out the
necessity of humour in the classroom through “humorous” exercises.

Humour is not something that induces laughter, rather it acts as a wonderful means to
enhance the learning skills of the students. “Humor is the characteristic that makes something
laughable or amusing but humor in the English classroom has more than just the ‘effect to induce
laughter;' it brings together a chain-reaction by increasing the learner's motivation and self-
confidence which creates a positive classroom atmosphere for the smooth acquisition of the
language” (Chee 2006). Humour helps students to develop their analytical thinking skills and to
achieve command over the language in question.

Humour through Definition

Defining a popular term or concept in a manner that is unexpected brings out humour.
There is potential for this humour in the features that constitute a concept. However, this

Language in India www.languageinindia.com

11:7 July 2011

S. Kumaran, M.A., M.Phil., Ph.D.

The Role of Humour in the English Language Classroom 148




potential is not used in day to day language. Even to identify this potential you need some
analytical skills. More often than not, we notice this potential in a familiar term only after this
potential is revealed through the humorous twist given to the particular word or term.

The following list of humorous definitions demonstrates how analytical skills could be
achieved through humour:

1. Cigarette: A pinch of tobacco rolled in paper with fire at one end and a fool at the other.

2. Love affair: Something like cricket where one-day internationals are more popular than a five
day test.

3. Marriage: It's an agreement in which a man loses his bachelor degree and a woman gains her
Master.

4. Divorce: Future tense of marriage.

5. Lecture: An art of transferring information from the notes of the lecturer to the notes of the
students without passing through "the minds of either."

6. Conference: The confusion of one man multiplied by the numbers present.

7. Compromise: The art of dividing a cake in such a way that everybody believes he/she got the
largest piece.

8. Tears: The hydraulic force by which masculine will-power is defeated by feminine water-
power.

9. Dictionary: A place where divorce comes before marriage.

10. Conference Room: A place where everybody talks, nobody listens and everybody disagrees.
later on.

11. Ecstasy: A feeling when you feel you are going to feel a feeling you have never felt before.
12. Classic: Books which people praise, but do not read.
13. Smile: A curve that can set a lot of things straight.

14. Office: A place where you can relax after your strenuous home life.
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15.

16.

17.

Yawn: The only time some married men ever get to open their mouth.
Etc.: A sign to make others believe that you know more than you actually do.

Committee: Individuals who can do nothing individually and sit to decide that nothing can

be done together.

18.

19.

20.

21.

22.

23.

24,

25.

26.

217.

28.

29.

30.

31.
32.

Experience: The name men give to their mistakes.
Atom Bomb: An invention to end all inventions.
Philosopher: A fool who torments himself during life, to be spoken of when dead.

Diplomat: A person who tells you to go to hell in such a way that you actually look forward
to the trip.

Opportunist: A person who starts taking bath if he accidentally falls into a river.

Optimist: A person, who while falling from Eiffel Tower, says in midway "See | am not
injured yet."

Pessimist: A person who says that O is the last letter in ZERO, instead of the first letter in
word OPPORTUNITY.

Miser: A person who lives poor so that he can die rich.

Father: A banker provided by Nature.

Criminal: A guy no different from the rest... except that he got caught.

Boss: Someone who is early when you are late and late when you are early.
Politician: One who shakes your hand before elections, and your confidence after.
Doctor: A person who kills your ills by pills, and kills you with his bills.

School: A place where Papa pays and Son plays.
Life Insurance: A contract that keeps you poor all your life so that you can die rich.

Language in India www.languageinindia.com

11

: 7 July 2011

S. Kumaran, M.A., M.Phil., Ph.D.
The Role of Humour in the English Language Classroom 150



33. Nurse: A person who wakes you up to give you sleeping pills.
(http://www.slideshare.net/omar466/funny-definition)

In Aid of Creativity

Humour can be used to enhance the writing skills and to nurture the creativity of students.
When students are asked to write about something, they may take the process as a burden, boring
and laborious. On the other hand, if they are assigned tasks that are humorous in nature, they
may feel self-motivated to explore their hidden potential.

The following activity throws light on this possibility:

A boy, who is being disliked by his girlfriend’s father, writes a letter to his girlfriend
fully well knowing that his girlfriend’s father, who tries to stop their relationship, will definitely
read the letter:

"The great love that | have for you

is gone, and | find my dislike for you
grows every day. When | see you,

| do not even like your face;

the one thing that | want to do is to

look at other girls. I never wanted to

marry you. Our last conversation

was very boring and has not

made me look forward to seeing you again.
You think only of yourself.

If we were married, | know that | would find
life very difficult, and | would have no
pleasure in living with you. | have a heart

to give, but it is not something that

| want to give to you. No one is more
foolish and selfish than you, and you are not
able to care for me and help me.

I sincerely want you to understand that

| speak the truth. You will do me a favor
if you think this is the end. Do not try

to answer this. Your letters are full of
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things that do not interest me. You have no
true love for me. Good-bye! Believe me,

| do not care for you. Please do not think that
| am still your boyfriend."

So bad!! However, before handing over the letter to the girl, the boy told the girl to "Read
Between Lines"...

Between lines? Try yourself...
Read the Alternate Lines.. [ 1,3,5 etc... ]
It's so smart & sweet.... (http://www.anvari.org/fun/Truth/Love_L etter.html)

By reading between the lines one gets the following message:

"The great love that | have for you

grows every day. When | see you,

the one thing that | want to do is to

marry you. Our last conversation

made me look forward to seeing you again.

If we were married, | know that | would find
pleasure in living with you. | have a heart

| want to give to you. No one is more

able to care for me and help me.

| speak the truth. You will do me a favor
to answer this. Your letters are full of
true love for me. Good-bye! Believe me,
| am still your boyfriend."

Humorous Episodes for Learning English

Students can very well be assigned challenging humorous tasks, as shown above, to enhance
their writing skills and creativity. It does not mean that only an exercise on love letter writing to
be given, rather, the teacher and the students may identify their own contexts such as an informer
sending message to police, examiner sending a note to the squad members, the class leader
writing a note his teacher, etc.
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Common Errors in English can also be pointed out through humour. Today, the method is
widely used to make students understand correct usage. It is important to recognize that students
should develop their skill in identifying common errors that they and others commit in English.
This should be linked with the effort in eliminating such errors through conscious effort. Humour
can be used in all these processes.

Some Examples

Look at the following collection of “leave letters” or request for leave of absence, or
letters of request for vacation, etc.

1. An employee applied for leave of absence as follows:
Since | have to go to my village to sell my land along with my wife, please sanction me
one-week leave.

2. From an employee who was performing the "mundan” ceremony of his 10 year old
son: "As | want to shave my son's head, please leave me for two days... "

3. From the Administration department:
"As my mother-in-law has expired and | am only one responsible for it, please grant me
10 days leave."”

4. Another employee applied for half a day leave of absence as follows:
"Since I've to go to the cremation ground at 10 o’clock and I may not return, please grant
me half day casual leave"

5. Another leave of absence letter:
"I am suffering from fever, please declare one day holiday."

6. A request for the leave of absence to the headmaster:
"As | am studying in this school | am suffering from headache. | request you to leave me
today"

7. Another request for leave of absence letter written to the headmaster:
"As my headache is paining, please grant me leave for the day."

8. Covering note:
"I am enclosed herewith..."”

Language in India www.languageinindia.com

11:7 July 2011

S. Kumaran, M.A., M.Phil., Ph.D.

The Role of Humour in the English Language Classroom 153




9. Another one:
"Dear Sir: with reference to the above, please refer to my below...”

10. Actual letter written for leave of absence:
"My wife is suffering from sickness and as | am her only husband at
home | may be granted leave".

11. Letter writing:
"I am in well here and hope you are also in the same well."

12. A candidate’s job application:

"This has reference to your advertisement calling for a Typist and an Accountant - Male
or Female'... As | am both for the past several years and | can handle both with good
experience, | am applying for the post.

(http://www.funonthenet.in/forums/index.php?topic=34913.0:wap?2)

Teacher Preparation is Needed

One cannot deny the suitability of the above mentioned sentences in teaching Common Errors in
English committed in India. Such examples enliven the class atmosphere even as these provide
actual examples of our errors. What is needed is a devoted exercise in identifying and correcting
the errors. Both teachers and students need some training and preparation here.

Use of Jokes

Learning can also be achieved through the use jokes. It is well said that "Humor in the
form of a joke should be the spice of a lesson but it should not over-stretch the attention of the
class" (Gatt 2000). Through Jokes, it is possible to improve our skill in using sentence structures,
other grammar aspects, vocabulary, and critical thinking skills of the students.

Here below are some examples:

Short Jokes

1. Two boys were arguing when the teacher entered the room.

The teacher says, "Why are you arguing?"

One boy answers, "We found a ten dollar bill and decided to give it to whoever tells the
biggest lie."
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"You should be ashamed of yourselves," said the teacher, "When | was your age | didn't
even know what a lie was."
The boys gave the ten dollars to the teacher.

2. A nervous old lady on a bus was made even more nervous by the fact that the driver
periodically took his arm out of the window. When she couldn't stand it any longer, she
tapped him on the shoulder and whispered on his ear: "Young man...you keep both hands
on the wheel... I'll tell you when it's raining.” (http://iteslj.org/c/jokes.html)

Skills are Developed Using Humour

Through an analysis it is found that a teacher can make the class more interesting and can
transform even the dullest topics into impressive ones through humour. Humour enhances the
listening skills of the learners as the humour presented attracts their attention. Students recognize
the points being taught and they also remember all the time the purpose and context of such
learning, which may result in considerable reduction in errors.

To Conclude

What is needed is to develop a master list of humorous items for each class. The master
list can receive episodes from well-known movies, biographies, school plays, novels and poetry
pieces, in addition to other sources. In reality, once the students are introduced to this sort of fun
activities they are bound to identify suitable humorous items and even to create such items on
their own. However, there is also the danger that such activities can easily lead students into take
advantage of hurtful expressions, biases and prejudices. They may also tend to draw from sexual
metaphors. There are several things against which the teachers should take precautionary steps
while introducing humor as an important part of error recognition as well as learning correct
English usage.
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Art of Reading

Naseem Achakzai, M.Phil.

An act of reading is a skill that must be developed like a taste, which has scientifically
been enhanced, and is dealt now, as one of the scientific activities of human mind. It is
one of the prerequisites of our main current to deal an act of reading with a mind protocol
guided by theoretical and methodological technology on syntax, semantics, pragmatics
and poetics levels.

Reading once was a class room activity of scanning, skimming and inferring in our
schools and colleges levels. Now, reading is practiced on a scholarly level. The talent of
reading is a matter of decoding in a fractured, differed and deferred component on the
ground of deconstruction. On the other hand this creative performance is a procedure of
cognition within the boundary line of cognitive poetics and its effect on the readers is
considered as a land of impressionism, surrealism and relativism in its structural values.

An act of reading on a social, cultural, mythological, historical, psychological and
philosophical grounds demands a set rule from each above portions to decode a piece of
text with a qualitative and quantitative methods that performs the duty of pursuing a sign
system. This sign pursuing involvement of reading possesses the obstacles of a ‘play’ on
a ‘slippery ground — but this slippery ground like musical notes acquires different chords
of similarity, continuity and closure.

The process of reading turns to be the conscious of our consciousness, demanding
historical and classical knowledge as a background and a theoretical and methodological
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technology as a foreground with focusing and defocusing variations and rotations. A
human mind in the process of reading is always either in favour or search of a calm and
approachable setting like a stage performance.

Readers can be divided into two categories: the conscious and the unconscious groups
and these two main groups can once more be multiplied by many other sub-conscious or
unconscious categories. The conscious groups discovers and rediscovers values of
meanings on an academic, from Masters to PhD and an unconscious one uses it as an
activity of pleasure or experience, on its common and normal levels as patients. But it
cannot be denied that reading is creative, critical, adventurous, and now a days is a
theoretical and methodological act.
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The New Idiom of Soyinka’s Plays
A Perspective

V. N. Manjula, Ph.D.

The Plays of Soyinka

Wole Soyinka occupies a prominent place among the African writers.
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Poetry and dance create a renewed mythic awareness in the plays of Wole Soyinka, a great
African (Nigeria) poet and playwright. Nigeria with its varied social and communal patterns
has provided the rich background to his plays. The prevalent traditionalism becomes the focus.
The plays unfold, one after another, the high drama of life. Traditional ideas mingle with new
ideas. The traditional ideas are given a fresh lease of life, with the fusion of the old and the
new. Soyinka has to his credit fifteen plays in which he has made extensive use of Yoruba

mythology

Soyinka’s Background

Oluwole Akinwande Soyinka was born on July 13" 1934 in ljebu Isara. His parents Ayo and
Eniola came from adjoining kingdoms, ljebu and Egba. His father was a school supervisor. He
was brought up educated and worked until the age of twenty in what was then called the
Western Region of Nigeria and in Lagos. He went to primary school in Abeokuta and to
secondary school in Ibadan. After some months working in Lagos, he went to the University
College, Ibadan, an institution affiliated to the University of London. He then did an English
Honours degree at Leeds.

Soyinka has written articles about novels, poetry, films, plays and travel. His quotations are
drawn from philosophers, political scientists, historians, as well as literary and dramatic
sources. He is familiar with black traditions in The United States, South America and the
Caribbean as well as with European and African culture .His interest in the theatre began at
school, where he wrote sketches for “concerts” After he left school and before he went to the
University College in Ibadan, he began writing radio comedies.

Plays of Soyinka

Returning to Nigeria in 1960, he organized and promoted, wrote and directed with great
enthusiasm and to considerable effect. His plays gained more recognition than his novels and
poems.

Some of his well-known plays are The Lion and the Jewel (1963), A dance of the forests,
(1959) Kongi’s Harvest (1965), The strong Breed (1976), Opera Wonyosi (1977) and A play of
Giants (1984). His poems are Idanre and other poems (1967) and Ogun Abibiman (1977). His
prison diary, The man died (1972) and his poetry collection. A shuttle in the crypt (1972)
chronicles his traumatic experience as a political activist. Myth, Literature and the African
world (1976) is a collection of essays based on the lectures Soyinka delivered at Cambridge.

Acknowledged by many critics as Nigeria’s finest contemporary dramatist, and one of its most
distinguished men of letters Soyinka is also the first African to win the Nobel Prize in
Literature. He has rapidly emerged as West Africa’s most distinguished dramatist, and indeed
he rightfully claims attention as one of the foremost English-speaking playwrights.

Focus of This Paper
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This paper deals with the following plays: The Kongi’s Harvest, The Road, The Lion and the
Jewel and The Dance of the Forests.

The Kongi’s Harvest — the Pursuit of Power

The play The Kongi’s Harvest is a satirical exposure of the absurdity of human conditions in
the world, which is faced with its ultimate and stark reality when man is confronted with the
basic choices and basic situations of his existence. It is brilliantly structured to articulate a
dialectical confrontation of the old and the new.

The meaning is communicated through music. The play is a microcosm of the contemporary
political situation, a situation relevant to Nigeria. It opens with Oba Danlola, the king in
prison, together with some of his chiefs and followers. The king is condemned to remain there
until he agrees to transfer to Kongi, the honour of eating the first of the New Yam which
traditionally belongs to the king.

The head of the Yoruba Government is the Oba, the king, who rules both as a religious and
political head. Kongi’s lust for power becomes a devouring passion. Daodu, on the other hand
enhances the quality of life through diligent cultivation of land.

Each of these characters is affiliated with the power syndrome. The pursuit of power leads
them to an abysmal darkness, where there is nothing but destruction and self-annihilation.
Egoism leads the protagonist nowhere.

The great day arrives and it transforms the intentions of all the principal characters. Of the five
condemned men due to be reprieved, one hangs himself in prison and another, Segi’s father,
who escapes, is killed. Segi puts her father’s head in a copper salver which is passed from
hand to hand; until it reaches Kongi who is shocked and is rendered speechless when Segi
throws open the lid. It reiterates that Kongi has succeeded in producing destructive forces of
life, and proves to be the new spirit of Death and not the spirit of Harvest or resurgence.

Thus the play is an expression of conflict between the king Oba Danlola and the aspiring
tyrant Kongi, the conflict between Daodu and Kongi, the conflict between the rule of Danlola
and the rule of Kongi, the conflict among the people, the conflict between the individual and
the country which are powerfully expressed through songs, style of gesture, chorus, gestures,
dances along with the traditional drumming and playing of instruments.

The Road

The play The Road is on a road-side shack. Professor, one of the main characters of the play is
the proprietor of the ‘Aksident Store” where he sells the spare parts of the vehicles, which he
causes to crash by removing the road signs. Thus he makes money out of death on the road.
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Kotonu is an ex-driver who has recently witnessed an accident and refuses to drive again. He
thus becomes a psychological victim of the road.

Murano, who is knocked by Kotonu is in the agemo phase, a passage of transition from the
human to the Divine essence. He is possessed by Ogun according to Yoruba belief. Professor,
who desperately searches for the knowledge of the essence of death, keeps Murano with him.
The Egungun masqueraders are searching for their lost mask-bearer Murano. Their frenzied
violence increase as they sense his presence and in the final dance, Professor is being killed
accidentally.

In the play the basic conflict is between two protagonists, man and destiny, and will and
tradition. The play emphasizes that the only certainty in man’s life is reduction to nothingness-
Death is inescapable. The road is one avenue which leads to death. The road is a monstrous
man-eater, and man is a pilgrim who must travel. The theme is tragedy of human waste and
loss of life. Death is not a mere abstraction for them but a concrete foe. There is an air of
uncertainty about one reaching the destination and the lack of direction which characterizes the
lives of the characters.

Songs are used in the play to present life’s progress towards death that reduces everything into
nothing. It is a skillfully handled play with the fine use of songs. The songs in this play reveal
the form of a quest by man for the essence of death, which alone will explain the meaning of
life. It brings out the truth that loss of belief and conviction has produced the society in a state
of transition. The Road is punctuated by the rhythmic presence of masque for the dead. The
driver’s dirges are sung on the occasion of or about death which provide a thematic chorus,
closely commenting on and elaborating the central idea of death, disobedience to God and
sacrifice. All the songs are sung in Yoruba, which underlines their traditional validity and
customary strength, as well as isolating the theme of modern, straining away from the
traditional values.

The use of masks along with songs and music and the vivacious presentation of the characters’
bitter and disappointing experiences and serious issues of life such as death are striking.
Through the use of dance, mime, chorus, dirges, rituals, songs and music Soyinka emphasizes
the view that Death is inescapable. The songs further make the reader ruminate on the conflict
between man and destiny, will and tradition. It envisages death as inescapable and that man’s
life is reduced to nothingness. It focuses on the road as monstrous man-eater and man as a
traveling pilgrim. The uncertainty of reaching the destination and lack of direction is yet
another theme that the songs focus. Thus songs become a means of contemplation on the
serious issues of life and death in the play. The songs in the play The Road is a means of
contemplation of the road as a symbol of man’s quest for meaning of death and futility of his
actions in his attempts to master the road.

The Lion and the Jewel
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In the play The Lion and the Jewel, Soyinka proves that the use of songs accompanied by
music, dance, drum beating and mimes can be an effective and a stylish dramatic device. It is a
satirical comedy with flashbacks, ceremonies, music, songs and dance with the use of various
devices such as flashback, music, songs and ceremonies.

The play is unique, or even very unusual in combining acting, dancing, and singing. The
vitality of the play depends much on verbal wit, the ridiculous or theoretical proliferation of
language, on grotesque behavior and on those emotive moments which can only be adequately
expressed through music and dance.

The play is a triangular conflict between Lakunle, a school teacher, Sidi, the village girl and
Baroka, the village girl. The time duration of the play is only for a day as indicated by the sub-
titles Morning, Noon and Night. The scene takes place in the village centre of Ilunjinle.
Lakunle is a young man of twenty-three is in love with Sidi, who insists on paying the bride-
price. Due to Baroka’s manipulation, Sidi visits him where he seduces her. To the great
disappointment of Lakunle, she accepts to marry old Baroka.

The stagecraft adopted for the play adds to the vitality of characters depicted by Soyinka. The
‘energetic leaps’ and ‘gleeful and cackling laughter’ during the course of dance, song and
dialogue is a unique technique of Soyinka which highlights the African lifestyle. The songs
and folk music of the play, indeed, become a celebration of beauty, youth, marriage and above
all commemoration of African tradition and culture.

A Dance of the Forests

A Dance of the Forests is a play of an occasion, the celebration of Nigerian independence. In
the conception of the play, Soyinka brings together the idea of an important event among the
living and the dead, which he calls ‘The Gathering of the Tribes’ and the idea of a divinely
ordered confrontation between certain mortals and their historical prototypes of a distant age.
The play, however, deals with the contemporary society. The focus is on the struggle of man
against society and man, and the inevitable devaluation of ideals. Man’s growing
disillusionment with the world and society is reflected.

The living has invited two glorious forefathers to take part in a feast called ‘Gathering of the
Tribes’. Aroni, the lame one in the prologue, explains that instead of the distinguished spirits
he has sent two obscure spirits who are restless. They are the Dead man and the pregnant Dead
woman. In their previous life they the Dead man was a captain and the Dead woman was his
wife from the army of Mata Kharibu respectively. In the previous life they were linked in
violence and blood with four members of the living generation. The setting of the play is the
forest.

The play begins with the Dead man and Dead woman wandering in the forest seeking help to
find out whether they have come to the right place. On their way, they meet Adenebi, the
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council orator, Demoke, the carver, Obaneji, the Forest Father and Rola who refuse to help
them. The dead pair feels that they should not have obeyed to appear in the world of living.

As the play within the play begins, Aroni reminds the Forest Father that they have come eight
centuries back. The scene is Mata Kharibu’s court. The Queen uses her coquetry to attract the
poet but he does not respond to her. She also tries to flirt with the warrior, who is at present the
Dead man. The Queen in the present generation is none other than Rola. After that, the scene
switches to the present. When the Forest Father announces the moment of the welcoming of
the Dead, the Dead woman enters, no longer pregnant, but leading the half child (name of a
character) by the hand. The play ends with Demoke’s explanation of their sufferings of that
night and with Agboreko’s proverb.

Soyinka has extensively used songs, dances and drums throughout the play. The drumming
and the dancing continue without pause. He has used his extensive use of Yoruba language in
the songs. Masque, a musical drama with mime is one of the significant features of the play
which is mostly accompanied by music. The use of chorus of the future, the living tableau of
ants and the pantomime as medium of convention are effectively fused together to produce an
excellent theatrical effect.

The songs have been accompanied by pantomime, tableau, mime, dirges, masque, chorus and
drum-beating for many different purposes. These may be used for the preparation of the mind
of the audience, and/or for the announcement of the significant or dramatic turn of events.
They also bring out the existing religious beliefs and make the place lively and colourful. They
highlight a number of serious issues of life and death. They throw light on the culture and
tradition. The dances with the drum-beating along with songs focus on the mood and tone of
the play. The fusion of the traditional and modern pattern of living and thinking are most
effectively used to produce excellent theatrical effect.

The Function of Dances and Songs in Soyinka’s Plays

Soyinka has synthesized the different dance forms with songs, which have religious
significance. Dances in these plays become interludes between the main span of action. For
Soyinka, dance symbolizes the different aspects of religious beliefs and archetypal themes of
birth and death. The transition from the human to divine is brought out in the dance forms and
movements. Soyinka brings out the significance of African dance, the folk music and culture
in his plays.

Soyinka introduces a variety of dances, instruments of different kinds and lively drum-beating
along with songs. He prepares the minds of the audience with music in the background.
Sometimes dances before a song is introduced. His effective use of repetition of words and
striking stage directions with music dance and songs have added colour to his plays. Through
the use of songs in the play we experience an abundant supply of rich theatrical devices, a
cornucopia of techniques and representations.
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Songs deal with man’s predicament in the universe. They contrast the greed, the violence in
the world of politics and the quest for spiritual peace. Songs and folk music play a very
significant role in Soyinka’s plays. The use of songs, dance, tableau, pageant, pantomime and
mime accompanied by drum-beating enables the dramatist to compress many ideas precisely
and effectively. The drumming, the dancing and the shouting prepare the mind of the audience
for the most awaited moment of the play. Where there is a significant and dramatic change or
an exciting moment, when there is a turn of events, Soyinka has made use of music, songs,
music, dances, beating of drums and mimes.

Thus, the distinctive style used by Soyinka forms the new idiom for the theatre.
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Abstract

This paper attempts to explore the new lexical items used by Sufi Tabassum and Lewis
Carroll in their poetry. It also focuses on the different word formation processes used by
them and their relation with Yule’s classification. For this the hypotheses adopted were
whether or not new lexical items invented or coined by Sufi Tabassum in his book Tot
Batoot Collection involved same word formation processes as in Lewis Carroll’s selected
poem ‘Jabberwocky’ and whether or not the word formation processes involved in Sufi
Tabassum’s new lexical items in his selected poems are as productive as of Lewis
Carroll’s in his selected poem ‘Jabberwocky’. For this purpose their poems were
analyzed.

The analysis revealed that the new lexical items invented or coined by Sufi Tabassam in
his book Tot Batoot Collection had, to a large extent, the same word formation processes
as in Lewis Carroll’s poem ‘Jabberwocky’ but Sufi Tabassum’s lexical items are not as
productive as those found in Lewis Carroll’s poem.
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Introduction

One of the most striking properties of a language is that it has two sides: namely,
dynamic and statistic. Human language is unique in the sense that from a finite set of
words, it can generate infinite number of sentences. In other words, it has limited or
fixed lexicon and unlimited or generative syntax. So, lexicon or vocabulary represents
its static side and syntax represents its dynamic side. A close observation of this static
aspect of language shows that even new words or lexemes can be created out of
existing list of lexicon through word formation processes which are the processes of
creation of new lexical units through inflection, affixational derivation (prefixes,
suffixes), non-affixational derivation like through motivated words, compounding,
conversion, clipping, back formation, acronomy, borrowing, coinage etc.
(Sugioka, 2000)

Even in these processes some processes are highly productive while others are
unproductive.

As lexicology is basically the study of words, it is very difficult to define a word.
According to Bloomfield a word is a minimal free form or a word has normally one
stressed syllable. Sometimes it is defined as minimal meaningful unit of a language
with four definitions: orthographic word, morphological word, semantic word and
lexical word. While lexeme is the basic contrasting unit of vocabulary in a language it
is also known as head word of dictionary entries. These are known as the base form
out of which new word forms are derived in a language. So “phrasal verbs”,
“compound verbs”, and “idiomatic phrases” are all known as multiword lexemes.

There are many distinct processes using which new words are generated from existing
words in every language.

The Purpose of This Paper

In this paper the main purpose is to see how an eminent Urdu poet of 20" century Sufi
Ghulam Mustafa Tabassum (1899-1978), best known for his many poems written
for children, has invented or coined new lexical items in his selected poems Tot Batot
Collection. The Sufi has used existing lexical items in many novel ways.

Secondly, a comparative analysis is done between Sufi Tabassum’s Tot Batot
Collection and Lewis Carroll’s (1832-1898) poem Jabberwocky which is the part of
his novel Through the Looking-Glass and What Alice Found There (1872), which he
wrote to entertain Alice Liddell, daughter of the Dean of Christ Church. In Through
the Looking Glass like in Alice’s Adventures in Wonderland (1865), Carroll portrays
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an extraordinary dream world, a memorable cast of strange animals and characters
drawn with an extreme mixture of wit and humor and brilliant word play and logic
pushed beyond the limit. A few words which Carroll invented in this poem
Jabberwocky, namely, chortled (a combination of snort and chuckle) and galumphing
(possibly a blend of gallop and triumphant meaning moving along heavily and
clumsily) have become a part of the English language. The word jabberwocky itself is
sometimes used to refer to nonsense language. That is why Jabberwocky has been
called the king of neologistic (words or phrases created to describe new language
constructs) poems because it incorporated dozens of invented words.

Carroll invented puzzles, games, ciphers, and mnemonics for remembering names and
dates, poetical acrostics, a system for writing in the dark. (n.page).

Aims and Objectives
The research will:

1) Look into how did Sufi Ghulam Mustafa Tabassum invent new lexical items;

or

Is there any word formation included in his selection of poems Tot Batot
Collection?

2) Find out the how did he use these new words in his selected poems.

3) Also investigate how Lewis Carroll invented new lexical items in his poem
Jabberwocky.

4) Observe how Carroll used these coined words in Jabberwocky.
5) Also aim at explaining the similarities and differences in both these poets.

6) See to what extent these word formation processes involved in Tabussum’s
poetry are productive like Carroll’s?

Hypotheses

Whether or not new lexical items invented or coined by Sufi Tabassam in his book Tot
Batot Collection have same formation processes as in Lewis Carroll’s selected poem
Jabberwocky.
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Whether or not word formation processes involved in Sufi Tabassum’s new lexical
items in his selected poems are as productive as of Lewis Carroll’s in his selected
poem Jabberwocky.

Research Questions

1. How did Sufi Tabassum coin or invent lexical items in his selected poems from
Tot Batot Collection?

2. How did he use these new lexical items in his selected poems?

3. Did he use the same word formation processes as were used by Lewis Carroll
in his selected poems?

4.  Are Sufi Tabasum’s word formation processes as productive like Carroll’s or
not?

5.  To what extent Tabassum follows the word formation processes discussed by

Yule in his Theory of Language.

Literature Review

‘Word formation means the formation of new lexemes whereas according to Yule
(1996) word formation processes are ‘the study of the processes whereby new words
come into being in a language [...]’. Yule recognizes the following word formation
processes in his theory: compounding, affixation, conversion, clippings, blending,
acronomy, derivation, coinage, borrowing and back formation.

Through these processes the vocabulary of a language can be enlarged and new
lexemes can be created. There are many similar word formation processes recognized
in most of the languages (Wisniewski, 2007). Productivity in the content of word
formation processes means that these processes are responsible for the large part of
neologisms (Kortmann, 1999). Productive may be also described as “a pattern,
meaning that when occasion demands, the pattern may be used as a model for new
items” (Adams, 1973). Some processes are more productive than others like blending
is considered as the most productive word formation process.

The act of compounding takes place in our everyday language today. Green (1991)
defines compounding as ’a form of credit card that automatically subtracts a tithe of
any transaction and denotes it to the charity of the user’s choice.’

Similarly reduplication is found in a wide range of languages and language groups but
its level of linguistic productivity varies from language to language. In many
languages, reduplication is used in inflections to convey grammatical functions and in
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lexical derivations for creating semantic forms and linguistic forms of reduplication at
the lexical level have long been explored by formalist theories (Nadarajan, 2006).

Word Formation Processes in Urdu

Urdu language belongs to the Indo-Aryan family which is widely spoken in many
Asian countries like Pakistan, India and Bangladesh. Urdu has a strong Perso-Arabic
influence in its morphology and vocabulary as it includes words from Persian, Arabic,
Turkish, Sanskrit and Pashto languages (Riaz, 2007). Derived and compound words
constitute one of the four parts of Urdu grammar which are divided by Maulvi Abdul
Haq in his book of grammar Qawaid e Urdu.

In Urdu, compounding is really problematic especially in the joining of two words in
which the first part belongs to languages like Arabic, Turkish or Persian while the
second part belongs to other languages like Hindi because coining in Urdu involves
two patterns: Arabic pattern and from any other language which has influences Urdu.
Wahiduddin Saleem in his book Vaza-e-Istilahat has discussed in detail all the
techniques, patterns and sequences involved in coinage of words and phrases in Urdu.

Reduplication is used not only in Punjabi and Hindi languages but also in Urdu
language in the mixed codes like roti, viti, khana, vana. But sometimes only change in
the initial consonant or vowel occurs. This phenomenon has been observed in the
varieties of English spoken by the speakers of South Asian origin (Romaine,1995).

Methodology
Qualitative method is used with analytical approach.
Design for this study

For this study the book of selected poems Tot Batot Collection (1992) by Sufi
Tabassum and Lewis Carroll’s poem Jabberwocky were selected and they were
compared to see how they both have coined new words and what types of word
formation processes were used by them and to what extent they fit in with Yule’s
classification of these word formation processes.

Discussion

Sufi Ghulam Mustafa Tabassum is a very famous poet of Urdu and has written many
poems on children with the creation of an imaginary character Tot Batot. He has
written three books.
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e Tot Batot Collection. (1992).
e Ab Sab Hain Tot Batot Mian. (2000).
e Jhoolanay.(1958).

In all these works he has tried to invent new words for creating newness, fascination
and amusement for the young readers. While doing so, he has created many new
words or lexical items which sound very familiar. Sometimes he combined two nouns,
sometimes he used reduplication and some other times he has transliterated some of
the words from English.

Similarly Lewis Carroll is known for his writing for children like Alice's Adventures in
Wonderland and Through the looking glass. He wrote imaginary stories and created
words and expressions and invented new meanings for words likes Alice's exclamation
“Curiouser and curiouser!”. He created expressions that are totally unique and his
manipulation of language is most suited to his writings.

His poem “Jabberwocky” is a satirical heroic ballad, discovered by Alice in Carroll’s
novel Through the looking glass. It is full of vocabulary which appears to be novel but
it has English attributes and its meaning within its context (Keedy, 2010).

Compounding

Compounding is a process by which a lexical unit consisting of more than one root
(usually two) which functions grammatically and semantically as a single word is
created. In other words, it means joining or putting together two words to form a third
one. It has different types like the neoclassical, the copulative and the exocentric
compounds.

Urdu compounding

English compounding

In Urdu compound words are difficult
to categorize whether as single or
multiple words. Urdu forms
compounding in three ways:

In English compounding involves
noun compounds. a) like noun +
noun (door bell),

1) by placing two words together
e.g.tfae, panr (entertainment).
dalrotr ( livelihood).

a). like noun + noun (door bell), noun

+ verb (bloodshed), possessive form

(cats eye), adjective + noun (black belt)
(entertainment)
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2) by putting a combining mark
between them like Quid e Azam
(leader of the nation).

b) Adjective compounds: adjective
+ verb (open ended).

3) by putting the conjunction between
two words, like subo sham, (every

c).Verb compounds: verb +noun(
lockjaw). Verb +adverb (comeback).

time). (Durrani, Hussain,2010)

d) Adverb compounds: adverb +
verb (down fall).etc

e) compounds are often not written
as single words but
separated or combined by a hyphen
(e.g. ice-cream)

Compounding in Sufi Tabassum’s and Carroll’s Poems :

In Sufi Tabassum’s poetry 1% type of compounding is seen in his poem “Tot Batot k
Murgay” (Tot Batot’s roosters).

Ik bola main lagarbaghaila
Ik bola main sher.

(1k bola ma~ lagor bayhela).
((1k bola ma~ sher)

The compound word lagar baghaila (lagar baYhela) is the combination of two nouns
“lagar” and “baghaila”. Both these words are two different lexical items in Urdu but
they are not used like this. “lagar” is already a combined word in Urdu as “lagar
bagar, lagar bhagga” which is of Hindi origin, meaning a beast of prey.

Similarly “bhaghail” is another noun of Hindi origin which means a young tiger or
panther. But Tabassum has combined these two different words to make a new
compound word which means “the most powerful animal” in the poem.
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Similarly in another poem “Tot Batot k Bhai”, (Tot Batot’s brothers) Sufi Tabassum
has done compounding by combining two nouns, i.e., noun +noun. In one of the verses
he says:

Ik khata hai garam pukoray (1k khata hae gorom pokore)
Ik khata hai barf malai (1k khata hae baraf maolai)

Again “barfmalai” is the combination of two nouns “barf” which is of Persian
original meaning “ice, snow” and “malai” is of Hindi origin which means “cream,
rubbing down a horse”. Normally in Urdu “barfgola” is used, not “barf malai”, but
Sufi Tabassum has not only coined this word but very successfully used this
compound word in his poem.

Another dimension of this compounding is that Sufi Tabassum has done the direct
translation of English compound word “ice cream”.

In Lewis Carroll’s poem “Jabberwocky” we do not find any compounding.
Coinage in Sufi Tabassum’s and Carroll’s Poetry

Coinage is an act of inventing new words or phrases in a language. Coinage is used to
describe scientific discoveries like “global warming” or to describe inventions like “X-
Rays”, or to make some rhetorical or political point. It is used even for slang.

Sometimes words are often imported from some other languages, like the word
“chapatti” from Urdu to English, “burger” and “pizza” from other languages to Urdu.

It is an interesting and common phenomenon in writings especially in poetry because
through imagination poets create an environment which is imaginary and give novel
and unigue names.

Coinage in Sufi Tabassum’s Poerty

In Sufi Tabassum’s poetry we see many new words related to characters like “Tot
Batot” ( name of a boy), “Geetu Gray” (name of a boy), “Tetu”,” Matu” (names of
boys) “Baby Papa” (name of a girl), “Gatu” (name of a cock), “Sumaja”, “Taja”
(names of a king) and “Totney” (name of people living in a place). In the same way
he has coined many new words like “Bagay Boat” (a vehicle), “Kathu Nungle,”
(name of a village), “Graon” (name of a village).
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All these words are the names of imaginary characters and places. There are also other
words which are coined by Sufi Tabassum which are not used by any one previously.

These are not found in known Urdu dictionaries like Azher ul Lugat, Gem Practical
Dictionary and Urdu English Online dictionaries we do not find these words.

In his poem “Tot Batot Na KheerPakai” there is one verse:

Aba ne di aik ikkani (oba ne di ekikkani)
Khalu ne di dedh davvanni (xalu ne di dedh davani).

The word ikkani itself means one penny and similarly davvani means two pennies, so
davvani can never be used as dedh( one and half). It means that Sufi himself has
manipulated Urdu language to fulfill his poetic requirements

Similarly in another poem Shamim Ki Billi, Sufi Tabassum writes a verse

Aik larki thi nani muni si (arkl ogki thi nani moni si)
Moti see or thun muthuni si (moti si or thon mothoni si)

The word “thun muthuni” is a new word coined by the poet himself.

While in Lewis Carroll’s Jabberwocky we see coinage to the extent that the writer
himself gave some explanation to several of the words he created.

Similarly Sufi Tabassum has used strange unknown names of birds and other creatures
like bandersnatch (a swift moving creature), borogove (A thin shabby-looking bird.,
Blending

Blending is a very creative word formation process in which the speaker merges two
words to make them a new word. In word formation processes, usually we combine
roots or affixes at the edges but in blending both the words are mixes up so much that
it is difficult to find out where one morpheme is coming to an end and the second is
starting (Kemmer, 2008).

Carroll blended many English words in his poem and created new words in the very
first line of the poem: Twasbrillig and the slithytoves.

The word slithy is the blend of two words “slimy" and "lithe.”. Similarly in line three,
he writes: All mimsy were the borogoves,
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Mimsy is the blend of “miserable" and "flimsy”. Likewise we see in the last line of
fifth stanza the word galumphing: He went galumphing back.

May be it is a blend of "gallop™ and "triumphant. Similarly in second stanza, we read
the following: O frabjous day! Callooh! Callay!

The word “frabjous” is the blend of fair, fabulous and joyous.

So, Carroll has used blending generously in his poem and all of these words have their
meanings within the context in which these are used, while in Sufi Tabassum’s poems,
the element of blending is somewhat missing.

Reduplication

Reduplication is a morphological process in which either the root, stem of a word or a
part of it is repeated. In many languages, reduplication is used in inflections. It is used
in lexical derivations. Reduplicatives are highly informal or familiar compounds with
the repetition of similar sounds. The difference between the two repeated constituents
may be in the initial consonants, or in the medial vowels like tip-top, zigzag, flip-flop,
etc.

While reduplication is found in a variety of languages, its level of linguistic
productivity varies from language to language and it is sometimes used
interchangeably with repetition. Repetition is a term which is used to indicate sounds
and concepts that are repeated in one form or the other to provide reinforcement and
emotional emphasis. It is widely used as a poetic device which occurs when a sound,
syllable, word, phrase, line, stanza, or metrical pattern is repeated to make it the basic
unifying device.

While in English Language, repetition is used to signify a more "expressive" tone or
figurative speech. Wang (2005) finds fundamental differences between reduplication
and repetition: reduplication exists at the lexical level while repetition exists at the
syntactical level.

Reduplication and Repetition in Urdu

Like many other South Asian languages, Urdu makes productive use of reduplication -
the repeating of part of words and repetition of words or parts of words to express such
notions as plurality, generality, repetition, and so on. (Maxwell, Browne, and Lynn.
2009).
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Across the South Asian linguistic area it is observed that Urdu has a construction in
which (1) the reduplicated morpheme is either the same or a single edit-distance from
the base morpheme and (2) a word can be echoed by a nonsense word to give the first
word a general sense.

The second word is sometimes formed by changing the initial consonant, usually to a
/v/ or a /§/ or, in the case of vowel-initial words, by adding the /v/ or /§/ to the

beginning of the word.

Reduplication occurs mostly in colloquial speech; it is considered highly informal
therefore is mostly missing in written Urdu.

It is extremely productive and can be used with loanwords as well as native Urdu
words but it is not used with personal names.

In certain cases, reduplication is also considered a single word by a native speaker, e.g.
fir, fir (“fluently”’) (Durrani, Hussain, 2010)

Adjective Reduplication

Adjective reduplication involves an alteration of the vowel, as in chup-chap, silently
from chup, silently. The echo element generalizes the meaning of the reduplicated
word.

Reduplication in Sufi Tabassum’s and Carroll’s Poetry

Sufi Tabassum has created or coined or neologized reduplications. He has generously
used reduplication in his poetry as in his poem Tot Batot k Bakri.

Boli” sun maray gol magol ( boli” sun mere gol magol)
Chalta jaor munna khole. (t/olta dza or mu na khol)

The word “gol mathol” (fat and foolish) is there in the lexicon of Urdu. Even the word
“gol mol” (dubious, vague, round-ish) as an adjective is there in the use but not
“golmagol”.

Similarly in his poem Tot Batot ki Appa about appa (sister), he says,

Zahir me aka baka hai ( zahr me~ aka baka he)
Laikin vobari laraka hai (lekin vo bori logaka hae)
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Although Turkish origin word “aka” was used by Urdu speakers in India as we can
find this word in “Maktubat e Hali 1928 Dsati,1948 which mean. Elder brother";
brother; friend, dear friend; dear sir. But, the word “aka baka” is also Sufi
Tabassum’s reduplication ( n.page). Similarly in another poem Ankra bankra hai Tot
Batot he says :

In main sab sae bara hai tot batot (tn me~ sab se bora hee tot batot)
Ankra bankra hai tot batot (a~kora ba~kara hee tot botot)

The word “ankra” is there in Urdu lexicon which came from Hindi origin as a noun
having the meaning of any iron, fishing hook. But Sufi Tabassum has created its
reduplication to convey the meaning “a very powerful person.”

The word “tot batot” itself is the best example of reduplication but Sufi Tubassum has
even made it more productive as he has created more words out of this. In his poem
“ras bhara malta hai tot batot” he says:

Totiyan ya batotiyan jo hain (totra~ ja bototia~ dz0 hee~)
Un sab se bara hai tot batot (unsobse barahe tot batot)

So Sufi Tabasum has used rhymed type of reduplication while in Carroll’s poem we
see an exact type of reduplication in which baby-talk like reduplication is used. In
Carroll says his poem in fifth stanza second line:

The vorpal blade went snicker-snack!

The word snicker-snack is related to snickersnee which means a large sword like
knife. Carroll has used to create another word snicker-snack. Similarly he has coined a
word through repetition as in the second stanza:

Beware the Jubjub bird, and shun
ThefrumiousBandersnatch!”

And in third stanza he says:

So rested he by the Tumtum tree,
And stood awhile in thought.

So, the words “jubjub” and “tumtum” and even “Callooh! Callay” are no words in
English but he has coined these in his poem.
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Conversion

Conversion is an extremely productive way of creating new words in English through
converting an item to a new word class without the addition of an affix. It can be from
verb to noun (a call), noun to verb (to glue), from noun to adjective (the garage is
brick).

Conversion can be partial conversion when a word of one class appears in a function
of another word class, e.g., the wealthy. And it can be full conversion assigning the
base to a different word class without changing its form, for example, from verb to
noun: answer.

Carroll in his poem Jabberwocky used this process. In the last stanza he says:

"Twasbrillig, and the slithytoves
Didgyre and gimble in the wabe

The word” gyre” is converted from “to go round and round” to a verb which means to
scratch like a dog.

Conclusion

To conclude it can be said that the new lexical items invented or coined by Sufi
Tabassam in his book TotBatot Collection have, to a large extent, the same word
formation processes such as coinage, reduplication, as in Lewis Carroll’s selected
poem ‘Jabberwocky’, but Sufi Tabassum’s lexical items are not as productive as of
Lewis Carroll’s.

Secondly Yule in his theory of language classified ten word formation processes:
compounding, affixation, conversion, clippings, blending, acronomy, derivation,
coinage, borrowing and back formation. Out of these Sufi Tabassum has used only
three processes, namely, compounding, coinage, and affixation.

Thirdly, the lexical analysis of the poetry of Sufi Tabassum and Lewis Carroll reveals
that a language may enriched by deliberate word manufacturing or coinage of new
lexical items. The creation of totally new words not based on other existing words is
possible and such coinage may become part of the lexicon of any language.
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Imparting Second Language Communication Skills to
Technical Students at the Tertiary Level

Nageswari. R., Ph.D. Scholar & Sundarsingh, J., Ph.D.

Abstract

Having found that Engineering students struggle in striking a balance between knowledge (tacit)
and use (Hymes, 1971)as far as conveying technical information in second language (L) is
concerned, this paper will suggest situational speaking tasks to develop specific language and
strategic competence in classroom environment. There is a gap between knowing and executing
in language for expression. Language ability is judged based on sound language knowledge and
strategic competence of the learner. Despite having enough knowledge, most of the learners fail
to communicate effectively in second language. The paper reports a study in which 34
Engineering students, in two groups, were made to undergo language activities based on concrete
needs analysis. Results revealed that there was a significant difference between the two groups
with students in the experimental group outperforming those in the control group on both
specific speaking and writing tasks.

Introduction

Conscious Grammar at Tertiary level is often considered a barrier for successful
communication. Learning language (L1) differs from acquiring the language (L2). Ellis (1985)
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says “The term acquisition is used to refer to picking up a second language through exposure,
whereas the term ‘learning’ is used to refer to the conscious study of second language” (p.6).
Learners acquire the first language grammar through natural learning, which helps them to
present their ideas without any grammatical hindrance. But they learn the second language along
with its grammar consciously so they tend to speak applying the rules of language with
grammatical restrictions. However, Krashen (1981) says, “Conscious learning may be used to
alter the output of the acquired system sometimes before or after the utterance is produced” (p.2).
Students at the tertiary level are only in the advantageous position as they have already learnt
grammar for more than twelve years of study in their school though they lack fluency of
expressing themselves. In this context, the present study focuses on recommending ‘language
acquisition’ method for mastering L2 for GenY tertiary level learners based on a research done
in this area.

Some may think that conscious learning helps to improve the linguistic competency. It
is said that linguistic competency depends on communicative competency and vice versa.
George Lukacs in his Ideology of Modernism suggested that abstract potentiality must be
transformed into concrete potentiality for fruitful communication. Though conscious learning
helps the learner to increase abstract potentiality, it often fails to contribute in appropriate
situations. Krashen calls the conscious awareness of rules as Monitor; he says that it can only be
a reference. The fundamental claim of Monitor Theory is that “conscious learning is available to
the performer only as a Monitor” ( p.3). Communication aims at conveying information but in
the monitored situation the learner concentrates on rules and fails to convey the message at
particular time. Conscious rules inhibit learners’ spontaneous conversation, and thereby pave the
way for psychological inhibitions.

According to Krashen (1981) psychological factors that inhibit acquisition are, “the lack
of interest in the target language, speaker’s self-consciousness, high anxiety, low aptitude, lack
of self confidence, extreme consciousness of the rules” (pp.34-39). Extreme consciousness of the
rules increases their anxiety and self-consciousness; high level of anxiety pulls learners from
their self-confidence, distract from the task of attending to and remembering new items.
Speaker’s high self-consciousness directs them to concentrate on opinions of others, self-
consciousness; decreases their aptitude, filters intake information. Attitudinal factors perform
two functions viz., ‘encourage intake and discourage intake’.

Dulay and Burt (1977) introduce the concept “socio affective filter” which insists that
high filters will acquire less of the language directed at them. Attitude of high affective filters
discourage the learners’ intake whereas low affective filters encourage and motivate the learners’
intake of second language. Overuse of rules discourages the intake motivational variable which
increases the fear of difficulty that results in poor performance.
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Excessive consciousness of rules in the acquisition must be avoided where a feel for
grammaticality alone is needed. Grammar must be felt by the learner. Krashen says, “The
Monitor under user does not seem to use the conscious grammar at all. The under-user typically
judges grammaticality "by feel", that is, he uses his subconsciously acquired system, rather than
a conscious grammar” (p.16). Subconsciously acquired system can be created through natural
language learning. Learning is more effective when it is active rather than a passive process.
Communicative activities in suitable environment with the assistance of qualified teacher help
them to transform the potentialities. Complete understanding cannot come from sound source
alone because in connected speech one sound runs into next. For example, ‘I like it’ sounds like
‘I lie kit’ ‘My name is Ann’ sounds like ‘My name Zan’.

Listening comprehension is needed as a first phase of development in the communication
skill. It is a complex and active process in which the learner understands the vocabulary and
structures, interpret stress and intonation. Listening activity increases the level of confidence to
express their ideas in the target language. Opportunity is provided for the acquirers to express
their feelings in task based language learning. David Nunan (2004) says “The task should also
have a sense of completeness, being able to stand alone as a communicative act in its own right
with a beginning, middle and an end” (p.4) .

Suitable tasks help the learners to face the reality where they concentrate on the
message/information/concept. Users’ attention is focused on meaning rather than grammatical
form. It helps the learners to confront mental laziness and think through the barriers that lie
between them and the stimulated implementation of their ideas. It provides the opportunity to see
unexpected outcomes.

Situational Speaking Tasks

Situational speaking tasks (SST) help learners to see the differences between concept and
reality. It can show the students themselves how much they know or don’t know. Students have
the chance to realize their potentialities while listening to others’ performances. For example,
they think to themselves, | could have said that! | know this stuff already! | said it better than
him! | can do better than this! Their mental plans and their behavior are reflected in this
particular activity and thereby their passive skills are revived. Group discussion table is an
ideally co- operative environment. “It is necessary to construct groupings to achieve a CO-
operative rather than a competitive or an individualistic goal structure” (Harmer 2001, p.120.)

SST is potentially dynamic where learners share their ideas and information in a natural
way. Each student has proportionally more chance to speak and to be involved in use of target
language. It promotes a positive atmosphere/affective climate. Motivation can be often improved

and self-expression could be explored. Research suggests that cohesive groups produce higher
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levels of academic achievement in conceptual learning, problem solving and meta- cognitive
learning than individual, competitive learning formats. Patterns of feelings, disagreements,
dominations, and the turn taking of the students reveal their attitude in the real situation. They
can acquire the basic structures of language as simple present, simple past and simple future
tenses through this kind of ‘grammar feel’ method.

Situation Topics Used
The following Situational topics were given to the leaners:

How do you enjoy the boring class?

Criticizing a movie in the coffee shop

Sharing experience of your love in infancy

Enhancing campus life with extracurricular and co-curricular activities
Best coffee in a restaurant

Roommate talking over the phone round about the clock and disturbing your sleep your
response and a little argument.

Ring tone in the mobile and changing the caller tune-

The time u got caught.....................

. Using laptops during the study hour —an interesting experience

0. Definition of family

ocoarwhE

Function of Tasks

Tasks assist learners to concentrate on conveying the message rather than the structure of the
language. Refining takes place through self-learning. They can rectify their errors by self —
correction. Action learning at the individual level focuses on the objective of learning. Constant
practice of this task makes the learners to ignore their consciousness of rules and achieve a
profitable development in their communication. Learners at tertiary level can face the reality and
react to it boldly when they feel the grammar. The present research has proved that the learners
make use of the ‘past knowledge’ of grammar while making utterances in second language. A
ground of 60 students was identified and various tasks were administered to them to assess their
ability to express themselves.

Evaluation and Findings

Evaluation has taken place after a period of three months of practice/teaching in the
Laboratory based on the tasks. Listening skills were evaluated, where students were asked to
recognize the correct words, and content of the record, and they were asked to answer the
questions regarding the speech/dialogue they heard. SST tasks were conducted where aspects of
production such as fluency, accuracy, complexity and their self-confidence were noted for
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speech evaluation. Accuracy was evaluated by noting the ability to avoid error in performance,
possibly reflecting higher levels of control in the language. Their fluency was also taken into
account because fluency concerns the learner’s capacity to produce language in real time without
undue pausing or hesitation.

The effectiveness was calculated through simple tests based on the activities given.
Evaluation at the beginning of the laboratory tasks showed that nearly half of the students
possessed excellent communicative skills. The following chart shows nearly 27% in listening,
23% of learners in speaking and 16% of learners in writing possessed the skills excellently well
at the beginning of the course.

Table 1: Survey at the beginning of the course

Pre Activity Assessment %

Level —— - —
listening | speaking writing

Excellent 27 23 16

Average 73 77 84

Figure 1 Survey at the beginning of the course
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Again the evaluation has taken place after rigorous practice. It results in the following
way. 79% of learners are excellent in listening, 83% of learners are excellent in speaking, and
87% of learners are excellent in writing skills. It is illustrated in the following table:
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Table 2 Final survey of learners’ ability

Post Activity Assessment %
Level listening | Speaking | Writing
Excellent | 79 83 87
Average |21 17 13

Figure 2 Final survey of learners’ ability
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Secondary data was also collected through questionnaires to maintain the triangulation of
research study. Questionnaire used in this study for data collection served for three purposes as

e To collect personal and background details for the profile included psychological
questions also.

e To get feedback from the learners regarding their experience in practicing
communication skills

e To get feedback to comprehend the improvement in second language
communication skills.

As these were the written responses of the learners, it was believed that they would help the
teacher-researcher to evaluate the communication skills of the learners from learners’
perspective. A number of questions were included in the questionnaire to increase the level of
explicitness. Likert scale (Likert 1932) was used in the questionnaire.
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Scales as Strongly agree (SA), Agree (A), Undecided (U), Disagree(D) and Strongly
Disagree(SD) were provided with each statement in the questionnaire. Strongly Agree was
assigned a weight of 5 points while strongly disagree weighted the score of 1 point. To capture a
complete picture of learners’ thinking ability, development in thought process and the
improvement in L, communication skills learners were instructed to answer all the questions in
the questionnaire. All the Learners were given the same questionnaire to maintain the uniformity,
accuracy and standard of the data. Responses of pre and post questionnaire were assessed by
using paired sample t-test with the help of SPSS(Statistical package for Social sciences)
software.

Extracted results of responses are given below,

Table 3: Results of pre- and post questionnaire by using Paired sample T-test

S.No Paired questions Mean t

Std. deviation Sig.(2 tailed)

1. Pre questionnaire with -1.515 1.218 10.103 .000
Post questionnaire

Variables were computed in two pairs as one as Pre- questionnaire data and the pair of it
was Post questionnaire data. Mean and standard deviation of the variables were -1.515 and
1.218.The p value was less than 0.5, i.e., the tailed significant value p was 0.000,s0 it was
assured that the results were significant. Therefore, it was found that there was a significant
difference in the improvement of learners’ strategies.

The ‘grammar feel” methodology adopted to impart language skills was effective as
shown above. It was also found that the students had no inhibition to express themselves. This
paper concludes that suitable tasks and topics related to GEN Y learners can enhance the second
language proficiency of the GEN Y learners.
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Impact of Global English Literature on
Communication Skills in English

H. L. Narayanrao, M.A., PGIJMC, PGDHE

Introduction

Communication skills in English are perceived today by both academics and industry as an
important and dynamic aspect of individual personality. Communicating means an action +
reaction = interaction, between two or more people. Study of Global English literature will help
us acquire better communication skills, among other benefits.

Global English Literature

English literature is written on the basis of the history of England. Literature is composed in
English by the writers not necessarily from UK or USA. For example, Robert Burnswas
Scottish, James Joyce was Irish, Dylan Thomas was Welsh, Edgar Allan Poe was American, V.S.
Naipaul was born in Trinidad, and Vladimir Nabokov was Russian, but all are considered
important writers in the history of English literature. In other words, English literature is as
diverse as the varieties and dialects of English spoken around the world. In universities, the term
often labels departments and programmes using English in secondary and tertiary educational
systems. Despite the variety of authors of English literature, the works of William Shakespeare
and John Milton remain important throughout the English-speaking world.
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Indian English literature (IEL) refers to the body of works by writers in India who write in
the English language and whose native or co-native language could be one of the
numerous languages of India. It is also associated with the works of members of Indian diaspora,
such as V.S. Naipaul and Salman Rushdie, who are of Indian descent.

It is frequently referred to as Indo-Anglian literature. Indo-Anglian is a specific term in the sole
context of writing that should not be confused with the term Anglo-Indian. As a category, this
production comes under the broader realm of postcolonial literature- the literature in English from
previously colonized countries such as India.

Culture and Communication Through Indian Writing in English

Raja Rao's Kanthapura is Indian in terms of its storytelling qualities. Rabindranath Tagore wrote in
Bengali and English and was responsible for the translations of his own work into English. Dhan
Gopal Mukerji was the first Indian author to win a literary award in the United States. Nirad C.
Chaudhuri, a writer of non-fiction, is best known for his “The Autobiography of an Unknown Indian”
where he relates his life experiences and influences. P. Lal, a poet, translator, publisher and
essayist, founded a press in the 1950s for Indian English writing in the contemporary period.

R.K. Narayan is a writer who contributed over many decades and who continued to write till his
death recently. He was discovered by Graham Greene in the sense that the latter helped him find a
publisher in England. Graham Greene and Narayan remained close friends till the end. Similar
to Thomas Hardy's Wessex, Narayan created the fictitious town of Malgudi where he set his
novels. Some criticize Narayan for the parochial, detached and closed world that he created in
the face of the changing conditions in India during the times in which the stories are set. Others,
such as Graham Greene, however, feel that through Malgudi they could vividly understand the
Indian experience. Narayan's evocation of small town life and its experiences through the eyes of
the endearing child protagonist Swaminathan in Swami and Friendsis a good sample of his
writing style.

Our Present Need: Dynamic Communication

Webster’s Encyclopedic Dictionary, defines communication as giving, receiving and exchanging
of information and ideas with another person or a group of people.

That communication skills in English are important is clearly recognized by most educational
agencies including the UGC which has suggested making Communication Skills in English as a
compulsory subject. On the basis of such demands, English Literature/language is to be taught to
help students of all the branches and disciplines of study to improve their communication skills
in their respective fields of study.

The Relevance of Communication in Inter-Disciplinary Pursuits

Language in India www.languageinindia.com

11:7 July 2011

H. L. Narayanrao, M.A.

Impact of Global English Literature on Communication Skills in English 191



http://en.wikipedia.org/wiki/India
http://en.wikipedia.org/wiki/English_language
http://en.wikipedia.org/wiki/Languages_of_India
http://en.wikipedia.org/wiki/Non-resident_Indian_and_Person_of_Indian_Origin
http://en.wikipedia.org/wiki/V.S._Naipaul
http://en.wikipedia.org/wiki/Salman_Rushdie
http://en.wikipedia.org/wiki/Anglo-Indian
http://en.wikipedia.org/wiki/Postcolonial_literature
http://en.wikipedia.org/wiki/Raja_Rao
http://en.wikipedia.org/wiki/Rabindranath_Tagore
http://en.wikipedia.org/wiki/Dhan_Gopal_Mukerji
http://en.wikipedia.org/wiki/Dhan_Gopal_Mukerji
http://en.wikipedia.org/wiki/United_States
http://en.wikipedia.org/wiki/Nirad_C._Chaudhuri
http://en.wikipedia.org/wiki/Nirad_C._Chaudhuri
http://en.wikipedia.org/wiki/The_Autobiography_of_an_Unknown_Indian
http://en.wikipedia.org/wiki/P._Lal
http://en.wikipedia.org/wiki/R.K._Narayan
http://en.wikipedia.org/wiki/Graham_Greene_(writer)
http://en.wikipedia.org/wiki/Thomas_Hardy
http://en.wikipedia.org/wiki/Wessex
http://en.wikipedia.org/wiki/Malgudi
http://en.wikipedia.org/wiki/Swami_and_Friends

Technical subjects such as medicine, engineering, applied and basic sciences as well as
technology are all taught using English in most Indian University. Learning English as a subject
will help the students and teachers of these disciplines to communicate well in their subjects.
However, this “subject of English” should focus more on the communication skills — how to
communicate effectively using English in normal day to day life as well as in the context of
professional communication.

We also need to recognize that the study of current English literature, written by writers from
many countries, is not a barrier to learn communication skills. These will provide appropriate
social contexts. These also help our students to gain knowledge of the global conditions and thus
enable them to seek employment around the world and live in those contexts with some
understanding. Apart from these ultimate benefits, students also develop the process of
communication skills and learn the basic and applied language skills useful for the study of
different subjects such as Arts, Science, Management, Engineering, and Medicine, etc.,

English is a Global language

It is a matter of fact, that English language is so widely spoken, it has often been referred to as a
"world language”, the lingua franca of the modern era, and while it is not an official language in
most countries, it is currently the language most often taught as a foreign language. Some
linguists believe that it is no longer the exclusive cultural property of "native English speakers",
but is rather a language that is absorbing aspects of cultures worldwide as it continues to grow. It
is, by international treaty, the official language for aerial and maritime communications. English
is an official language of the United Nations and many other international organizations,
including the International Olympic Committee and Commonwealth Games.

English occupies the prime position among nations in the contemporary multi-national and
global business environment. Within every corporate sector in India, and in the field of
academics, professionals do communicate in English on major economic, personnel, media and
other related issues. The academicians and the professionals use English to strengthen their
general concepts in verbal and non-verbal and in written communication for achieving the
required results in educational institutions and in the corporate business world.

Most of the books, magazines, and newspapers written in English are available in many countries
around the world, and English is the most commonly used language in the sciences with Science
Citation Index reporting as early as in 1997 that 95% of its articles were written in English, even
though only half of them came from authors in English-speaking countries.

Global Skills Through a Global Language and Global Literature

This increasing use of the English language globally has had a large impact on many other
languages, leading to language shift and to claims of linguistic imperialism. English itself is now

Language in India www.languageinindia.com

11:7 July 2011

H. L. Narayanrao, M.A.

Impact of Global English Literature on Communication Skills in English 192



http://en.wikipedia.org/wiki/World_language
http://en.wikipedia.org/wiki/Lingua_franca
http://en.wikipedia.org/wiki/Foreign_language
http://en.wikipedia.org/wiki/United_Nations
http://en.wikipedia.org/wiki/International_Olympic_Committee
http://en.wikipedia.org/wiki/Science_Citation_Index
http://en.wikipedia.org/wiki/Science_Citation_Index
http://en.wikipedia.org/wiki/Language_shift
http://en.wikipedia.org/wiki/Linguistic_imperialism

open to language shift as multiple regional varieties feed back into the language as a whole. For
this reason, the 'English language is forever evolving'.

Study of Global English Literature will help the following:

1. Study of Global English literature will help improve human and interpersonal relations.

2. Study of Global English literature will help achieve effective verbal and non-verbal
communication skills.

3. Study of Global English literature will help overcome the barriers to communication.
4. Study of Global English Literature will equip students and professional to have an
understanding of emerging global culture and global business norms.

5. Study of Global English Literature will continue to enrich the national languages,
cultures, business, political and judicial institutions.
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Denial of Place and Rights for Dalits and Women in Indian Society

One of the most significant achievements of the 20™ century in the Indian context has

been the ever growing consciousness for and the resultant recognition of the rights of

those who had for centuries been living on the margins after having been pushed out of

the mainstream of society by the prevailing power structures. Since Indian society has
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been patriarchal for centuries, women were denied treatment on a par with the males and
hence remained on the margins. Similarly, the Dalits were reduced to a sub-human level
because of the rigid varna system. Both these sections of the Indian society were
systematically denied their rights and choices and were relegated to the marginal
position.

Though there has been considerable change for the better in recent times, their journey
from marginality to centrality is still on. One thing common about their pitiful plight is
the existing power structures. They have been made to suffer because of their peripheral
existence. Since the power/authority is not in their hands, they face exploitation at the
hands of those who control power.

Deconstruction of the Power Structures — Prem Chand’s “Thakur’s Well”

The purpose of this research paper is to deconstruct the power structures in Premchand’s
story “Thakur’s Well”. The story exhibits the writer’s deft handling of the problem of
untouchability in a short, terse narrative. The entire social hierarchy, the exploitation of
one section by the other simply because of its privileged position, various levels of
exploitation — all have been put into a single narrative.

The paper also attempts to analyze the story from the level of consciousness gained by
the suffering class and what more can be done to ameliorate the position of the
marginalized. In this attempt, however, the first requirement is to understand the terms
‘power structure’ and ‘power’ as such.

Meaning of the Term Power Structure

To understand the term ‘power structure’ in its very basic form, it refers to an elite group
constituted by people holding influential positions within a government, society, or
organization. As is obvious from the definition, the group enjoys power and exercises it
on others. Further, the term ‘power’ is defined as “a measure of an entity's ability to
control its environment, including the behavior of other entities” (Wikipedia 24 Jan.
2011).

Friedrich Nietzsche disseminated ideas on the will to power which he saw as the
domination of other humans as much as the exercise of control over one's environment.
To him, this will to power is “akin to a life force, a monistic tenet that is the ultimate
source of all organic and inorganic activity” (Holub 54). This idea underlies much 20th
century analysis of power. The followers of Alfred Adler place power dynamics at the
core of psychoanalytical theory as against orthodox Freudians who give this place to
sexuality (Wikipedia 24 Jan. 2011).

Many Facets of Power
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Power can be seen as evil, a corrupting agent but the desire to exercise power over others
is accepted as endemic to human beings. The social structures, in a way, legitimize it. Be
it any time or clime, power structures have been there in society. The form may have
changed over the centuries but such elite groups have been there. The power structure of
Bronze Age society was based on social networks rather than on permanently established
institutions. Society was organized into small and medium-sized chiefdoms that were
typically involved in ongoing struggles for dominance between various powerful families
(Artursson). Thus power has always been central to human behaviour.

Power Structure Based on Varna

The power structure in contention here emanates from the institution of caste system in
Indian society. The first three varnas i.e., Brahmana, Kshatriya and Vaishya enjoy the
religious, political and money power respectively and thus form a nexus to exploit those
who are powerless. This power dynamics leaves no scope for the lowest strata to lead a
respectable life. With the growing consciousness, however, the so-called untouchables
now want equal share in power and hence the clash as the present power structure would
not yield to their demands so easily.

Legal, Religious and Social Props

Dr Bhim Rao Ambedkar in his thought-provoking essay “Untouchability and Caste
System” relates the plight of the untouchables with the institution of caste system and
talks about three kinds of sanctions that provide life force to any institution. These
sanctions are legal, religious and social. When only one of these can sustain an
institution, it is really unfortunate that caste system has got all the three sanctions;
religious — since religion promotes caste divisions thus making an average Hindu
consider his caste sacred; social — as the society recognizes the caste and finally up to
some extent legal — as the government has also made provisions for particular castes.

Questions Raised by Premchand

Premchand, a keen observer of social life, comes down heavily upon the inhuman
tendencies of Indian society and raises certain relevant questions related to the lives of
the downtrodden. A deft handler of irony, he is able to distance himself from the actual
scene and attains rare artistic detachment.

Thakur’s Well
“Thakur’s Well” begins on a dismal note with Jokhu who is an untouchable and has been

ill for some days, complaining of foul smell in the drinking water. Gangi, his wife,
having ascertained the fact, cannot give him the water to drink lest his illness should
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aggravate. But what is the way out, none of them has any clue. Jokhu tries to suppress his
thirst for some time but in vain. His thirst has rendered him helpless and he says: “I'm so
thirsty | can't stand it. Bring me the water, I'll hold my nose and drink a little” (TW 83)
This lays bare before the reader the height of oppression which makes people like Jokhu
drink water that even animals would not drink. This thought of drinking filthy water
emanates from a sense of helplessness accumulated through actual life experiences.
Gangi, like a caring wife, would simply not let him drink it. She asks him to wait till she
gets fresh water from the well. However, both of them know very well that getting water
from either of the wells in the village belonging to the Thakur and the Sahu respectively,
is something next to impossible.

Gangi is hoping against hope that the so-called swarnas would take pity on her plight and
let her draw water from their wells: “The Thakur and the shopkeeper both have wells.
Won't they let me fill just one lota?” (TW 83) While speaking thus, Gangi may try to
assure her husband but she, in her heart of hearts, is well aware that any such move on
her part would bear serious consequences. The society depicted is dehumanized indeed
where there is no place for compassion and sympathy for the fellow human beings. The
following reaction of Jokhu explicitly presents the intricately woven, prevailing power
structures in the contemporary society:

“You'll come back with your arms and legs broken, that's all. You'd better
just sit down and keep quiet. The Brahman will give a curse, the Thakur
will beat you with a stick, and that money-lending shopkeeper takes five
for every one he gives. Who cares what people like us go through?
Whatever they say about giving some help, we can just die and nobody
will even come to this door to have a look. Do you think people like that
are going to let you draw water from their well?” (TW 83-84)

Insight into Traditional Caste Roles

The above comment provides an insight into the traditional caste roles according to the
varna vyavastha with the Brahman being at the top, the Kshatriya (Thakur) in the second
place, the Vaisya (Sahu) taking the third place, then the Shudra and at last the
Untouchable. All of them enjoy power in one form or the other.

The Brahman enjoys religious power (or what they prefer to call, the power of
knowledge) and as such he is considered to be sacred. The Thakur has political power
and the Vaishya is invested with the power of money. Even the Shudras have some
privileges and power to enjoy.

However, the untouchables are destined to lead a sub-human life of deprivation,
humiliation and oppression, being at the lowest rung. This concept of graded inequality is
in consonance with Ambedkar’s interpretation.
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The Swarnas

However our contention in this paper is limited to four levels of the social hierarchy as
discussed in the story. In this hierarchal structure, the swarnas like Thakur and Sahu are
positioned at the top. Then come the womenfolk of these swarnas who are victims of
gender oppression. They are oppressed by their men but otherwise are themselves
oppressors. Premchand has dexterously brought this segregation to the fore by giving
space to swarna women also in the narrative.

‘There they were eating and they order us to get more water. There is no
money for a jug.’

“The menfolk get jealous if they think they see us sitting around taking it
easy.’

‘That's right, and you'll never see them pick up the pitcher and fetch it
themselves. They just order us to get it as though we were slaves.’

‘If you are not a slave, what are you? You work for food and clothes and
even to get nothing more than five or six rupees you have to snatch it on
the sly. What’s that if it isn’t being a slave?’

‘Don’t shame me, sister! All I do is long for just a second’s rest. If I did
this much work for somebody else’s family I’d have an easier time, and
they might even be grateful. But here you could drop dead from overwork
and they’d all just frown.” (TW 85)

Reading along Feminist Lines

In fact the above conversation between two upper caste women could be read along
feminist lines. These women no doubt command respect because of their caste but being
women they are oppressed by their male counterparts. The grudge of one woman and the
piercing, satirical observations by the other stand testimony to gender oppression which
perhaps is the oldest form of oppression known to human beings As a result of this,
woman has become, more than anything else, a device to hold the traditional order in
place.

After the swarna women, the third category comprises the male dalits like Jokhu and
Mahngu who face incessant oppression from the high caste people but have some
authority over their women back home. Thus the dalit women form the lowest rung of
this hierarchy who are in fact doubly oppressed both on account of their caste and gender.

Language in India www.languageinindia.com

11:7 July 2011

Ashok Verma and Gulab Singh

Deconstructing Power Structures in Premchand’s “Thakur’s Well”

198



Capturing Discontent

By making Gangi the central protagonist, Premchand perhaps aims at capturing the
growing sense of discontent and rebellion in dalit women thus showing that the
consciousness towards their rights as human beings has reached down to the bottom.
Interestingly, the author does not show this woman as a victim of gender oppression. He
deliberately portrays her as a strong character. Gangi, with this consciousness, is able to
see through the hypocrisy and sham supremacy of the swarnas. The author has done
exceptionally well to capture the inner state of Gangi’s mind:

Gangi’s resentful heart cried out against the restraints and bars of the
custom. Why was she so low and those others so high? Because they wore
a thread around their necks? There wasn’t one of them in the village who
wasn’t rotten. They stole, they cheated, they lied in court....Whenever she
came into the village they looked at her with eyes full of lust, they were on
fire with lust, every one of them, but they bragged that they were better
than people like her. (TW 84)

Gangi may feel a sense of rebellion towards the gross injustice meted out to her, she has
not reached a stage where she can openly flout the customs and raise the banner of revolt
against the prevailing power structures. Her sense of care for and devotion to the ailing
husband has drawn her to the Thakur’s well but at the same time, she is apprehensive.
Centuries of oppression have crushed her spirit to the extent that she cannot demand her
rightful share. She takes every precaution not to catch anyone’s eye. She is intensely
scared. Premchand creates a wonderful atmosphere of suspense, fear and uncertainty as
to what would Gangi’s attempts finally come to. Consider the author’s use of following
expressions:

Even the prince who set out to steal the nectar from the gods could not
have moved more warily....

Gangi tiptoed up on to the well platform...
Like some soldier stealing into the enemy's fortress at night she peered
cautiously on every side....

No strong-armed athlete could have dragged it up more swiftly....
... suddenly the Thakur's door opened. The jaws of a tiger could not have
terrified her more. (TW 85-86)

The Terror

Such expressions show the amount of terror that has been created among the
downtrodden. Again this is something done intentionally so that no untouchable can ever
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dare challenge the authority of the high caste people. Gangi’s attempt to get a little water
from the Thakur’s well thus is thwarted and she has to flee from the spot instantly to
escape punishment and torture. “Yelling ‘Who's there?' the Thakur came toward the well
and Gangi jumped from the platform and ran way as fast as she could. When she reached
home, Jokhu, with the lota at his mouth, was drinking that filthy, stinking water” (TW
86)

Symbolic Function

Thakur’s well again has been used symbolically. It symbolizes the power structure which
makes the swarnas privileged and the dalits the have-nots. Gangi’s attempt at drawing a
lota of water from the well symbolizes her desire to get equal share in power. Her lota
thus becomes a symbol of her accumulated awareness. Jokhu’s drinking of stinking water
is not merely an act performed by Jokhu alone but a potent way to depict the humiliation
and shame; oppression and torture inflicted upon all like him by the upper castes. The
ending thus has much to convey.

Premchand among Other Writers

Premchand perhaps concludes that in spite of the growing awareness and discontent
among the dalits, they have to go a long way before they can really assert themselves.
Writers like Mulk Raj Anand have always won acclaims both in India and abroad for
having championed the cause of the untouchables. It is, however, writers like Premchand
who sound more authentic and genuine for their first-hand experience of the problem of
untouchability in India. Truly, he emerges as a genuine interpreter of the emotional angst
of the oppressed.

This sympathy for the downtrodden makes a critic like Dr Nagendra acknowledge