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“Because it’s not as if one is promiscuous”:
Investigating Culture and STI1 Care in Africa

Oluwaseun Amusa, M.A.
Department of English Studies
Adekunle Ajasin University, Akungba-Akoko, Ondo State, Nigeria
lamseunamusa@gmail.com
+234 8039434380

Abstract

This study explores the implications of culture for Sexually Transmitted Infections (STI)
health care delivery in Africa. A purposive sampling of 20 audio-taped doctor-patient interactions
in selected ST1 and HIV clinics in south west Nigeria, was done. The interactions were transcribed
and screened for instances of cultural influences. Insights from Conversation Analysis and the
common ground theory were adopted for the analysis. The study found that culture has both
positive implications and negative implications for STI care in Africa. The African culture of
respect, illustrated through greetings and the use of honorifics constitute positive impacts to STI
care delivery, while the cultural practices of stigmatisation of STI patients, taboos,
indirect reference to certain parts of the body and the tendency for patriarchal STI
deresponsibilisation, were found to be very inimical to STI care in Africa, and Nigeria especially.
The study concludes that the positive aspects of culture should be deployed in achieving better
health care delivery in STI cases; the negative aspects, some of which have been identified above,
should be addressed corrected for better results in the societal conceptualisation, interpretation and
treatment of STls in Africa.

Keywords: Culture, STI care in Africa, Stigmatisation, Conversation Analysis, Common ground

Introduction

Culture can be conceived as the lens through which a society views the world, including
issues of health. For instance, “the culture of a society about sex related issues plays an important
role in the prevention and treatment of sexually transmitted diseases” (Praharaj 2011:1).

Culture has been defined as the “characteristics and knowledge of a particular group of
people, encompassing language, religion, cuisine, social habits, music and arts” (Zimmermann
2017). Culture thrives on communication and socialisation. The core of culture is formed by
values and these values reflect broad tendencies for certain state of affairs- right or wrong, right or
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evil, natural or unnatural. Culture is further hypothesised as a collection of shared values, beliefs,
and practices that are contained within a clearly defined community (Ulrey & Amason, 2001,
Brislin & Yoshida, 1994). These values, beliefs, and practices are conceptualised as variables, and
the goal of the health communicator is to identify those underlying cultural cues that may be
incorporated into the delivery of the health message. (Kadiri, Ahmad, Mustaffa 2014)

Research has shown that “socio-cultural influences, traditional lifestyles, societal norms
and traditions have some influence on sexually transmitted infections (henceforth, STIs), including
HIV/AIDS” (Praharaj 2011:2). According to Meyer- Weitz (1998:3), an essential step in curtailing
the spread of STls in South Africa is to understand how the cause, spread and prevention of STIs
are conceptualised by STI patients themselves and how these representations influence their
behaviour.

A sexually transmitted infection is an infection passed from one person to another person
through sexual contact. While some STIs can be cured, some cannot be cured, but can be medically
managed. STIs continue to pose severe risk to public health and the consequences can be quite
lethal, if left untreated. Common STIs include - gonorrhea, syphilis, chlamydia, genital herpes,
HIV/AIDS, hepatitis (A, B, C, D, E), bacterial vaginosis, crabs or pubic lice, genital warts, vaginal
thrush (female candidiasis), Trichomonas, Molluscum contagiosum, etc.

Previous Studies on Culture and STI

Since the predominant way of contracting STIs is through sexual intercourse, it becomes
pertinent to examine the cultural interpretations of the relationship between sex and STls and the
implications this cultural conceptualisations bear for STI care. Culture is discussed under the
variables below, in relation to STI:

Norms and Taboos

In some cultures, especially Africa, sexual relationships are enmeshed in different cultural
beliefs, with regulations placed by different norms and taboos, which include various sexual
taboos such as having sex with a widow, having sex with a woman who has had a miscarriage or
an abortion. These taboos reflect the widespread belief in Africa that death is a mystically polluting
force that can negatively affect health (Green et al., 1995).

Other sexual taboos that are believed to result in ill health are having sex with a woman
during menstruation or with another man’s wife (Green, 1992; Green et al., 1995; Scott & Mercer,
1994). It is believed that in instances where these sexual taboos are ignored or transgressed, that a
traditional disease such as an STI will result. Diseases are considered as either naturally caused or
spiritually caused (Green, 1992).
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In Africa, most diseases that are transmitted by sexual intercourse are considered as
traditional diseases, thus spiritually caused (Green, 1992; Green et al., 1995). It is therefore
believed that these diseases are best diagnosed and treated by traditional practitioners and
medicines or through consultation with multiple healers (Green, 1992).

Polygamy and STI

Polygamy, the practice whereby a man marries more than one wife, is entrenched in the
African culture. Culturally, the practice of polygamy is premised on the belief that a large family
and many wives translate to wealth, affluence, and influence. The primordial African man was
assessed for affluence by the number of wives under his control and care. Furthermore, polygamy
is also popular for other economic reasons like benefits such as cheap labour for farming etc.
However, today, for both economic and religious reasons, monogamy is more popular, especially
in urban areas, but multiple sexual encounters, either with regular partners or with sex workers,
remain.

Consensual unions, often between a man and more than one woman also occur relatively
frequently. Polygamy and concubinage are still accepted as normal cultural practices among
Africans in spite of the effect of modern life on many tribal customs (Mokhobo, 1989).

All these translate to more freedom to engage in sexual relations with more than one person
at a time, thus expanding the risks of contracting STIs.

Gender Roles and ST

In many societies in Africa, Men’s social roles are characterised by the expectations of
male dominance and sexual prowess, while women are expected to be subordinate and submissive
to male dominance and sexual desires. The subordinate status assigned to women in general in
combination with male dominance and sexual prowess place women in a very vulnerable position,
making it virtually impossible for them to negotiate for safer sex or to claim monogamy from their
partners. This seriously compromises their risks for STI infection and their ability to protect
themselves.

Methodology

A purposive sampling of 20 audio-taped doctor-patient interactions in selected STI and
HIV clinics in south west Nigeria, gathered between 2012 and 2015, make up the data for the
study. The interactions were transcribed and screened for instances of cultural influences. Only
five interactions were selected for analysis for the study. The analysis was done using insights
from Conversation Analysis and the common ground theory.
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Theoretical Insights
Common ground

Common ground is a concept that is attributed to Herbert Clark and Susan Brennan (1991).
The theory is situated explicitly in the tradition of Conversation Analysis though with a mentalist
flavour different from Conversation Analysis.

They propose that the context that a listener requires to understand what a speaker means
at a particular speech event is the common ground that is believed to mutually exist between them
(Clark and Carlson 1981:319). Common ground is defined as “mutual knowledge, mutual beliefs,
and mutual suppositions” between two people (Clark and Carlson 1981:321). The idea here is that
it is not sufficient for the two people involved in an interaction to believe or know certain things.
Each of them must know and believe that he knows and believe those things, know that the other
person shares the same belief and knowledge, and that the other person knows that he holds similar
beliefs and knowledge and so on (Schiffer 1972). All joint activities thrive on the accumulation of
the participants’ common ground (Clark and Brennan 1991:127; Clark 1996:38). The process by
which interactants build their common ground is called “grounding”, a term that has been defined
by Clark and Brennan (1991:129) as ... a collective process by which the participants try to reach
[their] mutual belief. It is generally understood that mutual belief can never be perfect. As such,
there is a need for a “moment by moment” updating of common ground through grounding.

Three major types of evidence that signal what is common ground between two interactants
as identified by Clark and Marshall (1981) are: physical co-presence, linguistic co presence and
community membership. Physical co-presence refers to the possibility of two people sharing a
similar experience which could be by sight, smell or touch, within the same space and time.
Linguistic co presence involves all the utterances being uttered in the course of the interaction
including the current one being considered by participants while community membership refers to
knowledge shared by participants by virtue of their group affiliations which could be by age, race,
social class, technical know-how, religion, profession and the likes.

Data Analysis
The Culture of Respect and STI Health Care

The culture of respect is deeply engrained in the Africa society, especially in the South
west region where the Yoruba tribe is settled and where the data for this study were got. One of
the fundamental ways through which people show respect, especially in formal settings, is through
greetings. This phatic communion is also expected to be reciprocated as failure to return a greeting
could be damaging to the public self- image of the affected individual (Brown and Levinson 1987).
Another way through which the culture of respect is demonstrated in the hospital setting is through
the use of honorific expressions, to show deference to an older person or to express respect for an
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individual’s social status, even in cases where the referent of the honorific expression is younger
than the one expressing the honorific.

With this background knowledge, the doctors and other health workers sometimes feel the
moral obligation to lighten the burden of the patients by building a common ground for solidarity.
One of the ways through which health care providers lighten the stigmatisation of visiting an STI
or HIV clinic is by the cultural practice of greeting and respect, sometimes through the use of
reciprocated honorifics, as reflected in the interactions below.

Interaction 1

1. P: good morning ma

2. D: how are you?

3. P: fine

4. D: do you have any complaint?
5. P: no

6. D: what’s your CD4 result?

7. P: 0

8. D: where did you do it?

9. P: 0

Interaction 2
1. D good morning ma

P: good morning
3. D: how are you?
4. P: I’'m alright
5. D: how is work?
6. P: fine
7. D: you’ve done your viral load?
8. P: yes
9. D: any complaint?
10. P: | just use to have this pain in my joints

The interactions above occurred in an HIV clinic. In the first interaction, the patient who
is younger greets the doctor while in the second interaction, it is the doctor that expresses her
respect for the older patient by greeting her first, as the culture demands among the Yoruba tribe
in Nigeria. This cultural disposition supersedes the social power that positions the doctor as
possessor of expert knowledge and the care giver- a socially superior position over the patient who
is a beneficiary of the expertise of the doctor and the care receiver. Similarly, in both interactions
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above, the use of honorific term “ma” (Nigerian English variant of the contracted form, ma’am) is
employed alongside the greeting by the younger participant, to show deference to the older.

This culture of greeting and use of honorific expressions in STI health care delivery has
the positive implication of creating a friendly atmosphere for the medical business. Especially,
they address what Brown and Levinson (1987) call the positive face of ~ STI patients, thereby
lessening the moral burden of having to visit an STI clinic for a diagnosis or treatment.

The Culture of STI1 Stigmatisation and STI Health Care

Stigmatisation stems from the cultural belief that STI is a corollary of an undisciplined
sexual lifestyle or promiscuity. The implication is a negative effect on the willingness of STI
patients to seek treatment. The reality in most STI and HIV clinics in Nigeria is an unusually low
patronage by patients, compared to other clinics. Many patients would rather bring up issues of
STI symptoms alongside other general health complaints, at other clinics, rather than visit a
designated STI clinic.

Usually, HIV patients, because of the seriousness of their health condition, and the fear of
stigmatisation, have an air of reserve around them. Most times, they dread people finding out the
truth about their health status. As such, in the HIV departments in the hospitals where some of the
data were collected, most of the patients stealthily went into the place hoping people, especially
non- reactive persons would not recognise them. As a matter of fact, most of the patients are
compelled to attend clinics because of the nature of their condition (the need for follow ups checks
on their immunity level).

The interaction below occurred in an HIV clinic and we see the patient express the cultural
belief that HIV is a consequence of promiscuity (. Earlier in the data, she also expresses regret for
delaying her decision to seek medical care the moment she observed she was losing much weight.
This is one of the grave implications of stigmatisation in STI care in Africa.

Interaction 3

D: there is nothing if you are not infected you will be affected

P: since I heard | have been happy because kin se pe eeyan n se agbere Kiri
(Not that person is doing adultery about)

(It’s not as if one is promiscuous)

D: kin se ori agbere nikan leyan tin ri

(Not that on adultery alone person can see it)

(One can get it through other means aside sex)

P: mo mo, igha ti mo gbo awon idanileko yin, o ti ye mi

(I know, when | heard the teachings your, it has understood me)
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(I know, ever since | heard your teachings, | have been enlightened)

D: to ba je bi odun mewa seyin bayii, ti won ba ni eyan ku tori HIV, a gbo. Sugbon, niisin
iru e o ye ko waye mo

(If it is like 10 yrs back now, if they say someone died because of HIV, we’ll hear, but, now such
should not happen again)

(If it were some 10 yrs ago, and someone dies of HIV, it’s understandable, but such should not
happen now)

P: unh

Taboos and Indirect Reference to the Genitals

STl and HIV interactions involve symptomatic descriptions that require the mentioning of
private parts of the body that are considered taboos, again in the cultural context of many societies
in Nigeria and Africa. Thus, in order to save face, patients engage in pragmatic acts of hedging to
insist on their moral sanctity against the socio-cultural beliefs of the Nigerian society.

Consider the interaction below.

Interaction 4

Doc: er...

Pt: I said I’m having scratch inside my private part
Doc: okay]

Pt: as I’m scratching it, the thing will be paining me,
Pt: peppering me

Doc: emm

Pt: and then I still have malaria ()

((noise))

Doc: (.) sorry. You said, you have toilet disease. How do you know you have toilet disease?
Pt: =even when .eh because | travelled home then
Doc: =lIs it because you travelled home?

Pt: =No, it has been affecting me before.

Pat: | used to scratch my private part.

Pat: It will be scratching me (It will be itching me)
Doc: =do you have any discharge?

Pt: =no

In line 10, the patient adds to her prior turn “no” (15) with “the thing the body is paining
me” (17) where further reference is made to the private part through metaphors such as “*the
thing” and “the body”* which share the same referent. The metaphors become significant as one
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gains insight into the Nigerian socio-cultural belief where it is regarded as a taboo to refer to the
male and female genitals using their biological names.

The cultural restriction on direct reference on these private body parts in the public (known
as taboos), makes STI and HIV medical interactions quite discomforting. This indirect reference
could also result in ambiguity.

However, the taboo is more binding on patients who have to navigate their explanations
with indirect references. Doctors are trained to be blunt and direct. However, our data reveal more
adherences to these taboos by doctors.

Patriarchy and STI Deresponsibilisation

The culture in Africa is obviously patriarchal as asymmetrical gender roles obtain between
the male and female. While a man is allowed to marry more than one wife and engage in extra
marital affairs with more women at the same time, it is absolutely shameful and unacceptable for
a woman to do so. Also, the woman is more often than not blamed for infecting the man with an
STl infection. In the literature and in our data, it is common for a man to boldly claim, “I started
having this itching after I had sex with one girl like that”. There is an interesting instance in the
interaction below.

Interaction 5
122. Dr: the only question that | want to ask i:;s when you urinate, do you feel anything?
123. Pt: =no

124. Dr: so when you have ehm fun, do you feel anything?

125. PT: hmmnnn as in to pain someone?

126. Dr: either pain or stomach pain during intercourse

127. Pt no

128. Dr: so you will go for test

129. Pat: except that ehn::: ti nba ni fun nigba mii, ehn::: mo ,maa weak and

then iyen I think it’s associated with my health status /

130. pat:  except that ehn::: when | have fun sometimes (Material process), |
feel weak (mental) ,

131. Pt:  ehn;;; | think that is associated with [l think
my health status] (Mental????)

132. Dr: [ it’s normal]
133. Dr: alright, alright no problem
134. Pt: because | am diabetic (Relational)

135.Dr:  no problem
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The background information of the interaction above reveals that a married man in his
fifties visits the STI clinic of a hospital in south west Nigeria on the request of the health provider,
as his wife had previously come for the diagnosis of an STI. Thus, the health provider (HP) had
counseled that the hushband be invited for diagnosis and treatment as a better therapy plan for the
couple. But then, the man demonstrates very evasive and uncooperative attitudes to most of the
inquiries by the HP on likely symptoms of an STI. From the point at which the interaction is
captured above, it is evident that patient’s response to most questions by the doctor is in the
negative. Thus, later in the interaction, doctor proposes a medical line of action to verify patient’s
claim of absence of STI symptoms- going for a test.

At this point, patient decides to give some information, prefaced with “except”, which in a
way betrays the hoarding of necessary and helpful information, previously.

In fact, his first increment (an expanded turn) above (line 129/130) is a direct uptake to an
earlier interrogation by the HP in line 124. Thus, in line 131, patient associates his weakness during
sexual intercourse with his diabetic condition (ehn;;; | think that is associated with [l think my
health status]). Thus, he exonerates himself from STI symptoms and an achieves an indirect
blaming of his wife for the symptoms.

It must be understood that there is a socio-cultural disposition to sexually transmitted
infections in the Nigerian context that stigmatises infected people as being sexually undisciplined
and of infidelity in marriage. This shared cultural knowledge is revealed in the interaction (in full
transcript) as HP had earlier hinted that most men are wont of such evasive behaviours to STI
diagnosis.

Findings and Implications of Culture for STI Care
There are varying implications that culture bear for STI care. Some are positive and others
negative, with the negative outweighing the positive.

One of the positive implications is the culture of respect (the culture of omoluabi- cultural
respect for elders and the general good behaviour an individual is expected to demonstrate).
Respect plays out in STI care through mutual phatic communion and the use of honorifics among
participants. This is helpful to STI care as it helps to lessen the intrinsic face -threatening nature
of the interactions (Amusa 2016), by making patients feel relaxed and welcome.

However, the negative implications of cultural indices of stigmatisation of STI patients,
taboos, indirect reference to certain parts of the body and the tendency for patriarchal STI
deresponsibilisation, are very inimical to STI care as discussed above. They have adverse
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implications for the conceptualisation of STIs by patients and the society at large. They also affect
the willingness of patients to seek treatment for their STI conditions.

Recommendations and Conclusion

It is recommended that the appropriate governmental bodies, NGOs and medical bodies
increase their education, awareness and enlightenment of the populace to correct the cultural
misconceptions on the perception and interpretation of STIs and those infected by them. The
society should be sensitised to stop stigmatisation; efforts should be made to educate the people
that absence of symptom is not the same as nonexistence of the infections. Safe sex practices
should be encouraged and the African cultural heritage of virginity among the youth should also
be promoted.

In conclusion, culture has very serious implications for STI care in our context. While the
positive aspects of culture should be deployed in achieving better health care delivery in STI cases,
the negative aspects, some of which have been identified above, should be addressed, and
corrected, in order to achieve better results in societal conceptualisation, interpretation and
treatment of STls in Africa.
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Abstract

In English as a Foreign Learning context, writing is an important skill, and it requires the
learners’ mental capacity. Two major strategies make the learning process of writing easy. Writers
need linguistics strategies and writing process strategies. Giving and receiving constructive feedback
helps students implementing the writing process and identifying grammatical errors. Feedback is an
integral element of teaching and learning in Higher Education. The major purposes of this scientific
study is to identify appropriate strategies for giving written feedback to students. Moreover, it aims
to realize written feedback effects on EFL students’ academic writing performance. This study was
conducted through a systematic review of the literatures. Reliable and valid articles were reviewed,
analyzed, evaluated and synthesized thematically. The scientific study found that Effective written
feedback educates autonomous writers. There are many models of providing written; the sandwich
model is a common model which starts and ends with positive points and it deals with mistakes in
the middle of model. Direct and indirect written feedback effect on nonnative English speakers’
academic writing performance. Students do not appreciate vague and late feedback. Direct feedback
and indirect feedback are applicable in English as a Foreign Language (EFL) setting. Direct feedback
is used in intermediate level classrooms and indirect feedback is utilized in advanced level
classrooms. Feedback is a tool of assessment which is useful in the student-centered learning
approach. It is the easy way of assessing learners’ needs and develop supplementary materials that
fulfil their needs.

Keywords: Academic Writing, College Students, EFL, ESP, Written Feedback.
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Introduction

Demonstrating insights and skills requires knowledge and strategies of academic writing.
Academic writing is a type of writing which is used within a specific context by experts. There are
many strategies that pave the way to become a good academic writer during and after college studies.
Academic writing is the fundamental need of various disciplines such as Medicine, Engineering,
Economics and Literature. The advancement of academic writing skills and strategies pave the way
for students to communicate ideas fluently, and it accelerates the process of generating knowledge.

Bagheri and Andi (2015) stated that English is accepted as an academic language in many
education institutes of world. Giving written feedback, on the other hand, is a strategy which may
help students to develop their writing skills within their discipline. However, giving written feedback
is rather less common among writing course instructors at universities across Afghanistan.
Constructive feedback is neglected by teachers in the ‘English for Specific Purposes’ course due to
some integral factors. Multilevel large classes, time limitations and multitasking are the major
factors that prevent teachers from giving clear written feedback. Many students are keen to write
academic papers and overcome the challenges of their projects by writing. However, they are unable
to write accurate academic essays and papers. The lack of receiving constructive feedback tempts
them to resort to plagiarism which is unethical and illegal. Not getting constructive written feedbacks
discourages novice writers from ‘deep reading’. ‘English as a Foreign Language’ learners commit
subject verb agreement, sentence structure, punctuation and capitalization mistakes in their
paragraphs and essays. According to Hamid and Mahmood (2010), constructive feedback assists
teachers and students to develop practical knowledge and experience of writing through such
activities. Having academic writing skill is essential for college students, and students develop
academic writing skill through receiving constructive feedback. The teacher’s constructive feedback
can make an accurate and fluent writer.

Objectives

This research report informs about and discusses the benefits of providing constructive
written feedback to English for Specific Purposes course students who are nonnative speakers of
English. It helps the instructor to find out the proper ways of giving understandable written feedback
to EFL students.

Research Questions

The following research questions were investigated:
1. What are the effects of written feedback on academic writing?
2. How can written constructive feedback be provided to academic writers?
3. Does written feedback help students to write fluent and accurate paragraphs?
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Literature Review

Writing is a complicated language skill, and it is a need of many learners and educators.
Writing skills require deep thinking skill. Assessment is one essential element of English for Specific
Purposes learning and teaching. There are two types of assessment: formative and summative
assessments. Feedback is integral part of the assessment procedure, because providing constructive
feedback informs writing course learners about the problems they have and progresses they make.
Teachers who are applying a student-centered learning approach prefer constructive feedback. They
give oral and written feedback to students (Hardavella, Gaagnat, Saad, Rousalova, & Sreter, 2014).
In addition, teachers who teach writing course use direct and indirect feedback for assisting students.
A good number of reviewed articles investigated the benefits of written feedback and its integration
in a student-centered learning approach, in formative and summative assessments as well as
academic writing process.

Introduction to Written Feedback

Written feedback assists students to realize their mistakes and it is important for overcoming
the writing challenges. Jamalinesari, Rahimi, Gowhary, and Azizifar (2014) defined feedback as an
integral part of learning and teaching the writing course. Theses authors stated that feedback assists
many students to achieve success in the class. Furthermore, in the Longman Dictionary of Language
Teaching and Applied Linguistics (2012), feedback is defined as a “Comments or other information
that learners receive concerning their success on learning tasks or tests, either from the teacher or
other person” (p.199). Besides, the above authors mentioned that the major objective of giving and
receiving feedback is to train lifelong writers. Sharing various types of feedback enhances students
writing proficiency and it is the teacher’s responsibility to provide feedback on grammatical errors
at a time. Specifying many grammatical errors at a time confuse students and the teacher must
consider the students’ preferences concerning constructive feedback.

Hardavella, Gaagnat, Saad, Rousalova, and Sreter, (2014) said that a student-centered
approach includes giving and receiving stages of constructive feedback. For students’ development,
it is important to welcome the teacher’s and their peer ideas regarding their assignment. Similarly,
feedback is an indispensable part of the student-centered approach. The teacher should select a type
of feedback which fits students’ perception. Kaur, Kaur, Arora, and Singh (2014) said that students
want constructive feedback during the formative assessment stage to get preparation for the
summative assessment. Giving and receiving feedback enhances the quality of teaching and learning.
Specific, accurate and timely feedback assists learners to increase their grades in the final
examination. In a similar manner, Al-Bashir, Kabir and Rahman (2016) found in the summary of
national surveys conducted in the United Kingdom and Australia emphasized providing feedback,
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because it analyzes, evaluates, and monitors students learning process. In addition, constructive
feedback facilitates the learning process, and it educates independent learners.

Likewise, Septina, Sulistyo, and Kadarisman (2016) mentioned that the teacher’s
constructive feedback encourages students to review and edit their writing, and they perform better
than those students who do not receive feedback. In a similar manner, Al-Bashir, Kabir, and Rahman
(2016) found that many students across the world do not prefer teacher feedback due to the following
reasons. Firstly, teachers are unable to provide feedback on time and they do not provide adequate
feedback which attains the students’ satisfactions. Both students and teachers can benefit from a
constructive feedback process; it motivates students to become autonomous learners.

Furthermore, Mandhane, Ansari, Shaikh, and Deolekar (2015) declared that feedback is the
fundamental needs of Medical students because it promotes students’ insights and skills. Feedback
should be given on time within a specific setting. Appropriate feedback helps students to realize
their strengths and weaknesses and the teacher must give neutral, clear, and concise feedback which
accelerates the process of learning and teaching. Also, teachers must use understandable language
throughout their feedback. Mahfoodh and Pandian (2011) said that written feedback is the integral
element of English as a foreign language classroom. Written feedback is time consuming although
teachers and students prefer it because it is helpful for students and teachers. Students dislike
feedback that are general. Constructive and specific written feedback helps students in current and
future writing projects. Likewise, Razali, and Jupri (2014) said that teachers and students accepted
the importance of teachers’ written feedback in the English classroom. Written feedback is more
important than oral feedback after small conference and peer review. According to Iris (2009),
feedback brings many changes which are utilized by students in the revision stage of the writing
process. Text-specific feedback is tangible, and students can apply it easily.

Mustafa, Norazaiah, and Abdul Majid, (n.d) said that feedback is useful if it delivers
suggestions for improvement. Constructive feedback informs students about their strengths and
weaknesses. Vague and untimely feedback demotivates students. Constructive feedback must
explain positive and negative dimensions of the text. Otherwise, it remains boring for the
participants. Hattie and Timperley (2007) mentioned that “Feedback has no effect in a vacuum; to
be powerful in its effect, there must be a learning context to which feedback is addressed” (p.82).
Constructive written feedback leads students toward the course goals, and it is the aim of each
assessment too. When feedback is used only in the form of praise, it is rarely effective. Feedback
giving starts after instructing some insights and skills about the lesson.

In the same way, Ismail, Maulan, and Hasan (2008) said that nonnative English speakers face
two challenges during writing: content and form. Practicing and producing written texts requires
mental capacity. When feedback providers write comments on content and form problems, students
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like to review and edit the form. According to Ismail, Maulan, and Hasan (2008), there are many
strategies for providing feedback: coding, circling, underlying mistakes, utilizing symbols, writing
margin notes as a comment, and general suggestions at the end of the text. These ways of giving
feedback help students to write effective texts after revision. Students who are keen to become
independent writer always inspire teachers to share their comments with them because they believe
constructive feedback pave the ground for them.

Harmer (as cited in Septina, Sulistyo, and Kadarisman 2016) stated the four steps of the
writing process which contains planning, drafting, editing, and writing the final draft and he trusts
that feedback is essential during the editing step of the writing process. Similarly, Jamalinesari,
Rahimi, Gowhary, and Azizifar (2014) said that error correction or providing feedback is one of the
writing elements, and teachers attempt to teach the rules of accurate writing text. Text revision is
more important than compiling new text every time for writers and readers (Jamalinesari, Rahimi,
Gowhary, & Azizifar. 2014).

Types of Written Feedback

Daneshvar and Rahimi (2013) mentioned that integration of various types of feedback are
useful. These authors categorized feedback into explicit and implicit. Direct or explicit feedback
helps students in long term learning processes, and it involves students in the correction process.
Regarding the indirect feedback the instructor points out the errors and students correct themselves.
The direct feedback is used in the intensive classroom where instructors correct the grammatical
mistakes of the writer. Septina, Sulistyo and Kadarisman (2016) described that indirect feedback
helps those students who have a high level of pragmatic grammar skills and it helps them to provide
accurate text. Also, Ansari, Shaikh, and Deolekar (2015) classified feedback into two types: positive
constructive feedback and negative feedback. On the other hand, they classified feedback into three
types: brief, formal and major.

According to Hardavella, Gaagnat, Saad, Rousalova and Sreter, (2014), there are four major
types of feedback: informal feedback, formal feedback, formative feedback and summative
feedback. According to Razali, and Jupri (2014), there are three types of written feedback: form-
focused feedback, content-based feedback, and integrated feedback. Firstly, form-focused feedback
or feedback on students’ grammar is conducive for writers. The second type of feedback is called
content or meaning based feedback which deals with the theme of the text. Written feedback is a
continuous process, and it progresses until the end of written product. It means that there should be
many phases of written feedback. Additionally, written feedback highlights the students’ strengths
and weaknesses. It is teacher’s job to improve the students’ weak points through tasks which are
utilized inside and beyond the classroom. Semsock, Liaminmir, and Pochakorn (2017) said that
direct and indirect feedback helps students to identify grammatical errors. Hyland and Hyland (as
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cited in Semsock, Liaminmir, & Pochakorn 2017) mentioned three forms of written feedback: praise,
criticism and suggestions and integration of these forms develop effective written feedback.

Beside written feedback oral feedback also improves student writing. Face to face feedback
acquaints students with grammatical structures and their errors. Both direct and indirect feedback
help students to realize grammatical mistakes. In short, both direct and indirect feedback are utilized
in EFL/ESP settings. Direct feedback is used for students who have a low level of command on
target language and indirect feedback is given to intensive level students who have advance English
grammar skills.

Strategies for Giving Written Feedback

There are many ways of providing feedback to learners and one of the common strategies of
giving feedback is sandwich which has three major layers. The first layer introduces positive points
of the text, the second layer figures out the improvement areas and the third layer points out another
positive point (Mandhane, Ansari, Shaikh, & Deolekar2015). PEARL acronym is a technique of
building rapport between teacher and students and it is utilized to promote the learning stages.
Mandhane, Ansari, Shaikh, and Deolekar,(2015) said that PEARL acronym explains some essential
skills “ Problem solving, empathic understanding, apologies for barriers to the learner’s success,
respected for learner’s values and choices, legitimation of feelings and intentions and support for
effort of correction” (p.1870). The authors of the article mentioned that lack of enough feedback
remains a barrier for advancement of the learning process. To illustrate, Al-Bashir, Kabir and
Rahman (2016) explained that teachers should provide a limited amount of feedback to students and
they suggest learning and assessment processes require motivation. Giving and receiving feedback
Is important for learners and educators who work in the Higher Education context.

Sandwich is a model of feedback which includes three parts. Certainty, it starts and ends with
positive points. When teachers are providing feedback, they must think about some principles of
giving feedback. For example, teachers must consider the objective of a lesson, what the students
achieved and what barriers are for students. Kamberi (2012) revealed some strategies for giving
feedback “direct, indirect, metalinguistic, focused/unfocused, electronic, peer feedback and mini-
conferencing” (p.1668). Teachers use various types of feedback for improving students’ writing
skill. As a matter of fact, there is not only one best strategy of providing feedback. Feedback is an
important component of EFL learning and teaching. Students like teachers’ feedback better than peer
feedback because of feedback providers’ insights and skills (Kamberi, 2012).

In the same way, Asadi and Rahimi (2014) stated that direct feedback, indirect feedback, and
other methods of feedback affect students writing accuracy. These methods are used to correct
content, form and organization mistakes of the text that feedback provider review. Whenever a
teacher evaluates students writing quality, he/she can use rubric which includes content criteria,
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organization criteria, vocabulary criteria, language criteria and mechanics criteria. Razali and Jupri
(2014) exposed that suggestion, criticism and praise is the other model of giving feedback. Too much
criticism and general feedback demotivate students and they will not bring improvement in their
revision or final draft.

Iris (2009) classified feedback into two general categories based on the level of changes:
global (concentrates on whole text) and local (concentrates on specific aspects of text). Global
feedback deals with the general organization of the text and general rules of mechanics and
referencing. Local feedback deals with major elements of an essay: introduction, body and
conclusion and direct editing of mechanics and expressions. Only emphasizing on surface level
feedback (spelling, grammar, and punctuation) does not improve students writing. It is important to
provide feedback regarding content, text organization and mechanics of text.

Arslan (2014) emphasized that the analytic assessment rubric is developed to provide explicit
feedback to students. This rubric includes content, organization, vocabulary, language use and
mechanics/conventions. Teachers can use analytic assessment criteria and a holistic assessment
guide throughout their feedback giving process. Teachers’ written feedback will have positive
effects when they considers the student’s attitude toward the feedback. Receiving well-written
feedback from peers and teachers prepares students for a more professional life. Ultimately, many
educators, teachers and writers claim that feedback is the crucial part of higher education. Teachers
should find best strategies for providing feedback to students. They have to eliminate the traditional
type of feedback providing from teaching approaches. It paves the ground for teachers to design
effective activities which help students in their learning.

Method and Materials

A systematic review of relevant articles was conducted during this scientific study. The
articles were purposefully reviewed and evaluated. This study concentrated on textual materials and
the reliable articles are collected from Google Scholar and Academic journals.org. In addition, the
Education Resources Information Center (ERIC), Health Management Information Center (HMIC),
were consulted. These search engines were searched through keywords (Academic Writing, College
Students, EFL, ESP, and Written Feedback). The database included reports of quantitative,
qualitative and mixed-method. The quantitative and qualitative studies reports were selected based
on the targeted keywords. Furthermore, the relevant books were borrowed from Kabul University of
Medical Sciences, Kabul University, Kabul Education University libraries.

Sampling Method

The purposive sampling method was utilized in this study; the materials were assembled
purposefully. Subsequently, the articles were analyzed thematically after careful note taking,
evaluating, and interpreting. At first, the targeted articles were reviewed and after reviewing the
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themes of the articles emerged. Finally, the information reported thematically without errors and
bias, as far as possible. This qualitative study focuses on secondary data which include research
articles and English Language Teaching (ELT) related books. Throughout the study fifty articles
were reviewed; they focus on the importance of giving and receiving feedback during the college.
Other articles dealt with strategies of giving feedback as an instructor of English language.

Data Analysis

The related articles were reviewed according to the research questions. Margins tokens were
used to collect information and it paved the ground for data evaluation and synthesizing. After
careful context reviewed, the information was analyzed thematically. This scientific research was
performed at Kabul University of Medical Sciences, Afghanistan, and it assists medical students,
and English for Specific Purposes teachers to realize the importance of written feedback and the
ways for providing written feedback to advance the students writing skills. Systematic review
process implemented as below.

Four famouse online search engines were searched: ERIC, Google
Scholar, Google, Academic Info and some related books were reviewed.

One hundred twenty articels were reviewed generelly by help of

keywords (Feedback, written feedbakc, EFL, acaademic writing).

After general reviewing of 120 related articeles, 20 articels were
carefully reviewed, evaluated, interpreted and synthesized for
resutls.

The articles searching, reviewing, and synthesizing process.

Results

This scientific study found the effectiveness of formative and summative assessments,
linguistics improvement of writers, and written feedback connection with writing skill advancement.
Many reviewed articles proved the advantages of written feedback for college students. Teachers
must utilize various types of written feedback in the EFL context. Many nonnative speakers are
unable to produce effective written texts because English grammar sentence structures variation
challenge them. Students prefer well-structured and timely feedback which improve their academic
writing accuracy and fluency. It is the teacher’s responsibility to provide feedback after teaching
some lesson. The study explored that giving feedback is continuous process and it progresses at the
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end of the course. Teachers should use direct or explicit feedback in the intermediate or low level
classes because students do not have enough knowledge and skill of English grammar. The findings
of Asadi, and Rahimi (2014) showed that direct feedback is more important that indirect feedback
for nonnative speakers of English language who study at intermediate level. On the other hand,
advance level students prefer indirect or implicit feedback which provokes their thinking.

The study found some essential ways for providing constructive feedback to writes. This
research investigated two models of providing written feedback: the sandwich model and
suggestions, criticism, and praise model. The sandwich model has three stages. It starts and ends
with positive point as well as it includes the point which requires improvement in the middle. During
the implementation of this model, the teacher has to use appropriate language that helps students’
revision. The second model include three forms: suggestions, criticism, and praise. These forms are
used together. The form builds good relationship between teacher and students. Hardavella, Gaagnat,
Saad, Rousalova and Sreter (2014) recommended before conducting a meeting with students about
their project, it is important to have effective plan for providing feedback because it promotes student
and teacher relationship. Criticism paves the ground for students’ improvement and they understand
their mistakes easily. After figuring out the mistake, in the future they avoid these mistakes in the
paragraph and essay writing.

The reviewed articles reached to the three research questions. Effective and timely feedback
which meets students’ attitude impact on their writing performance. There are many models of
constructive written feedback giving and it relates with teacher to select the one that aids students.
Direct feedback and indirect feedback enhance students writing capacity and confidence. Asadi, and
Rahimi (2014) stated that clear direct feedback and indirect feedback have positive effective on
students writing accuracy and consistency. In sum, giving and receiving feedback is strategy of
student-centered learning approach and it trains autonomous learner.

Discussion

Academic writing is one of the vital skills of academics of the 21% century and it promotes
through constructive feedback and apply paragraph and essay writing process. Written feedback
promotes students’ academic writing performance. Students prefer teacher’s written feedback to peer
feedback. Nonnative speakers of English are keen to have teacher feedback on time which helps
them in the future. In fact, written feedback helps students to promote the form of their text and it
helps them to revise the content problems before compiling the final draft of academic text. Teacher
must use various strategies of giving feedback such as praise and criticism, positive point, negative
point and positive position. Students should ask for further explanation when the given feedback is
not clear for them and they have to apply feedback for advancement of writing. In addition, students
should avoid the grammatical and organization mistake in the near assignments.
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English for Specific Purposes is a branch of English as a Foreign Language/English as a
Second Language (EFL/ESL). Many students who study at ESP context need academic writing
insights and skills because academic writing help them inside the university and beyond the
university life. Constructive feedback educates students for writing academic and technical texts.
Therefore, English for Medical Purposes teachers should include providing written feedback in their
teaching approaches. They must inspire students to review their assignment by help of peer
assessment inside and beyond the classroom. Explicit feedback and implicit feedback enhance
students writing accuracy and fluency. Feedback is the important segment of student-centered
learning approach and it sounds better to use many types of written feedback in the classroom. For
instance, teacher can provide direct feedback to low level students, indirect feedback to high level
students, and conducting mini conferencing with writer about their text.

Conclusion

This scientific study was conducted through systematic review of literatures. It found that
appropriate strategies of written feedback train clear and concise writers. Written feedback has
positive effects on non-native speakers’ Academic writing performance. It helps teachers and
students to share their perspectives without errors. Feedback acquaints teacher with strengths and
weaknesses of his/her students writing skill. Furthermore, students understand their grammatical
mistakes which impact on their formative and summative assessments. Well and on time feedback
attracts students’ attention and they apply the teacher’s comment on their final draft. While the
teacher is providing feedback, it is essential to point out positive and negative matters of the written
text because only specifying mistakes of the text demotivate the learners in the long term study. |
suggest future researchers to conduct quantitative research which deals with perfective of English
for Specific Purposes learner. They can conduct impact of feedback on improvement of oral
communication of students. Furthermore, they can conduct research on students’ essays writing
process and grading written assignment through rubric.
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Abstract

The purpose of this study was to investigate language teachers’ instructional supervision
practices and challenges in promoting professional development. It was conducted in East Wollega
Zone, Nekemte town. To achieve the purpose of the study, descriptive survey research design was
employed as the study investigated practices of teachers. To collect data, two data gathering tools,
i.e. questionnaire and interview were employed. The questionnaire was used to find out teachers
practice of instructional supervision in their schools, and challenges teachers face in carrying out
instructional supervision. Interview was used with English language teachers and cluster school
supervisors to find out how instructional supervision was practiced in the schools and the
supervisors’ role in helping teachers for professional development activities. Regarding the
participants, 30 English language teachers involved in filling out the questionnaire and four cluster
school supervisors were also involved. The participants were selected purposively to collect the
intended data. The collected data were analyzed both quantitatively and qualitatively. The
questionnaire data were analyzed using SPSS version 20.0.

Accordingly, the finding revealed that English language teachers and cluster supervisors
didn’t hold similar conceptions on the notion what instructional supervision means to them and on
how they experience it. There were teachers who failed to address in the concept while they were
important and crucial to their own professional development and attainment of the goals and
objectives of the instructional supervision.

The study further revealed that the number of problems and challenges associated with the
practice of instructional supervision in promoting professional development. Among the
challenges obtained from the study were shortages of skilled supervisors, poor funding, lack of
time on teachers and supervisors in carrying out the activities related to instructional practice.
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Moreover, lack of school infrastructures was pointed as among challenges embedding the practice
teachers’ instructional supervision in the schools for the proper delivery of language teaching.
Teachers also reflected that assignment of the supervisors with different fields of study also raised
as one of the basic problems in proper practicing of the activity.

Keywords: Instructional Supervision, professional development, Primary Schools, Ethiopia

Introduction

Education is the cornerstone for the development of every nation. It is through education
that students acquire the basic skills, knowledge, and attitude to life. Education, therefore,
influences, in one way or another, the quality, the economic development and life of people.
Accordingly, in our country, Ethiopia, the government has given the education sector due attention.
In recent years, many primary, secondary, and tertiary educational institutions are established and
still on progress to satisfy the educational need of the country; however, this massification of
educational institutions does not guarantee the intended outcome and proper delivery of quality
education (Joshi & Verspoor, 2013). It, therefore, demands the involvement of active, competent,
and quality teachers and other educational sector stakeholders so that the targeted goal would be
achieved. In order to achieve the desired goal of education in Ethiopia, the role English language
is an intense as it is the medium of instruction.

In this globalized world, English language is one of the formal and the widest means of
communication with outside world for its political and business importance. It is also the language
of internet and modern technologies (Maurais & Morris 2003). Therefore, teaching and learning
this language can be crucial for its global importance and for its significance in educational
institutions.

In Ethiopia, English language is taught from early grades of schooling to the higher
educational institutions (MoE, 1994). At high schools and even in higher institutions it serves as
medium of instruction and all universities in the country are supposed to use English as their
working language; they ought to produce documents, hold meetings, write minutes and reports,
etc. in English (Amlaku, 2013). Therefore, it is obvious that having sufficient knowledge of
English language can help the students not only understand and score better in the language, but
also help them become better performers in other subjects too.

In Ethiopia, English language is taught as a foreign language and using the language is
mainly limited only to carryout classroom activities. Students do not have exposures outside the
classroom where they can practice and use the language in the real situations. This limited exposure
can have negative consequence on the students’ ability to use the language and on their academic
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achievement. Therefore, the fate of students to become successful in using the language effectively
for academic purpose and for other sorts of communication falls mainly on the effectiveness of
their English language teacher in delivering the lesson with appropriate pedagogical skill and
subject matter knowledge and students’ own self efficacy in learning the language. This shows
that teaching the language obviously demands effective, competent, and resourceful language
teacher as input for effective implementation of the language practices in the classroom.

The quality of teachers is one of the determinants of quality education. Pertaining to this
point, Odebumi as cited in Ifedili (2015) explained that a teacher is one who is resourceful, has a
good sense of humors, possesses sound knowledge of human psychology, communicates
effectively, and shows interest in the welfare of the students; he/she guides and motivates and is
patient, tolerable, flexible in his/her ways, fair in his judgments and firm in his/her discipline.

Teachers are vital human resources in the training of the young minds. He or she is
accountable to the students or pupils, parents, community, employers and to the teaching
profession. More importantly, teaching English language at the primary school level demands very
resourceful and knowledgeable teacher so as to establish strong foundation in the mind of students
since students’ lower grade performances and foundation links with their high school and higher
education performances. However, the reality of teaching English language in Ethiopia seems to
be facing different difficulties as the students’ upper class English language performance is very
poor and below the standard (MoE, 2007). Moreover, there is a widely prevailing compliant among
teachers and researchers that secondary school students’ English language proficiency is less to
adequately carryout various activities. The nature of the decline in the quality of education prevails
at secondary schools in Ethiopia main concerns the capacity of students to follow their lessons in
English (Tekeste, 2006). The experience of the current researcher also shows the same, so it seems
apparent to conclude that it is an area that requires improvement. The aforementioned poor
performance can be, of course, linked to different problems associated with the school
environment, teachers, and students as well as curriculum or maybe others However, the current
researcher believes that one of the causes for students’ performances to may be attributed to
teachers’ classroom performances (perhaps due to lack of methodological skills or knowledge of
subject matter).

To overcome teacher classroom challenges in teaching the language, teachers’ ongoing
professional support and encouragement should also be there as initial pre-service teacher
education is not enough in itself. Therefore, teachers’ professional development needs to be given
due priority to help teachers update and refresh their classroom performance better. One of the
professional development teachers need to have for quality language delivery in the class and
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refresh the pre-service teacher education is the practice of teachers’ timely instructional
supervision in the schools.

Instructional supervision is one of language teachers’ essential parts of professional
experience with aim of providing guidance, support, and continuous assessment to teachers for
their professional development and improvement in the teaching learning process.

Being and becoming quality teacher is not something spontaneous and completely gained
during pre-service teacher trainings and lasts forever rather it is gained over a period of time with
teachers lived experience. They need to access continuous professional support and
encouragement to effectively carry out the teaching learning process. Teachers differ in their
knowledge base, skill, experience and motivation. In their professional endeavors they may face
different personal, curricular, and school related challenges.

As Robinson (1998) points out, to be successful, teachers must meet their challenges with
perseverance, hard work and quality assistance from experienced teachers and administrators who
are willing to provide and recognize extensive support for teachers in their teaching careers.
Effective supervision and coaching programs have been found to restructure teacher concerns, and
to increase teacher focus on instruction (Huling-Austin, 1990). It is obvious that the desired
outcome of supervision is teachers’ professional development and as a result the improvement of
classroom instructional practices (Reiman & Thies-Sprinthall, 1998).

As the needs of the schools and institutions in which they work also change over time,
teachers have different needs at different times during their careers to cope up with the change
(Richards, 2005).

The pressure for teachers to update their knowledge in areas such as curriculum trends,
second language acquisition research, composition theory and practice, technology, or assessment
is intense, and it is the school and the classroom that provide a major source for further professional
development (Richards, 2005). In any school, there are teachers with different levels of experience,
knowledge, skill, and expertise. Mutual sharing of knowledge and experience is a valuable source
of professional growth. Knowledge about language teaching and learning is in a tentative and
incomplete state, and teachers need regular opportunities to update their professional knowledge.
It is the responsibility of schools and administrators to provide opportunities for continued
professional education and to encourage teachers to participate in them.

One way of addressing the need of teacher’s professional development in English language
teaching is through effective implementation of classroom instructional supervision where
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teachers gain knowledge and experience from their classroom practice which can be reflected on
their students’ academic performance.

According to Igbo (as cited in Ifedili, 2015), the quality of student learning was directly
related to the quality of classroom instruction. Pertaining to this issue, Kinutai and Zachariah
(2012) carried out a study on the supervision of teachers on the academic performance of students
in Kenya. A positive correlation was found between the instructional supervision and students’
academic performance. The quality of classroom delivery will depend on the knowledge,
preparation of the lesson and motivation of the teacher which can be influenced positively by the
supervisory performance of the school administrator.

Supervision of instruction is a multifaceted practice that involves manifold responsibility
and supervisory functions. According to Campbell (2000), in the process of supervising, the
supervisor may possibly have various duties and make use of extensive range of interferences,
tactics and procedures. By means of collaborative data explanation, teachers can reflect upon their
work and grow professionally because of that reflection. Therefore, language teachers’ knowledge
of instructional supervision technique to include the alternatives model of supervision is for
supervisors to analyze with teachers the data gathered in their teaching contexts.

A variety of persons may be involved in improving classroom and school instruction and
they are often referred to as supervisors. They are in a unique position to nurture, develop, and
articulate the community’s vision of what a learning environment can and should be (Sergiovanni
& Starratt, 1998). Among those exercising supervisory responsibilities are school principals,
assistant principals, instructional supervisors, teachers, instructional lead teachers, teacher study
groups, counselors, clinical teachers, college faculty, program directors, collaborative inquiry
teams, and central office personnel (Reiman &Thies-Sprinthall, 1998).

The need for improved supervision of teachers is a need to develop a connection between
supervision and professional development (Dollansky, 1997). The route taken in professional
development should parallel teacher needs (Jonasson, 1993). Professionalism of teachers depends
on how their particular needs are satisfied. It is the purpose of administrators as supervisors to
provide necessary and effective models of supervisory practice for professional development.
Teachers need to have a choice among supervisory styles available for their academic growth.
Thus, personal and professional development is the outcome of the effective supervision (Oja&
Reiman, 1998). Instructional supervision is collaborative process in different stages since it
welcomes various views that represent the proper relationship between the supervisor and the
teacher so as to address the educational problems and find appropriate solutions Bailey (2006).
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Teachers’ professional development which is highly linked with effective implementation of
instructional supervision has a connection with the notion of the Lev Vygotsky’s Zone of Proximal
Development that depicts, the distance between the actual development level as determined by
independent problem solving and the level of potential development as determined through
problem solving under adult guidance or in collaboration with more capable peer, can possibly
help language teachers develop their skill gap in their teaching process as professional practitioners
(Lantolf, 2004).

The teacher's zone of proximal development is thought as a learning space between his/her
present level of teaching knowledge consisting of content (theoretical) and pedagogical knowledge
and skills and his next (potential) level of knowledge to be attained with the support of others. This
definition provides with the possibility not to restrict ourselves to regard teacher educator as the
only source of scaffolding and think of some other sources like the teacher's colleagues, researchers
in the field, student achievement data, narratives, observation, action research, pre-service and in-
service course-room, etc. as other possible sources of scaffolding that can change the teacher's
ZPD.

The starting point for teacher learning is the teacher's willingness and motivation to keep
his/her ZPD in motion so as to move from the current ZPD to a more advanced ZPD in his teaching
profession. If the prospective novice teacher is determined to improve his/her act of teaching,
he/she must engage in that shifting process and continuously define new ZPDs (Lantolf, 2004).

The theme of this study is, therefore, based on the ground that all teachers in general,
English language teachers in particular need educational support as moral or technical in their
schools where pre-service training has left off to maintain ongoing professional development. In
teaching learning process challenges are inevitable and accordingly teachers are expected to
recognize them and seek for solutions. To communicate the classroom problems they encounter,
teachers need to be supervised in terms of their classroom performance in the eye of towards
improved classroom instruction.

In general, even though the literatures in the area of language teachers’ professional
development give due emphasis to the need and importance of language teachers’ instructional
supervision for teachers personal and professional growth, very little is known about its practice
in English language classes so as to bring about changes in quality language teaching and teachers’
professional development. Supervisors’ and teachers’ shared understanding and implementation is
also point of investigation.
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In the light of the highlighted problems, the following research questions were
formulated.

1. How do language teachers experience supervision of instruction in their schools to promote
professional development?

2. To what extent instructional supervision affect teachers’ professional development activities?

3. What are the challenges that affect supervision of instruction in the selected schools?

Materials and Methods
Research Design

The aim of this study was to investigate the practice of instructional supervision for EFL
teachers and challenges in promoting professional development. To achieve the overall purposes
of this study, a descriptive survey research design was employed. This design can help examine
current practices (Creswell, 2012). Besides, he reveals that a descriptive survey method is used to
generate views and opinions of respondents and to indicate a clear picture of practical situations
of the issues concerning the teaching learning situations. It is also concerned with carrying out
school surveys which help to solve the problems of various aspects of school i.e., teaching
methodology, curriculum, learning objectives and the like. It further involves asking a large group
of people at one point, such as supervisors, teachers about a particular issue. The purpose of the
survey is to describe existing conditions, identify the standards against which existing conditions
can be compared (Creswell, 2003).

Setting and Participants

This study was conducted at Nekemte town, in East Wollega, Ethiopia. The population of
the study comprised of primary English language teachers who were working in East Wollega
Zone, Nekemte town during the first semester of the year 2020 GC.

Participants in this study were English language teachers and supervisors in the eleven
primary schools found in the Nekemte town. Thirty English language teachers and four cluster
supervisors were involved in this study and they were all from public schools.

Sample Size and Sampling Technique

The district used for this study was located in the Western Oromia Region, in East Wollega
Zone particularly called Guto Wayu district. The district could possibly be considered as the
representative of other districts in east Wollega zone in that it is characterized by combination of
both urban and rural characteristics. Although full generalization may be limited, the findings
drawn from data collected in this district give an indication of what is happening in other districts
in the zone. The district was thus randomly selected among the other districts found in the East
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Wollega Zone by employing simple random sampling by giving equal chance of selection for all
districts to avoid bias in selection of the sample. In the district of Guto Wayu there are 38
government owned schools. In order to ensure all schools in the district an equal chance of being
selected, a list of schools was obtained from the district education office. The district's list of
schools was used as a sampling frame. Simple random sampling was used to get a representative
sample of teachers.

Supervisors were purposively sampled. There were nine supervisors in the district all were
taken as samples in this study. The nine supervisors were those in charge of the core subjects in
primary education. This is in line with the observation by Gay and Airasian (2003) that a researcher
should identify participants who provide in-depth information on the topic being researched.

Instruments of Data Collection
The data for the study were gathered through two tools of data collection, namely
questionnaire and interview.

Questionnaire

Questionnaire is most frequently used research tool for data collection in descriptive
research that it permits wide coverage and makes for greater validity in the results through
promoting the selection of large and more representative sample. Hence, the questionnaire was
prepared and distributed to be filled out by teachers who were taken as sample. The questionnaire
used for this study targeted both, close ended that required teachers to respond to statements on a
five-point Likert scale, and open-ended questions that invited teachers to describe or comment on
an issue in detail.

Interview

In this study, interviews were also utilized to gather information about the EFL teachers’
practice of instructional supervision and the embedding challenges in promoting professional
development. Two similar semi-structured interview protocols for teachers and cluster supervisors
were developed. The interview protocols consisted of open-ended questions to gather more in-
depth and complex information, especially as it related to respondents' practice and challenge on
the specific questions. The use of open-ended questions offers two main advantages: It allows a
free response from respondents that is based on their own frame of reference and it allows the
respondents to say what they think and to do so with greater richness and spontaneity. All the
different sessions of the interview were conducted by the researcher and the interview responses
were audio taped based on the consent of the respondent.
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Methods of Data Analysis

The purpose of data analysis was to find meaning in the data, which was done through
systematic arranging and presenting the information. These involve sorting the data, editing,
coding, entry, cleaning, and processing and results interpretation.

After getting all the questionnaires, the researcher checked for completeness and numbered
as a form of identity during the data entry. The next step was to extract the responses from the
open-ended questions. Responses in all questions were assigned numeric values that were used
when data were entered and finally the questionnaire data were analyzed using Statistical Package
for Social Sciences (SPSS) version 20.0 to generate contingency tables for frequencies,
percentages, means and standard deviations. Responses from open ended questionnaire were
analyzed thematically on the basis of their similarity in content of their response.

The interview responses from the cluster supervisors’ respondents and teachers were
thematically analyzed and interpreted to validate responses in the questionnaire data.

Results and Discussions
Language Teachers Practice of Instructional Supervision in Their Schools

This section of the tool among the questionnaire was intended to elicit the respondents’
practice of instructional supervision that promotes professional development using the Likert scale
provided. In the questionnaire, a five point Likert scale, which ranges from strongly agree to
strongly disagree.

Table 1. Language teachers practice of instructional supervision that promotes professional
development.

Item on Survey N Mean | SD Rank
The supervisor frequently observes my classroom 30 [4.31 74971 | 4
1 | and gives me feedback.
2 | Other experienced teachers observe my classroom. 30 |3.46 1.13664 | 27
I receive meaningful feedback regarding my teaching | 30 | 4.33 99424 |3
3 | following supervision.
I have discussions with administrators regardingmy | 30 | 3.60 1.19193 |24
4 | teaching after supervision.
| have discussions with support staff regarding my 30 |[4.04 80872 |11
5 | teaching after supervision.
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| am aware of the specific things that supervisors 30 |4.06 1.04826 |10
6 | look for when visiting my classroom.
I am confident in my supervisors’ ability to monitor | 30 | 2.96 1.42595 | 29
7 | my instructional practice.
| have multiple opportunities throughout the yearto | 30 | 4.16 1.17688 | 6
8 | participate in professional development activities.
| collaborate with others on instructional mattersona | 30 | 4.03 88992 |12
9 | regular basis.
| am aware of any professional development plan that | 30 | 4.30 87691 |5
10 | has been prepared to share with school community.

As one part of the research question, English language teachers practice of instructional
supervision that promote professional development was prioritized to see the way instructional
supervision was practiced by English language teachers aiming the improvement and quality of
their classroom teaching.

Twenty eight statements describing the practice of instructional supervision in their school
were included in the teacher questionnaire. The following points were the focal points of the
questions. These are teachers’ awareness of instructional supervision, the frequency of the
supervision, post supervision activities, the role of instructional supervision in updating teachers’
knowledge and encouragement in solving their problems in teaching, teachers’ collaboration on
instructional matters and professional development endeavors and the role of supervisor and
supervision in teachers’ professional development activities.

In this sub section of the survey, respondents were asked to indicate their level of agreement
by choosing from the given alternatives ranging from 1(Strongly Disagree) to 5 (Strongly Agree)
with listed practice of instructional supervision in schools. The results were summarized in the
above Table 1. The items in the survey were presented along with the number of responses for
each item on the survey, the means and the standard deviations and the overall rank of the item
based on the mean.

The top five teachers’ concept regarding the practice on instructional supervision practice
that promote professional development, based on the highest mean scores could possibly indicate
that the respondents’ practice, the goal of instructional supervision and the link with professional
development. When the mean scores of each item reviewed, among all the listed options, the
minimum mean was found to be 2.96. Other mean scores higher than the minimum scores fairly
indicate that there were nearer agreement levels as the practice of instructional supervision
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promotes professional development although there seemed to be a high discrepancy between the
higher score and the least score. This could possibly indicate that the practice of instructional
supervision was not practiced to the required standard and poor implementations were observed.

When all items in the list reviewed, the data indicated that the responses were fairly
consistent among the respondents as the mean score ranges from a high (4.44) to the low (2.96).
This result could also be seen in the standard deviation.

There was fairly agreement of the concepts presented as options in the questionnaire among
the respondents as most items were important to them in their teaching endeavor and professional
development shown in the questions. The standard deviations indicate there was agreement by
most respondents. However, there were four items, the goals and objectives of instructional
supervision have contributed to my school’s improvement (Item 15), the supervisor conducts
workshops, seminars, and in service training to teachers as needed (Item 22), instructional
supervision makes teachers familiar with latest updated issues about curriculum (ltem 23), and
instructional supervision encourages me to discuss ways of solving any problem with their
teaching (Item 24), where the standard deviation was close to 1.43238. There was a large gap
between the mean scores ranked high and that ranked near the bottom. The top five options selected
by most respondents with the high level of agreement were as follows:

e | am aware of the goals and objectives of supervision of instruction.

e | have a clear understanding of the professional development goals for my teaching.

e | receive meaningful feedback regarding my teaching following supervision.

e The supervisor frequently observes my classroom and gives me feedback.

e | am aware of any professional development plan that has been prepared to share with
school community.

All the listed options that indicate the practice of instructional supervision in promoting
professional development had generally a high mean on the survey, with respect to the specific
professional development endeavors as successful practitioners. The four options or responses
with a lower mean were: [ am confident in my supervisors’ ability to monitor my instructional
practice; the supervisor trains me to use modern teaching techniques and methods; other
experienced teachers observe my classroom; and instructional supervision gives opportunities to
teachers to use suitable teaching techniques/methods for their pupils.

The teachers’ responses to the questions related to the practice of instructional supervision
in promoting professional development with the highest mean scores indicates their actual
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instructional supervision practices in the schools. In addition, it could be pointed out that the top
five instructional supervision practices more focused on the individual teachers since they all
reacted to the questions in the survey independently. The top five items selected by the respondents
indicated that teachers could realize the goals, the importance of getting feedback, and having plan
to carry out the activity could be considered as the crucial point which show teachers understanding
and courage to practice the activity along with their respective supervisors. It is believed that
teachers practice what they know and feel help them perform better in their actual classroom
situation.

On the other hand, teachers survey result ranked at the bottom could also possibly show
their reluctance and objection with the concept indicated in the survey. For example, there were
points at which teachers’ question the capacity of their supervisors in helping them use and with
the modern teaching techniques, having confidence and others. Beside this, the survey also showed
teachers themselves failed to address the significance of instructional supervision in providing
them to use suitable teaching techniques and give opportunities to use suitable teaching technique
for their students while it will greatly.

In addition to the above teachers’ objection and question about the competence of their
supervisors, as well as their own inability to realize the significance of instructional supervision,
the interview data from both teachers and supervisors also revealed similar concept.

In an open-ended question, teachers were asked how to further enhance the practice of the
current instructional supervision in their schools. Teachers held different perspectives based on the
reality of the cluster they were in. Accordingly, majority of the respondents (eighteen respondents
from the total twenty three respondents) answered this item, claimed that the current instructional
supervision in their schools could be enhanced through the establishment of collaboration among
high school and primary and junior secondary teachers for experience sharing and professional
assistance. They further noted that it could be enhanced through supervisors’ proper plan and
schedule to complete their tasks and encouraging and motivating teachers to do their work
effectively.

On the other hand, some other teachers (five among 23 respondents) indicated that they
were loaded with teaching time and other schoolwork and unable to carry out the activity and had
no plan on how to enhance the current practice of instructional supervision in their schools.

Similarly, cluster supervisors of the schoolteachers replied when asked about the similar
concept above, they held different perspectives on the way instructional supervision practiced in
their cluster schools. One of the respondents among the four cluster supervisors stated that it is the
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way of inspecting and monitoring teachers’ performances. For this supervisor instructional
supervision is done to see whether or not the goal set in the curriculum and subject syllabus was
attained or not to assure quality education. On the other hand, the remaining cluster supervisors
stated that instructional supervision is the way of checking whether the teacher was appropriately
planning according to the guideline of the book, the syllabus, to cover the book chapters in time
and to help teachers minimize the students’ detention rate, up on which the teachers were evaluated
for poor or better performances in the schools regardless of the academic and classroom efficacy
importance of instructional supervision.

Regarding the reasons why they undertake the supervision process in the schools, the
supervisors hold different conceptions, but the core message of their responses looked similar.
They noted that instructional supervision is carried out to see or check whether the desired goal
set in the curriculum and the subject syllabus were attained. They also stated that instructional
supervision was carried out to maintain the quality education set by the government and for
improvement of teachers’ instructional limitations and to improve their classroom performances
to improve students’ performances.

The open ended items related to this concept also verified that the practice of instructional
supervision was highly linked to professional development of teachers as it made then plan and
act accordingly for the betterment of their actual classroom situation.

In interview conducted with English language teachers unlike the one they answered on
the questionnaire, they failed to recognize well the importance of instructional supervision in their
careers. Two of the respondents claimed that instructional supervision is a mechanism by which
supervisors look for teachers teaching errors. These concepts of the response shows that certain
group teachers hold sentiment towards supervision as they co notate the meaning negatively than
the desired outcome improvement of classroom instruction. Still there was teacher respondent that
responded to this query that it is an activity done for the sake of official and administration
business. While the other three interview respondents stated instructional supervision is directing
helping teachers teach effectively following the right classroom methodologies of teaching. From
this response it could be deduced that language teachers in the schools didn’t properly identify the
concept and its value in helping them perform better in their classroom practice and which result
in better achievements of their students and internalized it.
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The extent to which Instructional Supervision affects Language Teachers’ Professional
Development endeavors

Table 2. The extent to which instructional supervision affects language teachers’ professional
development endeavors.

Item on Survey N Mean | SD Rank
Supervision affects my engagement in 30 430 |.702 5
English language seminars/

1 | conferences/workshops/symposia
I have English language seminar 30 3.83 |.913 14
days/research days as a result of
2 | supervision.

Supervision affects my professional 30 431 |.837 4
3 | development activities as Peer observation

Supervision influences my involvementin | 30 413 |.900 11
4 | Peer teaching/team teaching.

Instructional supervision influences involve | 30 4.07 |.740 12
5 | injournal writing.

Instructional supervision affects my 30 547 |7.324 1

6 | involvement in teacher support group.

This section of the survey mainly focused on the extent to which instructional supervision
affects language teachers’ professional development endeavors.

The data collected from this portion of the survey provided mean scores, standard deviation
and rank as the previous sections of this study. The survey elicited from the respondents their
perspectives on how instructional supervision affects their professional development endeavors.
The results are presented in table 4.8.

As with the previous two sections of the questionnaire survey, the data in the fourth section
indicated a consistent level of agreement among participants. In addition, there was not a large gap
between the mean scores of the responses ranked at the top and those responses ranked near the
bottom. The mean scores in this survey section ranged from a low of 3.83 to a high of 5.47, which
indicated that respondents felt all the items were of a high to a very high critical impact. The
standard deviations indicate there was agreement by all respondents in their responses. Based upon
the mean scores across items for the entire group, the top five responses were follows:
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e Instructional supervision affects my involvement in teacher support group.

e Instructional supervision a change in a teacher’s practice that leads to increases in student
learning.

e instructional supervision assists teachers master a new skill.

e Supervision affects my professional development activities as Peer observation.

e Supervision affects my engagement in English language seminars/
conferences/workshops/symposia.

Ranked lower in mean score on the survey were: Instructional supervision influences
involve in journal writing; Supervision encourages me involve in an action research; | have
English language seminar days/research days as a result of supervision.

From interview result with cluster supervisors, it was showed that instructional supervision
could contribute much to language teachers’ professional development endeavors. All respondents
indicated that instructional supervision contributes much to teachers’ professional development.

Instructional supervision is more valuable in encouraging teachers involve in continuous
professional development and in activities like production of teaching aid which can supplement
the teaching learning process ultimately. Furthermore, occasional departmental meetings and
lesson plan preparation and others could be other ways in which teachers negotiate and discuss on
issues related to teachers’ professional development careers.

Majority (N=23) of the teachers’ responses to this open ended item that questions whether
instructional supervision influences their professional development answered ‘YES’. They further
stated that it influences the professional development activities in that teachers stated that it made
them plan, implement their lesson plan accordingly.

4.6. Challenges that Affect Instructional Supervision in the Selected Schools

The third research question was meant to address the challenges that encounter the
stakeholders, language teachers and cluster supervisors, in the implementation of instructional
supervision in the schools under investigation. For this research question, open ended item and
interview with both teachers and cluster supervisors were designed to help teachers express what
they considered was the challenge and to help supervisors freely explain the problem they were
exercising related to instructional supervision as in every activity it is expected that certain
challenges are inevitable and natural. Accordingly, thematic summary of the respondents’ ideas
was described as follows.
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Twenty seven teachers (N=30) responded to the question related to challenges they
experienced in practicing instructional supervision in their schools. They forwarded a wide range
of problems associated with the practice. Majority (twenty two respondents) of the teachers’
response circled around the basic points they thought as heavy workload, inadequate resources,
lack of specialization of the supervisor on subjects they teach, low motivation, infrequent
supervisory visits and large class sizes.

Similarly, different perspectives were seen among language teachers participated in an
interview session in different schools too. However, majority of their concepts on the challenges
of the practice of instructional supervision falls in similar category.

One of the shared challenges teaches possess in common was insufficient or shortage of
skilled supervisors. They noted that supervisors assigned to oversee the schools were usually not
adequate in number to accomplish duties required of them as they were assigned to clustered
schools (minimum four schools). Not only this, but also, they were not well skilled and to the
standard to perform effective supervision.

Secondly, language teachers experience challenges related to time. All the interview
respondents (N=5) stated that teachers shoulder heavy teaching workloads in such large classroom
size. This impacts especially the professional development activities which demand teachers’
leisure times. This challenge made the implementation of instructional supervision in the schools
challenging and difficult.

Thirdly, the kind of challenges teachers raised was problems related to facilities and
infrastructures. Instructional materials are the determinant factors among basic facilities for
teachers as well as for the school to carry out effective instructional supervision. Most of the
schools are characterized by lack of basic equipment for the schools to function appropriately as
students’ textbooks, chalk boards, decent classroom for students and many more.

Moreover, cluster supervisors also forwarded the challenges they faced about the practice
of instructional supervision. They listed some challenges related to teachers, school, and different
related issues. First of all, when conducting supervision, supervisors feel like, most teachers were
not happy with the supervision and thought that supervisors were fault finders of their teaching
and it was intimidating activity when done with the presence of their students. Even some teachers
were unwilling and to accept remedial suggestions and didn’t consider supervisors as professional
partners.
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Secondly, cluster supervisors claimed that there were poor funding to assist the supervisors
and teachers to support the practice of instructional supervision in the schools and to supplement
the effectiveness of the process. They stated that all schools are characterized by lack of financial
recourses that help supervisors engage teachers in trainings, workshops and seminars that help
them develop their professional careers. It also limits teachers not to travel to other schools to share
experiences and progresses that may exist in different school environments. There is need for
government to provide adequate funds, for the development of the personnel and supervision of
instruction in our schools for this goal to be achieved.

The third challenge claimed by cluster supervisors was lack of time. Supervisors of the
respective schools hardly find time as they were all busy in an office works to visit and carryout
the supervision timely. Supervisors were normally assigned to different schools to support
teachers’ professional role which further help students’ academic achievements. So, supervisors
shouldn’t neglect their primary role, that is, their role is not to get engaged in an official business
than conducting instructional supervision and assisting teachers.

Conclusions

Based on this concept the study was conducted in the primary schools found in Nekemte
City Administration. The study was sought to discover areas as how language teachers experience
instructional supervision in their schools and what the concept itself mean to them and the extent
to which instructional supervision affects teachers’ professional development and the challenges
imbedding the practice in their respective schools.

Accordingly, the study revealed that English language teachers and cluster supervisors hold
almost similar conceptions on the notion what instructional supervision means to them and on how
they experience it. There were a fairly agreement on the concepts presented regarding the concept
and practice of the instructional supervision in professional development. However, there were
still other concepts related to the practice that teachers failed to address in the concept while they
were important and crucial to their own professional development and attainment of the goals and
objectives of the instructional supervision.

The study also highlighted that majority of the respondents claimed that the practice of
instructional supervision could possibly impacts the teachers’ professional development
endeavors. There was not a large gap between the mean scores of the respondents ranked at the
top and those responses near the bottom in the level of agreements provided in the questionnaire
Likert scale. This showed that practicing instructional supervision could possibly linked to the
teachers’ professional development.
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The study also further revealed that the number of problems and challenges associated with
the practice of instructional supervision in promoting professional development. Among the
challenges obtained from the study were shortages of skilled supervisors, poor funding lack of
time on teachers and supervisors in carrying out the activities related to instructional practice.
Moreover, lack of school infrastructures was pointed as among challenges embedding the practice
teachers’ instructional supervision in the schools for the proper delivery of language teaching.
Teachers also reflected that assignment of the supervisors with different fields of study also raised
as one of the basic problems in proper practicing of the activity.

The study further showed that teachers, particularly during the interview phase of the study,
noted the way they thought the practice of instructional supervision of their schools be enhanced.
These were through the establishments of the collaboration with high school teachers, planning
with supervisors and schedule to complete the tasks for encouragement and motivation.
Furthermore, the study also revealed that the premise that imposes the type of supervisory practice
for teachers of different levels of experience and expertise violated and all teachers from different
walks of life engage in the same supervisorial practices regardless of their experience and
expertise.
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Abstract
In her first novel, published in 1970, Toni Morrison used The Bluest Eye to depict an
African-American girl, Pecola, who was yearning for a pair of blue eyes, a symbol of beauty.
Morrison raised the issue of racial discrimination dominated by a white society, and she made
Pecola become the victim alienated by both her own people and society at large. With an inferiority
complex, Pecola, constantly regarded as ugly, experienced an extremely different childhood
compared with others of her age. From being despised by her classmates to being abandoned by
her own mother, and even to being raped by her own father, Pecola suffered psychological and
physical deprivation in a world where most of the people adapted a white moral standard. This
paper will discuss how these incidents turn Pecola into an individual reflecting the sickness of and
calling for revolt against an unjust world.

Keywords: Toni Morrison, The Bluest Eye, African-American, racial discrimination, inferiority
complex

Different from other writers, Toni Morrison adopted a fairy tale-like passage repeated three
times in different formats as a way to demonstrate the white dominance over black people at the
beginning of The Bluest Eye.

The first format deploys perfect structures and punctuation, through which Morrison
symbolizes a harmonious family where every member seemed carefree and enjoyed a happy life.
This short passage about a happy family corresponds to a white American family, organized, and
idealized. The perspective presented in this passage represents a dramatic contrast to the lives of a
section of the black people whose life can never meet the standard, which is far from attainable,
as the passage indicates.
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The second format, using the same description but run-on structures and no punctuation,
symbolizes the MacTeer family whose life, though failing to compete with the white family, at
least, represents an attainable way of living. Morrison chose not to use any punctuation in order to
“show[s] some disorder in a world that could be orderly” as well as to criticize the ignorance of
society about black families (Ogunyemi 113). Better than most black families, the MacTeers, a
family of four, still maintain the capacity to provide the basic necessities for the family members,
and they even reach out their hands to care for Pecola.

However, the third format, using again the same content as the first one, contains no
punctuation, no structures, and no word divisions. It portrays a stereotypically underprivileged
family, the Breedloves, who suffer violence, abuse, and incest. Morrison used such a narrative to
convey the idea of the void that many black families face in life. In forms two and three, the
missing structures and punctuation represent an incomplete society where some people lack basic
needs.

According to Morrison, these three passages divided the society into three classes, the
wealthy white, the orderly black and the dysfunctional black families. This places the wealthy
white at the top of the pyramid.

Female figures have been undermined by a masculine discourse for so long that women
become silent in the face of masculine dominance. In a world mainly controlled by a patriarchal
hegemony, female discourse is always excluded. Women are deprived of the right to articulate
their own ideology. Ideology is manipulated to limit thoughts and regulate social rules. Ironically,
men dominate in the game of power struggle, while women become victims who gradually lose
their own identity. The disappearance of the female discourse can be viewed as a sign of the
success of the patriarchal force that transcends all of the heterogeneous voices. In order to form a
unitary regime, patriarchy can only manifest its idiosyncrasy by identifying itself with the law.
Michel Foucault argued that “[t]o deal with sex, power employs nothing more than a law of
prohibition . . . Power constrains sex only through a taboo that plays on the alternative between
two nonexistences” (84). Foucault implied that the mechanism of male dominance is based on the
juridical discourse that aims to regulate norms to stop the generation of the truth. In other words,
the patriarchy intends to cover up the facts through the exclusion of the alternatives. Foucault
further explained that Western monarchies share some common traits in terms of dominance as
“they were constructed as systems of law, and they expressed themselves through theories of law,
and they made their mechanism of power in the form of law” (87). Thus, it is not hard to see that
patriarchy considers women a threat that transgresses its juridical notion of power.

The formation of power originally intended to look for the production of truth so as to
create a symmetric and juridical system of law. However, a normalizing society where men and
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women share the same value becomes a myth. The reason is that “the law is what constituted both
desire and the lack on which it is predicted” (Foucault 81). Men and women can never achieve a
balance in reference to this power struggle. On the way to acquiring power, desire is generated and
begins to exert violence and create menace. Judith Butler argues that “desire is manufactured and
forbidden as a ritual symbolic gesture whereby the juridical model exercises and consolidates its
own power” (96). This explains that hegemonic power manifests itself by imposing an artificial
unity where its desire is justified through the repression of that of women. Eventually, women are
considered the unconstrainable and undesignated. This means the disappearance of female identity
in a univocal society guarded by male hegemony. The disappearance of the female voice also
indicates that “women can never be understood on the model of a ‘subject’ within the conventional
representational systems of Western culture” (Butler 25). Butler implies that a female figure
ontologically denotes an absence in contrast to the signified “be” of a male role. The masculine
denial of women to be the unrepresentable absence helps manifest masculine identity. Therefore,
in the world dominated by pure male hegemony, women are “the relation of difference, the
excluded, by which that domain marks itself off” (Butler 25). In other words, women are
considered not only the Other, as Beauvoir mentioned, but also the signification of lack. Women’s
identity disappears and women are deprived of the privilege to speak “I.” Without the meaning of
being, women only become the masculine mainstay to strengthen the Symbolic of law.

In a society mainly constructed on the idea of conventional regulations interpreted based
on the perspective of masculinity, female subjectivity and individuality suffer an excruciating
displacement to reflect masculine identity. Power generated from desire can no longer ensure the
production of truth; instead, power, always understood in reference to phallogocentrism, oppresses
other heterogeneous voices through a series of alienations and exclusions. Women, then, are
subjected to a set of social conventions to fulfill the duty to become women. The status of women
can never be juxtaposed with that of men. Monique Witting argues that “[g]ender is used here in
the singular because indeed there are not two genders. There is only one: the feminine, the
‘masculine’ not being a gender. For the masculine is not the masculine, but the general” (64).
Witting indicates the absolute power claimed by the masculine that maneuvers the generation of
ideology in a binary relation. This power confines the possibility of proliferation of meanings as
well as the hermeneutic narrative of self-assertion. Simone de Beauvoir claims that “one is not
born a woman, but, rather, becomes one” (301). She implies that women cannot choose what they
want to be. Women, in fact, are the incarnation of male fetish and fantasy that ground the
manifestation of female discourse. As a result, women cannot but comply with a set of social
regulations enforced by univocal phallogocentrism. In The Bluest Eye, Pecola Breedlove is trapped
in an intricate web in which she fails to claim her own sovereign self. Overwhelmed by the
framework of white beauty, Pecola follows the male fetish and fantasy, which only leads her to
end up identifying herself with a void.
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Claudia, as the narrator, pointed out that the propaganda of white beauty was both
widespread and deeply rooted in society, and she accused the white racial allies because “they
issue orders without providing information” (10). In other words, what Claudia intended to say is
that the white racial discourse deployed its own ideology in society to make other people follow
obediently. In this regard, it is not hard to find that the white hegemony dominated mainstream
society, and, furthermore, it used its “white cinematic icons [to] shape the self-image of the novel’s
black community in general” (Bishop 252). This is a factor which influenced greatly the self-image
of the Breedlove family, who succumbed to the white from every aspect, and finally resulted in its
own destruction. For instance, Claudia detested the white doll that her parents gave her as a
birthday gift and, in fact, she was completely aware of the white ideology imposed upon black
people. Her refusal of the white doll also implies her unwillingness to yield to the white ideology.
However, even if she hated the doll, Claudia knew that black people, like her own parents, had no
choice but to follow the discipline set up for them by white society. Black people’s assimilation
into a white ideology suggests that “being a minority in both caste and class, we moved about
anyway on the hem of life, struggling to consolidate our weakness and hang on, or to creep singly
up into the major folds of the garment” (17). The society exploits the right of black people to freely
enjoy the meaning of true freedom. To a certain degree, The Bluest Eye depicts “in poignant terms
the tragic condition of blacks in a racist America” as well as emphasizing the consequence of the
destructive elements which lead black people into a state of physical and psychological poverty
(Ogunyemi 112). Black people, in other words, could never earn any essential dignity within a
white dominated world.

In terms of aesthetics, the white hegemony has its own interpretation, so it standardizes the
meaning of beauty, a meaning which only applies to those with white skin, blond hair and blue
eyes. The propaganda of beauty penetrates the life of every person, especially black people, who
are the total opposite of the white in respect of physical features. The constant presence of this
arbitrary standard of beauty, such as white people’s images on cups, candy, and movies, prevents
any liberation from this ideology. Therefore, black people must follow the collective ideology of
beauty presented and projected by mainstream society. One such example happened in the
MacTeer family when one of the daughters showed her admiration for a white icon on a cup.
Morrison described that:

Frieda brought her four graham crackers on a saucer and some milk in a blue-and-
white Shirley Temple cup. She was a long time with the milk and gazed fondly at
the silhouette of Shirley Temple’s dimpled face. Frieda and she had a loving
conversation about how cu-ute Shirley Temple was. (19)

Both Frieda and Pecola fell for the image of a white girl. They considered Shirley Temple
an incarnation of sublimity. As for Pecola particularly, she could not even remove her eyes from
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the girl, whom she believed she could never become. This explains why Pecola admired the girl,
rather than drinking the milk right away. The normalization of beauty is adopted by the white
hegemony for purposes of ideological control. In other words, it implants “white standards of
beauty . . . on blacks with attendant psychological repercussions” (Ogunymei 113). Beauty is no
longer objective aesthetics but turns into a defect haunting black people for life. Furthermore, after
receiving the doll, Claudia showed her repulsion of it by claiming that “[a]dults, older girls, shops,
magazines, newspapers, window signs—all the world had agreed that a blue-eyed, yellow-haired,
pink-skinned doll was what every girl child treasured” (20). This demonstrates that she could not
agree with the idea of beauty accepted by most people because she was aware that the white
hegemony created the myth as a means to dominate black people, and she refused to be a victim
accepting a false image of beauty.

Another aspect of the white ideology is the manner in which it arouses agitation and hatred
in black people. The white hegemony classifies society into many layers of stratification; that is to
say, it sets itself on the top of the society, authorizing its power to undermine black people as well
as to cause division among black people themselves. Morrison mentioned that “[w]hite kids; his
mother did not like him to play with niggers. She had explained to him the difference between
colored people and niggers. They were easily identifiable. Colored people were neat and quiet;
niggers were dirty and loud” (87). The mother, a black woman, forbade her boy to play with
niggers as she believed that they were marked and could never win any recognition in society. This
short passage shows that society is formed on the basis of stratification, where, even for black
people themselves, people are forced into one specific category. At the bottom of society lie the
underprivileged black people, the niggers, a term used to describe the lowest of the low. With the
manipulation of social stratification, the white ideology successfully constructs a society that only
favors non-blacks. Black people eventually feel inferior to whites, and some black people cannot
even be free of discrimination from their own kind. The Breedloves, for example, become the
victims of this white ideology. The Breedloves assume themselves to be ugly for “[t]hey lived
there because they were poor and black, and they stayed there because they believed they were
ugly” (38). Therefore, they are ultimately affected by the white beauty and accept the fact that their
skin color makes them subject to whites. Not only does the white ideology have a great influence
on the Breedloves, but also “the Breedloves are suffering primarily because they believe they are
ugly” (Baum 99). The white beauty fallacy gradually affects Pecola’s cognitive development.

Pecola, of course, is a victim influenced by mainstream social culture. Born into a family
with constant confrontation between her parents, Pecola starts to question her being in this world.
Once witnessing the confrontation between her parents, she realized her family could never be like
the ideal constructed by the white hegemony. Feeling frustrated, Pecola prayed to God to let her
disappear: “‘Please God,” she whispered into the palm of her hand. ‘Please make me disappear’”
(45). Praying becomes a way for black people to look for spiritual consolation. Because of being
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silenced, they can only talk to God to look for salvation. They believe that God will listen to their
prayers and bring them peace. However, ironically, they do not acknowledge that the God to whom
they pray is the incarnation of a white figure. Black people are educated to believe that “God was
a nice old white man, with long white hair, flowing white beard, and little blue eyes that looked
sad when people died and mean when they were bad” (134). According to this description of God,
His physical figures outperform His ontological significance. The repetition of “white” is used to
sanctify the righteousness of acquired power. God with blue eyes symbolizes not only a man with
empathy but also an iconic figure of white people. Here, in the version of a white God, no matter
how hard the MacTeer sisters pray for their flower to grow, or how desperately Pecola desires a
pair of blue eyes, they would never have their wishes granted. The white hegemony, in fact, builds
a wall to separate the black people from the world it has constructed. The ideology used to alienate
black people manifests a heterodox narrative that undermines and denies black people’s identity.
In other words, black people would never enjoy a harmonious and happy life, and their journey
through life has come to a stop. No doubt, Pecola inevitably walks on a path leading to her being
discriminated against and raped.

Pecola, the main protagonist in the novel, searching for the blue eyes, does not receive any
love from either her family or the society. She grows up in a family where her parents quarrel all
the time and show violence as well. Besides, because of her ugly appearance and her family’s
infamous reputation, no schoolmates or people, except the MacTeer sisters, would like to befriend
her. Thus, it not only deprives Pecola of her confidence but also makes her believe that only if she
has blue eyes will she be noticed or seen. Because of the disruption within her family, Pecola has
to stay with the MacTeer family. Claudia said that “[t]he country had placed her in our house for
a few days until they could decide what to do, or, more precisely, until the family was reunited”
(16). Claudia’s short statement prefigures Pecola’s disastrous life. She understands that Pecola’s
miserable life comes from the lack of love in her family. Even though her own mother sometimes
loses patience with her, Claudia knows her mother loves her, and she has a happy family compared
with Pecola’s. Although both born into black families, Claudia and Pecola have completely
different destinies. After Pecola has her period for the first time, the issue of being loved is
elevated. Pecola does not get help from her own mother to deal with her first period but rather
from the hand of her friends’ mother. This proves that she is a child without a mother’s care or
love. Having her period not only means Pecola has the ability to reproduce but also indicates that
she needs someone to love her to have babies. Thus, when answering Claudia about the meaning
of having her period, Frieda simply answered “somebody has to love you.” (32). Feeling panic and
abandoned, Pacola can only rely on having blue eyes to claim her own identity and seek attention
from other people to love her.

The ideology of white beauty constructed by the white hegemony greatly influences not
only values of society at that time but also coloreds biologically different from the whites. Pecola’s
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desire to search for blue eyes to become beautiful is the consequence of the widespread discourse
of white beauty. The society consisting of merchandise praising beautiful white girls results in an
unorthodox interpretation of beauty to the public. Ogunyemi argued that “she has been undermined
psychologically by playing with toys suitable for white children and being made to admire white
movie stars with white standards of beauty” (114). Like most black people, Pecola has immersed
herself in the discourse of beautiful girls. Feeling alienated and abandoned, Pecola blames herself
for not being a white girl. She thought that if she were the girl on the cup, she would be popular
and her family would be as happy as others. Her appearance turns into a defect intentionally created
and imposed by the authorial dominance to undermine the existence of Others.

Given that being white is the representation of beauty, Pecola’s determination to have blue
eyes becomes stronger. Pecola has been considered ugly as well as bullied by her classmates
because of her looks. Owing to the ignorance of society, Pecola gradually loses her confidence,
which also leads to the disappearance of her identity. Morrison pointed out that “[1]Jong hours she
sat looking in the mirror, trying to discover the secret of the ugliness, the ugliness that made her
ignored or despised at school, by teachers and classmates alike. She was the only member of her
class who sat alone at a double desk” (45). Her pain and trauma all come from inhumane
interactions around her. The society builds a wall to exclude her from entering it. She found no
power to fight back after she was assigned to sit alone. Pecola’s “teachers had always treated her
this way. They tried never to glance at her and called on her only when everyone was required to
respond” (45-6). In other words, an arbitrary line has been drawn to distinguish beauty and
ugliness, white and black. Her existence as a human being is completely denied, especially when
the candy store owner, Yacobowski, refused to have any physical contact with her and pretended
that “he does not see her, because for him there is nothing to see” (48.) Looking at herself in a
mirror, Pecola acknowledged that her imperfection was innate, and becoming beautiful was her
priority so that she could be seen. Therefore, she turned to God’s help. She thought that if only she
prayed hard to God, she could be granted a pair of blue eyes. Her yearning for the blue eyes finally
drives her crazy and “her conviction that she has been given them by Soaphead church indicates a
complete psychic disintegration” (Vickroy 100). As a victim of an unorthodox beauty standard,
Pecola undergoes a drastic mental transformation. The blue eyes no longer signify the incarnation
of beauty but represent a myth that punishes people who believe in it.

Representing a traumatized child alienated by her family and the society, Pecola leads a
life manipulated by white superiority. The white superiority “provide[s] not merely poignant
metaphors but also concrete examples of the neglect, exploitation, disempowerment and disavowal
of certain communities and even the entire culture” (Vickroy 92). Pecola is forced to believe that
she is ugly, and only through possessing blue eyes can she avoid other people’s contempt. Pecola,
therefore, wondered “if her eyes, those eyes that held the pictures, and knew the sights—if those
eyes of hers were different, that is to say, beautiful, she herself would be different” (46). Thus, she
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hopes that someday she can become as beautiful as the American beauty icon, and this explains
why “she was fond of the Shirley Temple cup and took every opportunity to drink milk out of it
just to handle and see sweet Shirley’s face” (23). Using the cup to drink milk not only shows
Pecola’s frequency of exposure to the little white girl, but also denotes her wish to become a white
girl by drinking milk. She believed the more she drank the milk the sooner she would become
pretty. In this regard, Morrison depicts a black girl psychologically influenced by the hegemonic
discourse, which undermines black women’s belief in their beauty. Morrison, then, tended to
disclose a society with “attitudes and images based on the myth of white superiority that reinforces
her tendency toward self-hatred” (Alexander 394). Obviously, the white superiority constructs a
world full of discrimination and degradation, which exploits the identity of black people. Vickroy
also argued “how the traumatic experience of social powerlessness and devalued racial identity
prevents the African American community from joining together” (92-93). The disappearance of
identity, of course, results in a confusion of self-assertion. This explains Pecola’s proclamation
with the search for blue eyes.

Pecola is completely possessed by the myth of blue eyes as a symbol of beauty. Even
though she eats candy and drinks milk from the cup, none of them help her get the blue eyes.
Having blue eyes ontologically seemed impossible to her, so she sought the priest’s, Soaphead’s,
help. She told the priest that she “can’t go to school no more,” and she wants to have blue eyes so
that her classmates would look at her as an individual (174). Pecola believed that, as a messenger
of God, Soaphead might have the power to help her. Looking for spiritual comfort forces Pecola
to become “critical of insubstantial and superficial image[s] that lead to the creation of false selves”
(Vickroy 100). The beauty image is mainly created by the white hegemony which controls most
of the coloreds. Such an image is constructed on the basis of false interpretation of sublimity.
Sadly, Pecola steps into this trap and gets stuck in it forever. Not only does she fail to acquire blue
eyes, but she also makes herself more miserable and vulnerable. Pecola releases her oppressed ego
to challenge the organized social order. Her schizophrenic personality at the end of the story
symbolizes the consequence of exposure to the influence of white superiority. In one of her
schizophrenic conversations, both of the “speakers” confirm the confidence after getting the blue
eyes:

Yes, they sure are prejudiced.

Just because I got blue eyes, bluer than theirs, they’re prejudiced.
That’s right.

They are bluer, aren’t they?

Oh, yes. Much bluer. (197)

In this short talk, Pecola, after visiting the priest, conjures her inner self to prove she has
blue eyes. Her inner ego helps to justify her belief in her beauty. On the one hand, she gains
confidence and finally speaks for herself, none of which can be seen before she goes to ask for the
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priest’s help. However, her newfound identity is still constructed on the basis of a false ideology
of beauty. This false discourse on beauty, in fact, leads Pecola to insanity. Family desertion and
incestuous abuse result in Pecola’s alienation from her own people and her true identity.

Influenced by the false discourse of white superiority, Pecola undergoes both physical and
psychological violence from her family. In her family, she is despised by her mother, Pauline.
Pauline is a housemaid taking care of a white family. When she was young, she wished to become
Jean Harlow, a blonde, blue-eyed star from the cinema of the 1920s. Her love for Jean Harlow
presented her with a way to disconnect from her blackness in favor of an idealized white identity.
Eventually, working for a white family allowed Pauline to temporarily escape her underprivileged
life. Gradually, Pauline generated a certain degree of hatred toward her own family and had
“internalized the pervasive standards of whiteness” as a part of herself (Vickroy 93). In other
words, she believed that working as help for a white family raised her social status compared with
her role in a black family and her identity as a black woman in society. Thus, she paid more
attention to the white child in order to achieve her sense of identity within a white dominated
world. Then, Pauline “stopped trying to keep her own house . . . More and more she neglected her
house, her children, her man— they are like the afterthoughts one has just for sleep” (127). By
blaming Pecola for scaring the child, she indicated her own sense of alienation from other black
people. Pauline completely internalized the whiteness as her excuse to stay away from her tattered
family. In this regard, Pecola failed to enjoy the love that other children have when they are
growing up. Because of the disappearance of love, Pecola tended to believe in the consequences
of her ugly face.

Toni Morrison’s The Bluest Eye depicts a black girl who suffers discrimination not only
from society at that time but also from her own people. From being bullied by her school
classmates to being alienated and raped by her own family members, Pecola represents a victim
traumatized by a false beauty image in a white world. Pauline abandons her in favor of the white
girl, and her father rapes her because he fails to maintain his masculinity in the white hegemony.
In school, no classmate wants to sit with Pecola, and the teachers intentionally ignore her as well.
The inter-racial complex deepens when the store owner and the priest devalue the significance of
Pecola’s presence. As a black girl educated with the knowledge of white beauty, Pecola hates
herself in terms of “traces of self-hatred, racism and internalized racism” (McKittrick 135). Hating
herself drives Pecola to go on the journey to look for the blue eyes. Pauline could only “seek
approval in other’s eyes” to internalize the virtue of white beauty (Vickroy 93). Yearning to be
seen, Pecola is confined by an arbitrary discourse on beauty. The world rejects Pecola’s right to
be viewed as a human being free of verbal and physical violence. Morrison then uses Pecola’s
insanity in the end to disclose an absurd world where an innocent black girl must transform herself
to comply with the white identity, which leaves readers room to ponder upon the story’s
representation of white authority.
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Introduction

English is not just a language. It is a language of empowerment through teaching and
learning and of enrichment and entertainment. Innovation is the driving force of progress.
Today, the digital revolution is playing a vital role in taking English language teaching
forward and has become core to language teaching. Globally, English is the medium of
instruction in higher education. Teachers can make active use of tools and technologies to
improve standards of the students. Approaches and techniques in teaching may differ
according to the student’s skills. This paper aims to make acquainted the techniques and
methods of English language teaching in exploring the new ways for teaching learning
approach. As a part of techniques and methods, the development of this paper focuses on
Robert Gagne’s Nine Instructional Model of session plan to Blooms Taxonomy levels of
question paper with innovative digital platforms like Google Classroom, Mind mapping etc.
If English language is taught through innovative technologies the entire ambience of the
classroom will be pleasant, enjoyable, satisfying and amusing.

There are many ways to plan a session. Among all of them the highlighted session
plan is Robert Gagne’s Nine Instructional Model with teacher details. For instance:

Faculty & Subject Details Class Details
Name of the Faculty Academic Year
Designation Semester
Department Branch
Subject Name Class / Section Name
Session Topic Date

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021

Dr. D. Vijaya Lakshmi, K. Krishna and N. Krishna Mohan Raju

Robert Gagne’s Nine Instructional Model of Session Plan to Bloom’s Taxonomy Levels of
Questions with Innovative Digital Platforms 55



http://www.languageinindia.com/
http://www.languageinindia.com/
mailto:vijayalakshmi.d@vishnu.edu.in

A session plan is classified into three phases such as the beginning, the body. and the
closing.

I. The Beginning
Sharing the Topic Learning Objectives (TLOs) with Bloom’s Taxonomy
classification:

After the completion of the portion of the lecture, the learner should be able to:

1. To make them remember the important points of the lesson.

2. To show their understanding regarding the theme that has been covered throughout the
lesson.

3.To apply the concept which is discussed in the lesson in the real life situation.

4. To analyse the comparisons and contrast of the given information.

5. To evaluate the given data by providing examples from media such as T.V. newspaper, etc.
6. To plan (create) for an essay question.

Pre-class Preparation

The Greatest Resource — Education is the name of the first lesson. Students are
motivated to understand from the author’s point of view. The highlights of the lesson are
about various civilizations and about the development of human mind. Pace set up plays a
key role before the class starts. Designing of the activity is also very vital before handling the
class. Brainstorming and Mind mapping are the planned activities for this lesson plan. These
activities may vary based on the lesson.

ii. The Body

If these are all revealed the learner will know not only what the content will be, but also
the level of mastery. Usually, any teacher follows knowingly or unknowingly Robert Gagne’s
Nine Instructional Model. The focus will be on gaining attention, Informing objective,
stimulating recall of prior knowledge, presenting information, providing feedback, providing
guidance, eliciting performance, assessing performance, and enhancing retention.
Emphasizing the outcome of the session is also a necessary factor. It is shown in the tabular
form to the extent of time limit of 50 minutes.

Event Session Plan on 50 min.
The Greatest Resource - Education hr.

Gaining Attention Importance of Education through posing questions and | 5 mins
eliciting answers

Informing objective Reading Skills Development based on the given 2 mins
content

Stimulating recall of | Brainstorming 5 mins
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prior knowledge
Presenting Skimming & Scanning (Methods of Reading) 15 mins
information Comprehension Questions are asked to get the theme -
PPT
Providing feedback If any wrong interpretation is given it will be clarified | 5 mins
and others’ doubts are discussed
Providing guidance By giving the inputs from the newspaper articles 3 mins
Eliciting performance | Presentation of the content by a few 5 mins
Assessing Mind Mapping 12 mins
performance
Enhancing retention Consolidation, recap and briefing of next topic 3 mins
Outcome Knowledge Acquisition, Communication Skills,
Clarity of Thought and Speech

iii. The Closing

Misconceptions identified to address in the class include stimulate the students to
clarify their doubts regarding concepts, language etc, provide example to make them come
out of their confusion and mostly guided the students to undo their own misconceptions.
Different kinds of questions are designed to discuss in the class. They are language based
questions, factual based questions, opinion based questions, inference based questions and
content based questions. Learning Styles covered by various in-class activities are: Spatial or
Visual (Pictures and video were shown), Logical (Questions are asked to elicit answers),
Interpersonal (at time of brainstorming activity) and Intrapersonal (managed himself/herself
in giving answers). The results of the student are the proof for this success story of Robert
Gagne’s Nine Instructional Model.

Assessment Process is based on Bloom’s Taxonomy Levels (Remember, Understand,
Applying, Analysing, Evaluating and Creating) in all educational institutions in these days to
test performance of the learners. It is an index to verify the levels are being assessed and
correspond the assessment tools with the relevant lessons and techniques. Thereby it may
help teacher to retain uniformity in assessment practices, education material and reveal
weaknesses.

. Innovative Digital Platforms

Technological tools used in the instruction delivery to the learners are Google
Classroom, Mind Mapping, and YouTube. These tools are helpful for blended learning. They
can work on them and submit through online after completion of the class work.

I Google Classroom
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It gives an exposure to online learning. It stores important classroom material that
students will refer to throughout the semester. For example, syllabus, rules and regulations,
helpful links for lessons etc. It allows communicating better with students outside the
classroom. Automatic due dates of the assignments are provided to the students. Then they
can submit their assignments from anywhere. They need not work in the classroom
physically. Google Classroom saves time and paper and it allows everyone to join class with
a code. Students may submit assignments and can get real time feedback and grades. It is the
right platform for creating material, assignments, announcements etc. At the outset, one can
say that Google Classroom is one of the fantastic innovative educational tools. Whatever
may be the subject is, it is a great tool for sharing information with the students. No more
collecting homework, reviewing and grading. All will be possible and very easier with
Google Classroom. Since it can be accessed from mobile device, teachers and students can
use their phones. It offers numerous ways to make teaching and learning interactive and
collaborative. Work in the Google Classroom is easily saved to the drive. No problem of
removing and crashing the content. As a free online software Google Classroom gives
several benefits to the teachers and students.

ii. Mind mapping

Mind mapping is a highly effective way of getting information in and out of the brain.
Mind mapping converts a long list of monotonous information into a colourful, memorable,
and highly organized diagram. Moving from paper to apps has been n easy transition.
Freemind, mindomo, and mindmap are a few apps suggested to students to draw mind maps.
It gives infotainment. These mind map tools help edit and create mind maps quickly. To
make the map clearer students usually apply styles, add icons and use shapes and colours. If
the students use in the right way, it improves independent learning and critical thinking. This
tool is an absolute time saving strategy during the time of examinations.
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iii. YouTube

There are books and classroom lessons but having a variety of material can promote
learning. As it is a known fact that some students are visual learners, and some are auditory
learners. After completion of explanation in the classroom YouTube videos will be posted to
the students. Whenever they want to refresh the content of the lesson can listen to the videos.
They can pause and rewind videos whenever they need. It may be comfortable. and they may
habituate to listen to the same voice of the same teacher in the class. It is one of the
interesting methods to enhance the level of the students’ knowledge.

Students will never study regularly for writing Semester examinations is a known
fact. They study vigorously and rigorously before the day of examination. By understanding
the mindset of the students, a YouTube channel was started. The analytics of the YouTube is
given below. In the month of December Mid Il took place, the way they studied was shown
in the graph. The difference between preparation for Mids and Sem end exams is noted
through this graph. If the analysis is observed by the teacher students will be catch hold at
least two weeks before the examination.

173K 626.4 +375 20.00
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The improvement of views and topmost videos are observed in the form of graph and
various activities. How much the students focus on the technology is known through this
clustered image. These students are born in technology, so they are called digital natives.
Thinking from the point of view of them or from the shoes of the student is quite necessary in
these days. Act and plan according to their needs and interests is the need of the hour of a
facilitator. Revolutionary changes in the society and technology exhort every teacher to
update their methodologies and techniques according to the requirements of the students.
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1. Bloom’s Taxonomy Questionnaire

Creating awareness to engineering students on Bloom’s Taxonomy is compulsory as
they should know about each level while they are answering the questions. It is the
instructor’s responsibility to make them practice it in the classroom. After completion of each
lesson in the class, students are asked to plan a questionnaire based on all the levels such as
remember, understand, apply, analyze, evaluate and create. While they are planning to frame
the questions list of verbs (describe, define, compare, contrast, divide, distinguish, evaluate,
justify, consider, write etc) will be provided for better framing of questions. Once a student is
exposed to frame the questions by using the data they can answer perfectly in the
examination. What level of question is asked in the examination will be clearer to the learner
if they practice in the classroom. Triggering the questions for writing answers in the
examinations will be simpler and easier.
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I11.  Conclusion

The higher education landscape is undergoing rapid change due to implementation of
innovative techniques in the language classrooms. Since last decade, various techniques have
been used to assist and to enhance language learning. Nowadays classrooms and language
labs are transformed by the integration of new techniques and trained teachers. The
effectiveness of the techniques depends on the knowledge and expertise of the language
teacher who facilitates the language learning environment. This research paper is limited to a
few online tools but there is a wide scope for working on various digital platforms, and also
preparing session plans by various researchers will be an added advantage to include in this
paper. A vast area of research is taking place on Blooms Taxonomy Questionnaire at present.
So, this research paper paves the way for numerous researchers on various ideas.
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Abstract

Margaret Eleanor Atwood’s Lady Oracle and Shashi Deshpande’s Dark Holds No Terror
is an excellent source of feministic approach and search for self-hood. Both the writers are from
different countries and lifestyles, but the way they handled the search of the protagonist stands on
the same stage. Both the writers brought in a modern flavour to the feministic view. Atwood and
Deshpande are modern-day feminists. They do not believe that women deserve special privileges,
and they no longer play the victim card, which is optimistically delivered in the select novels. The
concept of New feminism is a philosophy which emphasizes in the novel Lady Oracle. On the
aspect of New Feminism, Deshpande’s novel The Dark Holds No Terror is unique in its own way.
Sarita or Saru’s is a heart-rending story. Fate and social conditions seem to torment the innocent
girl. Margaret Atwood’s Lady Oracle handout the quest for identity of the protagonist Joan, as she
believes that in killing herself, her old self, she will be able to finally live an honest and true life.
But she never gets the chance to experience it. Even though Shashi Deshpande and Margaret
Eleanor Atwood are from different cultures their thinking about women and their quest for
identity is same. As a woman they need their gender to be free and they want to deliver their unique
attitude towards the society. This paper focus on the identity crisis of women in Lady Oracle and
Dark Holds No Terror who are from west and south.

Keywords: Shashi Deshpande, Dark Holds No Terrors, Margaret Eleanor Atwood, Lady Oracle,
New feminism, feminity, custom, harmony in life, quest for identity, deserted, treachery,

In the novel, Lady Oracle, the protagonist Joan Foster is in search of harmony in life. Joan’s
crises concern her growing awareness of the imbalance between her outward appearance and her
inner sense of identity. She is in quest for an authentic self - development, both environmental and
psychological, which entails coming to terms with multiple social forces—external as well as
internal—that violate upon the path towards female individuation and an understanding of the
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individual self. The Aristotelian dictum that the human being is a social animal is central to the
novel, as it traces the development of the protagonist as a social being. The protagonist becomes
the representative symbolic reflections of different social circumstances and as such her individual
existence cannot be distinguished from her social environment, her human significance and her
specific individuality cannot be separated from the context in which she is created.

Joan wishes to transform the society where women are packaged for consumer society.
Throughout the novel, Atwood is openly concerned with the complexities of body images and
attempts to clarify the female form. She shows the treatment of mind/body dualism and analyses
the ways in which she responds to and resists, its destructive effects. Joan is suppressed by the
society and isolated from the society. She is filled with problems and started to consider her family
and friends as strangers. The society expects her to fit in to the norms that it describes but she
always tries to stand on her own. But it took a long time to understand that the more she gets
opponent to the society, the more the society will get her in to trouble.

At the beginning of the novel, Joan has just faked her own death and is living in a suburb
of Rome, where she decides to start a new life. Then she narrates the sad story of how she has
ended up to a unrealistic situation. Lady oracle’s protagonist, like the unnamed protagonist of
Surfacing, creates a fictional past. She never tells her husband about her past, and her childhood,
that she was a fat girl and what kind of relationship she had with her mother. But she tells the truth
of her past and her most private memories to her readers. She tells the reader about the things that
she was afraid to tell her husband and friends. Joan Foster, the protagonist, lives within a
phallocentric society and as is, torn between unconscious feminist questions and the stereotypical
answers which society provides. She is repeatedly confronted with culturally gendered distinctions
that limit their existence to the corporeal.

Childhood is once memorable happiness in lifetime, but Joan’s childhood is filled with
misery. Due to her overweight the society and even her own mother hated and rejected her. As a
little girl she felt ashamed of her appearance. Joan’s mother who is an epitome of repressive social
forces, a woman trapped by patriarchal culture, wants Joan to be thin but she has an urge to defy
her controlling mother which she values higher than the need to get adapted to a socially acceptable
corporeal style. Sarah Seats rightly argues that. Atwood brings eating into direct relationship with
gender and cultural politics. Joan’s mother intends to control Joan by trying to limit her food
consumption, and Joan too uses food to fight her mother, since it is the only tool of defiance that
is available to her.

As she begins to realize the prevalent bias, prejudice, and hate in the society, she started to
over-eating specially to irritate her mother. Her only comfort is her Aunt Lou, she likes to spend
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time with her aunt. At a certain point Joan leaves the house and visit different hotels to stay using
her aunt’s name in order to escape from her mother. Once she loses weight, she collected the
money from the layer and flees to London.

On her process of weight loss, she realizes that the body is prime site in females. Her
assertion is a protest against the society which situates females as reproductive machines: women
are eaten by society that views the female body as consumable. Women are not inexhaustible
bodies, and, through the protagonist’s resistance, Atwood is able to defy convention and assert the
solution is not to accept and adapt oneself to repressive culturally defined conventions, but to
rewrite them. Society expects slenderness from women:

“if Desdemona was fat who would care whether or not
Othello strangled her? Why is it that the girls Nazis torture
on the covers of the sleazier men’s magazines are always
good looking? The effect would be quite different if they
were overweight.” (Atwood: 56)

When a woman is overweight her excess weight marks her as an undisciplined woman, a
woman who occupies more space than her allotted space by patriarchal society. Even the
psychiatrist says, “Don’t you want to get married?”” (Lady Oracle 95)

After she lost weight the society accepted her normal “I was normal, that my halo of flesh
had disappeared, and I was no longer among the untouchables.” (Lady Oracle, 180) Even after her
weight lose Joan neglects to revile about her. She met Polish Count, who made Joan as his mistress.
Joan starts writing Gothic romance in the name of Lousia. K, as she can revolve around with
freedom but still, she tries to hide her identity. Atwood points out the stresses and insufficiencies
connected with women living in a community, obsessed with rigid roles through the struggle of
Joan’s passiveness to reveal her identity. In other words, Joan refuses to become the kind of women
that society considers perfect and refuses to become the epitome of feminity which her mother
represents. She wanted to gain power and autonomy and wants to take control of herself and
expresses it through her body: “I sat at the table with my hot, adding another white ring to the
vanish.... organize my life.” (Lady Oracle, 25) Joan was afraid to reveal herself to Polish, so she
decided to leave him.

According to the protagonist, the most destructive thing to her were “the attitudes of
society” manifests through the angry mother, cruel and mean schoolmates, and the dance teacher,
who excluded her from an important performance. The person who has all the characteristics of
an ideal woman is Joan Crawford who embodies all the dreams and demands of society. She is
beautiful, thin, successful, and tragic at the same time. She is an example of a woman who can
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control her life, but who is also loved and accepted by others. As Joan refuses to be the daughter
of her mother’s dreams and rejects the role of a polite, submissive female who is valued for her
appearance instead of intellect, the war between her and society begins. Devoid of any weapons,
Joan uses her body as an object of resistance. Joan’s first love was Paul, who was interested to
write about the femininity of women, and he has written the book “Nurse of the High Attic”.

In the beginning Joan was not aware of Paul but later she come to know about him then he
starts denigrating her work and resents her earning more money than he does. But Joan does not
want to be rescued by him because she knew that Paul does not love her, he wants the adventure
of kidnapping her from what he imagined to be a den of fanged and dangerous communists. Thus,
Paul symbolizes the typical men who takes delight in victimizing women. In her second lover and
future husband Arthur, she encounters the same overpowering attitude.

When Joan meets Arthur, she pretends to be “at least semi-informed” of his political
activism. Joan brilliantly feigns political interest to seduce Arthur who changes his theories
constantly. He transformed himself from Lord Russell to Mao and proposed to marry Joan because
it would be both convenient and cheap to live with her. He says Marriage itself would settle us
down, and thorough it, too, he would become better acquainted. Arthur was “full of plans” and
treats Joan as a child like Polish count: Arthur, the so called “leftist” husband, expects her to cook,
and also imposes restrictions such as not to wear long fashionable dresses in public. Joan describes
Arthur as a man incapable of knowing her personality: Arthur wouldn’t have liked the picture. It
wasn’t the sort of thing he liked, though it was the sort of thing he believed she liked. He seemed
to bend on changing her, transforming her into his own likeness. In spite of the oddities, she plays
role of a dutiful wife and hopes to win his love because she is an optimist, with a lust for happy
endings. When she takes refuge in Italy, she longs to let Arthur know how she cleverly deceived
him. It was a good plan, she thought; she was pleased with herself for having arranged it.

She invented a mother for his benefit, a kind, placid women who died of a rare disease—
Lupus, she thinks it was shortly after she met him. Luckily, he was never very curious about her
past he was too busy talking about his. When Arthur discovers a picture of Joan as a teenager, she
dismisses herself as an imaginary aunt, because she was afraid of her past and she said that it is
her aunt: It features the inversion of the role of hero and villain implying that one should integrate
the evil part of our ‘self” to reach self-completion.

The important point about this tripled identity and its paralleled experiences is that Joan’s
writing is created out of the same feelings and experiences that also produce her fantasies and
subterfuge. She desired to escape from the unglamorous facts of herself but “But hadn’t my life
always been double?” (Lady Oracle, 298). When Joan became entangled and her situation became
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totally uncontrollable, she once again wanted to escape her labyrinth of deceptions: As J. Brooks

Bouson stated:
“When all convoluted plots of Joan’s life converge her current lover, the Royal
porcupine wants her to marry him; Paul her former lover traces her and wants her
back, a black mailer hounds her, she imagines Arthur is the persecutor sending her
death threats. She believes that once again she should escape her life which has
become “a snarl, a rat’s nest of dangling threads and loose ends.” (Brooks Bouson,
43).

The biggest failure of her identity as a successful housewife is having a rebellious daughter,
whose obesity is a contradiction to the stereotypical image of feminine beauty, and thus, a
manifestation of the mother's failure to keep everything decent and within the confines of her
control.

Joan has no feelings for her father as she rarely spoke to him. She forms a silent identity
with him. Her father also had no expectations for her. When Joan meets Paul in London, she reacts
in a way that he will find acceptable and not to get irritated. This is a direct contradiction of the
identity Joan assumed when dealing with her mother. Instead of going against Paul’s wishes, Joan
becomes passive. Her passiveness is easily visible during the beginning of her stay in Paul’s home
as his mistress. Instead of voicing concern of any kind, Joan simply lets Paul do as he will. That
becomes the pattern with Joan as her relationship with Paul progresses. Her identity at this point
is based on Paul.

She is nothing more than an extension of Paul. Problems begin when Joan tries to break
out of this pattern. Paul’s tolerance and patience regarding Joan began to whither as she started to
do more things for herself, instead of doing things that pleased him. Paul began to have fits of
jealousy. It was all right as long as she did nothing but roll around the flat, reading and typing out
her Costume Gothics and going nowhere except with him. Joan’s identity had gone from being
based on Paul’s wishes to being based on wishes of her own, and the turmoil in her relationship
with Paul grew until she left and moved in with Arthur. However, Joan’s relationship with Arthur
is much like her relationship with Paul. Once married and settled down, Joan returns to her pattern
of doing what she thinks Arthur wants and shaping herself in a way that will be more appealing to
him.

She lies to Arthur about her past, never telling him of her strained relationship with her
mother or her battles with her weight, all in an effort to become the type of wife that she thinks
Arthur wants. Joan feels that her real identity isn’t good enough, so she creates one. Her primary
goal is being an ideal wife for Arthur and making sure that he is not displeased with her.
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“Though I was tempted sometimes, I resisted the
Impulse to confess. Arthur’s tastes were Spartan,
and my early life and innermost self would have
appalled him. It would be like asking for a steak
and getting a slaughtered cow.” (Atwood p.215)

The poems contained in Joan’s book give insight into how Joan really feels about her
marriage to Arthur, even though she denies that the book is about him. Just as with Paul, Joan’s
first act of doing something for herself creates static in her relationship with Arthur. Joan goes
even further and has an affair, further asserting her own needs and identity, instead of Arthur’s.

Joan, the daughter in Lady Oracle, rebels against her mother but then sways between the
two positions of a housewife and an artist. Despite her rebellion against her mother, who acts as
cultural agent to transmit stereotypes and the conventional roles of women to her daughter and
who transmits social mythology —fictional constructs into which Joan is expected to fit, Joan gets
assimilated in the patriarchal culture through her mother's influences as well as social and cultural
activities as taking school education, reading, and writing Costume Gothic romances and watching
Hollywood movies. Nevertheless, as an artist with abundant imaginative power, Joan is able to
first survive social prejudices and then improve herself through fantasizing and creative writing,
both of which help her work out psychologically and think through her relationships with her
mother and eventually reject the stereotypes on women imposed on her as well as her mother. In
other words, it takes a large part of her life and a lot more struggles on Joan's part to accomplish-
a spiritual quest for artistic independence.

Throughout Atwood’s novel, Joan’s identity is determined by the relationships she has with
the different people she encounters throughout her life. Joan spends a great deal of her life
pretending to be a person that she is not. In her third novel Lady Oracle, Margaret Atwood gives
us a very self-determined and active mother and a daughter whose life and writing are haunted by
the mother. Moreover, it is through rewriting Costume Gothic conventions and telling her life story
that Joan gains new awareness about her mother and her own identity.

In such a context, Lady Oracle is transitional because, instead of allowing the women of
the other racial backgrounds, it focuses on the daughter, Joan Foster, who emerges at the end of
the novel as a true artist and begins to understand the mother through creative writing.

Writing, as it is for the female writers before her, is difficult for Joan, not, however, in the
sense of getting published or becoming famous, but in the sense of finding her own voice and
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rejecting patriarchal ideologies and the stereotypes of femininity that her mother tries to install in
her. She completely wants to free herself from her former self but fails to create a truly effective
disguise. It is no surprise that she fakes her death and runs away from her life with Arthur soon
thereafter. Thus, she fakes her death by drowning and sheds her past identity and tries to exert
control over her life and wishes to remain unknown and unrecognized in her new life. Ronald D.
Laing claims: “When faced with the society in which an individual feels estranged and individual’s
sane response is madness and the creation of a false-self which aims at making normal self-
possible. Even as a child Joan develops double personality; at home, she was deliberately quiet
and ‘comatose’ while outside her family circle, her enthusiasm made her popular among her
friends.” (27)

In the case of Sarita from Dark Holds No Terrors, she succeeded in her effort to join
Medical College at Bombay. Then she got married with Manohar even when they didn’t have a
house to live with Sarita. They had to live in a chawl of a friend of Manohar’s who had gone on
leave. Marriage woes began soon after. People in the colony they were living in began to take
notice of the lady doctor. They smiled to her and she saluted to them in response. One day she
closed the door of the room and overhead the words lady doctor. One evening, somebody knocked
the door. Manu opened it, and a woman asked if the doctor was at home. Her child had diarrhea.
She examined the child and wrote the prescription. Therefore, it happened again and again, almost
every day. Sarita being young, listened, examined, and wrote prescriptions with enthusiasm.
Thereafter, people greeted her with nods and smiles and namastes whenever they went out for
walks.

Sarita became popular and Manu was relegated to the secondary position, which hurt his
ego. One day he said. “I am sick of this palace” (Dark Holds No Terrors, 78). At the same time,
she began shrinking from his love-making. She was generally tired after a long and busy day at
the hospital. She needed rest. Manu, on the contrary, was eager to make love. Naturally, he was at
times rough and abrupt with her. She attributed it to his ardour of love, but later she realized that
Manu had a singed psyche because the esteem she was getting from the people had made her inches
taller than her husband.

Things came to such a pass that she began to dominate over her husband against her desire.
When she got married, she had sworn that she would never dominate. She had seen that Dhruva
was dominated by two females and her father had become a cypher under the domination of her
mother. Therefore, she decided not to dominate her husband. Yet it happened. She felt that there
was something which was outside herself, driving her on. It was as a reflex action that Manu tried
to dominate over her in private life. He snatched the book from the hands of Sarita and asked her
to come to him. He tried to arouse himself to some pitch but failed since it was not an effortless
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and natural, impulsive act. He failed to dominate in the private life. Sarita avoided looking at him,
his body ugly now with its aura of failure.

On the economic front also, Manu was a defeated man. His salary was much less than
Sarita’s and Manu’s salary never very, much barely covered their expenses. Sarita, on the contrary,
got work in a research project, that got some extra money. Then Boozie came in the life of Sarita-
like a good father. He got her work in research projects, she completed M.D. and became Registrar.
Four years later, she became Assistant Honorary at a suburban hospital, with a consulting room of
her own in the midst of other well-known consultants. On the day opening of her consulting rooms,
she moved among the guests accepting congratulations. Then Boozie who had given money went
to congratulate her. Manu all the while stood side-lined. As Sarita became busy, she kept away
from Manu for longer hours. He sulked and Sarita was either impatient with him or ignored him.
The result was disastrous. He became a psychopath; he would injure his wife with hands, feet, and
teeth, like a beast in the bed and act like a normal caring husband in the morning. She told her
father:

“He attacked me like an animal that night. [ was
sleeping and I woke up and there was this.......
the man hurting me. With his hands, teeth, his
whole body. He did it again and again, every night” (Dark Holds No Terrors,
45),

She could not resist him because he seemed more powerful room should hear and get
shocked by the imbecility of their father. But she held herself responsible for it.

In the meantime, Sarita came to learn that her mother had died. She went to mourn for the
death of her mother against the advice of her husband Manohar who asked her that why should
she matter dead when she never mattered alive. But she had come to her father’s house less to
mourn and more to escape from the imbecile husband. In spite of cold reception from her father,
she decided to stay. When she reached her father’s house, she didn’t pay to the rickshaw-puller
until she could enter the house. Sarita felt that her father could not welcome her because that meant
treachery to the dead. Her room in the house had been occupied by Madhav and she was asked to
put up in the puja room signifying that there was no place left in the house for her. But she had no
other place to go to.

Her problems began to increase. She came under greater psychological stress at her father’s
house. In the first instance, she had the feeling that she had done a mistake by coming to her
father’s house as she was an unwelcome guest. She observed, he sat gingerly on the edge of his
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chair, like an unwilling host entertaining an unwelcome guest. Then she was worried about her
children Abhi and Renu. Again, people in the neighborhood started coming to her for treatment.

She didn’t refuse, yet she felt that she was not a doctor as she was while she worked in a
hospital equipped with modern machines for diagnosis. She was, at best, a village health visitor.
She thought she had become a well-wisher in a village. Finally, she had her sexual urges which
remained unsatisfied. The idea flashed in her mind of using Madhav for this purpose. But now she
thought, looking at Madhav, if she imagined that by sleeping with him, she could cure herself,
would she not try to seduce in him. However, she soon dismissed the idea because that would not
bring back grace to her tried, shamed one.

She had been passing through a labyrinth of all these ideas, when one day she decided to
remove all the barriers between her and her father, the barriers between a man and a woman, to
discuss her private life with him. She first sought for the permission to save herself being branded
over-bold or him being shocked. She said to her father. “I am your daughter and there’s nearly
thirty years between us, still...you are a man and I’m a woman. Can we talk of such things?”
(Dark Holds No Terrors, 96).

When her father agreed to discuss these things with her, she told him how she was
subjected to a beastly treatment in the nights by her husband. And to add to this her husband would
not apologize or explain or look guilty. He would simply act like a normal person in the morning.
Her father could say nothing except that her needed treatment. But Saru said that she also needed
treatment. She had nightmares for several other reasons also, the most dreadful of them was that
she considered herself guilty of Dhruva’s death.

Then she got Abhi’s letter, informing that Manu was coming to meet her. She had deserted
him and did not want to meet him. Therefore, she packed her clothes in the suitcase to leave this
place. But she had no idea where she should to; she had no home. No, she couldn’t call it home.
Nor was this home. How odd to live for so long and discover that she has no home at all. Her father
asked her if she was afraid to meet Manu. She said that she was indeed scared of him, not because
what he had done to her but what she had done to him - she had broken him, and she was also
broken completely. There is no way to seek pardon because she held herself responsible for the
tragedies that happened in her family.

“My brother died because I heedlessly turned
my back on him. My mother died alone
because | deserted her. My husband is a
failure because I destroyed his manhood.” (Dark Holds No Terrors, 98)
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She gave up the idea of leaving the house at the suggestion of her father, but she asked
him not to open the door to Manu. Simone de Beauvoir, stated: “One is not born, but rather
becomes, a woman.” (225)

She was expecting Manu, mail had arrived. But Ravi, a child living a few houses away,
came before Manu could. He held her hand and began to drag her saying that Sunita was having
fits, and she would die if she didn’t go with him at once. She was moved to compassion. She put
on her sleepers and ran to Ravi’s house. But she asked her father while going out-to ask Manu to
wait, as she would come back soon. She had come to feel in that mood and spirit of compression
that she should take pity on Manohar who was patient and deserved treatment as Sunita did.
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Abstract

The purpose of this paper is to review some research articles related to disability that have
been published so far. These reviews aim at throwing light on the changes in the perspective of the
society, in any, towards disability and disabled people. The selected articles do not restrict
themselves to any particular type of disability; rather, it gives an overview of disability discourses
that have been discussed off late in academia.
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Introduction

Disability studies is a nascent field that focuses on the cultural, sociological, political, and
historical perspectives of disability. How disability was perceived three decades earlier is totally
different from how it is perceived now. Disability, for a long time, was seen as an inappropriate
subject and had a lot of stereotyping and discrimination associated with it. It was habitually viewed
under the medical concept that crippled the disabled people mentally and set them securely at the
margin of society. The social model that was designed later was much more inclusive and, for the
first time, introduced disability as a human-made or societal construct that erected barriers with
their mindsets, ideas, or physical environments. It accentuated the failure of society to
accommodate and accept people with differences. This model played a crucial role in shifting the
community's attitude towards disability and disabled people and helping society evolve. This
broader view of disability helped the government to develop policies and assistances to support
disabled people and design a holistic community that was interdependent and respected and valued
diversity. Until this domain gained momentum, disabled people were always delineated by the
views of non-disabled people. The abled perspective of a disabled body can never be the ultimate
truth, and more than often would be an unhealthy response to disability. The traditional abled voice
always dismissed the disabled voice and never offered a chance to speak for themselves. We now
have disabled people vindicating themselves, challenging the conventions that suppressed them
and shoved down into the throats of the non- liberalists, the disabled person's prospect of disability,
that was for a long time disbanded and unprecedented. With the inception of this phenomenal field
of study, we have disability discourses that cherish disabled people and helps acknowledge that
even appalling disability cannot hinder a happy and joyous life.
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Reviews

Merja Tarvainen’s paper, published in 2020, investigates how loneliness is an inseparable
part of a disabled person’s life. The researcher analyzed the self-narratives of disabled people in
Finland, that was collected over a year and interprets the social and emotional conditions
intertwined with concepts of loneliness or ‘unbelongingness’ at each phase in their life. This study
reveals that childhood loneliness was seen as a profound experience, and often was viewed as an
‘emotional scar’ that traumatized many for the remaining of their lives. He discusses the difficulty
of ‘sharing emotional space’ and infers that only an intensively general condition and attitudinal
changes can offer a long-sought remedy.

Benjamin N. Parks' paper published in 2019 acts like a sequel or informative article that
enriches the understanding of Rosemarie Garland-Thomson's essay 'The Case for Conserving
Disability.' He uses Christology or 'the body of Christ' to support Thomson on a potent standpoint
of her essay, which is the inherent moral value of disabled people, making the essay complete. To
strengthen her essay, he links the theology of Flannery O'Connor to Garland-Thomson and fixes
the missing link. The wounded body of Christ is taken as an example to show the resourcefulness
of a mutilated body with a universal reference to ground it.

In his research paper on Samuel Beckett's Cuchulain in 2019, Siobhan Purcell investigates
the disability myth and compulsory able-bodiedness using biopolitics in the Irish nationalist
literature. The researcher demonstrates the discomfort experienced by Beckett in the
discriminatory portrayal of disability in the revivalist literature of the Irish Free State, with the
help of the satires of the Irish legend Cuchulain, who is seen as a foundational figure of health and
heroism. Thus, by rejecting him, he rejects the "disabling apparatus” of the state as well.

"Oh God! Why Did You Let Me Have This Disability?": Religion, Spirituality, and
Disability in Three African Countries™ is a research paper that emerged in 2019 as the result of the
joint ventures of four sociology and disability experts from Uganda and London. This paper locates
the role of spirituality and religion in the lives of disabled people in the selected African countries;
they use The Bible and Quran to relate to the interviewees' stories. The majority of the candidates
relied on religion and spirituality as a support system and dedicated their success stories to the
empowerment that they believed was Divine Providence. They infer that religion and spirituality
should be thoroughly explored to have an integral conception of disability studies as they are
intricately knit with the lives of disabled people.

R.M Powell's paper "Role of family caregivers regarding sexual and reproductive health
for women and girls with intellectual disability: A scoping review" (2019) studies that as
Individuals troubled with intellectual disability (ID) undergo inequalities associated to sexual and
reproductive health (SRH) services, very few facts are known about the role of the family
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caregivers who help women and girls with ID. Various methods of research gave in thematic
summaries of menstruation and menopause, supporting sexuality and healthy relationships,
contraception, and sterilization. Concluding with the truth that this topic requires more extensive
research with population-based data to compare women and girls with and without 1D is needed,
which would explain SRH for women and girls with ID, their family caregivers, and health-care
providers.

Angela Ridinger-Dotterman, in 2018, wrote a paper on Kazuo Ishiguro's Never Let Me Go,
where she inspects the novel from the perspective of disability studies. She remarks that it revolves
around the question "what it means to be a human." She also records that it recreates how disability
is eliminated and suppressed using individual traditional social apparatuses in the dystopian
society that the novel portrays. However, it is not a disability or a disabled body, that is questioned
but the shared experience of precarity. She concludes with the resolution of the novel's central
question; The acceptance of precarity does not humanize a person. Instead, the marvelous
connection that keeps people together even when so much is stolen from each person makes a
world of difference in society.

In 2018, three researchers from Cape Town, South Africa, published a paper introducing
the Biographic Narrative Interpretive Method (BNIM) approach to Disability Studies. They urged
it would facilitate the subjugated voice of the disabled women, aiding them to move towards the
centre of the knowledge structure. The result of this interviewing technique's effectiveness
challenges the illusions in the society about the disabled people, especially disabled women.
Consequently, the historical misinterpretation of disabled women in the society and the academia
is dismantled, enabling to empower their unheard voices in the power-knowledge structure from
which they were marginalized ever since.

Dan Goodley, Kirsty Liddiard, and Katherine Runswick-Cole publish a paper exploring
the connections between affect studies and critical disability studies in the year 2017. The
researchers study how the theories of affect studies correlate with disability studies based on a
research project conducted on youngsters with life-limiting or life-threatening impairments. They
make trailblazing connections that unravel the patronizing and pathologizing effects of traditional
sciences in the disabled community. The lived life or productivity of a disabled person is always
seen as an absent discourse because of the alienation they face by the ableist life standards. They
conclude that the coalescence of disability studies into affect studies Please indicate what you
mean by affect in the beginning of this paragraph can make turbulent changes in human affectation
to give rise to a congenial society.

In 2017, Sarah Imhoff published a research paper on Disability and Religion, with a
particular focus on Judaism. The researcher declines the former sense of disability as punishment
or ennoblement and suggests that religion should be considered for a more exceptional
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comprehension of the coping mechanisms of a majority of the disabled population, who view
themselves under the lens of the medical model of disability. She thus reprobates the complete
denouncement of the medical model. She directs an amalgamation of the medical and the social
model that would propose a surpassing cognizance of the disabled community and resolves that
the assimilation of religion can ameliorate the insights on disability.

The church's massive role in addressing the needs of the disabled people came out as an
extensive research paper in 2017 by P. White. It sheds light on the often-misinterpreted view of
disability in the Bible and decodes it with evidence. It also advocates the inclusion of the disabled
people into society and concludes that as the main agenda of the church. Equity and equality of all
the people made in God's image are prioritized and deduces that the church has an essential
position in making this distant reality attainable.

In the paper "Citizenship and Learning-Disabled People: The Mental Health Charity
MIND's 1970s Campaign in Historical Context" (2017) Jonathan Toms states that the origin of
current policies towards people with learning disabilities was constructed upon the
deinstitutionalization processes, civil rights concerns and integrationist philosophies of the 1970s
and 1980s. MIND was projecting the rights-based services for learning disabled people during this
time in their campaigning, though it is rarely recognized. MIND looked for an extensive
community-based service inclusive of general health and welfare services aiming at the rebuilding
of citizenship rights for learning-disabled people. Nevertheless, the community service for
mentally disabled people and their families suggested by MIND would have the same facilities to
general medical services as other citizens involving the extension of work by the medical
professionals and concluding with a questionable note on how the lives of people with learning
disabilities and their families have been affected by this transformation in the policy.

In 2013, Simo Vehmas and Nick Watson’s research paper on critical disability studies
(CDS) created tension in the disability arena. Their paper critiques CDS and the ideas related to it
and reviews it, based on the inadequacies in its ethical and political application. They justify that
CDS emphasizes on eradicating disparities in the society, which they term is impossible, and thus
it fails in its principles of deconstructing the normative attitudes. They conclude that CDS fails to
address hegemonic evils and mental freedom, which creates a real difference to form a just society.
In her paper titled "Anthropological Theories of Disability,” Allison Ruby Reid-Cunningham
(2009) intricately explores anthropology and enhances our understanding of human behaviour
towards disability. She explains how social, cultural, and medical anthropological studies reveal
how disability was perceived in a negative light in the past and how it as seen as 'otherness." She
addresses the concept of disability as a socially constructed one and explains it with examples of
treatment of disability in different countries. The paper also elucidates how disability can be
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perceived as a culture in itself and argues that it might lessen the stigma and prejudices of an
abnormal body.

"Being Disabled: Towards a Critical Social Ontology for Disability Studies" is a research
paper by Bill Hughes in 2007 which addresses the ontology of disability. Hughes strongly opposes
the indifferent treatment of disabled people based on their pathologies and claims that as the
primary reason for the misrepresentation of disabled people. He establishes frailty or impairment
as a universal feature that all human beings possess, thus challenging the immune status of the
non- disabled normative body.

In the paper "Presage of a paradigm shift? Beyond the social model of disability toward
resistance theories of disability” published in 2004, by Susan Gabel and Susan Peters argue about
the shift in the perspectives of the disabled community from the social model of disability to a
more liberal and inclusive model of disability, using four paradigms used in disability theory.

This need for a holistic model arose after the emergence of feminism and post-modernism
in disability studies during the 1990s. An extensive study on the paradigms suggests that disability
integrates the other emerging theories and offers a more eclectic theory. This also puts forward the
notion of disability theory as a form of resistance theory. It is a resistance against the ableism and
oppression of disabled people and explains it with the example of the social model. They conclude
that resistance helps in developing eclectic theories and can blur the paradigms, thus helping to
approach disability.

In their paper titled "University Students with Disabilities: The Transition to Inclusion™
(2003), Jennifer Gillies and Alison Pedlar state the process and results of a qualitative study carried
out among disabled students about their transition into university life. It sheds light on how the
services and facilities in a university can help disabled students easily cope with their surroundings
and terms that as 'university community.' They note that social support plays an essential role in
the integration and goal achievement of disabled students, concluding that inclusion is the key to
achieving a holistic university life for all students.

Corbett Joan O'Toole from 'The Disabled Women's Alliance’ published a paper titled 'Sex,
Disability, and Motherhood: Access to Sexuality for Disabled Mother' in 2002. This paper explores
the life of disabled mothers, with specific reference to their sexual life, as it is a seldom researched
topic. Lack of resources and information is seen as the primary barrier to enjoying healthy
motherhood in this paper. The researcher thoroughly examines the issues that disabled mothers
face, and she suggests plausible ways to make their life better in all facets. She feels that future
research on this topic would enable disabled mothers to achieve better parenting and break the
myths that confine them mentally and physically.
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Stephanie Tierney's paper on anorexia and disability published in 2001, aims at improving
the basic understanding of both the medical condition and the branch of disability studies. Tierney
grounds her findings based on interviews that she has taken from anorexic patients ostracized by
the society, often associating the medical condition to "madness, hysteria, attention-seeking," etc.
She thoroughly scans the idea of anorexia and exposes the schemes of media and culture in
oppressing the people affected. Tierney boldly opposes the domineering nature of the "norm™ and
paves the way to design an inclusive society that does not fabricate people as "abnormal.”

In their paper "Towards an Affirmation Model of Disability” (2000), John Swain and Sally
French discuss the gradual development of a new disability model, which they term as the
‘Affirmation Model." This paper challenges the Tragedy model of disability and claims that as the
reason for the development of negative attitudes towards disabled people because of its dominance
in mass media and other platforms. The Affirmative model, on the other hand, builds upon the
Social model, with the help of the Disability Arts movement, where disability is reconceptualized,
thus confronting the age-old notion of a disabled person's problem lies with himself or the
impairment. They argue that this model would ensure a holistic inclusion of the disabled people
and their culture as it envisions a better society where differences are recognized and celebrated.

Conclusion

It can be concluded that since 2000 to 2020, there is a sea of change in the perspective of
the masses towards disability and disabled people. Many of the significant gaps that were present
in disability literature at the beginning of the century have been addressed in the decades that
followed. It is evident from the reviews that more often it is the attitude of the society that cripples
them and not the disability itself. There has been a great shift in the attitudes of the people, and
that has been observed as the seeming result of the social model.

References

PLEASE REARRANGE THE LIST OF REFERENCES BASED ON THE FIRST
AUTHOR’S LAST NAME.

. Tarvainen, M. (2020). Loneliness in life stories by people with disabilities. Disability &
Society, 1-19. doi:10.1080/09687599.2020.1779034 You need to insert https:// before doi
. Parks, B. N. (2019). The Case for Conserving Monsters: Rosemarie Garland-Thomson and

the Body of Christ. Journal of Disability & Religion, 24(1), 89-103.
https://doi.org/10.1080/23312521.2019.1682103

*  Purcell, S. (2019). Beckett and Disability Biopolitics: The Case of Cuchulain. Estudios
Irlandeses, 52—64. https://doi.org/10.24162/ei2019-9171

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Roshini. R., Dr. Rajasekaran.V. & Dr. Manimangai Mani
A Review on Disability Studies from 2000 To 2020 78



http://www.languageinindia.com/
https://doi.org/10.1080/23312521.2019.1682103
https://doi.org/10.24162/ei2019-9171

. Mugeere, A. B., Omona, J., State, A. E., & Shakespeare, T. (2019). "Oh God! Why Did
You Let Me Have This Disability?": Religion, Spirituality and Disability in Three African

countries. Journal of Disability & Religion, 24(1), 64-81.
https://doi.org/10.1080/23312521.2019.1698387
. Powell, R. M., Parish, S. L., Mitra, M., & Rosenthal, E. (2019). Role of family caregivers

regarding sexual and reproductive health for women and girls with intellectual disability: A
scoping review. Journal of Intellectual Disability Research, 64(2), 131-157.
https://doi.org/10.1111/jir.12706

. Ridinger-Dotterman, A. (2018). Precarity as Personhood in Kazuo Ishiguro's Never Let Me
Go. American, British and Canadian Studies, 31(1), 65-85. https://doi.org/10.2478/abcsj-2018-
0017

. Peta, C., Wengraf, T., & Mckenzie, J. (2018). Facilitating the voice of disabled women:
the biographic narrative interpretive method (BNIM) in action. Contemporary Social Science,
14(3-4), 515-527. https://doi.org/10.1080/21582041.2018.1450520

. Goodley, D., Liddiard, K. & Runswick-Cole, K. (2017). Feeling disability: theories of
affect and critical disability studies. Disability & Society, 33(2), 197-217
https://doi.org/10.1080/09687599.2017.1402752

+ Imhoff, S. (2017). Why Disability Studies Needs to Take Religion Seriously. Religions, 8(9),
186. https://doi.org/10.3390/rel8090186

. White, P. (2017). The Biblical View Of Humanity And The Promotion Of The Rights Of
Persons With Disabilities: The Call And Mission Of The Church. Acta Theologica, 37(1).
https://doi.org/10.18820/23099089/actat.v37i1.8

. Toms, J. (2017). Citizenship and Learning Disabled People: The Mental Health Charity
MIND's 1970s Campaign in Historical Context. Medical History, 61(4), 481-499.
https://doi.org/10.1017/mdh.2017.55

. Vehmas, S., & Watson, N. (2013). Moral wrongs, disadvantages, and disability: A critique
of  critical disability  studies. Disability &  Society, 29(4), 638-650.
doi:10.1080/09687599.2013.831751

. Reid-Cunningham, A. R. (2009). Anthropological Theories of Disability. Journal of
Human Behavior in the Social Environment, 19(1), 99-111.
https://doi.org/10.1080/10911350802631644

. Hughes, B. (2007). Being disabled: towards a critical social ontology for disability studies.
Disability & Society, 22(7), 673-684. https://doi.org/10.1080/09687590701659527

. Gabel, S., & Peters, S. (2004). Presage of a paradigm shift? Beyond the social model of
disability toward resistance theories of disability. Disability & Society, 19(6), 585-600.
https://doi.org/10.1080/0968759042000252515

* Gillies, J., & Pedlar, A. (2003). University Students with Disabilities: The Transition to
Inclusion. Leisure/Loisir, 28(1-2), 137-154. https://doi.org/10.1080/14927713.2003.9649943

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Roshini. R., Dr. Rajasekaran.V. & Dr. Manimangai Mani
A Review on Disability Studies from 2000 To 2020 79



http://www.languageinindia.com/
https://doi.org/10.1080/23312521.2019.1698387
https://doi.org/10.1111/jir.12706
https://doi.org/10.2478/abcsj-2018-0017
https://doi.org/10.2478/abcsj-2018-0017
https://doi.org/10.1080/21582041.2018.1450520
https://doi.org/10.1080/09687599.2017.1402752
https://doi.org/10.3390/rel8090186
https://doi.org/10.18820/23099089/actat.v37i1.8
https://doi.org/10.1017/mdh.2017.55
https://doi.org/10.1080/10911350802631644
https://doi.org/10.1080/09687590701659527
https://doi.org/10.1080/0968759042000252515
https://doi.org/10.1080/14927713.2003.9649943

* O'toole, C. (2002). Sex, Disability And Motherhood: Access To Sexuality For Disabled
Mothers. Disability Studies Quarterly, 22(4). https://doi.org/10.18061/dsq.v22i4.374

» Garland-Thomson, R. (2002). Integrating Disability, Transforming Feminist Theory. NWSA
Journal, 14(3), 1-32. https://doi.org/10.2979/nws.2002.14.3.1

* Tierney, S. (2001). A Reluctance to be Defined 'Disabled'. How Can the Social Model of
Disability Enhance Understanding of Anorexia? Disability & Society, 16(5), 749-764.
https://doi.org/10.1080/09687590120070105

. Swain, J., & French, S. (2000). Towards an Affirmation Model of Disability. Disability &
Society, 15(4), 569-582. https://doi.org/10.1080/09687590050058189

Roshini. R.

Research Scholar, Vellore Institute of Technology, Chennai Campus
Chennai — 600127, Tamilnadu, India

roshini.r17@gmail.com

Dr. Rajasekaran, V.

Assistant Professor

Vellore Institute of Technology, Chennai Campus
Chennai — 600127

Tamilnadu, India

rajasekaran.v@vit.ac.in

Dr. Manimangai Mani

Associate Professor

Department of English

Faculty of Modern Languages and Communication
Universiti Putra Malaysia

43400 UPM Serdang

Selangor, Malaysia

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Roshini. R., Dr. Rajasekaran.V. & Dr. Manimangai Mani
A Review on Disability Studies from 2000 To 2020 80



http://www.languageinindia.com/
https://doi.org/10.18061/dsq.v22i4.374
https://doi.org/10.2979/nws.2002.14.3.1
https://doi.org/10.1080/09687590120070105
https://doi.org/10.1080/09687590050058189
mailto:roshini.r17@gmail.com
mailto:rajasekaran.v@vit.ac.in

Problems of Teaching Overcrowded EFL Classes in
Saudi Arabia

Tanzin Ara Ashraf, M.A. in English Literature
tanzen@kku.edu.sa
Department of Languages and Translation
King Khalid University, Abha, Saudl Arabla

Abstract

This paper is based on action research carried out in King Khalid University, Saudi
Arabia. The purpose of this study is to identify the major problems of EFL teaching in
overcrowded classrooms of Saudi Arabia. Some major problems include: failure to maintain
discipline in classroom, demotivation of both teacher and learner, failure to evaluate strengths
and weakness of each individual, teachers’ struggle to deal with physical and mental stress,
failure to achieve course learning outcomes, failure to create sound teacher student
relationship and establish effective teaching environment. A total of 35 EFL teachers from
King Khalid University, teachers teaching in different schools and colleges of Asir (southern)
region have participated in this study. Survey questionnaires, discussions and semi-structured
interviews are the main research tools for collecting data. The study proposes some remedial
measures which include enrolling limited number of students in an EFL course, establishing
well equipped EFL classrooms with required facilities, teaching large classes electronically,
training the teachers to teach large classes effectively.

Keywords: overcrowded, classrooms, Saudi EFL learners and teachers, problems of EFL
teaching.

Introduction

Saudi Arabia in recent days has proved itself to be an extraordinary leading nation
almost in all aspects. Its booming economy along with the rapid advancements in education
sector, in fact, is praiseworthy. The country has been paying larger attention in education
sector to build a nation with knowledge based economy and its achievements cannot be
denied. It acknowledges the necessity of English in modernization and in communicating
with the rest of the world. (Alrashidi & Phan, 2015). Such realization has led the country to
introduce English from primary level (Zuhur, 2010). Even though, the Saudi learners learn
English for nine long years, they lack in all the necessary skills required for successful
communication, in both oral and written form. Despite taking several measures by the
Ministry of Education to improve the process of teaching and learning English in Saudi
Arabia, little progress have been ensured (Fareh, 2010; Khan, 2011). Several studies have
been conducted to find out the major issues related to the poor achievement of EFL teaching
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in Saudi Arabia. Teachers and researchers have always highlighted the problems of
overcrowded EFL classrooms as one of the major hindrances to the success of EFL teaching
and learning. Sadly, the issues still exist, still largely unaddressed and no major steps have
been taken till today. The government is always keen to take necessary measures to ensure
the success of EFL teaching. Therefore, it is high time that the government takes the matter
seriously and acts accordingly.

What is an overcrowded classroom?

There is no concrete or exact definition of an overcrowded classroom. It can vary
from country to country. In one country more than 20 students can be considered a large class
while in another country the number may cross more than 60. Akech (2016) in his study
includes, “A classroom is said to be overcrowded in which the number of students exceeds
the optimum level such that it causes hindrance in the teaching-learning process.” Ur (1996)
argues that “the exact number does not really matter: what matters is how you, the teacher,
see the class size in your own specific situation”. “A large class can be any number of
students if the teacher feels there are too many students for them all to make progress” (Baker
& Westrup, 2000). However, over 40 to 50 students can be generally considered to be large
for an EFL classroom where the teacher has to communicate with the students in the target
language instead of their mother tongue.

Literature Review

It is undeniable that one of the major barriers of EFL success in Saudi Arabia is
densely populated classrooms. Trained, experienced and enthusiastic instructors battle to
implement their plans due to overpopulation. Identifying the deficiency of individual learner
becomes obscure and thus the process of evaluation hinders. Teacher fails to offer equal
attention to all the learners which demotivates both teacher and learners. The following
review of literature confirms the fact that an overcrowded classroom is a serious issue and
requires foremost attention.

What are the Major Problems of Large EFL Classes?
Classroom management

Teachers prioritize ensuring discipline in classroom rather than facilitating the
learners’ actual need (Pedder, 2006; Zhang, 2002). An instructor’s preparation and plan
struggle to get implemented due to the hindrance of controlling a large number of pupils. An
overcrowded classroom demotivates an instructor both mentally and physically (Hayes
1997). In order to get the learners settled in the class, the instructor naturally speaks louder
which affects the learners’ negatively-creating a distance between the learners and the
teacher. The teacher realizes the consequence and therefore suffers from stress. A large
amount of class time is spent in disciplining instead of educating the learners.
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Teacher-centered classroom

The EFL learners of Saudi Arabia are accustomed to traditional teacher centered
classrooms. From school level, they become habituated listening to the teacher’s lecture in
the class (Rahman & Alhaisoni, 2013). Interacting with the teacher is rare among the
students. In fact, teachers need to orient the learners with communicative approach of
learning and teaching. Moreover, the learners fail to communicate with the teacher due to the
failure of understanding teacher’s instructions given in English. Limited vocabulary prevents
them from communicating with the instructor (Fareh, 2010). Even if the instructor manages
to discipline the classroom, he or she finds it difficult to engage the learners involve in active
conversation. Therefore, a large and disciplined classroom becomes a classroom where the
teacher only talks.

Difficulty to establish one to one communication using target language

It is almost impossible for a teacher to maintain a one to one communication with a
class of 80 to 100 students using the target language. The teacher struggles even to remember
the names of each individual. In a foreign language class, it is extremely important to invite
learners to communicate in the target language. (Liu & Zhao, 2010). While dealing with a
large group of learners, teacher fails to initiate interaction with individuals and thus the
opportunity of the learners to communicate keeps dimming. Moreover, “students feel isolated
and are often anonymous to both the instructor and to one another” (Svinicki & Mc Keachie,
2010). A jam-packed classroom gradually decreases the instructors’ motivation to initiate his
or her learners communicate in target language. The teacher’s strenuous efforts to upgrade
the quality of teaching and learning meet several challenges due to the failure of establishing
proper communication with the learners. The learners lack the necessary skills even to
understand basic instructions of the teachers (Ashraf, 2018). Ashraf further includes, instead
of helping the learners to communicate in target language, the non-Arab instructors tend to
equip themselves with necessary Arabic vocabularies in order to control and manage the
crowded classroom.

Evaluation

A large EFL class has a detrimental impact on the process of evaluation. Teacher fails
to identify and assess the ability, potentiality, and requirement of individual learners. The
study by British Council (2015) supports that fact that, it is challenging for the instructor to
give equal attention to all the learners in an oversized classroom. Therefore, the enthusiastic
and keen learners having sound communication skills in the target language tend to
participate in class discussions. The learners with lack of needed vocabulary prefer to remain
silent and thus gradually loose interest in the subject. Bahanshal (2013) in his study includes,
“Students in large classes seem to be demotivated as they show no interest in either the lesson
explained, or activities presented by the teacher and that is due to the limited or lack of
teachers' support.” p. 55. (Al-Obaydi & Al-Bahadli, 2017) finds a negative correlation
between “class size and students’ academic performance”.
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Does the Saudi Educational System Recognize the Problem?

Alrabai (2016) highlights overcrowded EFL classrooms as one of the leading factors
of the low competence of English language among Saudi learners. Alrabai finds fault with
Saudi educational system which has failed to recognize the fact that overcrowded classrooms
largely affects the success of EFL teaching in a negative manner. The study of Al-Tamimi
(2019) examines the policies and issues related to EFL teaching in Saudi Arabia and suggest
that fewer students should be enrolled in language courses to ensure effective teaching and
learning.

Purpose of the Study
1. To diagnose the problems of overcrowded EFL classrooms in Saudi Arabia.
2. To suggest possible solutions of the existing problems.

Methodology
Participants

29 EFL teachers teaching in different colleges of King Khalid University, 6 EFL
teachers teaching in the schools of Sarat Abidah, Khamis and Abha participated in this study.
All of them have been teaching English for more than 8-10 years in Saudi Arabia.

Data Collection System

The tools for collecting data of this study include questionnaires, semi-structured
interviews, discussions as well as face to face and online classroom observations and the
researchers own experience. EFL teachers took part in questionnaires™ answering both open
and close ended questions. They were interviewed by the researcher also. The objectives of
the survey required for the action research were explained in the appendices. The
questionnaires were thoughtfully designed for identifying the attitudes, concerns, challenges
and suggestions of the participants.

Data Analysis

Several steps were taken to analyse the data collected. Collected data of the
questionnaires were sorted out; percentages of the answers of each questionnaire were
tabulated. The questionnaires contained both close and open ended questions. Interviews with
the participants also worked as tools for the research.

Findings
Questionnaire for EFL teachers:

The questionnaire for the EFL teachers was designed to identify and understand the
remaining problems of EFL teaching in large classes from different perspectives. It contained
30 items along with a suggestion box. The questionnaires were distributed among 48
teachers. 35 questionnaires were returned.
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Table 1: Questionnaire for EFL teachers:

Items Strongly Agree/l Disagree/
Agree/Yes, | | think so No
think so with
reservatio
n

1. It is difficult to maintain discipline in N=24, N=11 N=0
the classroom (68%) (31%) (0%)
2. Students of only front rows get the N=22 N=9 N=4
proper attention of the teachers (62.8%) (25.7%) (11.4%)
3. Difficult to communicate in the target N=27 N=4 N=3
language (77.14%) (11.4%) (8.5%)
4. In order to discipline and communicate N=27 N=6 N=1
with the class, teachers frequently switch (77.14%) (17.14%) (2.8%)
to Arabic (L1 language) to give
instructions
5. Students sitting at the back are mostly N=31 N=4 N=0
deprived of effective learning (88.5%) (11.4%) (0%)
6. Teachers do not have the provision to N=30 N=3 N=2
reach to all the students of the class (85.7%) (8.5%) (5.7%)
7. Introvert students are mostly neglected N=21 N=5 N=9

(60%) (14.2%) (25.7%)
8. Only enthusiastic students can get the N=26 N=5 N=4
attention of the teachers (74.2%) (14.2%) (11.4%)
9. Teachers suffer both physically and N=33 N=2 N=0
mentally (94.2%) (5.7%) (0%)
10. Most of the class time is consumed in N=21 N=11 N=3
disciplining the class (60%) (31.4%) (8.5%)
11. Teaching reading skills is badly N=28 N=5 N=2
hampered as teachers” movement is (80%) (14.2%) (5.7%)
restricted only to the front of the class due
to overcrowded sitting arrangement
12. Teachers become reluctant to give N=22 N=10 N=3
writing worksheets in the class as they (62.8%) (28.5%) (8.5%)
have to check a pile of work
13. Most of the language labs have limited N=33 N=2 N=0
seats and teachers need to divide the class (94.2%) (5.7%) (0%)
into several groups which requires more
than the scheduled class hour
14. 1t becomes almost impossible for the N=31 N=1 N=3
teacher to encourage and make all the (88.5%) (2.8%) (8.5%)
students practice and actively participate
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in oral communication to acquire speaking
skill
15. Teachers fail to identify the lacking N=23 N=8 N=4
features of each individual (65.7%) (22.8%) (11.4%)
16. Students who are late can sneak N=29 N=1 N=5
anytime into the class (82.85%) (2.8%) (14.2%)
17. Students sitting at the back mostly do N=28 N=5 N=2
not participate in the class (80%) (14.2%) (5.7%)
18. Evaluating the student’s potential 26 2 7
becomes difficult for the teachers (74.2%) (5.7%) (20%)
19. It is difficult to implement task based 29 3 3
language  teaching  which  requires | (82.85%) (8.5%) (8.5%)
individual attention of the teacher for each
learner
20. Classroom becomes teacher centered 22 4 9
(62.85%) (11.4%) (25.7%)
21. It is difficult to develop a teacher 21 7 7
student relationship (60%) (20%) (20%)
22. Demotivating for both teachers and 25 7 3
students (71.4%) (20%) (8.5%)
23. A large portion of the class time is 32 2 1
consumed in taking attendance (91.4%) (5.7%) (2.8%)
24. Difficult to identify the cheaters 19 13 3
during class tests (54.2%) (37.14%) (8.5%)
25. At times teachers fail to maintain a 27 3 5
friendly relationship with the learners (77.14%) (8.5%) (14.2%)
26. Administrative tendency to enrol large 24 10 1
number of students in EFL classes often (68%) (28.5%) (2.8%)
frustrates the teachers
27. Large classes should be taught 12 5 18
electronically (34.28%) (14.2%) (51.4%)
28. More than 35 students should never be 21 8 6
enrolled in an EFL course (60%) (22.8%) (17.14%)
29. Rules set by course teachers must be 26 7 0
strictly followed by students and respected (74.28%) (20%) (0%)
by managements
30. EFL classrooms should be well 24 4 7
equipped with necessary facilities (68%) (11.4%) (20%)

Item 1: It is difficult to maintain discipline in the classroom.
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Item 1 shows that 68% of the participants strongly agree with the fact that it is
difficult to maintain discipline in the classroom. 31% agrees with reservation while 0%
disagrees. The percentages clearly show that maintaining discipline is one of the major
problems of an overcrowded classroom.

Item 2: Students of only front rows get the proper attention of the teachers.

In item 2, 62.8% of the participants responded “Strongly agrees” 25.7% responded
“Agrees with reservation” while 0% responded “Disagrees”. A larger portion agrees that the
learners of front rows get the maximum attention. In fact, in a crowded classroom it gets
difficult for the instructor to move around because of the scarcity of space. As a result, the
instructor is left with little option and thus chooses to focus on the front row learners.

Item 3: Difficult to communicate in the target language.

Communicating in target language has always remained a major problem of teaching
EFL classes in Saudi Arabia. So when the classroom is large and densely populated, the
problems of communicating actually escalates and therefore even the non-Arab instructors try
to equip themselves with the necessary Arabic vocabularies to give basic classroom
instructions to the learners. 77.14% of the participants strongly agree, 25.7% agrees with
reservation while 11.4% disagrees.

Item 4: In order to discipline and communicate with the class, teachers frequently switch to
Arabic (L1 language) to give instructions.
In item 4, 77.14% of the participants strongly agree, 17.14 % agrees with reservation
and 2.8 % disagrees.

Item 5: Students sitting at the back are mostly deprived of effective learning.
In item 5, majority of the participants, 88.5% strongly agree, 8.5 % agrees with
reservation and 5.7 % disagrees.

Item 6: Teachers do not have the provision to reach to all the students of the class.

In item 6, 85.7% of the participants responded “Strongly agrees” 8.5% responded
“Agrees with reservation” while 5.7 % responded “Disagrees”. In a crowded classroom, the
regular seating arrangement is ignored most of the time. The enthusiastic learners tend to
learners occupy the front rows. The front rows become crowded and the teachers hardly get
enough space to walk up to the last rows of the classroom. Resultantly, most of the students
are deprived from their right to learn and participate in class discussion.

Item 7: Introvert students are mostly neglected.

In item7, 60% of the participants responded “Strongly agrees” 14.2% responded
“Agrees with reservation” while 25.7 % responded “Disagrees”. Introvert students require
extra effort from the teacher to explore their potentials and express. In a populated classroom
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the teacher fails to meet the need of such learners even if they do identify the requirements of
the learners.

Item 8: Only enthusiastic students can get the attention of the teachers.

In item 8, 74.2% of the participants selected “Strongly agrees” 14.2% selected
“Agrees with reservation” while 11.4 % selected “Disagrees”. Mostly in densely populated
classrooms the teachers communicate with enthusiastic students in the target language and
the learners due to their interest try to interact more and therefore get the maximum attention
of the teachers.

Item 9: Teachers suffer both physically and mentally.

In item 9, 94.2% of the participants selected “Strongly agrees” 5.7% selected “Agrees
with reservation” while 0 % selected “Disagrees”. The percentage reveals the fact that
majority of the instructors agree with the fact that a crowded classroom is stressful both
physically and mentally. Disciplining the classroom consumes most of their energy.
Physically they become exhausted and the pressure of completing the syllabus within the
time limit causes them to suffer mentally. The failure of treating all the learners equally is in
fact depressing for the teachers.

Item 10: Most of the class time is consumed in disciplining the class.
In item10, 60% of the participants responded “Strongly agrees” 31.4 % responded
“Agrees with reservation” while 8.5 % responded “Disagrees”.

Item 11: Teaching reading skills is badly hampered as teachers’ movement is restricted only
to the front of the class due to overcrowded sitting arrangement.

In item11, 80% of the participants responded “Strongly agrees” 14.2 % responded
“Agrees with reservation” while 5.7 % responded “Disagrees”. Teaching reading skill
requires individual attention of the teacher towards the learners. An overpopulated
classroom deprives teachers from implementing their plan and thus the learners get deprived
from their rights to learn and practice.

Item 12: Teachers become reluctant to give writing worksheets in the class as they have to
check a pile of work.

In item 12, 62.8 % of the participants selected “Strongly agrees” 28.5 % selected
“Agrees with reservation” while 8.5 % selected “Disagrees”. The teachers feel overburdened
and frustrated when they have to check more than a hundred of worksheets and therefore
prefer to avoid giving writing worksheets.

Item 13: Most of the language labs have limited seats and teachers need to divide the
class into several groups which requires more than the scheduled class hour.

In item 13, 94.2 % of the participants responded “Strongly agrees” 5.7 % responded
“Agrees with reservation” while 0 % responded “Disagrees”. Mostly, language labs consist
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of 20 to 25 seats along with the required lab facilities. If a class has more than hundred
students, then the language teacher is needed to divide his or her class into 4 to 5 groups. To
complete the listening portion in syllabus gets almost impossible for the instructor within the
given time span. As a result, teacher needs extra classes and extra effort. Being demotivated
with such situation the instructor’s focus on just completing the syllabus instead of
identifying what the learners have learnt and in which areas they lack in mastering their
listening skill.

Item 14: It becomes almost impossible for the teacher to encourage and make all the
students practice and actively participate in oral communication to acquire speaking skill.

In item14, 88.5 % of the participants responded “Strongly agrees” 2.8 % responded
“Agrees with reservation” while 8.5 % responded “Disagrees”. One of the most difficult task
for EFL teachers in Saudi Arabia is to make their learners communicate orally in the target
language. Due to the presence of a large number of students in a class it becomes almost
impossible for a teacher to encourage any individual to communicate in the target language.

Item 15: Teachers fail to identify the lacking of each individual.
In item 15, 65.7 % of the participants selected “Strongly agrees” 22.8 % selected
“Agrees with reservation” while 11.4 % selected “Disagrees”.

Item 16: Students who are late can sneak anytime into the class.

In item 16, 82.85 % of the participants selected “Strongly agrees” 2.8 % selected
“Agrees with reservation” while 14.2 % selected “Disagrees”. Late students sneaking into the
classroom becomes a regular practice in a densely populated classroom.

Item 17: Students sitting at the back mostly do not participate in the class.

In item 17, 80 % of the participants selected “Strongly agrees” 14.2 % selected
“Agrees with reservation” while 5.7 % selected “Disagrees”. The learners sitting at the back
mostly come to get their attendance. Most of their time is consumed in communicating with
friends. So, they don’t concentrate to what is taught and therefore they are never willing to
participate in regular classroom discussion.

Item 18: Evaluating the student’s potential becomes difficult for the teachers.

In item 18, 74.2 % of the participants selected “Strongly agrees” 5.7 % selected
“Agrees with reservation” while 20 % selected “Disagrees”. Teachers are only able to
evaluate the written exams properly. They can hardly recognize each individual, let alone a
learner’s potential.

Item 19: It is difficult to implement task based language teaching which requires individual
attention of the teacher for each learner.

In item 19, 82.85 % of the participants selected “Strongly agrees” 8.5 % selected
“Agrees with reservation” while 8.5 % selected “Disagrees”. Task based language teaching

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Tanzin Ara Ashraf, M.A. in English Literature
Problems of Teaching Overcrowded EFL Classes in Saudi Arabia 89



http://www.languageinindia.com/

have gained popularity in EFL teaching and the benefits of task based language teaching
cannot be denied. But unfortunately, an overloaded classroom hinders the process of
implementing such tasks.

Item 20: Classroom becomes teacher centered.
In item 20, 62.85 % of the participants selected “Strongly agrees” 11.4 % selected
“Agrees with reservation” while 25.7 % selected “Disagrees”.

Item 21: It is difficult to develop a teacher student relationship.
In item 21, 60 % of the participants selected “Strongly agrees” 20 % selected “Agrees
with reservation” while 20 % selected “Disagrees”.

Item 22: Demotivating for both teachers and students.
In item 22, 71.4 % of the participants selected “Strongly agrees” 20 % selected
“Agrees with reservation” while 8.5 % selected “Disagrees”.

Item 23: A large portion of the class time is consumed in taking attendance.
In item 23, 91.4 % of the participants selected “Strongly agrees” 5.7 % selected
“Agrees with reservation” while 2.8 % selected “Disagrees”.

Item 24: Difficult to identify the cheaters during class tests.
In item 24, 54.24 % of the participants selected “Strongly agrees” 37.14 % selected
“Agrees with reservation” while 8.5 % selected “Disagrees”.

Item 25: At times teachers fail to maintain a friendly relationship with the learners.

In item 25, 77.14 % of the participants selected “Strongly agrees” 8.5 % selected
“Agrees with reservation” while 14.2 % selected “Disagrees”. A teacher who is stressed both
mentally and physically cannot possibly become successful to maintain a friendly
relationship to his or her learners.

Items 26 to 30 are designed to find out the basic requirements that an EFL teacher wishes for
to achieve success in delivering his/her course.

Item 26: Administrative tendency to enrol large number of students in EFL classes often
frustrates the teachers.

In item 26, 68 % of the participants selected “Strongly agrees” 28.5 % selected
“Agrees with reservation” while 2.8 % selected “Disagrees”. It has been observed that the
administration still treats English as a subject which is required to pass only, especially when
English is taught to non-departmental students. Therefore, the tendency to enrol larger
number students in EFL courses still dominates which at times frustrates the teachers to a
great extent.
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Item 27: Large classes should be taught electronically.

In item 27, 34.28 % of the participants selected “Strongly agrees” 14.2 % selected
“Agrees with reservation” while 51.4 % selected “Disagrees”. Many of the teachers do not
agree to teach a large class electronically.

Item 28: More than 35 students should never be enrolled in an EFL course.
In item 28, 60 % of the participants selected “Strongly agrees” 22.8 % selected
“Agrees with reservation” while 17.14 % selected “Disagrees”.

Item 29: Rules set by course teachers must be strictly followed by students and respected by
managements.

In item 29, 74.28 % of the participants selected “Strongly agrees” 20 % selected
“Agrees with reservation” while 0 % selected “Disagrees”.

Item 30: EFL classrooms should be well equipped with necessary facilities.
In item 30, 68 % of the participants selected “Strongly agrees” 11.4 % selected
“Agrees with reservation” while 20 % selected “Disagrees”.

Semi-structured Interviews
Almost all of the teachers who were interviewed agreed that overcrowded EFL
classrooms are exhausting and demotivating for both teachers and learners.

One of the colleagues from King Khalid University included, “Even before entering
into the class | feel annoying as 7 know that I won't be able to complete even half of what is
included in my lesson plan since most of my time will be occupied in maintaining discipline
and taking the attendance”.

Another colleague added, “I can hardly recognize their faces let alone their strengths
and weaknesses”.

One more colleague told, “Noise making in the class is an everyday phenomenon and
I lose my continuity when | get interrupted by such impolite gestures from my learners. The
worst part is.... I can’t even identify the one who is responsible”.

Another colleague from Abha International School added, “Strict policies should be
maintained while enrolling students in EFL courses”.

Researcher’s Own Experience of Online and Face to Face Classroom

The researcher finds it easier to teach a large EFL class through online as too much of
class time is not occupied in maintaining discipline. She can focus on achieving the course
learning outcomes. The learners who really want to learn do not feel shy to interact.
However, it requires face to face interaction to teach speaking and writing which the online
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platform fails to provide. Therefore, she suggests enrolling less number of students in an EFL
course.

Discussion

1. A large class is demotivating for both teacher and learner. A little can be achieved without
motivation. Among the various issues that impede the EFL teaching success in Saudi Arabia,
crowded EFL classroom is a major one and it needs to be dealt with maximum importance.

2. Disciplinary issues peak to the maximum in a congested sitting environment. Maintaining
discipline consumes most of the teaching hour and energy of the teacher. Passionate teachers
who are always eager to bring out the best in their students often find themselves in a state of
despair while ensuring discipline with jam-packed classrooms.

3. Physical and mental stress of instructors reaches to the highest point. Yelling becomes an
everyday practice which results in damaging the teacher-student relationship.

4. Classroom becomes teacher centered. Teacher follows traditional method of teaching.

5. Evaluating as well as identifying the strengths and weaknesses of each individual becomes
almost impossible in the class. Teacher only depends on written exams and assignments to
evaluate the students.

6. Identifying the cheaters during test gets harder for the instructor to find.
7. Writing and speaking skills of the students keep declining due to getting least opportunity
to practice.

8. Only enthusiastic students can learn. The rest of the learners just join the class to ensure
their attendance.

9. There is hardly enough space for the teacher to move around in the classroom.

10. Course learning outcomes are difficult to achieve due to the obstacles faced by the teacher
while teaching.

Recommendations

1. EFL classrooms should be restricted to 30 to 35 students. More than 35 students should not
be enrolled in an EFL course. The management and responsible authorities should take the
matter seriously and make sure it is strictly implemented.

2. EFL classrooms should be well equipped and well maintained.

3. Rules set by the teachers have to be maintained properly.
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4. Large classes can be taught electronically by giving proper and effective training to the
teachers.

5. English should not be treated as a subject required to pass only.

Conclusion

The study is not new in the context of EFL teaching in Saudi Arabia, but the issue
cannot be ignored. An overcrowded classroom is distinctly demotivating for the teacher, and
the demotivated teacher can never achieve success. In order to achieve success in EFL
teaching in Saudi Arabia, this very issue has to be dealt with utmost importance and remedial
measures have to be taken immediately.
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Appendix
Questionnaire for the EFL Teachers

Name of the Participant: Date:

Name of the Institution:

Position:

EFL teaching experience in KSA: Year(s)

Dear Participant,

You are invited to participate in a research study titled “Problems of Teaching
Overcrowded EFL Classes in Saudi Arabia”. In order to identify the EFL teaching
problems of overcrowded classrooms in Saudi Arabia, it is important to collect and analyse
the authentic data of teacher’s, * attitudes, beliefs, expectations and performances.”
Therefore, you are requested to answer all the questions below carefully.

By completing and submitting this survey, you are indicating your consent to participate in
the study. Your participation is appreciated.
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Tanzin Ara Ashraf
Lecturer of English
King Khalid University

Saudi Arabia
Questionnaire for the EFL Teachers
Items Strongly Agree/l Disagree/
Agree/Yes, | | think so No
think so with
reservatio
n

1. It is difficult to maintain discipline in
the classroom

2. Students of only front rows get the
proper attention of the teachers

3. Difficult to communicate in the target
language

4. In order to discipline and communicate
with the class, teachers frequently switch
to Arabic (L1 language) to give
instructions

5. Students sitting at the back are mostly
deprived of effective learning

6. Teachers do not have the provision to
reach to all the students of the class

7. Introvert students are mostly neglected

8. Only enthusiastic students can get the
attention of the teachers

9. Teachers suffer both physically and
mentally

10. Most of the class time is consumed in
disciplining the class

11. Teaching reading skills is badly
hampered as teachers’ movement is
restricted only to the front of the class due
to overcrowded sitting arrangement

12. Teachers become reluctant to give
writing worksheets in the class as they
have to check a pile of work

13. Most of the language labs have limited
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seats and teachers need to divide the class
into several groups which requires more
than the scheduled class hour

14. 1t becomes almost impossible for the
teacher to encourage and make all the
students practice and actively participate
in oral communication to acquire speaking
skill

15. Teachers fail to identify the lacking of
each individual

16. Students who are late can sneak
anytime into the class

17. Students sitting at the back mostly do
not participate in the class

18. Evaluating the student’s potential
becomes difficult for the teachers

19. It is difficult to implement task based
language teaching  which  requires
individual attention of the teacher for each
learner

20. Classroom becomes teacher centered

21. It is difficult to develop a teacher
student relationship

22. Demotivating for both teachers and
students

23. A large portion of the class time is
consumed in taking attendance

24. Difficult to identify the cheaters
during class tests

25. At times teachers fail to maintain a
friendly relationship with the learners

26. Administrative tendency to enrol large
number of students in EFL classes often
frustrates the teachers

27. Large classes should be taught
electronically

28. More than 35 students should never be
enrolled in an EFL course

29. Rules set by course teachers must be
strictly followed by students and respected
by managements

30. EFL classrooms should be well
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equipped with necessary facilities

In order to tackle the challenges of overcrowded EFL classrooms of Saudi Arabia, we
should ...

Suggestion:

Tanzin Ara Ashraf
M.A. in English Literature
tanzen@kku.edu.sa
Department of Languages and Translation
King Khalid University, Abha, Saudi Arabia
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A Critical Appraisal

Prof. B. Mallikarjun
Former Director
Centre for Classical Kannada
Central University of Karnataka
Kadaganchi, Aland Road, Kalaburagi District - 585311
Karnataka, India
mallikarjun56@gmail.com

‘In India, language is one of the most significant markers of social inequality. Much
of the social dominance is translated into language. *
Yogendra Yadav
Social and Political Scientist

Introduction

Before independence, India had only two languages-English and the vernacular(s).
All Indian languages were put together under one nomenclature -vernacular. After her
independence empowerment of Indian languages took place in two stages. First-when they
found a place in the Constitution under one nomenclature or the other, they got a status.
Second-when the States of the Union were re-organized on linguistic lines. Many of them got
a State, on the basis of majority of speakers of a language in the respective state. The
Constitution of India identified select languages as Scheduled languages and placed them in
the Eighth Schedule. The rest of the languages automatically, officially got identified as non-
scheduled languages.

In India, the Eighth Schedule of the Constitution is cited in language related
discussions more often than any other language related Articles of the Constitution and
discussion on language related decisions. This indicates its importance as well as utility of the
schedule.

The Constitution of India adopted on November 26,1949 by the Constituent Assembly
listed 14 languages Assamese, Bengali, Gujarati, Hindi, Kannada, Kashmiri, Malayalam.
Marathi,Oriya, Punjabi, Sanskrit, Tamil,Telugu and Urdu in the Eighth Schedule. The
Constitution was amended in 1967, to include Sindhi; in 1992 to include Konkani, Manipuri,
and Nepali; and to include Bodo, Dogri, Maithili and Santali in 2003.Thus there are 22
languages in the Eighth Schedule. Since 2003, no additional language is included, though
there are demands for inclusion from different languages.
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Languages of the Eighth Schedule through the Decades
The four charts below illustrate the composition of the Scheduled and Non-Scheduled
Languages in India through decades since creation of this dichotomy.

1969 —— 1992

2003 |

The chart 2021 is an illustration from the language data from the 2011 Census of
India language tables.

The languages listed in this Schedule have in due course have acquired different
connotations. They are identified as national languages by the Congress party. Jawaharlal
Nehru had said that 'the makers of our Constitution were wise in laying down that all the 13
or 14 languages' were to be national languages. There is no question of anyone language
being more a national language than the others... Bengali or Tamil or any other regional
language is as much a national language as Hindi' (Kumaramangalam:1965). While
addressing Parliament in 1963, he had described the languages of the Eighth Schedule as
national languages.? The Congress Working Committee meeting of April 5, 1954, had
recommended that progressively the examinations for the all-India services should be held in
Hindi, English and the principal regional languages, and candidates may be given option to
use any of the languages for the purpose of examinations' (Kumaramangalam:1965). And the
Congress Working Committee meeting of June 2, 1965, had said that "The Union Public
Service Commission (UPSC) examinations will be conducted in English, Hindi and other
national languages mentioned in the Eighth Schedule of the Constitution™ (Prasad:1986).
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The report of the Deputy Commissioner of Minorities, popularly known as Minorities
Commission Report and The Official Language Resolution (3) of 1968 consider languages
listed in the Schedule as major languages of the country. The Programme of Action 1992 on
National Policy on Education, 1986, considers them as Modem Indian Languages and
depending on the official contexts they are identified as Scheduled languages. The National
Education Policy 2020 too considers them as modern languages including Sanskrit. All these
terms are not arbitrary. They are loaded words with official connotations. They have gained
specific meanings and applications and implications in the linguistically reorganized
multilingual nation.

Dimensions of the Schedule
Though the Constitution presents a unidirectional picture of the language Schedule, an
analysis of its use provides a multidirectional implication. Some of them are:
1. The reported intention of the (first) author of the list;
2. The functions that the members of the Constituent Assembly desired for
these languages;
3.(a) The Constitutionally assigned role and function of the Schedule, and
(b) its extension by the Official Language Resolution 1968.
4. Aspirations of the speakers of various languages seeking membership in the
Schedule;
5. Some of the purposes for which the Schedule is utilized since the adoption
of the Constitution; and
6. Consequences of the same in terms of advantage and disadvantage.

Reported Intention

At the time when the Constitution was framed, the language situation was fluid in the
country. There were rivalries between languages. In order to provide a list of languages in the
Constitution which are to be developed for administrative work as well as for science and
technology, M. Satyanarayana, a member of the Drafting Committee on the Language
Resolution, with the permission of Jawaharlal Nehru, prepared a list of 12 languages - Hindi,
Guijarati, Marathi, Kannada, Malayalam, Tamil, Telugu, Oriya, Bengali, Assamese, Punjabi
and Kashmiri. Nehru added Urdu as the 13th name to the list (Tayabji:1977). Thus, the
original aim was creation of a list of languages to be developed for administration,
expression of science and technology in independent India.

Member’s Aim and Scope

The draft provisions on language prepared by K.M. Munshi and N. Gopalaswamy
Ayyangar for discussion by the Indian National Congress outside the Constituent Assembly
(discussed by the party and revised by the Drafting Committee on August, 24, 1949) relating
to the Schedule under 30I(B)(1) had made provision for the constitution of a Commission
with the Chairman and representative members of different languages of Schedule VII-A for
the progressive use of Hindi, restrictions on use of English, etc. The Schedule at this juncture
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had (1) Hindi, (2) Urdu, (3) Punjabi, (4) Kashmiri, (5) Bengali, (6) Assamese, (7) Oriya, (8)
Telugu, (9) Tamil, (10) Malayalam, (11) Canarese, (12) Marathi, (13) Gujarati, (14) English
(Thirumalai: 2004). Also having a separate schedule listing language was found unnecessary
by R.S. Shukla because representatives of many languages cannot solve the problem of
official language of the Union.

However, the draft of Part XIV -A of the Constitution of language taken up for
discussion by the Constituent Assembly on September 12, 1949, had Schedule VI1I-A with (1)
Assamese, (2) Bengali, (3) Canarese, (4) Gujarati, (5) Hindi, (6) Kashmiri, (7) Malayalam,
(8) Marathi, (9) Oriya, (10) Punjabi, (11) Tamil, (12) Telugu, (13) Urdu. The aim of this
Schedule of languages was to provide representatives for the constitution of the Commission
and Committee of Parliament on Official Language according to Article 301-B. At that time
the Special Directive Article 301-1 stated that ".It shall be the duty of the Union to promote
the spread of Hindi and to develop the language so as to serve as a medium of expression for
all the elements of the composite culture of India and to secure its enrichment assimilating,
without interfering with its genius, the forms, style and the expressions used in Hindustani
and in the other languages of India, and drawing, wherever necessary or desirable, for its
vocabulary, primarily from Sanskrit and secondarily from other languages™ (Constituent
Assembly Debate, p. 1323).

In both the drafts the Schedule had no relation to any other Article of the Constitution.
It is to be noted that English was a part of the congress party draft, and not a part of the draft
of the Constituent Assembly. In the debate of the Constituent Assembly on Scheduled
languages, attempts were made to:

(a) rename or correct the name of the language,

(b) enlarge the list,

(c) redefine the Articles either by restricting or by enlarging their scope, and
(d) enlarge the role.

(a) Rename: The name of the language 'Canarese’ was substituted by the name 'Kannada.
through an amendment moved by S.V. Krishnamoorthy Rao (CAD, p. 1486).

(b) Enlarge the list: Out of the 176 Adivasi (Tribal) languages; Mundari spoken by 40 lakhs,
Gondi spoken by 32 lakhs and Oraon spoken by 11 lakhs were proposed by Jaipal Singh for
inclusion in the Schedule because they are important and spoken by a greater number of
people than some of the languages already included. He selected only 3 out of 176 Adivasi
languages because he did not want to overburden the Schedule. He felt that through the
acceptance of these languages there will be encouragement to "the cause of unearthing
ancient history™ and "that these languages should be encouraged and developed so that they
themselves can become enriched and, by their enrich.'llent, they enrich the Rashtrabhasha of
the country" (CAD, p. 1439). Rajasthani and Hindustani were two of the 14 languages
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proposed to be included in the list by Naziruddin Ahmad (CAD, p. 1482). But his!
amendment was negatived. Syama Prasad Mookerjee requested for | inclusion of Sanskrit
(CAD, p. 1391). The amendment seeking the insertion of Sanskrit after Punjabi in the list was
adopted (CAD, p. 1486).

(c) Redefinition: Through amendment No. 188 S. V. Krishnamoorthy Rao wanted to enlarge
the scope of Article 301-1 by adding the following clause:
"The President shall appoint a permanent Commission consisting of experts in each of the
languages mentioned in Schedule VII-A for the following purposes:
Q) to watch and assist in the development of Hindi as the common medium of
expression for all India;
(i)  to evolve common technical terms not only for Hindi but also for other
languages
mentioned in Schedule VI1I-A for use in science, politics, economics
and technical subjects.
(ili)  to evolve a common vocabulary acceptable to all the component parts of
India" (CAD, p. 1337).

He did not press for the amendment and he withdrew the same. His suggestion was
appreciated but it was not found necessary by Gopalaswamy Ayyangar to add to the draft
because of an article in that particular part which directs the State "...to take steps for
promoting the development of the Hindi language, to take all steps that may be necessary for
enriching it, for enabling it to draw upon Hindustani and other languages in the country for
style, forms of expression and so on, and for enriching its vocabulary by borrowing, in the
first instance, from Sanskrit and, secondarily, from all other languages in the world" (CAD, p.
1475).

(d) Enlarge the Role: It was also proposed by Naziruddin Ahmad that the States be
reorganized on the basis of these principal languages (CAD, Amendment 277). This
amendment too was negatived.

The present list of languages and the role originally assigned to it, as B.M. Gupte
pointed out in the debates, then, itself is the result of balancing various language forces active
at the time of the framing of the Constitution. "The name of the language is accepted as Hindi
but the protagonists of Hindustani are confronted with the directive clause. In that clause
itself those who are the champions of Sanskrit zed Hindi are appeased because it is laid down
that Sanskrit shall be the primary source of vocabulary, but at the same time the advocates of
the other school are also placated by providing that the words from other languages shall not
be boycotted” (CAD, p. 1406). Here, the aim of the Schedule mainly was the development of
Hindi and identification of the sources for its development.

Constitutional Assignment
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The Constitution vide Articles 351 and 344 has assigned two specific functions for the
Eighth Schedule. Article 344 relates to the constitution of the "Commission and (committee
of Parliament on official language”, popularly known as Official Language Commission. This
Commission will have a "Chairman and such other members representing the different
languages specified in the Eighth Schedule ™ This Commission, in addition to other matters
relating to the official language of the Union, will make recommendations on the progressive
use of the Hindi language for the official purposes of the Union, language to be used in the
Supreme Court and the High Courts and for Acts, Bills etc.,, and -language for
communication between the Union and a State or between one State and another and
"restrictions on the use of the English language for all or any of the official purposes of the
Union™.

The Special Directive in Article 351 wherein another reference to the Eighth Schedule
is made relates to the development of Hindi. Here, (a) it is the duty of the Union to promote
the spread of Hindi, (b) it should develop to serve as a medium of expression for all the
elements of the composite culture of India, (c) it has to enrich by assimilating the forms, style
and expressions used in Hindustani and in other languages of the Eighth Schedule without
interfering with its genius, (d) and also it should enrich itself by drawing vocabulary
primarily from Sanskrit and secondarily from other languages.

Thus, the Constitutional assignment is for the development of official Hindi, Hindi for
communication across different languages and spread of Hindi across the States and the
Union Territories. May be as indicated by Raghuveera it was important to evolve a language
"... which will bridge the gulf between Hindi, Bengali, Gujarati, Marathi, Telugu, Tamil,
Assamese, Oriya, Punjabi -all the languages of India. We have to find a language which will
serve the needs not only of Hindi and Urdu but also of all the regions of the North and the
South” (CAD, p. 1461). Article 344(1) is considered as inoperative, and Article 351 as
recommendatory. Also, the Eighth Schedule is considered as anachronistic
(Pattanayak:1986).

But attempts are made to enlarge the scope of the Schedule to make it relevant. One
such attempt is the Official Language Resolution, 1968, adopted by both Houses of
Parliament. It extended the functions of Article 351. Accordingly, it became the "...duty of
the Union to promote the spread of the Hindi language and to develop it so that it may serve
as a median of expression ". Simultaneously, "... the Eighth Schedule to the Constitution
specifies 14 major languages of India besides Hindi, and it is necessary in the interest of the
educational and cultural advancement of the country that concerted measures should be taken
for the full development of these languages™; and "... a programme shall be prepared and
implemented by the Government of India in collaboration with the State Governments for the
coordinated development of all these languages, alongside Hindi, so that they grow rapidly in
richness and become effective means of communicating modem knowledge”. The
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responsibility for the compliance of this is mainly with the Department of Education of the
Central Government.

Since the Constitutional assignment was looking biased towards Hindi, the
development of languages of the Eighth Schedule for educational and cultural advancement
also was added as the / responsibility of the Union Government.

Aspirations of Some Languages

The amended Schedule had different intentions every time. In the case of Sindhi, its
inclusion provided. a sense of constitutional and cultural identity; equality of members of the
community as Indians; avoided discrimination in the absence of such a recognition; and
sustenance of Sindhi culture and language (Daswani:1979).

The Manjpuri speakers also wanted inclusion of Manipuri to avoid 'alienate’ feeling,
discrimination in the grant of assistance to the Scheduled and non-Scheduled languages and
to have a proper place in the Indian mainstream.® Nepalese, wanted inclusion of Nepali to get
integrated with the mainstream of Indian nationallife.* Because of the long standing
controversy regarding the position of Konkani as a dialect or as an independent language, the
speakers, since Konkani had become the official language of Goa, wanted its inclusion in the
Eighth Schedule to confirm its independent status as a language.

Similarly, the International Santal Council wanted inclusion of Santali in the Eighth
Schedule because it is a widely spoken mother tongue of more than 2 crores of people, and
has its own Ol Chiki script, for its preservation and all-round development. It is contended
that since it is not included in the Schedule it is not used in the competitive examinations and
is deprived of facilities of further growth.> Now all these languages are part of the Schedule.

The Reports of the Minorities Commission, on different occasions and while
considering the requests of different languages for their inclusion in the Eighth Schedule,
have stated that:

(a) Articles 344 and,35I do not confer any special status, privilege or benefit
on speakers of these languages,

(b) it is an erroneous impression that the 15 languages mentioned in the Eighth
Schedule of the Constitution are the only recognized languages,

(c) no benefit or disability accrues to a language by its inclusion or otherwise
in the Eighth Schedule and the endeavors of the Government is to encourage
the development of cultural and literary heritage of all languages irrespective
of their inclusion in the Eighth Schedule,

(d) in the Provisions of the Constitution relating to the safeguards for linguistic
minorities, no mention has been made of the Eighth Schedule,

(e) non-inclusion of a language in the Eighth Schedule does not preclude the
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speakers of such a language from the benefits provided for linguistic
minorities,

(F) no additional benefits to the concerned language in the matter of safeguards
available to linguistic minorities,

(9) inclusion of a language in the Eighth Schedule leads to the unending
demand for addition of more and more languages, and

(h) the number of languages in the country is too large for inclusion in the
Eighth Schedule, etc.

It is a wrong perception to look at the requests from the point of view of linguistic
minorities and their rights only. A clear picture will emerge only when these demands and
their relation to the Constitutional provisions are assessed independently. Actually, the
language movements for inclusion are for recognition and privileges and to merit special
attention for development (Annamalai:1986).

Role Extension

As minority languages, both scheduled and non-scheduled languages are found to be,
on par at great disadvantage because they are either totally engulfed in another language
environment or broken up by geopolitical discontinuity. For example, Telugu is the language
of the majority in Andhra Pradesh (83.13%). But it is a minority language in Tamil Nadu
(8.13%). In the second category Santali is the language of a minority population in one or
more than one state like Orissa, Bihar and West Bengal (Mahapatra:1991).

This is the conventional view of disadvantage and does not give a clear picture of
disadvantage. Preference leads to discrimination. And discrimination to disadvantage. In this
context it is intended to examine the question of advantage or disadvantage created by the use
or non-use of the Eighth Schedule of languages as a list of select languages for different
language and literary purposes. Here, disadvantage is looked at from the point of view of (a)
its functionality to the mother tongue speakers, and (b) language and its development.

Schedule V111, Literature and Creative Expression

The Government and private literary bodies use the Eighth Schedule as a select list of
languages for literary awards and other purposes, The National Sahitya Akademi recognizes
the languages of the Schedule as literary languages by default. It has set criteria separately to
recognize languages from non-scheduled languages. The National Book Trust treats the
languages of the Eighth Schedule and English as the major Indian languages for preparing the
source-books in English for highlighting about 600 ancient and modern classics in the project
'Masterpieces of Indian literature®. Similarly, the Bharatiya Jnanapith also restricts its literary
awards to literature in the Eighth Schedule languages. Various State bodies further recognize
some more languages as languages having literature worth rewarding. For example,
Karnataka Sahitya Akademy, gives awards to literary works in Tulu, Kodagu, Konkani and
Lambani in Kannada script in addition to literary works in Kannada.’
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The Central Institute of Indian Languages in its scheme of assistance provides
assistance for improvement of language teaching and materials production to the voluntary
organizations and state agencies. This scheme defines the term' Indian Languages' to include
all the languages (other than Hindi and Sanskrit) as set out in the Eighth Schedule of the
Constitution and other languages.®

This Institute has another scheme to award prizes to authors writing books or
manuscripts in Indian languages other than Hindi, Sanskrit, English and the mother tongues
mentioned in the Eighth Schedule and the tribal and non-tribal languages having literature of
merit.?

Similarly, the Department of Education, Ministry of Human Resource Development,
has programmes for promotion and development of languages?®. It also provides financial |
assistance for the publication and purchase of books in Indian languages and English; it
defines Indian languages as "languages as specified in the Eighth Schedule of the
Constitution of India, including their recognized dialects and other recognized tribal
languages”. Under this scheme during the Eighth Plan period assistance is given for the
maintenance and support to reputed organizations, short-term studies, periodicals and
teaching of languages, and also for publication and purchase of encyclopedias,
bibliographies, dictionaries, descriptive catalogues of rare manuscripts, original writings on
linguistic, literary, Indological, social and cultural themes, transliteration and publication of
classics from one Indian language to another Indian language, and reprint of rare books,"

It can be said that most of this will go in favor of English and some languages of the
Eighth Schedule; rarely will it percolate to other languages. Inclusion of 'Other Languages' in
such of these cases is only a token show of 'non-discrimination' among Indian languages. The
National Literacy Mission conducts literacy campaigns in regional languages. 'If a district has
a majority spoken language, the campaign will be through that language' (Halemane:1992).
The literacy campaign in South Canara of Karnataka was partly conducted in Tulu written in
Kannada script. Whereas the National Photo Competition 1993 on Adult education, on the
theme of 'Literacy and Development' to promote awareness of literacy through the medium of
photography among the people of the country, invites photographs on the suggested theme by
restricting itself to a short slogan in anyone of the Indian languages, viz., Assamese, Bengali,
Guijarati, Hindi, Kannada, Kashmiri, Malayalam, Marathi, Oriya, Punjabi, Sindhi, Tamil,
Telugu, Urdu, and English, the National Essay Competition on literacy/adult education 2 for
students of secondary/senior secondary levels on "Mass literacy campaign and my
participating role” or "My school's role to remove illiteracy”; students of
graduate/postgraduate levels on "Literacy -A Weapon Against Communalism™ or "Literacy -
Equality for Woman"; teachers of primary /middle and secondary levels on "Role of the
Teacher in the "Creation of a Learning Society” or "Developing Learning Materials for
Literacy and Continuing Education” is further restricted to English and Hindi only. Thus,
students and teachers who are partners in Total Literacy Campaigns of nearly 180 district
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literacy campaigns in Andhra Pradesh, Maharashtra, Orissa, Karnataka, Tamil Nadu, West
Bengal, etc., through the regional languages and other languages like Tulu, are outside the
purview of this competition.

The discrimination of scheduled and non-scheduled languages encompasses the field
of films too. The Government of India has the National Film Festival Regulations aiming at
"encouraging the production of films of aesthetic excellence and social relevance contributing
to the understanding and appreciation of the cultures of different regions of the country and
promoting integration and unity of the nation.*® This has two competitive sections -feature
films and non-feature films, produced in India and certified by the Board between January 1
and December 31, of the previous year. Apart from the general awards in 28 categories given
irrespective of the language for feature films, each of the languages specified in the Eighth
Schedule gets awards for the best director and the best producer. Every year most of these
languages get the awards. The award for producer and director in the category of best feature
film in each of the languages other than those specified in the Eighth Schedule goes to one
language only.

Schedule V111 and Education

The Eighth Schedule has played the important role of an arbitrator in deciding the
medium of instruction in secondary schools because "The mother tongue formula could not
be fully applied for use as the medium of instruction at the secondary stage of education. This
stage gives a more advanced education to enable students to follow a vocation after school
leaving stage and also prepares them for higher education in universities. The languages used
should be modern Indian languages mentioned in the Eighth Schedule of the Constitution as
well as English."

Since Konkani is only a spoken language without script and is not in the Eighth
Schedule, the Kerala Government had not recognized it as a minority language in 1970 (13
RCLM 1971). But on the representation of the Konkani Bhasha Prachar Sabha and the
recommendation by the Commissioner for Linguistic Minorities the Kerala Government, vide
GO MS 130/G 1/Edn. of July 4, 1974 declared the Konkani community in Kerala as a
linguistic minority in the State entitled to the protection guaranteed under Article 4.

The Government of Madhya Pradesh too has extended facility of instruction. in their
mother tongue to the children of speakers of languages mentioned in the Eighth Schedule (16
RCLM 1974), thus denying facility of. instruction in their mother tongue to speakers of
minority languages including tribal languages like Madia, Bhili, Korku, Gondi, and Halbi. In
Uttar Pradesh too, the rules framed by the Board of High School and Intermediate Education
had not provided facilities for instruction in minority languages except English in a few
cases. In 1968 the Minorities Commission advised providing of instruction through the media
of modern Indian languages mentioned in the Eighth Schedule (9 RLMC 1980. In 1981 too,
the Commissioner for Linguistic Minorities recommended that "facilities for instruction at the
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secondary stage of education through the mother tongue/minority languages mentioned in the
Eighth Schedule of the Constitution should be provided if not made available at all or in full"
(21 RCLM 1981).

Thus, one need not be surprised when the Fifth All India Educational Survey
identifies that "only the major 16 languages recognized by the Constitution are used as media
of instruction in a large number of States and Union Territories and most of the remaining
languages display a localized pattern confined to one or the other State or Union Territory".
Thus, other Indian languages used in primary or upper primary stage like Maithili,
Kokborok, Dogri, Ao, Angami, Serna do not continue as medium at the secondary stage.
Also, Santali, Khezha, Tripuri, Bodo, Garo, Mizo that were used as media of instruction at
the school stage during the Third All India Educational Survey also dropped out as media of
instruction, leading to the conclusion that "as we go up on the educational ladder, the number
of languages used as media of instruction goes on declining”. ®

A language gets not only a different status after its inclusion in the Eighth Schedule,
but also certain specific privileges. It becomes a modem Indian language. If spoken in a
specific geographic region, it is called a regional language also. These get opportunities
which other languages are deprived of. Automatically they become eligible along with
English to get the benefit of assistance to authors, publishers producing books to serve as
textbooks, discipline-oriented supplementary reading material and reference books of an
‘acceptable standard' at reasonable prices for the students and teachers of Indian universities
and technical institutions in the scheme of National Book Trust.® Only Indian publishers
from each of these languages including English are honored by the Federation of Indian
Publishers."

The language and literacy development programmes undertaken in the nation become
easily accessible to languages of the Schedule and not to others. Thus, the market value of a
language increases after its inclusion in the Schedule.

The all-India level competitive examinations are conducted for entrance into higher
and technical education and employment by different organizations. The Eighth Schedule
languages are used by them in selected spheres. The Joint Entrance Examination is conducted
for the Indian Institutes of Technology (at Bombay, Delhi, Kanpur, Kharagpur and Madras)
and the Institute of Technology, Banaras Hindu University, Varanasi, for B.Tech., B.Arch.,
B. Pharma, Integrated M.Sc. and M. Tech. courses for Indian nationals. The candidates
answer 4 papers. The first paper is a screening paper having objective-type questions in
chemistry, physics and mathematics. The candidates are permitted to answer in English or in
the Indian languages - Assamese, Bengali, Gujarati, Hindi, Kannada, Malayalam, Marathi,
Oriya, Punjabi, Sindhi, Tamil, Telugu and Urdu,'® only if they have appeared for 10+2 or
equivalent examinations by answering. in these languages. However, though they can answer
in any of these languages it is to be noted that the question papers are set only in English and
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Hindi. But the competitive examinations conducted by the Indian Institutes of Management
(at Ahmedabad, Bangalore, Calcutta and B. Lucknow) for the postgraduate programme and
fellow-programmes in Management consists of questions in areas such as quantitative and
verbal skills, reasoning, comprehension of ideas and. English language to predict the ability
to undertake the courses in management. The expected proficiency in English and
mathematics is of 12" standard level.?® Here all other languages including those of the Eighth
Schedule are excluded.

Similarly, the all-India Pre-Medical and Pre-Dental examination of the Central Board
of Secondary Education and the examination of the Armed Forces Medical College, Pune, set
question papers for subjects like physics, chemistry and mathematics in Hindi and English,
thus depriving all other Indian language medium students of fair competition.

Even in 21% century in 2020, this list of languages is used as a select list of languages
for various purposes in the country. The National Education Policy 2020 states that ‘There
will be a major effort from both the Central and State governments to invest in large numbers
of language teachers in all regional languages around the country, and, in particular, for all
languages mentioned in the Eighth Schedule of the Constitution of India (Page 13).’

Eighth Schedule and Administration

In the use of languages in administration too, the Eighth Schedule has played the role
of controller of recognition of languages. There are many districts where a majority of the
population of the district uses a language other than the official language of the State, since
"the language of the minority group should be recognized as an official language in that
district in addition to the State official language. Recognition for this purpose may, however,
be given ordinarily only to major languages of India specified in the Eighth Schedule of the
Constitution?®." Though this goes contrary to the Constitutional provisions this almost bars
any other language from being recognized as an official language.

Eighth Schedule and Employment

In the case of Civil Services examinations conducted by the Union Public Service
Commission, the preliminary examination has two compulsory papers of objective type. Here
medium of examination is Hindi and English only. In the main examination, the qualifying
papers are one of the Indian languages selected by the aspirant from the languages of the
Eighth Schedule and English. The papers counted for merit could be answered by the
candidate in one of the languages of the Eighth Schedule or English. However, the questions
will be in Hindi and English only, except in case of literature and language papers.

In spite of the existence of this provision to write the UPSC Civil Services main
examination in any language of the Eighth Schedule, the majority of the candidates are
choosing English, which is not a Scheduled language. An analysis reported by The Hindu
(24/06/2016) indicates that students opting for English medium has increased from 54.50% in
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2009 to 84. 68% in 2014. Among the Scheduled languages, during the same period Hindi
medium was preferred by 74% in 2009 and it has declined to 66% in 2014. Amongst other
Scheduled languages only Marathi, Tamil and Telugu are opted by more than 5% each by the
aspirants.?!

The examinations conducted by the Union Public Service Commission for the
National Defense Academy, Indian Military Academy, Naval Academy, Officers Training
Academy, Air Force Station test proficiency of the candidates in English. And the question
papers in other subjects are set in English only.

The University Grants Commission conducts test for Junior Research Fellowships and
eligibility for lecturer ship also applicable to physical education, library personnel and for
fellowships of the Indian Institutes of Technology. The test has three papers. The objective-
type paper intended to assess the teaching/research aptitude of a candidate designed to test
reasoning ability, comprehension, and divergent thinking, and also the objective-type paper 11
on the subject chosen by the candidate is in English and Hindi only. The subject-specific
question paper 111 of descriptive type has to be answered either in English or in Hindi. Even if
the candidate at postgraduate level has studied through the medium of any other language of
the Eighth Schedule, he cannot answer in that language. Here also even the other Scheduled
languages are discriminated against as opposed to English and Hindi- 22

Observations

The Staff Selection Commission set up in 1976 is the largest recruiting body in the
country. It recruits for the posts of Lower Division Clerks. Upper Division Clerks,
Stenographers of Grade C and Grade D, Statistical Assistants, Junior and Senior Hindi
Translators, Transmission Executives, Inspectors of the Central Excise, Inspectors of Income
Tax, Divisional Accountants, Auditors etc., through all-India competition by scanning nearly
20 lakh applications a year. The role of this Commission is to "select the right person for the
right job at the right time" (Bajpei 1993). Depending upon the post for which the selection is
made, the examination has questions for comprehension and writing ability in Hindi,
comprehension and writing ability in English, test of reasoning ability, numerical aptitude,
general awareness, test of clerical aptitude, which is a specific component of the recruitment
to the clerk’s grade, wherein nearly 8 lakh applicants compete, a compulsory English test to
assess the knowledge of English vocabulary, grammar, and comprehension. The tests in
general intelligence, numerical aptitude and clerical aptitude are in Hindi and English only.

In the recruitment of Section Officers (Audit), the eligibility level being a Bachelor's
degree of a recognized university with 50% marks, the candidates can opt for language test in
General Hindi or English. This is in addition to a compulsory paper for all in General English
based on error recognition, fill in the blank, cloze passage, comprehension etc. Whereas other
subject papers in reasoning ability, general awareness and arithmetic will be set in English
and Hindi only.
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The Banking Service Recruitment Board holds competitive examinations for Indian
citizens for clerical and officer's cadre and for management trainee's posts. Graduation is
normally entry level qualification. The scheme of examination has both objective type and
descriptive-type questions; the objective type of tests cover reasoning ability, numerical
ability, general awareness and Knowledge of English. The descriptive part for assessing the
ability of the candidate to comprehend, analyze and express his views is in English or Hindi
and has to be answered in one of these two languages.

The Railway Recruitment Board also holds competitive examinations for selection of
candidates for various categories of posts. They have to answer the descriptive type questions
in English or Hindi. The public sector undertakings such as the Unit Trust of India too
conduct selection examinations. The written examination is of the objective type consisting
of a test of reasoning, quantitative aptitude, test of English and general awareness. The same
is the case with almost all the private sector undertakings.

Since Hindi is the official language of the Union and English is the associate official”
language most of these all- India level employment opportunities expect minimum
competence in Hindi or/and English at the entry point itself. However, for recruitment to the
State services: (i) Knowledge of the State Official Language should not be a pre-requisite for
recruitment to State services, that is to say, superior or gazetted services. A test of proficiency
in the State Official Language may- be held after selection and before the end of the period of
probation. (ii) A candidate should have the option of using English or Hindi as medium of
examination for State Services, as an alternative to the official language of the State (RLMC
1984).

It is said that languages listed in this Schedule do not have any relevance for the
drawing of State boundaries, for the declaration of an official language within States, or for
use as media of communication at' different levels (Pattanayak :1986). But as we have seen in
the cases discussed above, the Eighth Schedule languages have many statutory privileges, and
are the preferred languages for educational and administrative purposes. They are not ignored
or left out in most of the language-related decision-making process.

These instances of the use of the Eighth Schedule or non-use of the same in the area’
of literature and other creative expressions, education, administration, and employment -help
to identify layers of language and disadvantage. The pattern is as follows:

(a) English and Indian languages;

(b) English, Hindi, and other Scheduled Indian languages;

(c) English, Scheduled languages with State and Stateless languages;
(d) English, Scheduled languages and non-Scheduled languages.
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English is serving independent of other languages and also it is serving sometimes as
a substitute for the non-Scheduled languages, and sometimes as a substitute for all other
Indian languages excluding Hindi. It is seen above that English is at an advantage for its
users, but from the point of view of language Hindi is in an advantageous position.

In India, English is taught as a compulsory language from pre- primary in Nagaland;
first standard in Sikkim; third standard in Manipur, Tamil Nadu, Tripura; fourth standard in
Himachal Pradesh, Meghalaya, fifth standard in Andhra Pradesh, Assam, Karnataka, Kerala,
Madhya Pradesh, Maharashtra, sixth standard in Bihar, Haryana, Jammu and Kashmir,
Orissa, Punjab, Rajasthan, Uttar Pradesh, West Bengal; and seventh standard in Gujarat. Also
"... the new method of teaching English, based on the so-called functional communicative
approach has been far from unqualified success and much to the dissatisfaction among
parents and guardians..." (Ashok Mitra:1992).

There is no comparable uniformity in the duration of its teaching and learning in the
schools. Graduate studies in science and humanities in all the regional languages are possible,
even postgraduate studies in humanities and science in Tamil and Hindi are possible.
Similarly, post-graduate studies in Humanities are possible in Telugu and Kannada
(Dalal:1987).

The national level competitive examinations for employment with 'power’, though
held on all-India basis to provide equal chances for the eligible candidates, actually do not
keep all regional language candidates on par. It was seen in illustrative cases discussed above,
though not theoretically but practically, many mother tongue medium persons are outside the
purview. English is a compulsory language in most of the all-India level employment
opportunities. It is the sole medium of instruction in Technical education and a majority offer
it as a medium for higher education. Most of the all-India jobs go to the Hindi and English
medium students of the Hindi speaking States and English medium students are at a
disadvantage to compete with others who have their education from pre-primary till
qualifying examination in English or in Hindi. This inclusion and exclusion create surplus
manpower in one region and scarcity of the same in another, leading to migration in visible
numbers.

Thus, the excluded population, in order to retain their hold on the local employment
market, attempt to exclude all other mother tongue i groups and try to define the 'son of the
soil' on the linguistic basis as, 'Who is Kannadiga?'. And in Karnataka only Kannadigas
should get, employment.

When the employment gates are closed at the national level based on language
competence, at the regional level too, the regions try to close their employments for the
people of languages of other regions. The disadvantage for one language group at one level
creates disadvantage for all other groups at another level. Measures in the school. system to
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compensate the disadvantage at a regional level include giving grace marks in the concerned
language. And in employment giving time and providing facility to learn the language. The
first one gives concession to the people who are the real residents of the State and the second
one aims at preventing the entry of people from other language regions.

Eighth Schedule and Language Development

The development of the languages of the Eighth Schedule to become effective means
of communicating modern knowledge as desired in the Constitution and the Official
Language Resolution needs to be assessed. Though precise assessment is needed, it is not
possible without quantified research in each language. But some pointers to the trends are
available. Let us look at two Scheduled languages, Tamil, and Kannada. Due to
modernization of Tamil, simplification of structures at the level of grammar, creation of
technical terms for almost every scientific discipline, "movement to develop scientific Tamil
to write science, administrative style of writing and legal style of writing ..." have become
possible (Annamalai:1989). And "...one can intellectually discuss the political system in
Tamil without sounding pedantic” (Annamalai:1992).

In the case of Tamil, the process of modernization will be accelerated if (a) "a large
number of people use it to meet their modern needs socially and cognitively” leaving English
and (b) "political manipulation of Tamil as a symbol for affective ends becomes less
important and it is used more as an instrument for intellectual ends" (Annamalai:1989).
Similarly, in Kannada the educational books have created a language for the possible
expression of original ideas though the theories and ideas are not original. Still "Kannada is
not the language of our thought. In this sense Kannada has not been able to come to terms
with modernization. How do we talk in Kannada about atomic science, Freudian psychology,
or Eliot's poetry? To this extent Kannada is not my language" (Kambra:1993). If Kannada
people come out of their need to depend on English-medium education, modernization of
Kannada too will be accelerated.

Language development is both a natural and a planned process. In both the cases, it
involves enrichment of vocabulary, development of new forms of expression and addition of
new registers. Availability of teaching and learning materials, and source books on art,
culture, science, education in these languages can be taken as one of the parameters of
language development.

The Publication Division of the Ministry of Information and Broadcasting,
Government of India, is one of the largest publishing and book-selling enterprises in public
sector, with the largest output of general interest titles, largest chain of journals. It has
published more than 7,000 titles till 1992 and publishes 464 issues of 20 journals a year. It
publishes and markets books and periodicals in Hindi, English and the major Indian
languages only. Even "Yojana', an intellectual forum on the problems and achievements of
India's development, is published in English, Hindi, Tamil, Telugu as fortnightly and as
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monthlies in Assamese, Bengali, Gujarati, Kannada, Malayalam, Marathi, Punjabi and Urdu
only.

As part of the development of Indian languages, to make them medium of instruction
in graduate, postgraduate and professional education of various universities, the Government
of India from 1968-69 has provided assistance to different States for the production of
university level literature in regional languages.

The assistance is limited to a ceiling of one crore rupees per State per Plan period.
The amount released and spent up to March 31, 1987, is an illustration of assistance for a part
of development of some Scheduled languages.

Language | Amount Original | Translated | Total
books books books
Hindi 4,62,18,284 | 1,185 399 1584
Malayala | 1,03,00,250 | 1,009 1,009 2018
m
Telugu 1,03,00,000 | 560 54 614
Marathi 1,01,00,000 | 313 9 322
Tamil 1,00,00,000 | 736 174 910
Oriya 0,94,24,845 | 320 56 376
Guijarati 0,94,21,500 | 695 89 784
Bengali 0,93,47,000 | 258 24 282
Punjabi 0,88,67,991 | 160 17 177
Assamese | 0,77,09,490 | 597 12 609
Kannada | 0,77,88,758 | 592 193 785

The Stateless Scheduled languages do not find a place as regional languages for this
assistance for language development. The main language development activities for
expanding their functions are planned in Scheduled languages with States only, whereas
language development for non-Scheduled languages is normally for their preservation. In the
natural process, majority of them may not be developing or expanding the range of their
registers. In Karnataka, the majority of Tulu and Kodagu speakers have become bilinguals in
Kannada. So, the regional language functions as their language for absorption and expression
of modem knowledge. These languages do not find any need to expand their vocabulary and
registers for expression and dissemination of contemporary knowledge. Some of the schemes
and programmes approved by the Planning Commission and continued during the Eighth
Five- Year Plan 1992 - 1997, for the promotion and development of languages are follows:
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Language | Scheme/Programme Allocation
(in lakhs)
Hindi Aid to propagate it in non-Hindi States | 900.00

Appointment and training of Hindi | 1,200.00

teachers

International Hindi University 155.00
English To raise the standard through EL T, etc | 380.00
Sindhi Promotion and development 170.00
Indian Purchase of books 135.00
languages
and English

University | Along with the revolving fund already | 41.00
level book | created for that purpose in the
production | universities

The recently formulated National Education Policy 2020 states that ‘For each of the
languages mentioned in the Eighth Schedule of the Constitution of India, Academies will be
established consisting of some of the greatest scholars and native speakers to determine
simple yet accurate vocabulary for the latest concepts, and to release the latest dictionaries on
a regular basis (analogous to the successful efforts for many other languages around the
world). The Academies would also consult with each other, and in some cases take the best
suggestions from the public, in order to construct these dictionaries attempting to adopt
common words whenever possible. These dictionaries would be widely disseminated, for use
in education, journalism, writing, speechmaking, and beyond, and would be available on the
web as well as in book form. These Academies for Eighth Schedule languages will be
established by the Central Government in consultation or collaboration with State
Governments. Academies for other highly spoken Indian languages may also be similarly
established by the Centre and/or States These Academies for Eighth Schedule languages will
be established by the Central Government in consultation or collaboration with State
Governments. Academies for other highly spoken Indian languages may also be similarly
established by the Centre and/or States’. (Page 55-56). Thus, all other languages not in the
Eighth Schedule remain outside the ambit of language development activities and in this way
the Eighth Schedule of the Constitution is used as a tool to create advantage or disadvantage
for the Indian languages.

From the point of view of advantage and disadvantage of Indian languages, four
groups emerge in the order of decreasing advantage:

(a) Hindi,
(b) other Scheduled languages with a State,
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(c) other Scheduled languages without a State, and
(d) all other non-Scheduled languages.

In the context of majority and minority relations the official recognition of a language
in India is at Union level, State level and inclusion in Schedule VIII (Chaklader:1987). But
this Schedule is used for the purposes for which it was not intended. The list of languages
prepared for the development and spread of Hindi is functioning as a list of Scheduled
languages used arbitrarily for formulating and implementing language related decisions. It is
also not used uniformly in similar contexts. This is causing disadvantage to other languages
and their speakers.

The majority and minority are to be seen in terms of their access to the resources
through language. Now efforts are on to remove English from the UPSC examination in such
a way that there will not be any legal complications.?® Of course this has not so far happened,
and even if it happens, Hindi or the Scheduled languages may replace it. But for the
promotion and development of Indian languages, and not to create another type of
disadvantage, the language through which the candidate is educated should become the
medium of examination, where both questions and answers are in the concerned language.

Under these circumstances many more languages are intending to have the
membership of the Eighth Schedule for recognition, for privileges, for empowerment, to
merit special attention for development etc. For example, Bhoti desires inclusion in the
schedule because it would be ‘(a) Respecting the rights of the people of the entire region of
Himalaya which is strategically sensitive and linked with security of India. (b)Emotional
integration of the people of Himalayan region, particularly Buddhist Community with the
mainstream of the country. (c) Protection and promotion of one of the most ancient cultural
heritage of India zealously preserved for centuries by the Buddhist community of the
Himalayan State of India from Ladakh to Arunachal Pradesh?*. There are languages like Tulu
spoken in South Canara in Karnataka and Deuri in Assam. Tulu seeks financial assistance for
language, literature and culture; renaming of the district as Tulu jilla; priority for Tulu in Tulu
Nadu; inclusion in the Eighth Schedule;? to educate Tulu speaking children in that language
at least up to the fifth standard;?® introduction of Tulu as an optional subject in schools and
colleges; setting up of a Tulu Academy?’ Deuri too seeks recognition of it in Roman script as
a medium of instruction at the primary level of education; creation of an autonomous State to
'preserve and protect the political, economic and cultural rights of the Deuri people.?®

The Anglo-Indian Guild urged "to include English in the Eighth Schedule as it is not
only the mother tongue of Anglo-Indians but also the official language of the northeastern
States". Also, it requests for "restoration of service safeguards the community enjoyed in the
railways, post and telegraphs, the customs, and central excise", loss of which has "resulted in
considerable exodus of the community to the UK, Australia, and representation to the
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community on national and State bodies such as NIC, Planning Commission, Public Service
Commissions and Municipal Corporations.?®

To Conclude

It is important to note that no language seeks its inclusion in - the Eighth Schedule to
enrich Hindi by lending its linguistic resources but intends its own development through
inclusion because of direct accessibility of resources and economic opportunities for its
speakers will automatically be available due to enhanced status.

| understand from my personal notes that several years ago the Union Government
made an attempt to evolve the criteria for examining the demands for the inclusion of
languages in the Eighth Schedule. And the criteria suggested were that languages should have
(a) Literary traditions and scripts of their own. (b) Spoken by the largest number of people in
large contiguous geographical zones as dominant languages of certain regions. (c) Being
recognized as official languages in the States. (d)Being an ancient language of culture and
heritage and also a resource language in modernizing the major literary languages. (e) Being
spoken by a large population, geographically distributed and dispersed, but with own script
and literature. Most unfortunately, I am unable to locate the reference to this in my notes. My
intention for including this information here is to inform that an attempt is made to evolve
criteria for inclusion of languages in the Eighth Schedule, instead of going by socio-political
pressures.

In order to avoid advantages to some languages and disadvantages to some other
languages, while formulating the language policy, a re-look at the concept of language
recognition through Eighth Schedule of the Constitution is necessary. At the Union and State
levels, languages have to be recognized for specific purposes rather than for expanding the
role and amending the existing list at the Union level.

*(a)The first version of this paper ‘The Eighth Schedule Languages: A Critical Appraisal’
was published in: Language and the State: Perspectives on the Eighth Schedule Edited by
R.S. Gupta, Anvita Abbi and Kailash S.Agarwal New Delhi ; Creative Books. 1995. (P. 61-
91). (b)The second version of the same was updated and published in Perspective in National
Policy on Education and Bhoti Language published by the Trans Himalayan Parliamentary
Forum and Himalayan Buddhist. Cultural Association, New Delhi.2008. (P.133-165).(c)The
present version is the revised and updated version of the paper. Certain data though old, is
retained since it is found to be relevant. (d)The Comments at the end of this paper by two
scholars Kapil Kapoor of the Jawaharlal Nehru University and Prof. R. Gargesh of the
University of Delhi were published as part of the first and second versions of the paper. Since
the basic analysis and argument of the paper continues to be relevant even today, the
comments are retained as they were published with the first and second versions.
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NOTES

1. Yogendra Yadav- Cited from Samarth Bansal, IAS aspirants prefer videshi
medium. The Hindu June 24. 2016.

2. Cited from Shamla, C.R.S. The Hindu, January 7, 1992, "National languages for
India".

3. Representation of the Manipur student’s union. Sunday, May 8, 1992.

4. All India Nepali Bhasha Samiti, Pamphlet, 1981.

5. Memorandum submitted to the Ministry of Human Resource Development by the
International  Santal Council on July 28, 1992.

6. Background note of the National Book Trust, India, on its project of, *Masterpieces
of Indian Literature".

7. Announcement of Karnataka Sahitya Akademi. Prajavani, April 11, 1 1993.

9. Rules and regulations of the scheme of assistance for improvement of language
teaching, CIIL

10. Eligibility and general rules of scheme for award of prizes to authors, CIIL

11. Schemes/Programes approved by the Planning Commission for the development
of languages for continuation during the Eighth Five Year Plan, (1992 —
1997).

11. First National Photo Competition on Adult Education. Announcement from
the Directorate of Adult Education. Indian Express, March 28, 1993.

12. Announcement in Indian Express, July 15, 1993:

(i) 3,000 words, Rs. 5,000, 3,000,2,000, 1,000.
(if) 3,000 words, Rs. 10,000,6,000, 4,000,2,000.
(iii) 5,000 words, Rs. 12,000, 8,000, 7,000,2,000.

13. Regulation of 40th National Film Festival.

14. Statement issued by the meeting of Chief Ministers of States and Central
Ministers held in August 1961 and cited from the Report of the
Commissioner for Linguistic Minorities.

15. Fifth All-India Educational Survey.

16. National Book Trust, Newsletter, Vol.8, No. 11, March, 1993.

17. National Book Trust. Newsletter VVol.9, No.3, June, 1993.

18. Information Brochure, Joint Entrance Examination, 1993. .

19. Information Brochure, Indian Institute of Management, 1992.

20. Statement issued by the meeting of Chief Ministers of States and Central
Ministers held in August 1961 and cited from the Report of the
Commissioner for Linguistic Minorities.

21. Samarth Bansal, The Hindu, June 24, 2016.

22. UGC Brochure.

23. Statement of the Union Minister, Deccan Herald. May 16, 1993.

24. National Policy on Education and Bhoti Language.2008.

25. Tulu Kuuta, reported in The Hindu, February 15, 1984
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26. Tulu Kuuta, reported in The Hindu, December 23, 1988.

27. Tulu Kuuta, reported in The Hindu, April 18, 1992,

28. Memorandum submitted to the Chief Minister on July 1, 1993, by the 'Deuri
Autonomous State Demand Committee. The Hindu, July 10, 1993.

29. Conference of Anglo-Indian leaders held on October 31, 1992. The Hindu,
November 3, 1992.
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COMMENT -1

Kapil Kapoor

Jawaharlal Nehru University
New Delhi — 110 067

This is a very exhaustive and critical survey of the Eighth Schedule - its original
intention, its subsequent amendments and extensions and its use for originally unintended
purposes. | find myself in complete agreement with the learned writer's opinion that “the
Schedule is used for the purposes for which it was not intended", and the unstated implication
that it has not been used for the original purpose of enabling major Indian languages to
contribute to the development of Hindi as a pan- Indian language or restriction of the use of
English. The writer has amply demonstrated that the Eighth Schedule has been an instrument
of discriffii!lation among Indian languages and that from "the point of view of advantage and
disadvantage of Indian languages, four groups emerge in the order of decreasing advantage:

(a) Hindi;

(b) Other Scheduled languages with State;

(c) Other Scheduled languages without State; and
(d) All other non-scheduled languages.

The fourth category, we may note in passing, is a large class when we remember that
there are almost 64 school languages in India. Thus, it is demonstrated that the Constitution,
in matters of language, as of caste, has been an instrument of strengthening and perpetuating
the status quo by giving a statutory status to the major languages and effectively acting as an
inhibiting intervention in the natural course of development of languages. This is a threshold
study -the learned writer takes you up to the threshold from where serious questions can be
asked. 1 wish to draw attention to them.

1. "Though English is not a part of the Eighth Schedule, it has acquired a role more
important than any other language.” Again, "English is serving independent of other
languages and also it is serving sometimes as a substitute for all other languages”,
excluding Hindi. the writer goes on to qualify (but | think the Qualification is not
needed). The question that merits attention is: How has this happened? Or, shall we
say how has this been managed and why? "It is to be noted", the writer says, "that
English was a part of the Congress party draft and not a part of the Constituent
Assembly”. The landscape is clear. We know which culture managed this. Recently,
(around the end of July '93), in a convention on Hindi attended by the Prime Minister,
it was reported that the resolution for "restriction of English” was not supported as it
was believed it is a "political’ /question, not a linguistic question. The writer notes that
"restriction of the use of English" is part of the intention (Article 344). This has never
been on the agenda.
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This whole exercise of making India an English-centered state needs to be looked
into. What is the role of the Eighth Schedule in this? In the long list of public examinations,
the writer shows this discrimination against regional languages. Apart from the relationship
of English to the Eighth Schedule, the relationship of English to regional languages needs to
be examined. It is not that English has been fostered as a matter of deliberate policy to
counter the 'regional’ languages, because 'regional languages' -the phrase itself is pejorative
and loaded -are seen as instruments of regionalism which is seen as a variations challenge to
a normative political culture which, while talking of diversity, is in fact centripetal and
egocentric.

The writer aptly notes that amendment number. 188 seeking cooperation between
regional languages and Hindi was not accepted. This enabled English to take over the natural
role of Hindi. Taking advantage of the North-South divide on the question of Hindi, English
is fostered, seemingly in opposition to Hindi, but effectively at the cost of regional languages.
The writer notes with reference to Tamil and Kannada, that the adoption of English as
medium of instruction has impeded the development of Kannada. But Tamil modernized
rapidly once it rejected English as a medium of instruction. "English™ is a handy instrument
of de-nativization, as it were -with some justification, of the British before 1947. This is what
one means when one asserts that the Constitution is a "document that perpetuates”.

2. Arising from this, one may ask a very fundamental question about the compulsions to
put down in writing the names of some languages, about this scriptal exercise in
ethnography. The answer is clear: 'Denativization'. The political compulsion of the
British, Macaulay downwards, is equally the political compulsion of their successors
after 1947. A truly native government, non-subordinated mentally to the Western
modes of thought, is yet to come. If the written Constitution had not come into
existence, it is reasonable to suppose that the conflict engendering 'majority-minority’
consciousness would not have taken such a clear, fixed shape as it has taken now in
the Indian ethos. It is time to abandon the Eighth Schedule.

The Constitution has been amended (‘patched’) seventy-nine times, t is time to review
it. There is a 19th century (Sartor Resartus) philosophical statement about three kinds of
intellectual indications in a society -there is a time to tailor, there is a time to patch and there
is a time to stitch a new shirt. We are perhaps at a stage when we need to stitch a new shirt.
After all, we can see the borrowed Western mentality behind this exercise - the desire to
inscribe, the bibliolatrous imposition on an essentially idol-worshipping people, and
secondly, the legislative imperative -"so let it be written, so let it be done” -the fiat of the
Pharaoh. Both the impulses are asymmetrical with the Indian civilization.
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COMMENT -2
R. Gargesh
University of Delhi
Delhi — 001

The descriptive paper entitled "The Eighth Schedule Languages: A Critical Appraisal”
by Dr. B. Mallikarjun is quite illuminating and raises some very pertinent questions about the
status of languages in India today. Although the Constitution recognizes the composite
culture of India based on the theme of 'unity in diversity’, the present paper highlights the fact
that the dominant languages listed in the Eighth Schedule enjoy certain privileges by virtue of
their dominance which are often denied to minority languages. This is borne out by the fact
that whenever minority languages manage to get recognition, they do so only with the help of
sustained pressure. The paper amply makes the point that the layers of disadvantage with
respect to language, are in the order of:

(a) English, as opposed to Indian languages,

(b) English and Hindi as opposed to other Scheduled Indian languages,

(c) English, Scheduled languages with State as opposed to Stateless
languages, and,

(d) English and Scheduled languages as opposed to non-Scheduled
languages.

It may be said that the way the Constitution is being implemented, the Official
Language, the Associate Official Language, and the languages of the Eighth Schedule have
created an anomalous situation. It is amply clear that diversity is something basic to the
Indian ethos. The 1961 Census had recorded 1,652 mother tongues. And, at least 200 of these
had 10,000 or more speakers. Tribal languages constituted a quarter of the 1,652 mother
tongues (Pattanayak 1973), and some of them, such as Santali, Gondi, etc. could be counted
as major languages because of the large number of speakers. The 1981 Census where the
enumeration was on the basis of the main language spoken in the household, and not mother
tongue, the languages were grouped under a dominant language. Here a total number of 106
languages have been separately recognized, and of these 94 have 10,000 or more speakers.
Thus, in terms of numbers, according to the 1961 Census Bhojpuri (oyer 10 million
speakers), Chattisgarhi, Magahi/Magadhi, Maithili (each having over 5 million speakers), and
Marwari and Santali (with over 2 million speakers) figure in the top 18 brackets. However, it
appears that the founding fathers had in mind only languages with a 'great tradition'.

Another feature of diversity of the Indian scene is that no State or Union Territory is
completely homogeneous. The minor languages in States/Union Territories range from about
5% in Kerala to nearly 85% in Nagaland. There are States/Union Territories like Andhra
Pradesh, Goa, Gujarat, Kerala, U.P., and West Bengal where the dominant language is used
by more than 85% of the population, and there are States like Himachal Pradesh where
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Mandiali is spoken by about 17%, and a State like Nagaland where Konyak is spoken by
about 15% of the population. While in the first set a dominant language of the Eight Schedule
functions as the Official Language, in the latter set, in the absence of any State language in
the Eighth Schedule, the Official Language has been accepted to be Hindi in the case of
Himachal Pradesh, and English in the case of Nagaland. Kashmir is the only State where the
dominant language Kashmiri, mentioned in the Eighth Schedule, is not a State language, a
function which is performed by Urdu. However, because of the dominance of some
languages, either a process of homogenization or one of conflict can be perceived. The
homogenization process can be seen when populations from Punjabi speaking areas to as far
as Bhojpuri and Maithili speaking areas show Hindi as mother tongue, or, as Ekka (1979) has
shown that one-third of Kurukhs of Central India, because of socio-economic pressures, have
abandoned the Kurukh language. On the other hand, there are groups such as Oraons of
Chotanagpur and the Bodos of Assam who are struggling against assimilation.

Further, diversity and multilingualism in the social scene can be perceived in the
linguistic behaviors of a migrant population. They speak their mother tongue at home, and
another variety in the marketplace and perhaps another at their place of work. Switching
between languages is quite normal.

The normal situation for India is to recognize the diversity and adopt a multilingual
approach for language planning. The Eighth Schedule languages along with articles 343 to
351 and the education policy geared towards a three -language formula have led to a not very
harmonious state of affairs.

Acrticle 343(i) of the Constitution has made Hindi the Official Language of the Union,
and, clause (2) provided for the use of English for a period of 15 years. English, a relic of the
colonial rule, a language which does not find any mention is the Eighth Schedule, has, in fact,
come to stay and is at present the language of the greatest importance.

The Official Languages Act, 1963, provided for the continued use of English. And in
1967 with the amendment of the Official Languages Act, English acquired a special status as
"Associate Official Language”. This definitely was not the original aim of the founding
fathers. The miniscule vested interests have managed to maintain their dominant position,
which has also been aided by agitations against Hindi. The importance of English can be
gauged from the rush for admissions for children in English medium schools of Delhi
nowadays. The paper by Mallikarjun has given facts that English is the medium of
examination for all the all-India competitive tests that he mentions.

Article 351 had envisaged that Hindi would be able to reflect the composite culture of
India. Therefore, it wanted to "secure its enrichment by assimilating, without interfering with
its genius, the forms, styles and expressions used in Hindustani and in the other languages of
India specified in the Eighth Schedule, and drawing wherever necessary or desirable, for its
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vocabulary, primarily from Sanskrit and secondarily from other languages”. The article
appears to be at best a compromise in the prevailing situation. However, though Hindi was to
progressively take over all functions of the state, it has not been allowed to do so because of
the controversies related to its variety and the duration of transition. Further, Hindi was
Sanskritized in a big way, for it was felt by a section that Sanskrit represented the composite
Indian culture. According to Rawat (1985) the lexicon was Sanskritized and attempts were
made to develop a Hindi officialese keeping the English structures in mind. Thus, the short
effective sentences of Hindi became long and stilted. Further, this exercise was begun at a
time when in Tamil a movement had been going on for many years to desanskritize it
(Annamalai:1979).

Further, Hindi also became a symbol of communal divide, i.e., Hindi as opposed to
Urdu. in relation to Hindus and Muslims, and also Hindi as opposed to Punjabi in relation to
Hindus and Sikhs. However, Government orders cannot create a composite culture, and a
viable media for communication amongst the people. These are basic ground realities.
Hindustani, it appears, which would have absorbed linguistic elements from other Indian
languages would have been and perhaps still may be the only acceptable pan-Indian variety.
Hindi films have already contributed enough to make it viable. It was perhaps this kind of
variety that had made Igbal say "Hindi hain ham vatan hai hindostan hamara". One would
agree with Pattanayak (1986:30) when he says: "Hindi should have become an emotional
refuge for the minorities. Instead, Hindiization is identified with rigid conservatism rather
than flexible pluralism."”

The implementation of the two-language (Tamil Nadu) or the three- language formula
has also reduced the status of many minority languages. In fact, the mother tongues or the
respective dominant regional languages have become alternatives. Here it is the dominant
regional languages that are hegemonistic. In fact, many Urdu speakers in U:P., Malayalam
speakers in Tamil Nadu, Kannada speakers in Maharashtra and Punjabi speakers in Delhi
cannot even learn their Mother tongue as an optional language. This forces the linguistic
minorities to open their own schools.

At present the situation is that different languages are attempting to wrest benefits for
themselves, in terms of funds and creation of jobs. Languages in the Eighth Schedule have
now come to acquire a kind of membership to a prestigious club. The Amendment of 1967 to
include Sindhi. and that of 1992 to include Konkani, Manipuri and Nepali, are pointers in this
direction. This leads to the creation and propagation of stereotypes whereby certain
standardized varieties are considered as superior and the dialects considered inferior. At
present the options appear to be limited. Efforts should be made to minimize disadvantage, as
is also stated in the recommendations of the Sarkaria Commission (1988), that knowledge of
a language should be a post-employment criterion, that work of the local.people. in the form
of forms, applications, letters, notices and bills, etc., should be conducted in the local
languages and not in the Official Language alone. Efforts should be made in principle and
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practice to implement effectively the directives of Article 351. What is needed is to give
shape to a dynamic, viable model which should accept multilingualism at the grassroots level.
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Abstract
A definition of translation cannot very easily be given. If we were to look the word up in a

dictionary (Webster’s Dictionary) we would see that translating means changing spoken or written
words into another language. The translation activity is very old. It has been generated by the
existence of more than one language on this planet and will continue to exist unless humankind
came up with a unique language to communicate in. People who have never translated often
assume that it is a purely mechanical process. The translator, proficient in both languages, simply
has to substitute one word in the source language for an equivalent word in the target language.
To some extent this is true, particularly for texts with specific and frequently repeated terminology
such as machine manuals, and especially if those texts are being translated into a language related
to one’s own. There are several problems faced by the translator at linguistic level such as at
phonology, morphology, syntax, and semantics, cultural level-such as at idioms, proverbs,
greetings etc., and contextual level for instance at Metonymy. Each and every problem of
translation should be overcome in order to produce an effective translation. Therefore, the present
paper aims at a view of Linguistic, Cultural and Contextual problems in the Art of Translation and

at overcoming those problems using appropriate techniques and strategies.

Keywords: Translation, Predicament, Problems, Techniques, Strategies.
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1.0 Introduction
Throughout human history, translation has always facilitated and made inter-linguistic

communication between nations possible. Obviously, linguistic, and cultural differences between
languages worldwide may be viewed as a major obstacle in the way of communication. However,
it goes without saying that translation has played an important role in minimizing this crucial
problem of communication. It has also played a major role in the development of thoughts and
dissemination of technology. It differs from interpreting in that it refers to the transfer of
knowledge from a particular language into another in the form of a written text, while interpreting
means the transfer of knowledge from a particular language into another in the form of an oral
text, an issue which is beyond the scope of the present paper. This paper clearly analyzes the
Linguistic, Contextual and Cultural Problems faced by a Translator while translating from English

into Tamil or vice versa.

2.0 Translation is a Combination of Arts and Science
The word "Translate" is formed from the Latin "trans+latus"”, which means "Carried

Across". Catford (1965: 20) points out that, "Translation is the replacement of textual material in
one language by equivalent textual material in another language”. In his definition, the most
important thing is equivalent textual material. It is unclear in terms of the type of equivalence.
Various scholars have recommended a collection of factors that a fine translation should take into
consideration. For example, the French scholar, Dolet (1509-1546), suggests that, in order to
produce an adequate translation, a translator should "avoid the tendency to translate word for
word", since word for word translation, as Dolet (1509-1546) explains, "misinterprets the original
content and spoils the beauty of its form". Furthermore, Tytler (1790) substantiates that in a good

translation "the style and way of the exposition should be the same as in the original.

Being utilized as a means to act as a bridge between two cultures, translation seems to be
a complicated and multi-faceted activity or phenomenon. According to Benjamin (1923), the
twentieth century has been called the age of 'reproduction’ or, as Jumplet (1923) points out 'the age
of translation’; however, the constant debate as to whether translation is an Art or Science has a
long history. Some scholars may argue that translation is a process of creative thinking;

consequently, it is subjective and cannot be systematized by laws. In spite of the fact that
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translation currently plays a crucial role in the world's affair, it has always been considered as

second-hand art.

Savory (1957:49) claims, "It would almost be true to say that there are no universally
accepted principles of translation, because the only people qualified to formulate them have never
agreed among themselves". Therefore, he does not seem to consider translation as a science. In
crude terms, is translation an art? Is it a science? Is it a combination of art and science? Scholars
and translators take different positions with regard to the concept of translation. Three broadly

distinct camps can be distinguished in this respect.

At one end of the spectrum, there are scholars and translators who view translation as an
art, claiming that what matters in translation is the possession of the relevant skill and the talent
required for translating. At the other end of the spectrum come scholars and translators who believe
that translation is a science, arguing that knowledge of the linguistic features of both the SL ant
TL along with expertise of the translation theories are of paramount importance in translation.
Other scholars and translators take a more reasonable view; they see translation as a mixture of art
and science.

Most of the translators confirm that the translator needs to have the relevant skill and the
talent pertinent to translation. At the same time, they affirm that the translator has also to be armed
with the knowledge of the linguistic features of both the SL and TL alongside familiarity with the
translation theories. They stress that the translator is required to adopt a translation strategy before
embarking upon any translation project. All these together prove that translation is a combination

of both art and science.

3.0 Problems Faced by the Translator while Translating from English into Tamil
Anyone who knows two languages to a certain extent can “translate” and by this means

that anyone who knows two languages can put words from one language (The source language)
into another one (The target language). Yet there is much more to translation than just the mere
transferring of some words from the source language into the target language, and unfortunately
many people do not recognize this. Translation is so much more and non-translators are often

perplexed by this fact. Words are more than just meaning. Words convey emotions and cultural
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concepts, which may exist in one language but not in another. Being able to read, speak and write
a foreign language does not give anyone license to do translation work. Above all, professional
translators know that they can always improve and polish their translation ability. Hence, problems
that arise in translations can slow down translation speed of a professional translator. Such

problems are categorized into three levels as

e Linguistic problems
e Cultural problems

e Contextual problems

Such problems can be overcome by the proper handling of techniques and strategies.
Techniques are universally accepted and applied while strategies differ from translator to

translator.

3.1. Linguistic Problems in Translation
Language and language elements are important for a translation. Linguistics is the scientific

study of language in other words the subject matter of linguistics is language. Traditionally,
linguistics studies a language as a formal system consisting of four main branches known as micro

linguistics. They are:

e Phonology-The study of speech sound and their pattern
e Morphology —The study of words and words formation
e Syntax —The study of sentence structure

e Semantics-The study of meaning
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People define translation as the transference of something from one language to another. So, the
translator should be aware of the source language and target language elements. The meanings of
the words, phrases, and sentences should be probably understood, and then only the translation
will be an appropriate production. According to Catford, in Phonological Translation the source
language phonology is replaced by equivalent target language phonology. There are 3 ways to

overcome the problems in phonological translation.

1) Transliteration of Borrowed Lexical Units-

Transliteration is the process of rendering a word from the Alphabet of one language to
another. It should be noted that Transliteration doesn’t really render the words in a New
Language but just in a new format. The translator would borrow it since there are no
languages that exactly have same sounds. So, the translator would adjust the sound of the

borrowed word into target language.

For example, Dr.S.Eswaran mentioned in his book “GomgGuuwiyiilusd™ that, Proper Nouns
like name of a Person, Place in one language should be rendered according to the sound

system of the target language.
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Entity Transliteration (Tamil) Transliteration (English)
Shakespeare | Ggaiiifluiy Sekappiriyar

Tennyson Capefga Theneesan

Socrates Camaysi Sockrathar

Maxi mular Guordadepsvy mokshimoolar

2) Plays on words which are phonologically similar.

It means that a translator translates a word in source language into target language that has

same sound. For example,

Entity Transliteration (Tamil)
Vitamin alL L 1D 6ot

Plastic Llenmeroifles

Polythene QuITed G 68

Newyork Bl Guimye

Fax Cu(fssend

3) Patterns of Form-Sound Style- involving alliteration (the beginning of two or more
stressed syllables of a word group by the same sound or combination of sounds) rhyme and
acrostic arrangements. The three of them are almost the same as in play on words. The
differences are only in the beginning sounds of words, the rhyme and the same sound in

the beginning or the end of the words. For example,

Entity Transliteration Patterns of Form-
(English) Sound Style

SL(BLogLD Katumarm Catamaran

LIh&H60 Pandal Pandhal

awelmadhsaiianty | Muligaiththanni | Mulligatawny

As mentioned above transliteration strategy is applied for the phonological problems but in a
unique way according to their need. Therefore, most of the phonological problems can be

overcome by the proper handling of techniques and strategies.
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Morphological Problem arises due to the lack of equivalence in the target language for a
particular word. Inadequacy of vocabulary is also a problem for the translator, especially for those
who involve in translation with Tamil Language. Generally, there is an opinion that people and
the scholars who love Tamil language want to preserve the Tamil language whereas English
language has been developed by using the borrowed words from any languages. That’s why there
are plenty of words in English in various fields. For example, the word “plan, project, scheme and
programme” in English are translated in Tamil as g Lib (Thiddam). But there are exceptional

situations where Tamil has plenty of different meanings for a single term.

For Example,
Yesterday my Uncle reached London(Kinship Terminology).

Here the word uncle has several meanings in Tamil. It can be translated as

GCrmm elevig Lomom/ ST/ QUIIWILILIT 606%TL 6T SIDL[HSHT].

Likewise, some other words such as

Aunt-sisema(Aththai), wmd(Mame), Hgg)(Siththi), GQuifluwibwr(Periyamma)
Brother-gewremreir(Annan), sl (Thampi)

Sister-aisar(Akka), smens (Thankai) also can lead to problem in finding absolute equivalents.
In such instances, the translator should read the whole text and should try to figure out the exact
equivalent for the particular word. Further, there are instances where suffix-seir(-kal) is added to
singular word to give respect for the elders or famous people and it needs to be considered as a
singular sentence. Further, He/ She is substituted by the word “syeui(Avar)” to give respect to the

great personalities.

For example-

He/Shevisited America.
Sla] 96CwfléssTalBg almuIbOFUIST].
These are some examples for morphological problems and the ways of overcoming such problems.

Another major area where linguistic problem arises is Syntax and Semantics.
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Syntax refers to the vocabulary and the rules of sentence formation of a language. These rules are
called the grammar of language and they guide the construction of complicated expressions from
terms and atomic sentences.Each language has its own syntax structure. Further, grammar of the
source and target languages too differs. For example,

For English, Subject+Verb+Object

For Tamil, Subject+Object+Verb

As Tamil is an agglutinative language it is flexible to change the order of words to produce the
same meaning but the same cannot be done with English language structure because if the order

changed it could lead to the change of meaning.

For example,
The cat killed the rat.

L,60erT 6TeVlemulss OBTEImBEI.

But when it is translated as
eTeVlemWILl LLemedT OB TeiImal.
CaTeBEH L6606 61606mULl

CaTamBgl 6TelleNWIL]  L6n6aT
also gives the same meaning. But the first translation is more suitable than others. Therefore, the

translators should be aware of linguistic problems in order to produce an effective outcome.

3.2 Cultural Problems in Translation

Every group of people has a habit and culture. The culture is followed by those particular
people for long. They acquire the culture from their own ancestors. Of course, with the time being
they may change or alter some modes. Language is culture oriented. So,in translation also culture
of source language and the culture of the target language may differ. The translator should consider
these disparities while doing Translation. Sometimes it is necessary to give or reflect the culture
of the target language to give a clear understanding. Cultural words should be replaced whenever
necessary. ldioms, idiomatic phrases, and proverbs have to be carefully considered with the

culture.
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For example, Idiom-This work is a piece of cake. Here a piece of cake cannot be translated

literally. It should be translated as ®psGaeme WEaD Gev@Geuteng but not as Bks Geuensv
Caxadlar @ LGSSHWTGLD.

Finding the appropriate equivalent is a problem that often faced by the translators.

Likewise proverbs too may lead to difficulty in finding the exact equivalents.

Example 1, When in Rome do as Romans do carries the equivalent i@y @dba eurp. But those
translators who are unaware of such idioms/proverbs might tend to translate as _Gymflsd & H&EBE D
Gurgl o Grmomeiwigser Gumed GswBu®. But it is a wrong translation. Therefore, finding the
exact equivalent of idioms and proverbs is closely related to the text’s language. Therefore,

translators should have an adequate knowledge of the text.

Example 2: A Bird in the Hand is worth two in the Bush.
When it is translated literally, it carries the meaning as “Ugfled BBGSGID STWIG LBEDCUBMGTT
ol ewasuled 2 effem @@ uBmeuBw Gurgid”, but the actual equivalent for the above proverb is

“Brenens@s HMLSGD LemILpSmIHai. SaianBsGs SHmLsb@Gh Senmiupd Busd™.

Another Example:

“Warm welcome”- Due to the cold climate that often prevails in western countries this particular
greeting is used by the people. But it is not suitable to translate it as “@_mereuyGeumisL” because we
are living in a tropical country. So, it is better to translate the implied contextual meaning of the
text as “mpeveugey”. A deep knowledge in culture of both source and target languages is a must for
the translators. Proper approach in handling cultural equivalents can lead to a better understanding
of the text.

3.3 Contextual Problems in Translation
Every text has a context. Before starting to do the translation, the translator has to comprehend the
text within the context. Then only it will be meaningful. If the context is misunderstood the

faithfulness to the original could not be achieved. First of all, the translator has to identify the style,
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tone, subject and the most important thing is the background of the text. In order tomake the
translation satisfactory the translator should take care of the context of the text in the source
language. When the translator translatesinto the target language, he has to consider the context

also.

For example,

The following grounds are stated by the lawyer.

Leiau@hld SMTewIBIB6T aIpSHENIEhITe0 (alemaubsl LGS emsl. Here, the word ground carries the
legal meaning as “sryemmiseir” because the text is in a legal context. Generally, the word ground
carries the Tamil equivalent as “”, but it is not suitable for a legal text like the above. Another
example is from metonymy. Metonymy is a figure of speech that replaces the name of a thing with

the name of something else with which it is closely associated.

e He has many mouths to feed-giauenenr B LeBUY E(HdbBaIBeT).

e The whole city gathered-2ai@y Hyewi_g

e The best brains of Europe could not solve the problem. It should be translated as
mGrmiuTelest FBHHELMBBMID DIILNFFSmaTBEndHGHdH HIa|sTeni(igwialsoamnsv, but
not as wCrmiumeler Fppbs wemeTHeTevld DIILNTFHMANEGHH SHT6YBHTEI(LPIQUINTEOMEV.
Therefore, translators should have the contextual knowledge about the text they are dealing

with.

Further, the Tamil word u&ena(pachchai) carries different meaning in different context. For
instance,

o uFeamall etenen-Very Young Child

o uFmFSH Hewewiy-Cold Water

o uFams euwev-Fertile Green Field

e uFmF Lyib-Growing Tree

o usenswrenr Gu&a-Vulgar Words

o uFmFl LLemeu-Green Saree
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Accordingly, Contextual meaning can change the tenor of the writing. Therefore, it should be

necessary to focus on context of the source text.

Conclusion

Translation is a demanding process that not everybody who knows two or more languages
can master. A good translator loves languages and is totally dedicated to his/her job. This includes
the desire to constantly improve one's linguistic knowledge and to deepen the knowledge of his
specialized field(s). However, the analysis of “The Translators’ Predicament” speaks in favour of
translation problems encountered at linguistic, cultural, and contextual levels and it allows us to
achieve a better understanding of the source text with the translation difficulties specific.
Identifying our own text translation difficulties stimulate us to extend as much as possible our
translational knowledge both in understanding and in terms of expression. Translators mostly do
not consider that they came up with the best translation and they think that it can be improved
every time when they look over it. Thus, the best solution for the translation problem is the
translators should know how to handle the techniques and strategies appropriate for the particular
problems and finally, they should master those languages.
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Abstract

Jallikattu is a sports festival with one-to-one sport, a bull and a man inside the ring at a
time. This paper investigates on “Jallikattu” the bull taming sports festival which was a part of
old Tamil culture and tradition in association with agricultural farming in Tamil Nadu. Digging
poem was one of Seamus Heaney's poem which reflects the poet’s relationship to his family
and appeared first in the New Statesman magazine in 1964. Through this poem “Digging”, the
author explores the relationship between three generations: the speaker, his father, and the
speaker’s grandfather and also the rural history of his family. Seamus Heaney as a writer, he
finds the same link with the nature like that of his forefathers who were farmers. Both writing and
farming are a blend of culture and tradition. This paper describes the struggle to bring back the
Tamil tradition of Jallikattu and also compared to theme of Digging poem to reflects its
tradition.

Keywords: Jallikattu, bullfight, social media, ancient tradition, Tamil culture, Ireland. Seamus
Heaney, Digging, culture, farming, tradition.

1. Introduction to Jallikattu

Tamil language, a major language the Dravidian family, had a presence even around
4,000 years ago -3, Tamil language is spoken by the Tamil people of South India and it is an
official language of the state of Tamil Nadu in India as well as two other sovereign nations,
Singapore, and Sri Lanka 4. At present, the number of speakers of Tamil language is around
7.7 crores. This language is spoken in India, Sri Lanka, Singapore and Malaysia . Jallikattu has
been practised for thousands of years in Tamil Nadu and it had been referred to in Sangam
literature. Historical references indicate that this sport was popular among warriors during the
Tamil classical period. The term ‘Jallikattu’ comes from Tamil terms ‘salli kaasu’ (coins). The
word ‘kattu’ referring to the tying of prize money to the horns of a bull which was tied. Later, in
the colonial period, the name was changed to “Jallikattu.” Jallikattu is believed to be a tradition
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practiced since at least last 2,500 years. There were references of people enjoying witnessing and
participating in Jallikattu in Silappatikaaram written by llango Adigal which was one of the five
great epics of Tamil literature. There were references in two other ancient Tamil literary works
like Kalithogai and Malaipadukadaam © 7).

The harvest festival Pongal includes a number of social, cultural and traditional events
and one of the traditional sport events was Jallikattu. In Tamil Nadu, the traditional Jallikattu
sport festival involving young men competing against bulls is described as one of the ancient
living sports in the modern era. The figure 1 shows the Jallikattu, and the bull is jumping from
vadivasal before 2009 and olden days and the tamer tried to catch the horns to tame the bull. The
casualties were more in this type of Jallikattu both for men and bulls.

abh‘of Jallikattu and the Bull is jumping from Vadivasal.
Courtesy: Medium.com

Fig.1. shows the Photogr

2. Court Interference against Jallikattu:

Mr. N.Nagarajan, an elderly man appealed the court, whose son N. Marimuthu was gored
to death by a bull in Alanganallur Jallikattu from the spectator gallery in 2004 and he insisted on
banning the Jallikattu. A single-judge Bench of the Madras High Court on 29" March 2006
directed the Tamil Nadu government to ban Jallikattu which, according to the Bench, involved
cruelty to animals, by implementing the provisions of Preventing Cruelty to Animals Act (PCA
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Act), 1950. Also many cases were filed against as well as in favour of Jallikattu. In the year 2007
on March 9 Justice Banumathi issued the order to perform Jallikattu with certain restrictions and
norms. On 12" January 2008, the Apex court refused permission to conduct Jallikattu but
granted permission for Rekla race.

3. Tamil Nadu Regulation of Jallikattu Act, 2009 (Tamil Nadu Act 27 of 2009)

The court banned the Jallikattu in January 2008, therefore, the Tamil Nadu government
under the Chief Minister M Karunanidhi passed the Tamil Nadu Regulation of Jallikattu Act in
2009. This ‘Tamil Nadu Regulation of Jallikattu Act, 2009’ regulated the conduct of Jallikattu
with the introduction of restriction in holding such events to safeguard animals, participants and
the spectators 0. This act also describes the procedures, venue, registration of bulls, and tamers
and so on (11-12),

For the conduct of Jallikattu, the following activities were done in preparation of the
event (10-12);

1. A written permission is obtained from the District Collector 30 days before the sport is
conducted.

2. The arena is to be covered by double-barricaded in order to avoid injuries to the
spectators.

3. The gallery areas are to be built up specially for Jallikattu.

4. The tamers and bulls are to be registered with necessary permission.

5. Final preparation and testing are to be done by the authorities of the Animal Husbandry

Department,

6. For enhancement drugs, liquor or other irritants are not used on the bulls.
7. The tamer holds the "hump" not the “horns” for taming. They shouldn’t pull the tail.
8.

4. People for Ethical Treatment of Animals (PETA):

In the year 2011, PETA (People for Ethical Treatment of Animals) filed a petition
against conducting Jallikattu in the Supreme Court of India challenging the Regulation of
Jallikattu Act, 2009 to ban the Jallikattu, with report and evidence of photographs and video. The
Supreme Court of India passed final judgment on 7" May 2014 banning the Jallikattu on the
ground of animal cruelty. After this verdict, Jallikattu could not be conducted in 2015 and 2016.
This verdict imposed a complete ban on Jallikattu, bullock-cart races and other such events,
holding them to be in violation of several sections of the Prevention of Cruelty to Animals Act,
1960 (Sharma and Singh, 2015) @® and so Jallikattu could not be conducted in 2015 and 2016.
The court found there were 12 violations of the Prevention of Cruelty to Animals Act (PCA),
1960 of the Government of India under Section 112, The argument put forth by the people of
Tamilnadu was that the order was against the Article 13, the provision in the Constitution
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granting protection to Tamil customs and culture, and they claimed that it was their fundamental
rights to save their tradition.

5. Tamil Nadu Students and Youth Protest for Jallikattu

The Supreme Court of India banned the Jallikattu from 2014 onwards. The Centre issued
special notification on 8" January 2016 to perform Jallikattu with certain conditions. But the
Supreme Court of India stayed this notification on 12" January 2016. Therefore, the government
of Tamil Nadu didn’t permit the performance of Jallikattu in the consecutive years in 2015, 2016
and 2017. At the same time, the students and people of Tamil Nadu felt that it was an attack on
Tamil culture and pride. This sentiment of the Tamil culture and tradition being under siege
enabled the rural-urban divide into unite these binaries under the banner of this bull sport.

At the Marina beach, Chennai, thousands of students from various colleges in the city
assembled to hold a massive, non-violence and spontaneous protest. It was clear that this protest
was led by students and they demanded that the Supreme Court’s ban on Jallikattu be lifted. The
students from engineering colleges, law colleges, polytechnic colleges, arts and science colleges
were adding to the numbers, and promising to stay until the ban on Jallikattu was lifted. “We are
protesting against Jallikattu ban and for the people who were detained at Alanganallur in
Madurai. We will be here till Jallikattu was allowed,” said a student. The students from SRM and
Valliammai engineering colleges were protesting outside their campus in Kattankullathur. The
students from Theni, Dindigul, Madurai, Palayamkottai and all over Tamil Nadu gathered
spontaneously pressing for the conduct of Jallikattu during the Pongal festival. The
overwhelming voice of the protesters was that Jallikattu is Tamil tradition, and it should be
respected as such and not be banned as cruelty to animals. In this protest the politicians were
kept out, but there were students, software professionals, playback singers, filmmakers, doctors,
lawyers, film stars, bank employees — all gathered to protest against the ban on Jallikattu, the
traditional bull-taming sport.

Everyone became a volunteer, a protester, a leader, and everyone got a chance to address
in the crowd to save their old tradition. Many people felt that it was a threat to their Tamil
identity. When they impose nationalism, they felt that Tamils have a strong regional identity too.
Not only rural people but also people from the urban regions were active participants in the
protests for this traditional rural sports. Many employees in the government and private sectors
too joined in this protest. Reports were put, there were an estimated 100,000 protestors gathered
on the Marina Beach (Second largest beach in the world) alone. The matter also reached the
High Court of Madras, but it refused to intervene, pointing out that neither the Supreme Court
nor the State government had the powers to do intervene in a matter.

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Prof. Dr. D. Nagarathinam
Jallikattu of Tamil Nadu Tradition Compared to the Theme of Digging by Seamus Heaney 139



http://www.languageinindia.com/

6. Jallikattu Bill, 2017 Passed Unanimously

With the view of the protest by students in the Tamil Nadu for Jallikattu in the state,
the Tamil Nadu Legislative Assembly was conducted a special meeting for bill amendment.
The Bill was introduced by the Chief Minister O. Paneerselvam and was whole heartedly
welcomed by M. K. Stalin, the leader of the Opposition in the Legislative Assembly, and
Jallikattu amendment bill, 2017 was passed unanimously on 23 January 2017 15-1) by saving
the culture and tradition of Tamil Nadu.

7. Digging Poem by Seamus Heaney

Irish poet Seamus Heaney wrote a wonderful English poem on “Digging” and got a
Nobel prize in 1995. “Digging” looks into the relationship between the speaker’s generations:
the speaker, his father, grandfather and the forefathers. The speaker lives a very different life as
he is a writer, whereas his ancestors were farmers. The speaker’s father worked the digging on
the land, just like his father before him. Both his father and grandfather used a shovel (spade)
skillfully and were engaged in farming. The speaker isn’t a digger of the earth, but he realizes
that he can still honor his tradition.

8. Comparison of Jallikattu of Tamil Nadu tradition with the Theme of Tradition
“Digging” by Seamus Heaney

First Comparison: The speaker Seamus Heaney writes, Father, Grandfather and Forefathers
held Shovel (Spade) between their Fingers and Thumb for Digging their agricultural land for
farming Potatoes (18 19, This is compared to the 4000 years old tradition of Tamil culture and
here the tamers, Father, their Grandfathers, and forefathers hold the horns of the Bull (Figure.
2) between their Fingers and Thumb for taming the bull ®©). The bull was associated with
agricultural farming.
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Fig.2. shows the Photograph of Jallikattu, here the Tamer hold the horns of the Bull
between their Finger's and Thumb for taming the bull before 2009.

Second Comparison: The speaker writes the following:
“Under my window, a clean rasping sound

When the spade sinks into gravelly ground:

My father, digging. | look down.”

The speaker suddenly diverted by the sound “Dung” from spade while his father digging
the land for the potatoes while he is on work with pen and paper. The sound is similar to that of
metals and stones. The speaker writes, “Under my window, a clean rasping sound “Dung” when
the spade sinks into gravelly ground”.

The tamer holds the "hump/horns™ of the bull between his fingers and Thumb to tame the
bull in the Jallikattu sports festival. The tamer hears a clear rasping sound "Hai" from the
spectators when he caught the bull's horns/hump.

Third Comparison: The speaker writes the following:
“Between my finger and my thumb
The squat pen rests.
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I’ll dig with it”.

The author Seamus says between his Fingers and Thumb, the Squat Pen rests to write
about their tradition of farming. He says tradition is much more Value. Through this poem he
remembers his tradition and traditional value. He says, his ancestors used spade (manual force)
to dig, now he is using his pen (intellectual force) to dig. This represents their hardwork.

As per the guidelines of Tamil Nadu Regulation of Jallikattu Act, 2009, the tamer
holds the "hump™ of the bull between his fingers and thumb to tame the bull in the Jallikattu
sports festival (Figure.3). Tamilian ancestors (Tamer) used to hold bull horns for taming which
created a lot of casualties. Now as per the guidelines of the Regulation Act, 2009, the tamer used
to hold bull “hump” for taming the bull which is a safer side for the tamers. This represents the
struggle of the students to save their tradition.
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W R o ety R o o ‘ s

tafner holds the "hu ‘p" bf the bull between his fingérs and Thumb to tame the
bull. Courtesy: Blogs. Pjstar.com

- S

Fig.3. Te

The bull taming sports festival “Jallikattu” was a part of Tamil culture and it was an age
old tradition, and it was saved and practiced/played for everyone to remember their tradition and
traditional value (20-22),
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9. Conclusion

The Ireland tradition is agricultural farming. Potato farming is inevitable in Irish tradition.
The survival of Irish people is based on potato farming. Heaney decides to give up the concept of
writing as aggression and focuses on the spade as his analogue for his pen. The pen will serve as
an instrument. By writing poems, Seamus Heaney got Nobel Prize in 1995 for literature.

Today, the ancient tradition of Jallikattu has been saved. Thanks to all the students of
Tamil Nadu who took part in the agitation against the Supreme Court order to save the Jallikattu
sports festival in Marina and other places. Tamil identity has been recognized by the entire world
by enjoying the Tamilian sports festival Jallikattu through YouTube, etc. Reading the poem
"Digging" brings out the focus on relevance of positive and hardworking people’s tradition and
how even when the tradition takes a different form.
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(General Linguistics)
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ABSTRACT

This monograph was written in Tamil to introuduce linguistics to MPhil students in Tamil
University, Thanjavur, who were not familiar with Linguistics. This was written for
correspondenc course students and so was written in simplified style pertaining to the
correspondence course. The content introduced is restrictricted and not a broad one. The
monograph contains eight lessons; they are listed below:

Lesson 1: The aims and application of linguistics.

Lesson 2: Phonetics

Lesson 3: Phonology

Lesson 4: Morphology

Lesson 5: Syntax

Lesson 6: Semantics

Lesson 7: Dialectology

Lesson 8: Historical linguistics
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QursIQmsluiiwev

(WemeoTeu ] @)\TITCEIH B T60T &biIgs T Ee6U6VIT S 60T
UewflBlenmey QUM CurmAflwiy
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6T6OTSD) 6DV [T

@\ b BIT6V Js {00\ [Ta]M L6V & 606080 & B 60 pulaelluley Bl6m M GHT
QBMVESHL LLLLUIQLLSTS aWwslUlLg. Qumhluiluedsy oinlunsin
@eveus LUV DMETEUTHEHHHTEH QMAUIWEN6y @ SMILN&LD 6TedTm
CpTeEHer W&e  eeflemowng  @bETR  aWSLILLHETNgl.  QSHMen6eud60al
LOIT6O0TEU T HEHSHHTH 2I&HMG HeTmI6Ter 26rl_m(HLD HenL (enmuilev W&HE GHemmbs
QUIMBEMTLESSSILT @& Srlul(erers. BeorLBTL&eTmss academia.edu
MHMmILD ResearchGate-@ev USHCauMMUILL(B LWeTUTL Q60 @ BhHSeUbHSHS.
SHCUME CUIMAFWT HHLOMEV 3jeUTE6TI6T Y CEVTFNETEH G @)600THIS BN
language-in-india 06T HMmIGET @& LWL QeusfUIHHCM6. @QesEsH QSTLIHSI
academia.edu@eV LS GaumMmMLD QFUIGl6Ter spedlufluicy, spedlulenfluicy, 2 (HLieoflw6,
Q& mLIfluev, QuTHevoremouiluley eTedTm LN mrevsemer Qeuerfluill o 6iTGermeor.

Qurhluiluassd QumEuiluic SiemmeEGLD 66T | ©@H&6d.
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UM liu@s | Qurmbluilueder GnleEsmerLn LiwedTLIM(H &EpLD
1

UTLUUGS | eeedlulluiey
2

LUMLUIUG&GS | eedluleslwisy
3

UMLLIUGS | 2 [pLiestlwiev
4

UMLUIUGS | Qs mLiflwiev
5

LML LIUG&GS) | QUITIHevoremLoul w6y
6

UTLUUGS | Penerammdluiuisy
.

UTLUUGS | eugeurmm Quomdlulluiev
8
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UMTLUUGSSH &6t
UTLUUGES 1: Qumlullweder @&mleGasmEbLd LiuledTLIM(H & EHLD
UMLUIUGS 2: @eduiuwiey
UMLLIU@&GS 3: e@edlulesflulsy
UMLLIU@&GS) 4: 2 @HLeoflulev
UMLUIUGS 5: Qs mLflwiev
UMLLIUGS 6: QUITHeooremnLoululev
UTLUIUGS 7: PemeT Qomdluiluisy
Qumdluilwes 8: eugeumrmmi Quomdluiluiey
UMLLUIUGS 1

QumBlullwed 6T &N &G 6T (EBLD LI 60T LI T(H) & @BLD
UIQ LGB & &0
« QumBlulweder &mleECsHmeTaHem6T U LiueTUTH &HemeTw] D elleurflsseu
« QuorBluledsr S\ MLILLI LI600TL| S 6iT
QumPuilwe GMISS allensaea e
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« Qurdluwedesr LNifleysser

« QumBluwed e LuweTUm®H &6 LML 88 (IHE S 60 &S 6T

1.0. LML (LD6OTEDI 6T

1.1. umdluflest S mliwevserr

1.1.1. Qi GMI&S SeUmITeT &(H5S S &6iT

1.1.2. s@mSSIIUflinmmme smellwns Quomy

1.1.3. QomSludledT &60T6m L0 & 6iT

1.2. urmdluiwedesr ellemg s od CBHTEH &AL

1.3. urmdluilwedesr LNifleysser

1.4. 9oL Quomdlulluley Gamiumd)

1.5. Quomdluiwiededr LiuledTLIm{H & 6T

1.6. UTLSQSTSLILIeOT

1.7. B6meVEFQEF MM 6T

1.8. Q&MLIbS LIGSSHGS W BIHE 6T

1.0. LML (W 6oTERI6O T

Qumdl eretLEME&G QUMY AMEBIHET LevallsnmeT alengwenm eleréHssin
SmaUF. Quml ereaTUgsl @@ SMGSISLUFlmMmEe SEmelWm@GWm. STHom
oaT_&H5H 60 QM 6260 aulgallsvid erwgl LUFLiL&eflev Qomdl eTpsH g aulgallsviln
QUUILILRSSD QUR TN QMY @ SmHSSILILFITMME GMUuTLmsl L9
&mSSLLUfliommme Gmluibseafled®hg Caumu@b. QLTPH&ECHaTM  Seoflll
LieooTL|&6T @ @heHeormerr. QUmtulenw mlulwey glitemiuilev LI LILIg
vevdl UlagsTer Qumbluilue. Qumblullulensy spedlulefluiey, 2 (HLI6oTIW6v,
QomLflwey, Qummetoremouiluley  ereorll  Lifléseumd. GO eUFeuTmHMm
SgliemLuflevmeor QMY oyulemed  eugeummoy  Qumdluluiey  eTedTmILD
Qurmlsefler MMM alem&S6Tlear evevg QMPlE: Hemersmerfler obulemel
(QuEebursd @L gliuenLuieormer Caumium® GSMss  3Luilemnel)
RememQLmAUNUIEL eTeTmIlD S miaul. Qmdluiluiey LiweTUml (B g LlLemnLulev
FensQmPluiwe, 2 em@umbluiluey, sefleofl Qumblulluiey ereor  LIsLEeIM
Femersearmsll LNflEs ouuwiliu@lLD.

1.1. Qumtlullweir ApLNwevLsselr
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QM GMISS SeIMTET &HHSIIHMETUD QUMLEl @ &HBSHSILILFIDTHME
HMHAWTEH 6T6HMW FMLILIWEVL]&H606TE 685 MevoT L (HEF 6T 6TOTMID @)HIG
&ITeooT GLITLD.
1.1.1. umB &M &8 $eUMITET & (H8 Sl 86T
QUMPYIGNMSHS Liev HeUMTET &H([HSSISHHET blevaHeaTmal. LNeTeu@hn LIl 19uiedlev
QHHUMTET  SHHSHSIHHEBL  ASHHemetorwmerr  FflWmeT  &H(HSHSISHSHEBLD
STLULL (h6Termeor:
« QU aTeTUG eTWSIaUg WL (D 2j6vev. QMPluiler @ 2 BLILM S S b H6T
I6V6V & QeueILILMEH&6T &TedT CLIGFS LD 6T(WSHSILD.
« QMY aeTUS @evsAUD LB VeV, @eVEHWILD ereTg QLmylullesr
FMSSH WILDITET 62(H LIWI6OTLITLTGLD.
« Qmdl GusuealfleT Flev LweTUMH 6T Fflumerenel Flev SHaUMITEOTeN6! 6T60TM
&H[HH S FrflWmeTsevev. TSI QuomdluyLedr UL GUFH
LweTU®SSLILIGILL UMSHEHWMBISGET MmN QFTMHSHET SHeUMITETEmN6  6T60rm)
FamelLIETS.
Flev QL mdlsseT g3 Il LiLiemLullevmeoremeu Flev LTS

I LILIen L UN6V6LeVITH 606U 6TEOTMI & (HSI6US! &6UMITEOTS.
« Flev QMESH6T (WeTGermiw QLOMEISGET, Flev (NETCTMTES QOMSET 6TedTm
&S HEUMTETSI.
- Al QUMPEET @eflemwimeTemnel, Flev @ eoflennuMmenal 616N HIHSSI
SHEUMTETSI.
« Flov QUMPSHET ereflemDUITeTemel, FloV HEVEMEUS SHETEMLOUITETENE!  6T60TM
&HSHS SeUml.
« TV QMPIEHEBLD @@ eVQMPIUIOBHS 2 (HeUTeTemel 6TeTm &HHESS
FHaUMI.
« BT QTESenwll CUFST BNGHG DQLTWNwenwiLm HeT@ Q& flulb
6T6oTMI FapallWeunsdsl. 6@  Quomblenwill GuU&a LT  eTeLBMIH&HGSLD
AW MHUN6ET @ 6vE e alleTssalluleVmsl.

&ITHW  WeTLUTLLD QFUWSTCIT @ 6V5H0T&HmME  LN6TLILITLLD

QFWasmCom QumPlenulds smHmielleumd aerug Ffluee. QM s&mHmey
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6TEOTLIS) QL mslullesr NG &em6rT o 66U MMmIS & & mevor (h)
LweTU(h S SIeUSTSLD.

1.1.2. s@SsILUflumrmmse smellwms Qumi

eflseWmYl alevm@sefler &mesSIIUFIMHMEHOBHS CoumiLihGHeTms.
QUMY eTedTLIG (H &HBSSILILFITHMmESma. &MSSILILFIDTHMSH MG Liev
SOUSH &emer BITLD LIweTLI(h & &1 60T @M ITLD: amUQLMSenul,
qWSHIOLMPenw, Fand QumPlenw. HFeullL-IDEHF6T-LFTF  6TedTm
aUjeoorelend: & 56T Q&ML UG GITSHMSESH SHLOLILMGSSID &muibh &EnLIn
&HHSS UMM Q& uWwLD. 616V TBI(G 8 @EBLD L6V GSMIWbh &emerTLl
LweTU® S S SIS UFlInmHmd QEFWSHeTmer. @55 W &muibh &emerTLl
UMl QWMEs Spulemnal GmIufilguicy (semiotics) eretly. QLOMAIUIWIE®6V
GO IqQuwedetr @MUBGHWMHCT Goluiliguemey Qumblullweder s
LGHWMEHECT MEBFTH6T &maiall. Llearal@meals &pmesEHLIUFInmHmESS 6T b
ereflw LMEHAlwnsLo:

LIL LD

QFEWHGMWTES | é@mmuﬂam@n‘mmafg OUDLILGILE (@rjlu_lgj)@@gu QFWS

S|ILIL|LIGUTT l QuUMILIGUF
FHHLD

@uursfluller LY, &ESSILILFINTHMD 6TaTUgS SMHSSIIUFIMMMID Q&I
GTeOOTEI TR 60T GUSGLIUTT QSTLBGHOTMSE. QFUHHET FOT QFHTLES
allgellev GHILUITEH sILILI @ UIVTHSH TS UMV, M6l HILILIGSHEHS allgailey
(5 Mgl Sl WWITss) LTHMLUILIL Ceuevor(hLD. FTSITJ600TS

SMSSILLloTmmEHe @& umPls GHWUmEsEE  QFWMHLMHIENS
2 LLUMSSID: 5Tag QF LIS Qumhlealgellsy mHmalg; QY allgenel

CuUFEH 2 MILILSHEHHEG GCeueroTly 6@ GGMRNEG HLLEMETHETTS TMHMIEIS;
e QFUmsEWI 98 @lulwsEs emLwmars @Gmlsermss (accoustic
signals)  ellememujd. @HE oLWmars GOluledr  QBMTLES  ellgelld
Sluliu@m oL wmens@&n  (transmitted  signal)  QL@&LD. @eUG6UT(IH
SMmSSILUFlommm LMHFlEGSGWn @@ a1l sl (channel) @@HEGLD; @o6r el
SO WMaT&HGM LIuleorld Q&uIub. CUESHEE edlleorie] 2er_g@pld (auditory
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channel) &FM&MIeOIONSG 6MWSUSHGLD GMIQLTEPEGIW (sign  language)
eefljeooriey 2erLg&@plh (visual channel) LQ@uieds@ (Braille) Q&mpe_sooriey
oer_GH(Lh  (tactile  channel) wmmib  Wm o6 _&HBIGEHLD @) [HESH TMmeoT.
emLwmans&Gm oeliaflLitGghs QUMILIIMGSGL  LWeollLILIS ey
S luMs6, Cxemalullevevns Smevor_edlet GMIGHMH), @60 CHUIFH GLIMETM LIy
alflseafley IMTHMHIGET JOLBOTMS. @UITHMHEIGEET @MBEFT &FLISID
GTeOTL.  @&60T  aflemereumey QUMILIITTE  T(HSHSIEGQSTTTLILIH S 60Tm
L wmerd&GM (QuUMUILBLD emLwmerd@&Gml (received signal)) jeliliLi@lb
e wimeng @) (signal sent) GUIMEL @@HLILIGH6VEM6V. SLILILILIHID {60 L WIT6TE
GO IgeT alQeaum  efleugepld stulu@Gn QEFWHSEE WS
WEHERWSHHaID UTUBSSTU @bHSTen, &HMmSSILILFomTMmD  BlFFWWLMmMM
REOTMTEGLD. @HSTID QMY CUTETm HmenaITulbhs SHmHSSIILFLTMHM
RUWRBIGUWeN L wmerd Golulled ereateysE Weansaomw 2 L LbhSH
@&FQFWS @lienusg SafsseNBIb. @H6T SFSHSHD SemLwmers &Gmluiley
QFWH eams&Gh CumHULL  SLemeud  STUULBETeNsS | 6Levgl
e wmers@GmMluflesr Lm UMsmisafledBpha QFUISH @LLiemL 3| elnmellsHs
@QWaID  GaETUSTGWD; TGl GMILUNLSSHHS QUL @ @hHSTevLDd
WWFQFUSH WD W Q@Halmssd Qe @usin. Qumyl 50 elwsasmdh
L6 SHWITEOTS! 616018 Fanmiaul. QLUMILIQITT) e WTemTs@&Gn QumULL LD
VFQFUS W W USMHETE  GCealeory & &GHwsHme| (decode)
QEFWIWILILLGeuevor(HILD. E760)L0 U T6OT 518 Lheley QUMUILILLITT6Y
S GGeaumssD QEFWlLUlL QFUSH CuasUal sl QFUIS &GS FIOWMTS
@Q&EHEGCacTHLD. @& W AJfsmeassmer BlesWwD. QLUIHLOLITEVTsoT
515D 6 &H6rTl6V 62T6m6 8 & QBB MBI QUIHLD 6T6OTEVITL.

1.1.3. QumSludler & 6iTemL0 & 6iT

QUMY eTedTLIS eUTUIQLTNE GMIUTBH S&emerLl LWeTLURSS (h FUNSTUISNSE
FIibSeUT UWeaTU@SSID &smSSUUFlLmTOmE: Smell et ellend:@Gall.
@ 5HGH W NeTEHGHMIGET 6T6VEVITID QIOMLSlENW (LDWEMLDUITS 6T & TSl. eLNETMI
GmLT wmemeremwlll Umm s QST SHen&UIMHSSTET  36mnULD.
QumSlwlmeorgl L edTeu (LD 5 60T6M LD S 6ITIT6V N SHSSUFITHMES
GO &elOBHas CaumUGERETMS. anmHEesL.  @eumenm  Quomdlullesr
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WERW SeremlngeT (key properties of languge) eredtUmy: @uhenin (duality),
allememaumgssid  (productivity), @GO&MIG&HeTemin  (arbitrariness), UfllomMMLD
(interchangeability), el HeoTemn (specialization), @LUQUWIESH (displacement),
SHVMTEFMTEH &HLEHHV  (cultural  transmission), GUMIHevOTEMLD  (semanticity),
wpLieooremin  (complete feedback), &M&HHHGHBHSH (learnability), LNF&H LS
(reflexivity), Bfl&H S5 MG (prevarication) eredrm QLOMPOUNedr GV MLIL|LI LI6OOTL| &6
(key properties of lanauge) SQliuemLulley el  Qum@lenwts  m
SMSSIIUFITHME GOUTG &l mHa GeumiLi(h &5 6VTLD.

@wenwn: Qurbulledr QeuefllLmT@&eT  eedlwetsmefler  aulflen & Wemmen
2 LU@SSID. 6% CBISHL bs eumbluler ebhg Qeuefllum@Ld
D _(HLIGHTEHE06TE Gl&ITe0TI).(HEHEGLD. 6UGCEIMIH 2 (LD eedlweirserfler aliflems
(EMULITEY eMNHSHII. @) &S T @) [HenLn 6TeoTLILI(HID: SIS Maug @@ Gomdluiley
62601 W60 LLIGL 62 (LDMIGEMDLILILD ©)6VE:8600T 6 (LDMHBIGEMLIL|LD @ (HSHGLD. @) & neofls
QLOMSIUI 6T F\MLILITET &60T6m UG LD.

allememeums &n:  lleneTaumé:sd  6eoTlg Qmd  e@umiseamlililey  Fev
QFWH&H6T (Lempwerald LHUWeTalld) @6evdHaHe00r LUl Ule) &Heveneus
G 60T LD LITEOTEN 6 6TETLIENS 2 LGS IT6lT QIFUIWLD; HMeUS 6mel @H &H6vflBlemev
@EVESHET VTV  LETH  GTOTMIVEVITINEY @ IeooTCLT UFHMEG GmuLl L
@)6V5:5600T 3|6V G &H6Tl60T QUflendF LEMMWITE) 2L60TSI. eNlemeTEUTEHSGID STUIRLDTL
GU&LeIeMT WsUQU@GBL  emalleumssT FaMmis:&HemneT 2 (HEUMEGHELD
LI5S Q& meTeme]Ld Sleneoor L flujLb L1600T LI LD. allem eI & 85 (Lp LD
061 S MAUI 6T FNMLILITEOT &63T6mLOUIMGLD.

AOGMISSETMD: @6VEHESETT IUHMGID ST  GQLITIHE0TENLNE GLD
algeWeLEFTT 2. Mme| @6Vemen  6reTMMeL IBHSL QUITIHEoITeND 2 Me
QOGN SHETODWTOTSTGD. CHeall(EGL @QoUUILSSME IinalsHEG0n
B el :erfletr BLeTHH D S ILI660T SmeucuGeflan @0 &M &EeTemnn FmlE
@mbsTD Weflgs Qumbluiler GMuTllge SMeT @HHETMD AUFEIDMEE
& 600 L1LI(H & 60T D 1.

uflommmid:  euwhiIGomDLLLe QFuSaow  QaaflulGeasmE Geaueorlg
HMISGET  QuUMMIETET  HHSSILILUFILTHMSEH e umisafluyQswuw 2 ully
QFWH emWILI QUIISMHEGSLD G6u600TLY. & (56| & 6iT QLIMMIGTET6OT;
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LDMIGEMEVIMTSHAD aU@HLD. amTe&L GG @)5560Tenn 6VLe.85 5 6iTGLIg 8 6T
@erssUTFRWINND Qamiflbigaedar Gehaserfler LFTLIlLed @ evemnev.
S1,60TIT6V G5 60t 585 6rfl 60T THL_60T5 &\ 6wl LD 3|11 LI 6ot 60T Fa.660 56Tl evILD
ST Q&R OTmSl. @CT UWBIGUWemmeWLl UWeTU@®SHH BTN  &Ho6
DILLUTTUWWL SH&HaU6 QUMILIFTUWM @auUug Qumdlenwll ummlul
2 eoTemWMGLD. allevmGefler L GMIUTL(H BLESSOHSUNL @Lbm&ifluimeor
@meusl RUHBIGLENMD G)6V6m6v.

SolgHeTenw: 6HHeH SHHSIILIUFILTHME QFWLUTHLL  STe0oTL M6V
o2 LU@SSHWD. abhs Serallh@ smSHUUFIDTOMLD 5601558 60Tem L WIS
eTeOTLIEMS MW BITD FrevorLev ellemenmemel LILNHH eTCmmid. neofls Quomgl
alevm@seflear SMSSILLUTIDTHDSEmS L FadhlHe0 &HeollsS6Tennemuls
SO TN S 6TEOTEVITLD.

SUMFSFMTS &LHSHD: @M 22Ul sSmSSILUFlnmmm Wk wenmuiley
LUBICHEMSE ColeuoTly b 6ROMBIGUeNMUIET OFTLSHET HHV 2 [HeUTHoLILIL
GauenoT(Hld. @& @uevor(h 2 ulflwey mLLUSHTL BlemmECaummLUILIGSR6TMSI:
6260TMI DJLISOISFT HIL LD, LOMOMTEIM &HTEFTIH &HLEHHD. HVTFFTTSH
&HLEHL Pl BLEMSOWL QUMIAIS SHMHmenen 2 L LIRSS, G eotd o erfleor
BLEOTSGH D 6V SR ereTCUER T @ erssmalfFfullann  Qamiiflnigeved et
Gepasafler uFmfllitsein @& @e6vemev. BlliLeTlerT Smaledlev @evemevulT
6T60TMN VI @BERTME. eflGQWTS 6Ths w@wtlerm) @) 55 60TenLInemn IS
Q&M (HHTOTMS. LIeTouhld L Leuenenr GMASEFTeTerr @) WevL|Serflev
Ln6ofl5 Qoml Flev elleu sl & 6rfl 60T
Qumhuiedmhal/smesSIIUFILMIHMEROMmHES  ealalmm  CeaumLbB SR earmsl
6TeOTS ST (HLD. S|L.L6U6m6voT 1

@)6LEMEV B)6VEMBL @)EVEMEV E)eVem6L (?) LD

Cxerfed: | euEHEHBTCU | Qamiflmse | Sl Ln6ofl &
erfleor &G 60T 6060l 60T 6ot 6ot Quomd
IFL_60TLD @ ETESATES | &6EHFSHETI6T | Faelcus
ugmwifliy | e

@ memLn Qevemey | @6LEM6V @) 6Vem6L Q6LEMEL | QLD

aflemeTauTss | QLD @) 6Lem6V @) 6Lem6V @6VemeL | QLD
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LD

@bGNssar | Frlg - - flg | 056550
L0 &6V
ufllomrmmLd AT @)\ 6LemI6V @) 6Lem6L YR YR
H60f15SH6TemD | QLD Q&MTEHFLD ? -YATA) -YRT
QLUQUWIEF | QD @) 6Lem6V @) 6V6m6V ©6LEMEL | QLD

&

HVMTFFMTEH @evemen | B 6LEDIGY @) 6L6mI6V @ 6LEm6L | QLD
&HLEHH6V (?)

QLIIT(H6T0TEmLO: Flev QLIIT(H 600T6DILD 6UEM &S 6IT n6of1 B Ml & & iflul

&60fl 5% S eTem L0 WLITeoTem6l. 3jenal L1m &MU (h 2JemLIQLIMTWOMHIS 6V &5meoorLILILIT.
wwSetotemld: @ &HeTemn UFIDTMHMSSHETMIULET  QSTLILenLUISI.
@Q&eoTLg  GuU&UeT HMeoT GCUFIMSH GCHL(HN&GGSHMTOTCL & 60TEDI 60
QFwWemevds SLOUUGSSAWNID. allevBiGsar @&6Hm&BU  &HeoTemLnemUIL
QUMMIBLILSTEHES Q5 lulalevemev.

HENEHES5HGSHHS! QSHOTOD 61HS QTSNS VLG 6ThHSLI LIFINLNTenWE

FMiHS GLHMSWD SHHEG ANWSUUGSSILGL Qumbleow 6bseils
2 sallub FIF@ @eTml HHH TS TeTLIENS 2 600T TS5 SILD. aNleVHIGSH6T 6THS

SemlDH &GS SHIG6T @ 6rs GMIUTL(H & WIS LNMMeNUIS &MMmIE 6 & T6TE 60T M 60T
ereoTLIgl  Qflwellevemen. HFlev UmemeusaT Lm  @ersHer  LITLeV&H6meT
GUTELVEFQFUIW @UIsID. LImemeudertledr LIMTLeV&6rflel eremasE SMme) &6oTenin
@meERarMmg. LKNFeueduL: QumPblenwll umn Qumbluwme GCUFalwisD.
6T &L LM GMIUT () @ WMIGUMMEEGLD G)LILIG0TL] §)6V6m6V.

A5 5168:0560: HflGs6amMmen  aatug  GSOUWLG  QRUWBISWLIGL
JUTHNISDHCHET HaUMTET HEHeUamevsd QSFallILsMHCHT LwaTUB SHH0MESLD.
QUMEIAIMS:  NUBIGSHET QUITWWITET &H&Heusw SIm.  HFlev  elleumGser
LIM&FMHIGQ & W LD. G5 60755 61f | 60T [5L_60T5 3 6yILD 6119 5 5\ 6T G LI &5 59 60T
@ eTHSTFFR U aILD, Qam i1kl & 6060 6ot & ©h & 86t 60T ugmoilien
P5HHFmML @eveney. LDeflHeT HeT QLIPS SamMTear SHo6I60
SHAUSHGD 2 6oTennen W g Sif155166 NSNS LW6TUGISHS @ UuIgILD.

1.2. Quorfluilwedesr eflems s CHITE S (LD
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Qumdluiluwiev GSM&SH 56U MITeoT &([H5 S 5606 BrIgG 6T
M 15 &6\ &5 TeT6m @61 600T LY. ULI Sl He geufwd.  uewwumyd asiflbseud
QumPuilwenry eveuy. B Iauemrll UeweLmyl 9flbsall 6Veugl
LerQmd omdlibseaur (polyglot) 6reords Smmeumid. Qomblenwil LM il
smer QumPluiweory. @ QumPlenwll GuUaLa QUMPIUIWETT 3606V .
Qumbluiler @evsHw  eupeumm  QmPulue evev. @@ Quomdlullesr
@)6V&HG&HE0TID QMAUIWEL 6Ly, BraIGET QMPlenw nlasm@Llh Qumdl Lm
IMausHGh Caumurliel 2 amibhHHEHECaaGHLW. Qumhlanw e
6TEOT LIS QL mSemwiLl CUSFUSHMS Mleuens & I NGNS
T(h B SI&HQ&MaTEmeLTD. QMPenwill UMMl mleugismer Qmluilwe inley.
Qumdlemu I mMladluiev Sl LiLiemnLuilev YRV QumHluiweum@LD.
BLLIL| & 6065 FaJHS GBHMT&HS 9|5 60T U @F eT(H & MemerT
MGG HTEOT([H), BT (PEMMLILIYG GFMHEN6UTHET ELN6VD T MBS
Wil M G&meaTems&mW  GealeaflullBeugismear mlielliicy (Wenm  eTeoTm
SHSLILGSOTMS. Qumdluilwm Q& TETEN &8 EHLD @WwenmUIGanGul
QeveflWILLIL@ & eTmeot. BLLILSG6TeONMmMBS S50 H5H&HELILGMECH mlellum
Q&MeTeNs  6TeTLIENS FgHMIGHQSETTUSNEGE HFlevl SUBRIGIT. Falbdl
CBMTHGSMHGLD allaTd:GasmE& 2 flu BLLLSmeT @Mall Q&5 HEsH &G0
GUMCs el IMIHCHT MIWTDCT U] 2 6TeNSH 6 JCHIT @ I LILIeoL
BLOLGmME @ HHEHESSTET QFWUSRMS 6TeTmild, BHBLNGmECW 6Tl 6T
QauaflWIPD Q&METEMSWITUL  LDEVTHROTMS  6TOTMID  SQUTHET  Snmiall.
erelaummmuieind gnMleflwe wrmTFHuled CmESNMI&SES @ 6ot HleM6eVEEHLIN
2 eoor(h). QMPUIWEL slia]serfleld 2 eor(). @&HeoTTGLGCW GQomSlullwiswid ey
flalwGev eredT®eoTmenty. QMPIUIWE SpuleseT QLMSlSSemnmuler e S
oL (B Loeor &HSHEHMNWEVT (logicians), 2 emellWeVITH (psychologuist),
Fepsallweury (socilogist), Lomeofl_ellwieumy (anthropologist) &evoflI@QuUMMlUNeuWwITy
(computer scientist) (W&IW LVHEGLD LWeTLHSH Tmgl. @e6ueumm Quomdluiluiey
seoflBlemey Qmluluwiey (pure linguistics) eteoTmuild LiweTUTL (R Qomdlulwisy
(applied linguistics) eTedTmid GeumiLI(BILD. @ 6tTemnmUl SHevofleoll W&HSH L QLmdlemnul
LUGSSTUaSID QmE euGemeT 2 (hallfbGGaigin s WwHHwSSHaID
QAUMTUBSSTGSGWD. &Seofleflemwll UwWeTU®GSSH QWBHHT QUMPQUWITLIL
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Qeweasmng Qumbuilue gule W& @aTMWeWTEsTSGWm. Qumdluiluiey
Slem @@ SHMSSHMMWTES Bleormalmne wrmyel QsTHEL LSS
2 GMaTLGHRW QSTPHLLUSSHMMWTS eleTIhlenersl. Qumbluilulensy 6ot
HMH&HCaeoT(HILD 6Tt  GHmeTalldsmer UHe  WwHHW  USHUINCEW
ILBRWIGBSERarms.  Qum@builwensy  QuIEuUluUGESETHEGCH (95Mag!
QUMPIWTUI6&H&ETEHG) HMHEHEVITID. @S @H SMTFEU0rD. IDMHMS &H60T LIULIEm60TL]
LmMlwg!. GUFH GeurT TWRSHBeuIT gL SGMUTHI&HE6TLI
LU hSIQ&TeToS, @F @6TeHH 6 LeoTUTLIqemneT SMbS Q&meTeug, QLml
flemeusd  SHeoollUQUTMGESGS SHaus (TOHSHSHEHTLLTES  Gmbenw

QUBESHTISHNGSS SHNSSHE @UDend QMG &L L em6TSH6T LG GUIHE T
LD 60T Heme0T @) UIGHEEQF IS (NG LiIsvGaum NUWMTF&HEHEHE GQLmdluleumle]

@ 6T LMD WIS S MG LD.

1.3. Quomlullwedesr LN ifleysseir

Qm spule) 2 6TCHMEEG lUle] (internal study) QeueflCBHMEG lUle] (external
study) eTeor @@ eUMSLILGILD. 2 6TCHTHEG U6 66Tmmel  QmSlenul
BHMHHTHG llaug. 2 6TCHMHEG ILUlemalll LUGBlemeusTy ule] (analytical
study), eueTI&RFTT Spuley (development study), QUTGIEMWETT Ul (general
study) eTeoTll UMGSUBSSHVMD. eUeTFFRFTT il HmeuCamuml (@ (temporal
change) @qliLemnLulev, @LCoumurl ({ (reginonal chage) gyigliLiemLuiley, Lifley
S litemLullev (division), @&eflgev (convergence) qliLiemLuiley CeumiLi(pLD.
Qeuefl@GBTeHEE &M nley BLHMNS, U6l (WLHBIGLOLIL], LIS @)6ummiL 6T
QEHTLIUUMGSSLILGLWD. fhHSSISHHTLLTES Qs gy uilalmers 2 emellulsl 6o
QML LB SSLIUL (B 2 emQmAuiuwiey (psycholinguistics) 6T6OTMILD
FepslWaL 6T QSTLIL UGSSUIULB Fensuomdluiwey (sociolinguistics)
eTeormIld  @eorellaL 60T QSTLILUUGSSLUILULH @67 Qumblulluley  eredrmin
(ethnolinguistics) omeoflLelwewl e  Q&HTLIL UBGSSLILULG  Wwmefllalluley
Qumluiwey (anthropological linguistics) ereoroud 2 uNflwsul 6T  QSTLTL
LB SSIUL B o uflwevsmy Qumgluiluiev (biolinguistics) 6TEOTMILD
Lemeflulwan 6ot  QamLiLUBSSLILULG  yeTeflulwevesrmy  Qumdluiluiey
(statistical linguistics) eTeoTmIlD  SevoflLIQUITMIULNWSIL 60T QSTLFLURSSLILL ()
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seootleoflQomdlufluiey  eteormild elfleyu@GSSLILMGWM. NeTau@Bd  HemeTliLL LD
Quml U161 607 Geumi L LITf] LD [T600T 6185 60)61T UL LD Quomdluiluwiedesr
LfleysemeTud TS5 & &HETL(HLD:

UL L2

an@m@gﬁl@@%uﬁwg

an@]m@{tﬁlwg anﬁmu’%ﬂj@gﬁlﬁu@%uﬁmg

&ﬁ@mn&@&t&sﬁ@mn@luﬁ]ujeiﬂeusrﬂ@[*rrésg,u'_lsu

LGS Blena Ty eumljelF@&mj Qul*gjsmm&mj

@eﬁ]meo‘*mm@uwﬂ&_l@g,nLn*mﬁun@m%rmmuﬁ] 6V

EEITGUQJI_QIJU@Luﬂd@l_g.l&D¢u@Luﬂdﬂm5@${&ju@Luﬂ@6ﬂ56b£IS}.IJI_IGO)I_ 6L

Qm{mlmemasuum;m.lﬂcb#@u@ur@e

LUGBlemevary Qumdl oule UGblemey QUMPluiwe ererliL@. Quomdluilesr
STUHMSUD QLSGOHSWID CoumiULms  eTmmsd  6T(HHSISH6&HTeoor(h)
Qumbluflesr &6, Q&meL, TEHEHWID @eaimenm Ul  LGBlemne
Qumtuiwer@ld (analytic  linguistics). @&60T  SqliLemLulev  QuomySlufesr
LUGBlemen  glilemeal  sedlwiefluuey, 2o @ueflwey, Qs Tl  mMID
QuUITHevoTem DU UL 6T6dTMI LIG &SV, LUGBlemnev Qombdluilusy Quomdlufler sp(p
HTVEHMSHE FMIHS HTemel adhSHSHHHTo(H LUGSLUTULQFWSTL Q)&
@I Qmlulwiey (synchronic linguistics) eTedTmID eMWPGESLILIGID. @60
aupesoTemeor QLomdlulwiey (descriptive linguistgics) eTeoTMILD QUIMSIOUTEH eMLOLILIY.
Quryl sGSSLIUFIDTHMSEFMHGID QeuefliUTLlIgm@&GD Cealeorlq Lneoflgeormey
LweTU®SSILURQWL 2. &Fflsasiull eedsaflar @0 &8 8 60Tem L0 WL 60T
RWHBIGUWNWTSL. QMPNEE @i&s6r, QFMM&HET, aIMGHWMBIGET WMHMILD
QUIT[H6vOTEMLD  6TedTLIGOT @ (hEHeTmEl. eofles Qumblulledr  eedlsemeru]
Q&EFMTMHHEMEITU]LD Q)T G UL MBI & 6M6IT LD QLIIT(H 600T60) LD &6M 6T UL LD afleng o
Qurblenw Fev CoumiLIL L QL60TMeL 26r ML LD QF WU U1 Blen6eu&H6rT TS
Bmiealg LWSI6TeTSTs: emnuld. @&H6eT SrJeorongs  Qumdlulweurs
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660l Wienflwiey, 2 L6y, Q&Fmevedlwey, QGILIfluiev, QUITHesoTenUNUIE) 6T6oTm
Ule] BlemevseneT mBloiallweTerery. QUMWulwery QUmSlenwl @e6ueumm
CGaumiLl L euGsHaTTHI Caumill L WL LBEI&Ge) UGLuemnsg Qumdlulilesr
Lilg Blemev 3jeminliL] (hierarchical strucutre) eTedTLIT.
+ GUFQFMIHMET RHHN, HLEHL MHMID QLIMIGHE) 6T6dTM Hlemevaserflev
Ulag edlulWeum@LD.
« CUEQEFMIHETET VGEHNET AMEFHETTHA LM QUL 6eVE&E6TTSHLD
RWRIGLUOSSaImMS pUlald eedlweallwem@d. @ QmSluiler eedlulefluwicy
AL mSlulilev Bl& WD 6260 & 61fl 60T & (LD MBI & (LD 60Y N &5 61T LDMHMILD
QLG LITDMIGE6T @euMMI6T 6UIT600Ten 60T WLITEGLD. 6TeUeUTMI 62601&H6T 6TELEVITLD
RHHBIH T HS! ReNETEHTTHS &([HSLILIMHGH TMET, 6260lULI6OTEH6T 6T6)6UTMITE0T
alflengs HILSHL aUbHE 2 (HLTHETTHEET QEFMTM&HTTHCT 2 (HeUT&H 80
QU MIGT 60T M 60T 6T6OTLIEN G 62601 W60t IWI6L eleurf] &G esrm &l

QETHHemeT lleug 2 (UefleT@GWD. eeuauemsullevmen  eedluleofliiey
QBLIFFGHT 2 (hL&GTTS 2 (BLUUGSSHD QUMIGTmET, 2 ([HLIS6T 6TeUeUTm)

o (BUET&HETTE G LUBh&eTmenr, 2 (hLTEHET eeualflend KTNGH bl

QETMHHEMET 2_(1H6U M5 &G 60T M 60T GTEOTLIEN S 6TELEVITLD 2 (pUevflley
aleuf &R eTmE.
6TeU UMM QEFMTM&H6T 6TELGLITLD @) 60)600T [H S QB MLIJ&HETTHA|LD

QUBBASTLIGEMTSHAD  UTHERUMBIETTEHD 2 (HeUTSHSHIND  6LIMIG 6T meor
eTeTLIem S QS MLl efleurfl&& et mSi.

QumeorenOUNUIL  6TeLeLT GHTHEH I  QLITIHEIOTEMNEMU YUl S5
GMECEHETATTHES QS5 TeoT(h6TeTSl.  eTeleUMTM 2 (hU6TSHE 60T  QUITH6THET
@ emeTHS QFMMHSETlET QUTHETHET QUMLILIBG 6T, Q&FTMH&H6 60T QLITIH6T
6TELEVITID @) METHGE QSITLISHETlT QUITHET L SHRTMS, Q&TLJoerleor
QUITIHET 6T6VEVITID @)6eM6toTHEl  UMHTRWMBIGETlr QUMTIHET HemL&H 6Tl
6T60TLIEM & L1 QUITHevoTem LoUIl W6y elleuflé:SReTmgl.

TWHSHII GUFMEF WHSTEH 2 HBLLUGSHD QFUITHE) 2 6TeT 6T6V6VIT
LD L& 606TULD 3L, UIS6Tm .

« QFmevedllwey (lexicology) Q&ML VGGEH6T WMHMID euMNeT CFFISHIIIHNSH
2_MESHEM6T 3L UITTMS.
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@EVESHEUTID eTedTm QFMeL 2 BUesflwemevw]ld QsTLflwemevu]d G
FleuBauemarsefley LIWeTURSSLILGRTME. Flev Qumblullweury Quomylullesr
QUMEEH56mG WD GMILILIL @ensgLll LwaTUGSSIaUT.

QUMW QUeTIEFREFTT 6LV WMTMHMINEFTT Ulenel &Mev g LiLien_ulev,
@L 9Ll uley, Nflsev oqliLien_uley, Gallgdey g liemLuiley QLUI6VITLD.
&Mev g liLemLullevmenr gyulemed euFeummm Qomdluiley (historical linguistics)
eTedTmMILD, @L g lilemLullevmeor ylilemed HememQomdluisy (dialectology) gyuley
ereormild, LNiflgeu glitemuflevmeor pulemel eliLjenn Qomdluiey (comprative
linguistics) Ul eTedrmild, GellgGev g LiLienl_ulevmer gulilenal QmLle el
ule) (languge convergence) ereormild GSMILLGR6T. QUMY  &HTVSSTILN
@LSSTILD DTMILD FH60TenNU60LUISI. ([H &HITV &L L SH a6Ter QLomoluieninliL]
IDSHF &MVSGELLEFO LIHMHWOHHIEGD. R6aIQITIH &HTVsEL L  Qml
SlemliLemwub epedlwlesfliiey, 2 (pLevlwey, QSTLluey, QUITIHevoTemLOUIUI6y
UGLUTUe QFWg @UILGLU urissme Qumdlwmerg &er Ceumilil L
el L LBIS6TeL CoumiLil(h) @@L &HITEIOTELITID. @)&HHMSU U6
ageurmm Quomdluillwiev (historical linguistics) @l eTedTLRID. THSSIHHTL LTS
LILpTH & LAl Ll 60T 660l Wienflwley, 2 (pLeoflwiev, Qs mLflwev LMMILD
QUITHEooTeMOUNUIE) LIGOITL| ST MIGHET @M &M IDMHMID HSHHTVES &LdlLdleor
@ 5HMS WL LI600TL| S5 FamIS6l60 GaumiLILIQ(HEHTMSH 6T60TM UIHS Fo MICUI
aigeumMmm QmEuilwiey o ilamGLld. @6 2 me| QUTl&GEemeT ULl () Uilaugl
e@LliLjemln Qomdluiuiev (comprative linguistics) Qb@&LD. 6THISHSIGHSTLLTE Hrmedl
QumlseTmerr SO, LDEMEVWITETID, &6TeTLIT, &HEh, FHNMIEG GUITETM
Qumsefler  sedlweflicy, 2o uefliiey, QSTLIflLi, GQUITIHevoTemLOUIILIGY
SjemnlILsemneT LI G opUilaugl eliljemin Quomduilwiey guuleller &eoor LI(LD.
Qurmydl  &MussSTL CaimUGelamsliCUTaTm @LSSTID  Caumupib.
dOSSIGHTLLTH, HEhengd mall Ls ST 9&5Tag5 HEhendd Hemner
Qumydl setellwum@nll wrmal s sSWUPNmHE ST HeoTeoflmGLorfls
Pemer  QUMTEPWIOGBHS  CaumULIQ@BLILMNSG 2 600TJVTD. @556
GaumiLmhs&emer eedlwleflulsy, 2 [HL6efuey, Q&FmeLedlLIe, QLIMTHevorennouilule,

QaTLfluey, Qlitemiulled UIUSISTET HememQmPluls)  LUleImEGLD.
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@QLSSTL WL HWwerm SRemeTQMPN&EeT FeNHSSTIND CoumiLILIqBLILMS S
SITEOOTEVTLD. TS HGEHETL LTS, SflFer FUNSTWSMSF FTibhHall CL&LD
sUlllpg HenemQmY Ugmwenty FUNSTWSNSF FMibsHel] CUEHHRETM
ReeTQmPOUNSmHE CaumiLILIQBLLMS 2 600TTTD. @)&HHMHBUL  HemerT
QUMPYsHeT FTHE RDmaTOWMTPO&EET VG Fenss HeneTamdlser (social
dialects) ereor LILI(H)LD.

HeooTL&ETeVS QSTLILITemMWTINn  evevdl QsTLILET  Gemnmeumailn
SHTVSH T 2 HHTID HRemeTQTH&HT CaumiLil () HeoflgG g6 QMPl&EeTTs
LMMILD Blemevenwl eTllgID. eThSSHIGHEHTLLTEH @eTenml HTVELLEH 6 S,
LDEDGVUITETLD, &60T6OTL LD, SIEH, GCFHNMBIEG 6160165 SeoflLILL L QUMYISH6TTS
@uLUemel @M &STUSHLLSEHO @ STUALTLNulear (BrmelllQmmyuiesr)
R TQMPOEHTMTHSSHTET @B ((HHE Geusor(hld. BTETTALLSFH6 @) enal
Geofl QDTN LI6ooTL] &8 MIG6m6TL] QUMM eedrIMQ & meoTm) Lfl&H60 @6v6uTney
seflgsefl Qumdlsermas WwrmlujeTerer. @eng Qml GeumiLiL ey (language
divergence) eredTLIl. GaummMleoTGemss FMibHeH @@ QUMPI&H6ET HLngl HeoorL&mey
QBGEGWS sTLINar &mreooromsd  Hlev  QUIgeTer QML
LI6O0T L] S FaMIGem6ETL QUMM ermiL(hD. @engd Qumbls Gelgev (language
convergence) eTeoTLIN. 6T(QSSIGHTLLTSGE. il QumPblsesn Sgmelll
QumPllsEph QBGBIAW QFTLIL Q&Moo UPSHESESH @) @hLILISTE
@aumMHGeT @eTHRIGLHBS RDHMIEMWITET QLOMWILT  LI600TL| 8 8 0I5 6068
STV, T(HSHSIGHETLLTSG SUdp Cumerm Hymelll QMPlsEsn @B
Gumestm ol QUITPISHEHL  TWaIMUI-QEFWLILGQUTIHET-6Ml6meT  6T6dTM
QL6 Semlienllds QEMeoTlq(BLILG HeooTL BTemeTwdh Q&ML LTV
goullL ewrmPls Gellsey QFHUMEIEG BpGSGWL. QWTPlEmeTr  sedlulefle,
o puUeflwey, Qs sTLIlWe, QumEBeTemUlsd  gliLemLuley Y UlBHS
IMAUSHEHEHG @MLCU 2 6T6T @MHMIEMLOWITET GQUOMLEIL  LIGUOTL|8 Sn MI&H6M6IT
SOl GEH @6, @LID @amMing SLumTmUl(® ealasliUbB SSlamns
Qumd alemnsluUmLliquley (language taxonomy) eredTLy. QLOM&emeT eedlulenfley,
o2 muefliuey, QsTLlW, QUTHeTenUley g liLemnLuled SUib& 6T6L6IT
QUMP&HEPHEHHGID  QUTSIeITeT QUOMLEIL LI &8n MIGHeN6TES  &HITeuTLISI
QUMY 2 s LTEHImMLNG 6T (language universals) GBHTESHIW I, UI6IMTEGLD.

1.4. 9jeowILmHuiwev GarLum®
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Qumyblullweler  fleysememujid 9HeT  SIQLILILUN B QLMD
QurPlwenGsefler gyule|semeTuld BTG LFhSIQ&meTer HhiGH6eT 36mnLL
QumPbluilwey CaTLUMLemL BeoTg MBS HEHCaIeorHIW. Quomyluiluled et
QBMTLES &HITeV FHLLS5H 6L G Meus! 408 6rflayiLd 50&6rfleviln
Seowleurduilue  Csmlium@ser Wl ugeueumsll Guslul (b
AUIHCHTLLUMH&GTTHEL  LweTU®SSLILLLer. &GMlLuUms:  Quomluiluiey
M EpToEeTmeoT LieeBDLIV(®), emBLIT, emud, ammifley CUTETMaITSH6T jemLnLIL]
QumPluilwey Gasmiuliger gliuemLuiley SmiGeT QUMPHuIwe Ililemel
MG S Q&MeooTL6TH.  jemLnLiL] Qumluiwer  GaHTLUTH&6TL
LN edTeuhLOmoy LIl 1quiedlLeuTLD:

« QY FUOSTWL LP&HSaIN&ESsD. Qumdlulweder oasmrliQum@meT (subject
matter) QUL & 56156111 60T LMHMILD |6 LIQ LI MBI G & 6rfl 60T QLTSS S
GWWSSL LM LIQLILISTGSLD.

« gnflaflwey Hevor(UIGLILE QFWeeWenm (discovery procedure) erHTLMTTESHM
CHMeUEHE T yUle]D elemsH &N emnulGeusoor(hLD.

* QMY 9155607 62(LDMBIGLNEMBETTEVLD (systems) H16M600T 6 (LD MG (LD 60N &HEITITEYILD
(subsystems) ellem& & LILILGauetor(hLD. 2 V& LIQLITSE @)6V8 8 600TLO6LEDI6V.

Qumyl &sm&SHL UFlTHMESMHHTH @ Jal LD WDlld @6orn
LweTU®S;HRm 2 5F5fleasluG®earm  edlseflar @bB@&m  (arbitrary)
R (LPTBIG (PN M.

* @QUMEMSWITE 2 MI&HELILILL G 6TedTm QLMIH6Te ‘@uimend QoML @)60emev.
UL eTedTMMeL 6TLBVMBLD @GCr QUmNlenwill GUFGCaIeT(HD. 6IG6T(IH

Qumblufledr @UWeLID 6ellge|ld ST FUWLRSTWS GCHMAISGHEHHEG ML
LUPSSUUGSSUILLQeTargl. Lletau@melsor  Sjemlolll]  Quomdlulwevrrme

FaMUILLL §F16V QLIMTSIGUTET FoMHMIETTEGLD:
3. @alQam@®m QUMPULD sl LwWaTUGSSILIMHESSG CLMTSILDTETS TS
QHEH TSI
. @6IQaMH QLTYIWL UWaTURSSH TN Fens:sHMEGID HeV6VSITU
2 GGl

@. 6THs QmEu]d LM QmSlenwell L& TS 606V,
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« Qum@lenwls UMM FamM&HEHLD NeTeH&HBIGEED Lmeumwnmer (objective)
QETMHSHETTEV FamLILL Geusoor(hld. LDETEUEIFTT QeaUMMIFQSFTMHEHET G)6VEVITLOITEV
6U1Q.EUMmISEBLD QU QULDEFITIT 2 _LIMUWMI&EHLD LOL_(HLD & TeoT &H([HSH 6V
Q& mememLILIL Geueoor(h)LD.

S|6MLOLIL|&HEBLD Q LIIT(H600T60) LD 6D UL S6MLWIMemmI&TL(HLD. 21,6076V
emlienus  SeoorGUIGLIUSHGSGL  QUITEHeT LW6ETULTS.  QUITIHEIoTemLn
aflemg s LiLIL Gauevor(H)LD; 1,60TIT6V QUIT(H6IT E-YRVE5)][)) SHeIWImISsL
LWeTOSSLILL STl _MSl. SeMLOLIL&H6T 6p60TMIT CeumILIL L 606U 6TeoTmI & mlwiLl
QUITIHE0OTEx LD 6D WILT LIUI60T LI(H &S EVITLD.

IBIGURIGLTLUS QSFHOSHGEHELILLL Fabhmseflear Q&MESH & meor
QUBBST (corpus) QUMD UITESHLD QFWLISMHTSH QUBBSTEY
LIS Awrsl LweaTU®SSLILLGalstor(hd. QUmflenul Luilagsmansll Lulme)
QummeuFsmer Qumdullweury. ellaugeneor Q&L QUmPenwlll CUSLIGITTS
el @HESESCHMmaIUlemev. QMY CUSLD Saaleumafluller 2 gallwime o6l
Qg QUmNlenul 9Lul @uisviL.

Qumbluilesr ol WsFHAMW evsmear eedlweafley  (Hseusvmer
QurP@luluermesss esflurg Qurm@eawll  CusHFmsUIlsd  Fa(BlH6ey
QaueflueLwWms:s Qsfl&HMm ) esTLmE Wal Quiflu  eussmer
AMSSH WD eI QFWWLILI(ILD.

+ GCaummiBlemey WMHMID FIEOETTHIENVE Q&HMeTeME 6T  LesHLLTeu1q Ul6dT
QumyWuilwedley Wes EsEHwinmeramel. GCaummiplensy alHen&HUleT  GUIMTS
QUITHevoTEmLOUT 6V Lo Um@) @\ (&G LD. 55160)600T B 60Y6V 6 (Hem 85 Wil 6oT
(complementary distribution) GUIMSI @@ VKT 2 MILILNGTTH6T THTUTTHMLILG
LmMEmmedwergeT  (allophones)  OMMHMIBLIGET  (allmorphs)  eTedTLIEOTGLIMEV
el 1GWIMR &G LILILIQ (H& G LD.

SjemLliL] Qumdluiuiev (structural linguistics) QU THWL G &Heme6rT
@reor(heuemsuilevmesr 2 Me&HemTTey QSTLIUUGSSH pUle] QFUISTMmSI.
(WSHVMeUG, QMO ESH6T R6TeNM R6TM GSTLIHSE al(HeUSTev QUMLILIBILD
2 Me. @8IGa QFTLI (MM 2 M6 VLG 2 MILILIMWNE| 2 me| (syntagmatic
relation) eTeoTm) GMILINLLU@D. LMHAMTETM, F 2 MGG UHeuTs: 6%
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QLESHD QB VGHEHERMLGW 2 6T6T 2. Mme|. Q& HHE (WD 2 M6
(paradigmatic relation) eTeorLILIBID. @euaumm QLM VG &H6T QSHTLTHSE eUBHSILD

RaTenm eTm LUFHeSH QFWSND @ elswmer 2 me|semeT GQeueflliLbh &S
| eum 6ot 6U(IHEN SlemLDLIEmL 62(IH SLIGLITOMI&STS
MG SISO HTETHRGTMET. 6THS QMPlWevemH LD CMOFTETeT HL&Hems

Blemey 2 meumeld QFBIGSHS [Blemev 2 MeUTswld BlFeoorul&H&eTD. @) S
aeTULSEH 6@ UeTeafluler @aUUIILSMS x-FOFUD y-SFEF LD
Q&mevor() BlFeooTWIL LIS 628 @ LD.

N 2 _MILILIEMLORLME
® | L |ib g
&H
@ .
. |& L6V
D& L |eor
o
v
2 _MILILIOLNRLME)]
o UM Levpouen&@risus
S G560 L 6U[B6VEIIS [H6V6V S
® |LLDLER L 6V[HEVEIS HEV6V S
20
m
v
o

QUWISH6T, elemerseT, QUUWIeML&ET MmN  lemeTuenLG6T  6TedTm
QEFMLAGLILHT BH&HGHEHM6T 2 (HAUMTHGSGHROTMET. @)FQFMeV6l G LIL&H6T 63
AUMGEHWSHMS 2 (HaUTsHs GCeleorly eetm GFME&ESHELILGL el  3jeumnleor

2 MILILIELDNG] 2 MaIT@GLWD. el Qmbluluwiey o litemnuley spedlwieofliiey,
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o puUeflwe, QsTLFlwe Blemevskerfley snmmisefler QumEuiluey opuienel

LN edTeuBLOMMI eUem T LIL &6V STLL6VITLD:

UL L8

Q5 mLIlusl ga m

(Q&FTERU @ LIL| 86| @5 TLT&& S 6iT

QEFMM&er LUHSH- QFMeL6E&LIL &6

6UITE P U6 60) & & 61T

T

f

2_(1H QL med) w evflaugbeu Lq.6uTE & LD

2_(1H LI 6of | e g M)

T
GeummiemLn
T

2 Y

2 muUesh LHSH> 2 (HL6RIGLILIS6T

69 69 wieorlusaufl 6L 6 ME & LD

62 60l W evfl u2sl_ge. M)

T

Geummiplemev
T

66015 6iT

ee0lWeoll T LIS 65> 6260 L1608 & L1L| 86T

@ésl’s\wésgaueu
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1.4. QuomSlullwedledr LiwesTLIm(H

Liev slemm&etley Gumbluiwedesr LiweTUm® &H@HEH UwetUml (B Qumgluiluiey
6T6OT 60T Slemm 2_([HEUTH W 6T6nS. FeLn&Q L msluiluiey (sociolinguistics),

@er@umdluilwey (ethnolinguistics), meofl_eflwey Quomydluiluiey (anthropological
linguistics), e wWilflwegmy Qumbluiwey (biolinguistics), &emoflg QLMBHUI6
(mathematical linguistics), yeTerflulwey Quomdluiwey (statisticsl  linguistics),
Qur@lasmmey  SMLIGHL (language learning and  teacing), <&ITHUIWE
(Lexicography)  eteotLieor  LwertUm (B Qumdlulwedlev  (applied  linguistics)
L G&HLILL(emereor. QmAlulwswid seoorlIQUTml Snlafwisin 66Tenm sp6oTmI
gning Qum@urmiiellsy FRUOISET &TFaorong  &eoofleofll Quomdluiuiey
IVevE QUIMMSEHQIT oyule] (natural language processing (NLP)) eTedtm LISl
RL(H s Semm 2 (HeumHujeTens. SeorllQumn)l mlellwswl 6T Q& TLTL]
SITFEOTIOMS QUIBHS T UIUL|D Qml opule] STesesT&GS Gomdluiluiey
(corposus lingusitcs) eteorayld jemaiB\emy Quomdlulluiey (quantificational linguistics)
ereoteyld  uflneflGaeTeng (@&  WIY  QBMIWEMWITET  LIGOTL &MY
QumPlulwes@ (qualitative lingusites) eT& iflemLWIT6oTS).

@enal ST HTTH 2 (HaMHEHESMSL LImM LIQ&HGLD 9srrHullwsin Quomg
&OHMmeL HMHISHN QFWOLTHISHEHL QLTPQUWFLNweuin Quomdluiluiedesr
LIW6STLML L9607 19 LIem L ufeuImesT S1emm&seTm&LD.

qWSSIFE FIHmSSD QFUISH, STUALTWamwW Infelluey wohmin LHm
LTLAISMETE  QFmoelsasmr@hsen  umdiwuns  oAoflwsliuGsss,
STUQLmSwenul DM MILD @)\ JevoTLITLD QuomSlemu LieTerflgserfleu
AN WsUIURSSILD HMVEL LSS5 S IL0Menl15 860, STUQTSlemnul
BHwermmiIGaflepn svalievmsGaflapd  LwWeaTURSHmey  SILnmeoflgsev,
WHCWTT HlGHLLEFMHHTOT UMLBGMET 2 [(HuTeHE: &HLINSH6,
SHMVEQFMMHMET 2 (HalMHEGSH, ellensliLensulley (W5 S8 866t
AQOGUILSMES SINmalsHsHe), S&HHHOHWESS QML 2 (HeUTEHEG 56,
L) 60T 55 85 611 6V QBITLIL& MmN &HEHE G SOUTH & em6Ts G065 560,
seooflluUmMluiey sTUELMYEGES GHOUIbhsemers SInmeaflssey GLmeTm
Qumylls S LW (language planning) ellFmisGefley QMEBUNWE LUl6| 56T
WERHW UBGefL QFUSRaImg. GCualld GCUEFHSEGOMUITL L BHGSH6,
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oMEINGHEHEHEG  QTPHlemwsd: SOHMNSGHBH, GHLIGEHHEG  LIQHGWD
FMHEOTHIGHEN6ET 2 (HoUT&HGSH CUTeTm QMY QSTLIUMT FHH05HEHHG
Fre|&smeoor LISMEG Qumpluilwe oimle) Quflgin LweT O & eTmSl.
SeTLHLILI®H

1. Qumdluiluiev etedoTmmev er6oreor? GQIOMLAUNWIed 60T GHITEE5LD 6T6OTEOT?

2. Qurmblenw LIgLILsmHGSWL Qurmblenuwtl umn U LUSME&GLD 2 6Tem GeumiLim()
6T60T60T ?

3. uGBlemeva Ty QmBluwedSer LNifleysseT wmemneu?

4. 9ol Quomblullweder g liLemL & Q& TeTem g 6T60T60T ?

5. UMMl QOmLBIUINUIGY 6T6BTMITEV 6TEOTEOT?

1.6. UMTLS QSMGSLIL|emIT

Qumbluilwe gpuiailer CrHMHHWLD GMI&HCHETEBIN LM nlbSIQ & meoor GLITLD.
QUMY eTeTMITEL 6T6oTEoT, QLOMLSIUIEY 6TEOTMITEL 6T6dTeoT 6T60TLISI GHMIGSE allifleumeot
Aensa:smes AMBSIQ&ETeErGLMD. Qumdlulweder  LNifleyseT  eTedreor
TS S Qe Q&meoorGLMD. Guawd Qumwlulweder wLweTUm(H 86T
LMD MBS Q& mevor GLITLO.

1.7. eV FQF M & 6T

1. @ev&sseorid (grammar), 1. epedlwieofluiev (phonology) 2. 2 @Lesflwiev (morpholog) 3.
TWSH W (grapholog) 4. @Q&mevedlwisy (lexicology) 5. @QgmLifluiey (syntax) 6.
Lig BlemevwlemioLiLy (hierarchical structure) 7. QuUIMBevoremLOUIIWLIGL (semantics)

1.8. QaMLIhH Sl ULK&5M SN BreLser

SH(HEOOTMTSHTET, &, HMID el Qgwm. 1997. QurmPluiwe. GLrer LS LILISLID
QTaTemerT G&HMSGEOTLIFTIOET, QUTeT. Qumg Qumbluilue. e umgley
G\ & 60T6D) 60T .

LPLAeer.g. 1984 @&smen  Qumduiwe onflwsh. o HSH5THS
BIOUSIILE &HLP&LD. OF 60T60)60T.

WSS FFeoTINGID. 1989. @&sme Gumbluiwey wwglemy ullefladlil 2 mejev
LDGIEDT. eLNGOTMITLD LIGLIL.

TR LILIEH eflemL g6t
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1. QumPleow onfellwey  Sgliuemuilley  pileug  QumPlulwem@L.
Qurmylenwll CuUFaIsEME ererMleveuminey  QUMPluler Semwlienul] LM
e60lWienflwiey, 2 mueofluley, QSTLIflulev, QUIMBevoTemLOUIILIGY 6T6dTM LOL L MBI 6rlev
RMHSHTV QLU WD euFeummm g LiLenLulan 2 0&LIQLMTSI6mI0
S lilemLullewid opuleug Qumbweum@n. QmEuiluley eTeTLIS6T GBHMEHEHLN
QumSluiler 9emwLlienl yuleug WL (HILDSTET 6TedTm Bleneuuiey mleoTmiedlL mnev
&SN, SIHHD, @esHHWd, 2 eatalwey, &Fepgalluley, Lomefledlwie,
SHeooflselllev, &evofleofladlley eteorm LM Siemmu]LeT QSTLILUMBSS 2 Uleugin
Qumdluilwedesr LweTuml (B 2qLiLiemLullevmer GBMTE MG L.

2. QumPlenw CUsaIEMEGL Gealevorly LIQLILSMG Qumblenwl ilasnE
Geuevorly LIQLILSHGD Caumiim( @meEHearma. HNbswsismer Qomluiluiey
eTeoT LILI(h)LD.

3. UGBl 9glitmiuilley QumPluiiuensy  sedlwenflicy, 2 pLieofluley,
Qs mLflwev, Qumesorennuilulev eteortl LNflegeumib.

4. el Qumbluiluiey  (structural  linguistics) QMWL &HEm6T
@reor(heuemsuilevmerr 2 Me &M QSTLIUUGSSH pUle] QFUISTMmSI.
WHVMeUG, QTHILINGSHET R6TeNM R60TMI CQGTLIHE QSTLIHS 6UIH6IS TV
QUMUUGW 2. me|. @866 QSGTLI (LNeMM 2 M6)] V6V 2 MILILINLNGE| 2 M6
(syntagmatic relation) eredroy @GMILLNILLILGW. WMHOMTETM, @ 2 mILIL|&ELI
LS euTsH 6 @LSH6V aU(BLD SVGHHEHHRMLCW 2 6TaT 2.Mme). @S D &GS
wenm 2 .me| (paradigmatic relation) eteorliLI(HID. @eUeumm QLMY D 6VEGS6T
QBMTLIBS eUbBSID 6Tenm eTm LFH6eSH QFUISD @ eNlSL0meT 2 Mme)|demnerT
QaleaflliLBEH aumnlerT aIHmMsS el @@ MLIQLITDBISTS
MG SIS TETHRGTM6T. 6THE QMPlWevem&HUID CMOFTETET L &Hens
Blemev 2_MeUTaIlD QFHIGSS! BHlemev 2_MeaUmald BlIeoorui&&HeuITLD.

5. QMY HTVSGSTIN @LSSTNIN OTMID SHeTenUemML UG, 0H &HITeV

SLLGFHaveTer Qumhlwenolil] 0SS STVSELLEH WmHmLWmHMIEESLD.
RaIQaUTH &SMsELL  Qumblweliuewu]ld  sedlulefliey, 2 HLieflule,
QarLflwe, Qumesenuiluley LGLIUTUIS QFUIgG UL @GL UTTSSmev
QUMPWITeTS 915607 CaumiLIL L SjemlnliL] oL L EI&Hefley GeumiLil g GLLeng &
HMEOOTELITID. @ HFHMBW plle augemmm Qmdlullwiey (historical linguistics)
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16| eTeTU@ID. T(hSHHHTL;LTsH Upbhslbler sedlwenflicy, 2 HLesfluley,
QsTLIIWe WmHMID QUITIHEoTeNLOUNWLIE) LI600TL 880 mIGH6T @60 &H&Me L0MHmILD
SHHEMTVES SUUPET @&6HM&BUIL LTl SHFmnisefley  CaumiLil 1q(hesHeTmsl
6T6OTMI QL UIH S Famiaug aUFeLTmHm QMU O UIaITEGLD.

1.4. QuomSlullwededor LwesTLIm(H

Lev siemmaetley Qumdluiwedesr LweTUm® S&H@mHE Uweruml (B Qumdluiluie
eTedTedT  Slemm 2 HeumHweTersl.  Fepsawmdluiwey, @er  Qumdluiuwiey,
meflLallwey Qumduilwe, 2 ulflwevsmy Qumpdluiwe, sHenflg Gumdluiev,
LeTerflullwey Qumbluiwey, QumPleEmmey &HLISH, A&ETTH Qumdluilue
ereorlleor  LwerUml®  Qumdlulwedlev L sasliul (heereor. Qomluiluisiin
seoorLIQuUmn)l omlellwanin  eeiTemm  eTm  FOibhE  Qumdluwmiieiley
TFOURSEET SHTIeoriong  &eoofleofl QUMPAUIWED SvevdE @ UMNSHGLNTL
ule) (natural language processing) eteoTm LHW @L(H o6elend Slemm
2 (paumduwererg. SeoflLUTM  onfeflusLer QSTLIL  SITJeTDMS
QUEmBBTMa SpUiujbd QI ouile] QuUGHsTe] Qumluiiuie (corposus
lingusitcs) eteoreld SjemaibiFmy Gmluiwey (quantificational linguistics) eTedTayLD
uflneflggletens (@& LI QbMlwenmuimer LeoraFmy Qumolulusss
(qualitative lingusitcs) er&iflemLwingi).

@emel T U&HETTH 2 HaUTEHSESMSL MM LIGHGSGD SsrmHullusin Quomdl
HHMeL HMHLISH QFWLLTHSHEHN QUMPUWILNwsn Qumduiluledssr
LIWeTUmL g6 I LiLiemLulleumest  Sem&eTT@GD.  6IWESSIE  FIHmHSHLID
QFls, sTUOLTPYemw  mlelwey  wMmmID WM  UTLBIS6TE
QEFMLGEC&HETHSHGL  QumWwnes  SNWwsLUGSSH, ST
LDMHMILD @) 60T L_ITLD QuomSlemu Lieierflg6rflev W sLILMHSSILD
HMVEL LSS5 S IL0Menl15 860, STQmSlenul B &\ 6T mIss6rflswiLh
S| VI6U6VBIGH6 eI LIWw 60T LI () & & 6076V S IL0mesfl & 56, WHCWTH
HGH LGSR MHSHTET LML BISGeM6T 2 (HeuTEHSH HMHLIGHH), HmevdF Q& MM & emne6rT
2 (HUMHGH6V, aflenFLiLIeuemn s uilev 615 318 561 60T QUS55
GIOMTe&5560, &HMHHOHWSS QUMTPLemUL 2 (BaUMHEGHN, IOTHHI
QasMTLIUsMmA&EEEEE Muibhsemers SInmeallssey, seoofllaummluilev
STUALMTPIEGS GMWihsamears STnmaflsssy CUmeTm QMNES S LG LW
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(Lw@upwump pLw@@i@u) ealFmisefley Qumdluilwe uleseT WwaeSHWw
LmIsefl QFWUSRaTmg. CLaID CUESHEGMMUTL L HHEGHH), 26T60L0&H6HE S
QumPlenwiss &HMISHHS, GSGOHLIGERHES UIQEHGSD  F1560THI&606T
2 (HAUMEHGHV CUMTN QMY QSTLIUTET F&HEHHEHHEG S s TeoLISNGE
Qumluilwe 9nley Quflgib LweT LR & eTmSl.

S6rGLILI®

1. Qomdludluwiey eredrmmey eredTeor? QOMLSlUNuIedl 6T GHTEHSHLD 6T6oT6oT?

2. Qumflemw LQLILUSMHGSWD QuThlenwll UMM LY LILSHGSLD 2 6T6m CeumiLim@)
6T60T60T ?

3. u@Blemevamy QmBlulweder LNifley&seT wmemneu?

4. 9ol Quomblullweder &g liLemL g Q& TeTem g 6T60T60T ?

5. augeummmi QLOMAUNUIED eTETMITEL 6T6TEOT?

1.6. UMTLS QG MTGLIL|6MIT

Qumbluilwe gpuiailer CrHMHHWD GMI&HCHETEBIN LM nlbSIQ & meoor GLITLD.
QUM eTedTmMeL 6T6dT60T, QOMLAIUIEY 6T6OTMITEV 6TEOTEOT 6T6OTLISZ GMISSE ellifleumeor
earessms SNBSI0&HToTCLTD. Qumplullwedler  Yifleyser  eredreor
TS S Qe Q&meorGLMD. Guawd Qumwlulweder wLweTUm(H 86T
LMWL MBS Q& meoorGLITLD.

1.7. B6mVEFQEF MM 6T

1. @6v&&euorid (grammar) 2. epedlwienfliev (phonology) 3. 2 (BLIeoflwiev (morphology) 4.
STV (graphology) 5. Q&Fmevedluley (lexicolog) 6. @&mLfluuey (syntax) 7.
Ly mlemevwleminliL] (hierarchical structure) 8. QUTHevOTEMLOUIWLIGV (semantics)

1.8. QaMLIhH Sl LULK&S5M SN BIreLser

SHEOUTMTSHI6T, &). WMHmID el Qegwim. 1997. Qumbluiwey. Gurer LS LGN
G\ & 60T6D) 60T .

G5 T 600T LT ITLOGOT, QLITEIT. QUM Qomgludlwie. L@ UMLE6) Q& 60T6m60T.

LTS euer. . 1984, @&smeu  Qumpdluiwe Mlpsd. evsal FESHTHS
BTOUSILE &HLO8LD. O\ F 60T6060T.

WSS FFeoTINSGID. 1989. @&sme Gmbluiwey wwglemy ullefladlil 2 mejev
LDSIEDT. eLNGOTMITLD LIGILIL.
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SeTSH LILIR

allemIL&6iT

1. QumPleow onfeflwey  Sgliuemuiley  gpileug  QumPlulwem@L.
Qurmblenwll CuU&FaEME erarMleveuminey  QUMPluleT emwlienul] UM
e60lWienflwey, 2 Bueofluley, QS TLIflulev, QUIMHevoTemLOUIILIGY 6T6dTM LOL L MBI 6rflev
RMHBTV QLU WD euFeummm Gl ulan 2 0&LIQLTSI6nI0
S lemLullewid opuleug Qumbweum@n. Qumbuilule) eTeTLSeT GBMEHE&LID
QumSluilesr oemLlienl pulaug L (HILDGTET 6TedTm Bleneuuiey mleoTmiedlLmnev
SH3laD, SIHHD, @eusHWd, 2 eatalwey, &Fepgalluley, Lomefledlwie,
SHeoollselluev, &evofleofladlley eteorm LM Sienmu]LeT QSTLILUMBSS 2 Uleugin
Qumblullweder LiweTUm_ (B <1 LiLienL_uleumer GBT&H&DMEGLD.

2. QumPlenw CUsaIEMEGL Gealevorly LIQLILSMG Qumblenw SilesnE
Geuevorly LIQLILISMHGD Caumiim( @meEHearma. LHNbswsismer Qomluiluiey
eTeoTLILI(HILD.

3. UGBl 9glitmiuiley QumPluiiuensy  spedlwenfliiey, 2 pLIeofluley,
Qs mLFlwev, QuTpevoTenouilwiev eteorll LNifl&seumLn.

4, gemwoliy  owmdlulwev  (structural  linguistics)  QUOMNIUIEV &S 6m6T
@reor(heuemsullevmedr 2 Me &M QSTLIUUGSSH pUle] QFUISTMmSI.
WsmaIgl, QMAUINGSET 6TeNM @6TM QGTLIHS QSTLIHS eUIH6USHT6
QuUMUUBWD 2 mel. @866 QFTLI (LM 2 M6 V6V 2 MILILINLNGE| 2 M6
(syntagmatic relation) eredrqy @GMILLILLILGW. WMHOMITETM, @ 2 mILIL|&ELI
LS euMs CH @LGFH6V aUHD 3VG&HEHEHEHEIHMLCU 2 6TeT 2 me). @3 B &S
wenm 2 .me| (paradigmatic relation) eteorliLI(HID. @eUeumm QLMY VG ST
QBMTLIBS eUbBSID 6Tenm @eTm LFH6eSH QFUISD @ eNlGHL0meT 2 Mme)|demnerT
QauaflliL(BM&SH SjuDHNET QIHMES MWLM 60H S MWLIGLITIDMBISTS
SONGHIHQHTATH OTM6T. 61HES QUMPALIVENSHUD GLMGFTET6T GHL_Hens
Blemev 2_MeUTaIlD QFHIGSS! BHlemev 2_MeUmaln BlJeoorui&&HeuITLD.

5. QMY &HTUSSTIN Q@QLSSTIN DMMID SHETenW LS. @0 &MV

SLLGF6TeT QuThlwenoll] SOSS STVSELLEHO WLmHmUMHMIEESLD.
RaIQUTH &SMsELL  Qumblwemliuewu]ld  sedlulefliey, 2 HLieflule,

QamLfluey, Qumesenuiluley LGLIUTIS QFUg UL @GL UTTSSmev
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QUMPWITeTgl 915607 CaumiLIL L. SjemlnllL] 0L L BI&Sefey GeumiLil g BLLengE
SITEOOTEVITD. @HFHMSW puile] eugeummm Quomdluiuwiev (historical linguistics)
Ule] eerLI®BW. THSHHHTLLTEH UPHSLOILL6r sedluwiefluisy, 2 (HLieoflwle,
QsMLfle WMmmID QUITIHeooTemLOUNUIEY LIGTTL| & T MIGH6T @)6emL&H8Me0 M mID
SHHEMTVES SUUPET @&6HM&BUIL LTl &HFmmniserflen  CeumiLil 1q(hesHeTms!
6T6OTM S UIH S FamiaUS aUTeLTHM QLOMAUIWLIE o uleImE&LD
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UMTLLUUGS) 2
e@6dludlwiev

@QesN® weT TPl oylelear GBTHSHIPL  GMISEHTEBL LM
LY SHTSH6T. QDML 6T6dTM6L 6T60T60T, GIOMLAUIG) 6TEOTMITEY 6T60T60T 6TETLISI GM& S5

alfleurmeor  flens&sms MBS IH6eT. QumPuilweder Nifleyser  eredreor
TS S Q&g Qasmeoreysear Qumdluiweder UweTUT®H&eT LM
AMbgE  Qameorieisear. @uUUIFlalley e@adlulwey GMlss alfleunss
Q5HEIQ & TETCUTLD.

L UL GBM&HSHLD

« epeOluflwied 6ot GBTEHSUNLD ellemdh &Nl

* speOluI LI Nwwiev

« Qumdlwimuiellsy eedluuledlesr LiweTUIM®H LML &8 [HE 560 6T

2.0. LUITL (LN 6ITSDI6MIT

2.1. @edlulwedler CBMe& LD elems & (LoD

2.2. epeuend spedlulwiev

2.3. a0l w6L

2.3.1. GUEFSHMILIL| 6T

2.3.2. QWO Wmed &6t

2.3.3. 2. WQpmed e

2.4. pedluflweumuleNedT LILIedTLIM(H)&6iT

2.5. UMTLSQSTGSLIL|60T

2.6. HZOVFQEFTMSHET

2.7. Q&TLIbHS ULE55MGS W HTeV& 6T

2.0. LML (P EOTSDI 6MIT

QUUGSH WL Qmdl gpuilellev eedlullweder LiBIemsHUD eedulluIey 6T60TLIS 60T
eargsEsmGUD  @adlwe (9evevd e@edlllmuitiwey) umrdlw  efifleumeor
feTgssmG U 6eflger Qumdlenuw QLUILRSSD Qi LweTU® &S0
@l Gaflar auemsLIMTHSGET WMHMID aIemNSHLILTLIQMETeT 626011 LG0T Ja MI&6iT
LU LG LIGUITLD.

2.1. @edluNlwiedl6tr GHME & (PLD 65l6TEH & (LPLD
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@) Qurmbleoow QuUUGSSD QFUWD eFallyen g liLenLulevmeor
GSOUTLT@&EW. eedlulluey eredTmmey  @edl&GemeTl UMM UIQLILSES  eTeoTm)
QUMM FoDEVITLD. Qumdlulwedev CUFQFTEIG6T L@
QLWL Q&OTmET 6TeTLISTeL 6pedlulliey eTedTemSLI CUEFQEF TG 6T LM
LUIH6L 6L6VEI LIS S6V 6T6T alleMa&LD HTeVMid. &MSSILILFInmmm mS iflullev

&MY DILILIQUT eNem6TuUllel 6TeooTemIlD S86U6VTETS!  [HILDLI &I 8585 6rfl 60T
o2 gallWml QUWESLILGWL U MILILSGETT  @e)&HemT&HEs  GmIWTESsI0
QEWWUUL®, sTHM 20 _s55H T UPOWTHEF QFaTm QUMILIT &HTSI8 66T

LBS eUTH  CPEMETWTE GMWs Hme FuwwWlUL@G &HE6u6V
Ll aQ&meTeT LB SR eTmS! 6TeoTm! (L6dTeoTH LIMTSESHITID. @)&60T 19 L1LienL_ulev

eedlWilwemev eLNETMI elem & &6TTEH L LNf&&HeumiD.

2.2. eLpeuem & ep6dludlwien

@l &Gemer 9 6T LML, &TMMleL LITaH6, HMTHTEL 2 60TigHe0 g LILemLulev
eLNEOTMMSH LI LIG&HE6VITLD:

» 60ILIL9lwiev (Articulatory phonetics)

» pedluflwgsellulev (Acoustic phonetics)

‘spedlueorFelluley (Auditory phonetics)

69119 web (articulatory phonetics)

Articulatory phonetics eT60Tm YBIBNVE QEFTLNIGEG @)60600TUITEOT Q& T6V
60w 9@&LD. 6dLIL] + @uiey = eedllINwey; CLFQEFTEO&H6T el IS L
Lumn) LSS UQLL. @ensll CUFQFTeILI e6TmIlD Famiald. eedlliluicy
@60 &H6T erelalmm 2 FFflEsLILGSRTNET qaTLeNsS SWTTURMS. @) 5606V
@semer 2 FofluQuUmeiulwiey eTeTmTaD  QUTIBHSID. sedserfleor LML
eMsas  alasGasmen @&  elllmiiwey eermid  mlwliu@Ib.
@) 6UeUT U (LNenMm GuFFsMILIL & 56rfleor SlemnLllemLiu|Ld Qs mblemeuu]d
ASTINTEHEE &Tr(h 2 LMhdammluy ChTeaee  eedseflear  LmLienu
ST TULD.

@6LILNNWGCH HMTVHHTL BB eNUIMUIO] (e 6TETLIT. G6TSLINME 6T6V6VIT
QumblsefleveTer WFLlevgaemrmigGeflaln eedlsear @e6lalmiie] Wenmulleusmeor
ArrTwliu@&ermer. @bHW QumPlEsefley WsL Lewpw QmPl&HeTTss
SMHSLILOR TN FeVRBSESH D SlEan @edliwe wemmuilsy eed&e6T
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ArTwlLG&eTmer. @eTtenmul  @SULNWe auemFFRHSG WSTTNMS|LD
QLML TSN Senbss Umenofleofluler eedllillwey alergsGln 6rerLI.
L0 17 L916V &5 85 600T 61 &5 67l 6V TS 565 G LD 660 & EH 5 G LD @emLGuwuLd
6T S G188 611607 6T600T600T1 856008 85 (& LD 62601 5611 60T 6T600T600T 186088 @ LD @) 607G LD
Bleval aUHS LOWIESBlem6v @ 6UelTle] (LNemMUITey Q&6 HEHS.

D61 HsIemL L eUTWenmMUIey 2 6T6em L6V, BITEHE, 3|6voreoorld GLImedTm LisuGeumi
@Lmseflev @bhE LevCaum CUFQEFTIH6T LNmaE&eTmenr. @ 669 Lm0
@LMBISMETUD alend:E&meT D allemss g rmud sedluilwey LNifley spedliilwiev
eTeorlILI(pID. e Qomdludledr eIl LD, 6l wemm S weaimenmil LM
aflemgGeu g edllILNwe6y 96veva CLEQFTESIUNWE6L eTeTlILI(HID. CLIFQ & Ted & 6m6rT
o WNarmedaser (vowels), QUUIQUWTEI&G6T (consonants) ereor I lLT. SOl
LrUlesserTd SIWHES <, b, @, F Gumearm 12 2 WINQTWESSISHEH6T
@oUUsTUML 18 QLUOWWSSIHSHET @OLUUSTUWM Jamid. 6e0&HemerT
(WHVTUSHTH SeummleT eedlliL] wemm Qg Litemlulley 2 uIQTTeSl&HeT MM
QUIQWITES &6 6TedTLl LIG & 86VITLD.

eadlullwssallwev (acoustic phonetics)

Acoustic phonetics 6TEOT LIS MG (3) 6 600T LLIT60T SO F Q&FMeL
@allwussallilc) 9 GL. @+ uIsGEHIND+ @uev = eeilulluseHalwen; spedsserfler
QWESESMSL UMM UGSEGLD Ulgll. eelseflar eelulwss el
ATTURMG. @Qenss5 Sl asEamer GCHLGWL @ueemlis Q& meor(Ld
aJleT&S56UIMD. BT HOTMITLLD L6y eed&Heamerd CHLHCMTD. @eummieT F
@edlemw MO eedluledmhg Caummeds BTL CHL(hemiausmHE& (&SI
SITTEOTIOMNS MG 31567 @eluWlGEs emLILMGLD. eedserfler LisuGam
RUNWESs Ll STTul eVEUSCTTRITTL 6redrm SHmalenul sedlulluiey
M EBTEHET nEBUTEBaUT. CLIFQTFTEOH6r60T LI6toTL| [FeVET&HemeT 6e0lW MTmuIsFs
&H(madlserfleor epeuld FHevorMleuBs epedlullggalwed 6T Q& WeVMTELD.
eedlevorFellwev (auditory phonetics)

Auditory phonetics eTedTLISM @& @)60600TWITe0T SLALDE QFMEL 62601U6v0TTed U6y
GTEOTLISTGLD. @6edl+2 _cootay+@uiev + eedlujeoorTallulecy; 6edl&HemeT 2 606U
o eorjauensdll UIGSHGD UQLL. @emss GCoHLQUMIWE 6r6rmild  Snmiel].

e@edlujeoorgalllicy eTedTLIZ @@ 60 QFallwme 2 eorgluU@ID  &HeoTemnnemUl
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Aaflgsed G, eOwmrmuFsuley epneaTmmag ile] (WemWITsH
eTevoteooTLILI(6ug  @edlweoorfallWeum@GLd.  @euaumile @wemmuiley  eedlsar
amenm  eelwumgmsRwmener GCHL @G  Blemvevemwud M HSI6ooTHLD
QI &HEMWILLD SLSTTLINMSGS Q& MeooT(h LT TWLILIh&ermeor. eedlwmymuilgauilev
e601 1L w6 QUTCama LI L SlemellMH & 62601 60T Tel LLI 6V
aFCaumasLILILal6uemev. QLIBLOLIMTEV 60T Qum LT MUEF serflev
@l wemeuBWm  e@adulwssallweameuGWIm  SIQLILLWTEHES  Q&Te0oTL
@elWmImUFRNenWCW LUMI&ES (DIQH M.
2.3. @691 N weL gyl

Wereory Famlwulg CuEFQEFmed&Gefler LNmiiy umn puleug eedlilluley
QUamT@&GL. @&Hev eelymiliLgser Umdlujbd jemed  eTeueumm  GeumiLil L
RGBT 2 (HaUMHGHOTMeT  6leoTLIG UMM Seumemm  edllLLD
S litemLullavid eedlliwenm ol ulauid erelaumm Caumi(BESH6e0TD
etebTLIgl UMM @miEg allertéasliu@b. GMliumsg SWlp  eedlsserler
Woltlwey  umn @mig olflaimsll  GuUEslUGWL.  eedllilluey  oyule)
eallussallle oulas&eld 2 ampuledmhgs CUFFTUIAGGL CUFRBHI
2 emywmilellM@&LD QLU WITU QemLnwLD.
2.3.1. el mILiLSeiT
BleTUiTeL WSV 2. FH&GET uempy 2 6Tem 2 MILIL|&6TleT @ UISHEMBISCT
GUFQFTIsGemeTL mLILNG&H eTmen. el miliL|&He6T eTeTenild QU Blemyuirev
WHL 2.5H&HET UMTW6ETET 2 MILIL&GM6ETUW D  Ieumenm QuUSHEGD
SOFHMATW LD GMIGEHROTME. @6ueaL M LUGHenwll CUEFsHLILTenG (speech tract)
6T6OTMI DML, 660U MILIL|SHEMET 6T6V6VITLD BLpaIHLD CLIGFSLILIMenGUlledT LIL LD
STL(LD:

UL 4 U 2 mILIL]
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61 60T60T 60T 600T LD .
P& G0 M

GILD6V6VEBOT 60T LD
PGS S Slemer

(NIHG & TEvoTem LI 6w D 2 gH\&6T
BI&E
LI6L

QUTWEnMm

STemL

L —— BlenguSyey

— 2 grelgmerin

CU&FSH 2 MILILG6T LlstTeu(BeueTalMenm 2 6TemL&@&W0: 1. @& (2-.5@®) (lips), 2. Liev
(teetch), 3. mievflulevorevorid (alveolar ridge/alveolum), 4. @emLievorevorid (dome), 5.
SHemL_WeooTevoTld (velum), 6. 2 6TBM&@ (uvula), 7. mieflbm (tip of the tongue), 8.
@ 6L IBIT (blade of the tongue), 9. &emL BT (dorsum), 10. QBT (root of the tongue), 11.
enGEemm (nasal cavity), 12. epssemm eumuiley (pharnx), 13. (N6STGSTEvOTE0IL
(epiglottis), 14.&mMMIGGLO6V eplg  (epiglottis), 15. @GTeveuemeT LOL6V&6T (vocal
chords), 16. &mmMI& GLpev (velic), 17. @I6vL euemer (larynx/adams apple).

en&ESHemM: almuledBHa CLaCHTEHERF QFaTm SC @MMBIG eLNGHH6 (DIGU|LD
2 LOHLUGH MW  ep&SHemm  6fereumd. HBempufTedledpbasl  eu@dld  epgFst
GMmA s meoremLulletr CLMUIGHUIBHS! CLNEHSHMEGE QF6v60 (@H aumuiey
2 cor(h). @SEMET ePHHMM  UTUIleL  eTeTeLMD. @ hepdHemnm  eumuliley
OLBHMEGID CUTEl Heaguigededmhg eI en&sH aumil  eudluwms
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QaueflCLMIB M. @& BMHHHEHEGLD CLMS NS LNE&EnMU|DIETCT Q& 6aTm
BTHSSTIHG6T eULlWMTS QeueflGuUMmS M.

BT QmEuiley smeooT LGS 6T Liev eedldemer 2 FFfllILSME LWeTU®ILD 1F
o mitiL BIT. CUFsGHFMILIL &6 I 6toTeotTSHemES GHMHS eUemMETWE D, GMISH6a|W0
Q&g BT euemeT eTeoTLILI(BD. GFeveuemer 0L 6V&6 6T HTCUTH 260TT6V
@UTamsuley eaeaiallss SELUILWL 2 JFad @earmls Csmearmialds 2 ulliser
eTeoTILI(Q)ILD. [BTEUTeOTS! HI6ofIBIT, @6MLIBIT, SemLIBIT, ST 6T60T [HITEOTS ML
LU&&&SLILBILD.

@&sW: GCUFasHGL UwWaTL®Rerm 2 milil&efled @&  (WNHSUILDT6T
2 MILIUMTEHS HHSLULUQHMSI. Quomsluilev o aiTer 62601 & 61T 60T
2 WArmedlsemeruld QUUIAWTEI&GemeTU|D 2 FFfle@GW0 CUTE @&Ll6T LIMIG
WERHWINTOTHTH 2 6T6mgl. CUFFHFMILILGEM 6 @S enFujld 2 mILILTGLD.
@6 GBS, BLOSLD 6Tt @ T6ooTL TS aUenGLILIMS ST, Flev 66edl&HemerT
o Feflliudey SBPWswd, He @dsamear o FFfllude GuPlspld
QweL(Beausmey  @6d eauemssefler ogliLemLuley @6l Geummienin
(WERUWIDTETSH 6TeoTeLTLD. BPSLD CUIMeL GLEISLD 6THS eeedlemwiu]d eedlLILIH 6L
seofluness Qoewmud@eaHeemen. suilarmeilseamerll QUTMISSImTUI6
@ &LW&erfler LUBIE Wsah (ne&RWWnmears. Fev 2 ularmedser 2 &flésliLmm
GUMEl @&Ww&HeT Galbaih CGam Fev 2 UIATTO&HeT 2 FaflaasliLu@mn GUTS
aNfBsID Q&FwmLI B S 6T eoT.

LI6V: LIV 62(H BlemevQuimed I Nuwm@Ld. LevQevmedl&serflest mUlL LD L6Veum&LD.
S| 6O0TEUOTLD: | 600TEOOTLOMEOTS! 516011 UL 600T600TLD,  (©)60)L_LLIGDOTE0OTLD,  &560)L_LLI6D0T600T LD
6T60T UGS LGN, @emel 66dlL1LN6T GUIME @UIMISTLO6 Blen6eVUITsH @) HLILIGT6V
@ &l BlemevQuwimedLIL (passive articulator) eTeorLILI(RILD.

2 6THMT: 2 6THT  UTWMeHWWD  ep&Hsommeamwun Nflss 2 Seb.
amQuwmedlaerfler 2 FaFflliLNeT GUTE @& en&EHmM aUmULilensy LGS &THMmI
NSGHMMEGHF QFIMS &L QFWIWLD. en&a & medsefler 2 Faifllifer UM
@& enEsamer almwlemend HMbBS HTHM eNSESHOM UWPUTHEF QF6almS
S QGGG LD.

GTLEUEMET LOLEVSEET: GQHMe0Te0L. GHHSHCSHIINLHETT) 60T GLILLIQUITEGLD.
@QUAULIQUIEL RLIGEHQSHTTI(BHEGD @ Teor(h QLS  &616) 8 6TTEVT6oT
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CUEFMILIML GST6VEUMET LOLEVSHET 6T60TLIT. GT6VEUMET LOL VST 60 LIL]
Blemevuilev @ H&GLLEUME LNM&EGLD 6edleml GTevelemer emLLIQLITed eTedTLI.
GTeveuemer  LLV&EET &M flbHmEmsullsy  QeusflGuMID  eNF&
G Falleorn) QeuellGWMID. @eueaumed s Getml @ UHEHGLD. @eUealmm
o FfleaslUB @els6eT Gredlevm 6edl&:eT 6reTlILI(hID. GGTeVEUEM6T DL 6VE6T
evoremOLILIL(H @ @h&Hm&HUINe QeueflGUMmIlD STMHM  AH Tem6UL 16 LIMIGSHTeV
UCUMEl 2 F5flaalUu@ @) easuLeall(Bes&Gn. S STeeumed
eTeoTLILI(HILD.
CNEFCEFMLL @UESID
NES dTUSMG MGG BHeoJuiTas@Gh @emLUl L &Smmmi ererll
QUITBETUMID. eNFFE STHMTETSH eNHSGSG WmHmID eumil eudlung allenpbal
BleoOTWIasEG&Gs QF6aTm aIHSHemnev NFCHFTLLLID 6TeTeumd. Henguigey (L& e
GTeveuemeTU6TeT 2 MILIL|&Gefledl @QUIGHSMS eNFCHFTLL @WEsI0 (air-stram
process) &TevalemeTWilel BlEpalensd edlLILLenng @uidsan (phonation process)
GTevalmeT (NG 2 FhelemT Blspealensd @il @uisasin (articulatry process)
eTeOTMID  en&HemmUiley BlSGLhaIems aUMUleNGEG @uids (oral-nasla proeess)
GTEOTMID S HELILOHOTMSE. @OLIL&G6T eNFCHFTLL @UEHEHSmMSE mml
Livalls 626018606 6T(LDLIL| 60T S 6T6OTEVITLD.
2.3.2. 2. W9Qpmed

2 WIApmedl  etedTmMeL  eTedTeoT  eTeoTmy  BmGeT  Frflwuns  elleTsss
Sflwmall Lmswid 2 uQrwss Lumn Tl auGliysefley LSS mLUILTTSHeT.
NFGEHESETHMTTE aumwemnmuiley erauallss SmIEG SHeoLwblery Hmeus!,
@QWMBIEG @OLILMEIGERHGND @QWBIST  @eLILTOISHERHG0D @6l CGul
soLWlearMF QFuabnCUTs 2 ularmeildseT LIma&Hermer. QUG WITed &6l
Wmssld CUNEl WWsHSmMLEWT Fmigere SamLCWT BIFFUWID @UHEHEGLD.
2 WIADmell&HeT  epedTm (NS eTemloWmeor  UflnmesormigGem g LLemLuilev
Q&L SSLILIG S 6T 6oT:

Ml HBEHBESGSD el (Coey, CuedemL, SWlenL, B jevevgl

HDHS LGHHDHS, LGS epigul, epigu)

- preller 2 Wibhs LG uler @ UL (wedr, B, Leor)

- @shsafler @amLy (Ge, allf])
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Gmaevor Liflinmevormigsefledr 9iqLiLienlulev SAlh 2 ullFseneT LileoTelHLomm
UM SIS SH6VITLD:

@ [i] - Gev wetr @b llifl GHmIUIQTTed

i [i:] - Goev Wretr @&Lp allifl QB HUNQTmed

e [e] - GedlemL wetr @ &L alifl GHoulQrmed

g le:] - GedlemL wper @ el ABL QUG Tmed

9 [a] - G BO @&k il GHmuiarmed

3, [a:] - B1d @ @5 ifl apLGuiQrmed

& [o] - GedlemL e @5 Gall GHaulQrmed

e [0:] - GellemL LNetT @& Gl QBLHUWIATTed

2 [u] - Gev LNetr @& Gall GHouIQFTed

oar [u:] - GLO6L L6t @&LD Gall QL HUIQrmed
SN LGS 2 UNQTTed&EHLD @) T6evor(h FF(HUNTEHEHLD 2_6T6T6oT.
F@UiT (diphthong): e 2. Uil eaduller 2 &&flIGUTH QSTLBIS HOMTH
o Warmeduflesr 2 gafluGUT®H WigealemL b 2 ulaymeSluller eedlliCGU Fauilly
(dipthongs) eTeoTLILIO&HMSI. @ &M QBHLHOUWITTS e0&&ELILGGMSI. @ revor()
o Wapgmedsefleor smwainh @BABLALTOIUND &meoorliLi(hD. SO &3, e
AR W @ revor(HLD @ eueuTml 26e0lG&LILIMGWD FHUNTSETTEGLD. 61.51T.

3 + @ = 9 [ai]

9| + 2_ = 66l [au]
Sleogwuiy (semi vowels): @& 2 wWIQrmed GumeTmy 2 FFflHaLILUL LTI
QUAWmed  GuImeTM) @ILNLID 2 mLWsTs:  Jemlould.  ererGel
QUUWIAQWTESUNeT HeTemnCW AH &I QUMHMIBLILSTEHES &HHSLILIHLWD. Gsld
2 WIarmedl CumeTm @& SemFWTs (syllable) LW, SiSeoTmev U, 6l
@reooT(Hb SLH6L 6T 2 WINTEHTTEHS &[HS LM G TMmET. 3606l (MG @),
o ereoTm 2 UNFSH6rfler HeoTemneniwll] QMM 6Xl6rT i &S 60T M 60T.
&T@eumedl (voiced sound): GTQeLMEY  6T6OTLISI GT6VEUEMET DL 605660l 60T
SHTeLer eTpIULILLD 69 6reTll QUT@BETLMRWD. QBLHUITSH6T: elGQaITH
@6edWD 961QaTeN&EGCsH 2 fll &mev eTCaum(h 2 F5fGaLILGRMS. @) 55T
3j6Te)] DTSHenT eTarTlIL(RLD. Flev edlGHemneT 2 FFfle@G LD &Tev 3j6T6] GMIGH U LD,
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Flov eEameT 2 FFflEGLID &MV 6me| HeooT(h @UHSHGWD. 0H DTHHENT 856V
Sjerallev LIm&E@GILD eedlgsemneT &milev (short vowel) eteormuld, @ Fevor(h LOMTE S 60T
&MTev  eralle  LImEGD  @dsamer Qplgey  (long vowel)  eTedoTmild
a&LLMSSTD. eflemmpuLuilgser (tense  vowels): GuUE&HMILIL|&6rfl60T
saovFWiley  gFenmer  allemmlienl  gmml  ewUULUBGWL 2 uITHEnHGS
aflempliyuigser ety QuUwr. 2uwlQpmedsefly &mIgey, QB
LUMGUMgeeuns Qumbsefley @emeu allemmliyuiliserns 2 FFl&a0UGM 0
@UICLEnLIS STeooTeLMD. T(HHGHTLLTE @bFH Qumduiey [e, o, al &l
6l &6 ellemmUiuilrseTT@w. S QTPulésy QBELGWITEem6T ellemmLILIMTES
o Fflegld @uweu] 2 6or(. LNarehs Qumpluillsy @euaiens 2 uwiliser W&as
FMSITIT600T 0TS S & Tevor LiLI(H G m 60T

mreuemer 2 udlgsser (Retroflex vowels): 2 ul@QpmeSasefleor LmLiLMESSH 60
@6MLBT @6mLUIeoTeoTHmMS GCHTHES  6erpld  GUMsl (WeTeulF&HEHLD,
@emLBTMHGD HLBTelMm@&GD @6 Cul 2 6Tem 3j6voretorLILIGHenwl CBHime: S
W Gumsl BheyWIFsEBD LKmsEHeTmer. BT @ealeumTm QFWMUGLD GUTS
mleofl BT GMUEL alflemsFenwl CHTHRACUWT VLGl JeTLIVemey CHTHS
QUMETHCHT VLS @ EMLIEITETEHMNS BHEHSH ImaThHCHT @ IHEHGSLD.
@e6ue|uiiseT BralemneT 2 uNIs6T eTeorliLI(BILD.

2.3.3. QAW Imed s&eir

NFHFSEHTHM el mILILTe FShHEH BosSSLLGeuSTCVT Caumiaiamsuiley
LrHmLLGeusCeIT QLUIQWITeS &6t LY m 85 60T M 60T. G MeUS
BT uTTedledBBg QeueflGWMID eNFSH aUmWeMUIel emLLLGCIT Ij6Vevsl
Fnw @O &R 6T aEULTSEF QF6VEIT 36VeVGI HTeN6T @IHLOBHIEG UPUIMSE
QFVCAIT VLG  SEDLWEITEOTD  eNGEMm  aumuilemevd HmEs
enSGHmMUIlL elWsHD QUMM HTH SHeumymiser audluns GeleflGwmGeur
QFllmasuley QuUQWmlser LmsHearmer. el gmsud (QuinkiGld
@ILILUMTeID @QUBIST OllUTIln QML Q&maTEebillLd)  eedlliL
(PeOmeMWUWD QLML WLTSHES Q&Ter(h QUIQUWT&Hmers Q& efleauns
aflemgseumd. @LUUIILGME QLU WTEHES Q&meor(h QLUIQUITeS&HemerTL]

LY edTeuBLOMM) LIG886VITLD.

@5 6dlsaT (Labial Sounds) - L1, 1b [p, m]
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LIu@eumedl&eiT (Dental Sounds) - &, b [t, n]

3jevor LI @ eumedl set (Alveolar sounds) — M, 7, € [r, 1, n]

@) 6emL_Lieoorevor 6p60l&6iT (Palatal Sounds) — &, @5, Wl [c, n, vl

&H60)L_ULlvorevor 6p6e0l&s6T (Velar Sounds) - &, i [k, n]

BT 669 (Refroflex Sounds) - L, evor, 6T, Lp [t, n, |, 1]
660U Wpemm 31 LIl U6V eedlgGemer Qeulg LIQuImed, 2 gQ&med, LnmmIa & med),
AELT, en&Easmed, aUMmGLTE) 66Tl LGSHHMD. @) 6ueeumedserleor
GaumiLil L eellILmisemeruld 6dLIL] (emmaem6Tld MHSIC & MeTCaulTLD.
e IQuUmed: @eumemm QeulglIQUTed  6TeTMID  Famiauld. eumuwenmulledr
RfILEH  eEF&HSESETHM  (DWeIgID ol QFuwliul(® Hearerm
QauglICUT® QeueflGwmletmey AUFHESG SemLLIQUTeS  eredrmy  QuUWI.
@ 6UQeumedlLILN 6T CLIMSI 560 UI6T0T600TLD CLN&HSemMUIEDIET eLNEFS GF6V6VMTS UMM
IOMLEROTMSE. GHJVeUeMET DLEVSHET IFTCUT HTTNCT @ HEHEEVITLD.
&AL au6vedleT QIDUIGHET ML LIQUTE&HETT@GLWD. 61.5M. &, &, L, &, U [k, ¢, t, t,
pl.
eN&EQSHEMES: L LIQUTe) GUMLGa I MIDHI D 600TEI0TEHHML.  HMIHIS
&SN PG NEFSHESETHM el QFan GUTE  ep&HQ&med
GHMeOTMID. QUHLDLMAID ePHGSHTEN 2 600TLMGWECLTS (&GT6V6UM6T LOL6V&6IT
B THReTmert. HLOPL QLD6LESET QLOUIGET ELNHGHTENGETTEGLD: M, 65, 6v0T, [H, LD
,6r [0, n,n, n, m,n].
2 JA&FMed): aumwemmuiey eNF&sH&HSTHM QUMBLCLMS (WWISID HHEHTLINTE
&S QealaflGUMILD LIMengGemnwl eedLILIMeTT GmIGH HE5 @H &R 6r audlGul
QFSHITL 2 JTilesEHeTemnln (HFi2 alilg@) gmubm. U 2 griles
SerennCWTH LImsEG @adsGer 2 rasmeiser eerliL@ & earmer. &Lolulev
Fo&Uh [c] umeorly BML(GS sSWewssally m wwmeall Lkiseflev [s] ererm
2 JRAFMIWMsECar 2 F5fl&sLIUGRDmS. 2.76FmMed 2 arLmGl Gums
GTLRIMET LG AHTHSID HTTONIN  @HSHSHTD.  LICUMS
9|600T6E00TEHS6M L emL_ LI oUW (B, f, s, y, h)
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LGBRIASTEI): cLNFSHEHETHM UTWmMUIL R @)L &S LSS HTHS 60T @)
@GRISHD QeusflGumib GUTE KIMEGLD 6269 WMBIASTE arearliILGSR M. 6V,
6T, Lp (I, I, 1) eLpedTmild LD(H MBI & medl & 6T mELD.

UMBALMeS): BTEHer Heofl GG 6IWRHH 2 6TCHTEHESH euemenha  Lileor
Gausnmss: HC aBLCUNTE 6T He) CLMHeUSTE &M 6eoGW
QAUMOLTY. WELTd): epF&HFESHETHM QeueflGumin GUTE @&LL&GCETT  Hieofl
BMHECHT 2 6MTHMHEHET Gauslnms AHTHEH WOWUG AoOnHm  eIGW
QLTS ereor L& TSI @eTm &Ll Wmall L Wn&E&emme LBCW Sulp
apsEHey m [r] ereorm QLMY o FFflasiul( aumSBmal.  Lleralsb

| Leauemeor GaumiLl L QUIQuImedserfler auemsag:emernd &Ll (hLD:

3|L_LeUemevor 2

rilsn| uedsy Lev Bleoflwevor| Biesflw| BTeuend @evl | HeoL | wedr ST6L 6Uem
6ooTLD/ oot 60T L 9|600T600] 2|600T6001 G &5 T6VOTED)
S600TLI6V @Gﬁ”—lﬂ D 1D
)
8 |6a ©|6a ® Q o 96 ©a 6 | ©
ca g |©2 € A © 689 &
AP&HG&HTY LD 5} 60T 6007 (@) 1]
m n n rl ﬁ r]
el | U & m (. F 8|6

Qumed |p b

—
Q.
O
=~

o

2 gQ&me 6uf e 6 61q am
f v s z h
LOHMHIQ 5| 6L 6T )
60l |
EATIE )
919G WLITE J
]
QUBGILIT6|
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GMm&eooT. I Lealemeoorufley 2 s edlulwey SHP&HSESTHler &MIUT(H & EHLI0D
(International ~ Phonetic  Association  Alphabets) &Fm&&HWIDmeT @)L Bi&e6rley
SUILAWLTHES MU sEbn STLLLH6TeTT. & &IV, &8 = Gredleu sed
2.4. e@eSluNlwieu el 6dr LI eoTLIm(h) & 61T

eedlullwey L Liemull QUTmISSeuamnTule 2 Ledlwgselluleder o588 856m 8 U0
aF WG UL elllINwedev LMFsEsTD. QMY &MLINSHD HMHmeSailn
FupsTwalwedain sinflalwedsid eedlulwey QUL LBIS6TILL QFUIS6TmS.
LHHW Qurblsener wellBesEn Qumtlulwerisesn UHw Qumblenuls
&SHINEHREMm WFAuFseEsd UHW umPlemulds SMHEGLWD  LDMeoTal&EhLIn
AMbs Qumblenw HaTmTs 2 5&5fl6s al@mbuSarn Qumpdl CUSLTHEHL
@l  gflejmLWwealrmil @uEEHv  Geusvor(hd. LUHw  Quomblenul
uwellmessld Qumblulwery  eedlulwedsy merE LWIHE UL WeFmUl
@\ (BIH S T6L S5 TEdT Gl L& w QuomSluiesr e6dlWeninlienLl
allemmISR &R & meTemaflaid. 62605EGD @eNUIGGID TWHHMHGLD G el ullevmeor
QUTBHSSHHIGHEMET UTHET [H6TE 2 600TIHSAUTTU @QHSHHV Geuevor(hD. &TH
QuMPWTR A WmesS & (H Quomdlullesr o Fofluemusg Ffluns
LD TEO0TEU 8 @h & &8 HMHMIG Q&HTHEHSL Lletal(hh LGS &erflsy CumEHu sinjlejln
LW m& Wb Ceuevor(pILd:

« GusmlL&efler emwlienull LUmmMwd Sjemed QFWmHURWL eN&H5emsLl
LMMIWLD QS TphHEH [HEHE Ceusor(HLD.

« galaumm CUFHFQWLMPGEIm MG aimenms HOHUIGEGD CHTHEHSCHTH
ATTUHE  elardsCammhld  aerUHev  Fflwmer  CHIFH  QuUOHMIHESES
Geuevor(h)LD.

Qumglains, &soHUllsHearm Qumyblulledr  selwendllemull  LUMMIS
QsMPHHHHEHCaITHL. 2CHTH QUMPflenws smuelfler STuICLmlulleT
eedlWennliemUl] LimmMlul oimleyld (&SI TETSI.

- QMY 2 FoflGl CGUTE WMeTall QFUIWLLD SHaIMISG6T 2 L 6TlquImss
GaL_ (6T HE QSTETEBLD (enMUIeL &MEIGHemeTLl L& [HES560 Galstor(hLD.
c OISR QTAluleeTeT el aIm(H @elamuwuld SHeflwns 2 F&5flHGn

A& WL CUEFFMILILHMETS H60T &L HLILITH &6 606U5SH)(HESHGI60T(HLD.
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* LDMEOOTEUF&H6T HUMTeH 2 F&fllLeTalMenms SMTellD LIMeUemeT Q&uiu]lh SHmeor
QUMM HEHE Geustor(hLD.

+ @al&HemeTd HMHLNGGLI CUTCHT 6V6VSI LOMETOTEUF&H6T GIFUIWLD LIemLp&6m6Ts
FmHSHIND CUTCHET Hlev GMIEGEG PEGEmears &WTEBn  SHmeor
QUMM (H 5 &HCauevor(H)LD. &5600f]6olufleor aupellM@G LI LedTeory spedlulluiey Sy Ul6] Geum
Ufliomeorsems  CHTHERE QFOTMIC&TE)(HEHROTMS. CUEFME 2 MTUITSH
(s allgallel) WLIMHMIGN, 2 empenwl GCUFHFMH WMTMHMIGHE)  6T6TM
QFWLLTR&EBEHEG lulussalwueds owphs Mle CHemel. GCLIEFHS
GODUTHI&EET  HHS (PWUSID  D(HSSITHEDHGD QUL 8 E1HE G0
eedlullwieL MM QW LpHS Nl W& G, TS LILIG 2

. @60 19116V 6T6OTMITEV 6TEOT6OT?

. @e0uNw s alULI6) eTETMITEY 6T6OTEDT?

. 62601 60T TEILLIGL 6TEBTMITEV 6TEOT60T?

.2 WQrmedl& @ QUIQWMeS&ELD 2 6Tem GeumiLim() 6TedT6or?

.2 WNQrmedl&emer ereleumm) eUen & LI &SI T86T?

. QUUWIQWTES & emer eTeleumml eUen&LILIH S SIeTT86T?

. FFEHUINIT 6TEdTMITEV 6T60T60T?

. QeuIg LIQLITEY 6T6dTMITEV 6TE0TE0T?

O o ~N O o & w N -

. 2_TQ&FMES) 6T6dTMIT6V 6T6OTEOT?

10. eLNEQ S0 6TEOTMITEV 6T60T60T?

11. 9L,QLMedl eTedTmITEL 6T60T60T?

12. ID[BHMBIG&TE0 6T6dTMITEV 6T60T6T ?

2.5. UMTLSQSMTGSGLIL|60T

QUUGSH WL Qmdl gulaley eedlullweder WHEHRWSHIaID LM @) 6U6aievEev
Q&MpHE Q&HMTCLITID.  epalend  edlulliey  pullessermer  eedlliwe,
eadllussallue wmHmid eedueorialluse GMlss MBS 6 &TeoorGLITLD.
GUFQ&F e Ul WIev Lmmlwl el ifleurmeor afleT&&LnMS 2 WQrmedsserflesr
QUMGHHEMETID 60ILIL (Wiemm&EemeTuD QUIQUIMESSHefleT 616085 856M6TW LD

@l  WwemmsemeTuwld MBS  Q&meoorGLMD. eedluflwey oy uielesr
LweTUm® 86T LM QS5flbS Q8 mesor GLITLD.
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2.6. BOVEQFTMSHET , 1. YemLL1Qumed (stop) , 2. siemdgwuily (semi-vowel) , 3.
QLTI (trill),

4. mr@uily (dipthongs), 5. 2 ul@rmedl (volwel), 6. 2 gQ&med (fricative), 7. epedlLILIWI6L
(articulatory phonetics), 8. e@edlulluig&aNlwiev (acoustic phonetics), 9. spedlujevorFallulev
(auditory phonetics), 10. IDMRIQ &M (lateral)

11. ep&Q&medl (nasal)

12. QuUWQWMmeS (consonant)

13. auB@Lmed (flap)

2.7. Q&TLIbHS U55ME& W HIeV& 6T

@umergmn, &. 1980. eadullwey. emersSHHHw  Qumbuilum  &HLp&sLD,
| 600TEOOTTLO 6DV H 5. H6OTDHLILIEH ellemLgeit

1. @edlNwey @edseT eTeuaumm o FFflEaHLILMGS6TMET TeTLIMS U UIBMS.
@euaumlauenm GCUFEHFMILILGS6TlT  emnlienUwld Q& WeEVLITLemL U0
QUL WTSHES Q&Teor(h 2 LMHammmluey CrmeHey sedlserfler LmLienu
QLUD. @@ 269 LIMmEGID @ LBIGETUID aUmEHEHmeTW D al6eTé:sH QL TmuLh
eedluflwiey Lifley spedlliLSlwiev eteoTILI(HILD.

2. e@llwussalluuy eelseflear @adlulluss Semllenl WITURMS. @F
@alemw MMM eedluledmhgs Caimmed BTD CHL(hemiausmHE& (&SI
STJETIOMSG JeMalgd IHT @aIWlWEs Aembliumgld. CUFQ&Ted s erfler
LIGOOTL] [HeVETHemeT WM ITUIFHE smelsefledr epeuld  SevorLMleuCs
60l uIlWw s sl wed 6l Q& WEULITLMGLD.

3. eedluyeooryadluicy 6TedTLIG 6(H 669 QFalWmey 2 eoorFLILIMWMD  &H60T60N6m
alleurflg &6 L GLD. @ 6ueUmule)] (Wpemmuiev 62601 & 6T leuMenm
ROWMITUFAWTaTeT CHLGL Blemevenu]ld SMIHSI6ooT[HLD 6160 & 60 UL LD
QLI LTSS Q&mevor(h Wl L1LI(H S edTméoT.

4, PFHFEEHTHMTONS aUmemuiey aalellss SHEG Sl uwwlearm Hmaugi,
@QWMBIEG OILILMEIGERHGIND @WBIST  @eLILTEaIHERHGI0D @6l Gul
gL WlermF QFeuanCUMsl 2 ularmedlser Lmes&ermerr. GLOUIQWTed 6T
& @& CUMs! (DWSHSSHmLCWT Fnil&6me] HemLGUIT BlFFWLD @ e G LD.

5. 2 WIQImeSl&eT enedTml (NS etTemLOWImeoT  LIFllnmeooTmIsGeT g LLemLudlev

AELLMRSSLUILUGRTmeT: Ul SnHHMHEHESGLD el (Gey, GeSlemnL,
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GflenL, BLb 9Ll BDHS,LGHHDHS, UGS enIgWl, eplgul), Hreler 2 WibHs
LGS uNer @@ULILLD (Wedr, @), Ler), @&whaseafler @ (Gal, eli)

6. L GmaUD (QUBIEGD ellILmsn @UBIST @edlILmeID Q&TLITL
Q& meTEpLAlLLD) 66011 (LEMEmWIULD I LILIDLWIMTHE Q& mevor(h)
QLUIAWMES&Hem6T auemsLILM S SH6VITLD.

7. @ 2wy eaduwler o FFflliCum® QSTLMSG Lwmemrm 2 uwlQrmedullesr
o FflLCUT® wlgeuemnLuwld 2 ulaymeSlufler iU F@mUIF (sTipheumig @) L)
et LB Mg  @aeaum®m QBLOWITTS d&sliu@SBIns. @ reoor(
o Warmelseflesr Fmwain @BABLALTOUN sSmeorliL(HW. SLD &, ep6T
AHW @reor(hHd @eueumm edl&sLILMGWM FHUWITSEETTGWD. .60, 3 + @ = 9
[ai], &) + 2 — epe [au]

8. aumwenmuieT @FILEH6 eNFHFESHTHM (NWaISSID Sl QL
FleQrearm QeulglICUMTEH GeueflGwmleTmel 9em6eUsH6eT GeUlLIQLITES&6T 6TedTm)
SMPSHSLILIBIWD. SLICLMSI |60oTe0THHML emL_LiL] ML, &)6U66ITed &6
LUIQUmed&6T  eredrmild e sliumm.  SWlPley  alcvedleor  eedlsmerT
Qaulg LIQUTeISH6mm@LD. 61.85T. &, &, L, &, U [k, ¢, t, t, pl.

9. aumwemmuiel eNEFHFESHTHM IMBLCUTEH (LWL SH&HETIOND PGS
QaueflGumId UMemMGemU ellILmeTmey GmIGSH AHS QOSSR alhGul
QENGTTTL 2 Jmilesserentn  (friction) gmu@b. @UUY 2. Jmules
SeremCWT(h NmeGh @elsCem 2 geaFmedser eearliL@&ermer. &Lildley
Fo [c] umeory BMLGS SWewssally m wmall Liiseflev [s] ereorm
2 JQFMIWMsECal 2 F5flGHELILGTME. 2.705me0 2 earLmGl CuMs
GTeLREMET  ILVSGET AHTHSID HJTOSIN  @HSHEHTD.  LICUMS
| 600T600T &> 85 60) L lemL_LIL|LD gmuUILD (B, f, s, Y, h)
10. 916emLL1QLITe0 GLITeLE6I {6MLDHGI | 600T600TEH &ML HMIHSI eLN&860M 6ULEI G
NFHFSESHTHM QeaueflG QFaD CUMS eN&HQSTES CHMermid. GLIIHLOLIMTEYLD
eNGOSHTE 2 T MGWECLTS GIevalemeT LWLV&6T IHTHermer. SLoldlev
QL6LEY 6T 62601 & 6T ELNEQ S ITEIN B ETTGLD. 67.81T. T, b, 600T, b, LD , 6T [, N, n, n, m, nl.
11. epF&FSHHTHM QeuelGuMID CUME @SHLWL&HG6TT Hieoll HTHEHT 2 aThTe:CasT
Causlnms: SHIHS WODUNG AHLEM 60CW G Ted eeT LGSR 6TMS.
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@erm &L ImeUl L 10&&6emmev L BHIC Sl aupsd:&ev m [r] eredrm QL medl
o2 F5flGaLULULN aIBRMSI.

12. eEF&HFSGHTHM amfwWenmuiled @F @QLSHMS LSS BHTEHT Q0
LGRS QeleflGumid GuUTE KIMEHEGLD 6269 HmBIASHTE ererlILIGSRMmSI. 6V,
om, Lo (I, I, 1) eLpedTmild LD(H MBI & medl & 6T mELD.
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urLL9fley 3
669l wienflwlev

U L] GHT&H&LD
* spedlwleoflwedlwedeor GBM&HEUNLD ellemdh &L

60, eedlwedr, WTMHEMTY @eumnimHenLulevmeor Ceumm@&eT LMl
allemg:aLh
* 60l WLIETSHEMETS &H6ooT(H LI &G0 NeMME6T GMlHE allemd:aLd
* 6260l WLI6TSH 61Tl 60T QUT6dT (LNEME6T LiMmII el6mg&sLh
* 0l W6t GHIMLLIML () eNlemdha1D LML 88 (1H5 6V & 56T
3.0. LML (NeITSDIEm T
3.1. e@edlwenfluiey GBMEs N alemd ssh
3.2. @60, epedlwiedt, LnmMHG M medlwledr
3.3. @60lWetTsemems setom(H LI &G (e m
3.3.1. pedlwenfley QF WV LNEMMEET 1
3.3.2. el WenflleL QEFUIELNEMMEHET 2
3.3.3. spedlWenflel QF U NEMMEET 3
3.4. @60l WwietTas6rfl60T 2160 LIGLITILDEIE
3.5. UMTLSQSTLIL|6DT
3.6. HOVFQFTMEET
3.7. QMLIHE LIYSSMGS KW HTeL S 6T
3.0. LML (P EOTSDI MY
@e®m owmhulear eawearseamer  Bloell  eumiiler  WTMHEMTEd & 6ma6Ts:
HeooT(hLI19.58 auheoTemenT eleng&HLID SHIHeUSID 660 W6t 6rfl6T 6UT6dT(LD6m M em UL
afemgGaugin eedlwerfledlwedler WHEHW CHTEHSHBIGETTEGWD. 660, 62606,
LTOHMTE @eummRemLuled CeumULTHEET 2 6TeTer. 660U 60TS: M 6T
ST ILSMNE&HTN  abflneamaeeT @ @EHaTmer. @  Quomydluiesr
@IWETHET @@ SMILNLL aUFeT (Wenm IemWLImLIG G860l (HEELD.
660l WIetTEH M6 allemd:as Liew GaITL_LIML (86T 2_6T6meoT.
3.1. @eSlwenlwedeir GHMTESHNLD 69l6mE & (NLD
@®m umhlufleadr 6 eeUWRIGWMW ujd CQurmPluiwedear ewm
@ememILMLLD eedlWenfleuT@Gd. S5MaugE @@ QMSIUI6T 660l UI6TEen6Ts
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HeooT(hLI1958 3jeumnledT aUIeTLNenm, SeMLIQUTOMIEG, QaFwWmUmhH GUTeTm
Qe semer alleTiGeaus eedlwerfliieum@ld (phig@ QL 1qLiev). @h QLomdlullesr

FaDMIGmeT CaumUBESID GBS QFWMHUTLEH HVG @eNW6ETTES0
(phoneme). D60l GLIFSH 2 MILIL|&G6T 2 MUGSH Q&uiwl @uisvid eedserfler aliflhHs

LUTlQuevemevwiled 55M g liuemLulley Genmbsds  6T6ooT6nor & 6m 8 Uilev et
60 &6 HMeT 6ThS @@ GQMPlulan LweTUBGSLILGILD. 626e0&6T (WFevorLi(h LD
R(WBIG NEMMGETTEH eM&SLILIGmMEUIN60 3emed 6edUIeTSH6T 6TeorILI(LD.
3.2. 691, epedlwiedT, LDITHAMTed
6T elwd (g QUuTPYETIHesSTU @QHSTaIn @ eveumalll L msil)
660 B M60T. 3j60 & 66060 eTeoTm GMILILNL @ uieuTal. e6dlWl6dT eTedTLISI 62(H QLA
FMybHs 269, @QHS 69 saMmisGHmeT Cam(hSSID QFwWeUTLmL Qumdluilev
QEFWWLD. T(HHHIGHEHTLLITEH LD 6TeTLS &H6V TeoTLISH BB LI-& ererm 60l
CaumIUmL LMV CaumiL(BD QFTM&HETTGLWD. 6TeoT@l L1 6TeOTLSIID & 6T6e0TLIGILD
@WETHT G, @@ QUMPNEG qWsHS allgallNld eAUIETHETTE &6
Srnmell&asliL@Wm. eelweardemeTl] UMM LIQLILIS &HTeor seduleofluiey eTeoTm
QRUET6&HE& BhIG6T 2erHSHHBLILTTSHET. CLEQFTEHMET M6l FaMMIS 606
CaumILRSSID QFUWELTLIQ6T LUenlullev eedlWeTserTs:  @)60Tmg600T(h)
eumNledT aUHSHUILBIGET, CFT;HMBEHET, SFHETTL MWD I|6M&F&6r 6T
ROBIGUWMSEHET @almenm Ulbs lleTéGalCs eedlwlefluley ererliLI(GID.
T SSIGHEHTL LTS LY edTeu(HLD Q&M EEm6IT 3l 6umnleor o Forflulesr
3J1Q LILIem L U6V 6T SIMIGEIT:

1. uev [pal] - [p]

2. &6V [kal] - [10]

3. ugal [pattu] - [p]

4. 1019 [tambi] - [b]
Wwsev @revor(h T(HGSISHHTL(H&6Tl6L [pl, [b] eredTLeT WNTetoTLL(H FonMDMIGHEMET
5Maug @ueor(h QUTHETASTeoTL. QFMTMEem6T CoumiLi(h) &SGR 6oTmeor. 6T6or ol
@) 606U @ TevoT(H) LD 660 WLIGOTS 6T TG LD. 3-aLa18l LDMMILD 4-91 615
dHS5SIHHTL(H&eflev [pl, [b]l etedrLer WFeoTLIL () aUBeuSHevenev. [pl eTedTLISI

QFM6LEd6T (FHeSavLd [b] eredTLIZI [M] eTedTm pedlemwl BHSSID 6UHSR eTMeET. [M]
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6T6OTM eLNEHQSHTEY GTOeVTeNWMEGLD. @euQeumedwmers Setener 3HHS aUIHLD
[p] eTeoTn @GTeSlevm epelleml GTQeVTeNWTE: sMaug [b] Qs WwrHMluIg erer
Braser oeTm&E Q&MeTeTeLTD. SiSHMeug (bl  eteorlg  [p]  6T60TLIS 60T
LTHRMTEN&6T ereoreumd. [b], [p] eredtLeor @@ GCeumiLil L ((PF6eooTLLITS)
QLIS aUBHERETMET 6TeoTLIeMS HhIG6T 2 60orTHH GLILITSH6T. @eueumm @\
@60 &H6T CaumiLIL L. @ LBISG6TL aIHeIenS ST HIeN6) QIHeMSE (LDEDM  6T60T
o GoOTIHS! Q& TETEH IS 6IT. [p], [b] 6T60T L1 60T 62 60T6M M G\ LI TEdT M)
@LLQUWILILUSIGUT G @LSH alHelensd GauMMIBlensy al(Hemnd (LDeMM
6TeoT MHGEH QEHTETEBMHIGHET. SN Hleey UHEN&HEUI 6IIHLD RGCT UM
FMbHS 6260&H6T (h 6edllefler IMMAMTES&HeTTES SHHSLILIGW. Gaummiblenev
QNS Bl albg Famenm CaumUBSESSID @e0&H6T SHevflssenflulmeor
660 WLIGTEH6T 6T6oT MIH&H Q& MeTeTaLd. [tambi] eTedTLUSMHGLI LISHevrass [tampi] eTeor
2 FFflGHMTID Famm CaumILILTSE (SHTaUS QUTIHET CeumILILMTS) 6TeTLINS
Bhiser 2 eoriBHGLLITSET. 3.3. @edwearsemers SHeaor®BLIIgsEESGIm  emm
60l WIeTEHemeTLl MM SLile&E alflallgalmiasd S6VeVgl 6T(WSSIL QLIWITLIL
QeuwULL Qwurmhssre GCHemel. 6MWHLILLTES LPHIGLY LD&HE6rT 6T
QUTPlEHemeT 6eug Hemem QMPGeT SLujd QTLEUNWETT &ITHIG6T
QUMM e@edlullwey LWIHFIUIeT LweTmils Soeueumefl SIHLD o HMI&E6T
WSS QUWIL QFUWelf. eMWHSILQUWILIL eFWueaiflear  Gemumd
&Tyeoorlonsgs Srefledr LGHeled LNempseT gmLLeVMD. @&HHemn&HW  LenpgeT
ealuilwey LUIMEAUNeT GermUM@® &HTFeoTMHEEIT QFMI6] TIRSSILIQLIWITLIL
(narrow transcription) &MIeoTOM&HGAUT QFMQIMITS MWSSIIQUWITLIL (broad
transcription)  &MpeoTOM&EGUT  @a&ameTs  Saimmsll  NfllugermGeur
6FMLIL6VITLD. 62601 LI 601 LI 6L A U16|5G (LD GOTEOT T @&GMUTH SH6T
QurPssTealedmba BHeHsliLLGalsor®Wb. Her Letery eedlweflulsh yule)]
G MeUS! 62 60| LLI 60T & 60 61T &5 FH6ooT(HLI 9.8 & LD Q&F WL LPEMEET
&L LN195a&LLBILD.

3.3.1. pedlwenflweL Q& W6V (LNEm M &5 6T

1 wsemalgs QUMPs sralear LSl SHTeaomliUMID eNs&e6T aummeor

660U WI6L LIeooT L8 80 misserfledr 9jiq el uiley i Lalemnenrll L{H &S Cealevor(hLD.
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T(HHSIGHHTLLTE LleTau@ld LemL&H&LILLL sSeomummbluilear Q&mmaemer
T(H S SIHC & METERIITLD:

[mafasa] ‘@ldImIGevID’

[tasa] ‘eumevyeny’
[mavma] ‘@i’
[

katavs] ‘G&mL_L LD’

@WALTHNSSTa|LI LS el evieTerT 6260 &HemerL L9 606U (H LD M)
3L L 6UemeooT LILI(h & &H6VITLD:
t k
fv S
m

Q1D & 6 6T & W @UeoTLITeUSTH, SWSHMESG @ LLOTET 6260 @)60600T5H M6
SeflGW eT(MGS TWHCauetT(RHD. F 6edlulledr MMAMMei&GeTTs auFailsiid
6TLEVIT @R6IHEBLD W @) emeTdHGer. GG SHMLIGW THSSHHHTL I & , 6f
GTEOTLIENT KU @ emeur&enMG. @Cr QL&D LImsEG Gl wmedsesn
(EMUUTE GTETeNEEBL GIedevm eI&EEbn) @Cr il wenmuiley
Wméselh QuQuwmisesd SihSseumD 2 WFsEEHn KBul  ©)6M6TsHeTTS
QITEUTLD.  EETMTAISTH KUWSHMEG QLTS  66e0&Hm6TGILEV6IITLD
LUlQuiedlL Geueor(pd. GCULMSTLIQW THSHSHHTL Q6L LleTeu@®ld 66056l

BWSH L LO6L6VTSH 6N &6TTELD:

a
@ UEOTLMEUSTS, BUWSHMESG @ LLOTET @60 @)emerseneTs SHaflG a(h &S
WS CaleoT(HID. F edluiledr LTMHAMTESGHETTES auFallulsid 6T6V6VT 695 EHLD
Ol G emeroTHGeT. GG &HMLIQW THSHHEHTLIQ6V & , 6 6Te0rLieor Ul

@QeEETHETTGWD. @CF @QLSFH HmHEGh QuUQwWmedseslnd  (Gmlliums
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GTeemel&EBlD  Gredlevm @alldsEs) @Cr a6l wemmuiley HWmEHGLD
QULUWAWMI&HEHL SBHSSeUHLD 2 UNTSHEHLID KU ©)60)600TSH6TITS GUTEVITLD.
W $s50wb wremmser

I0&55HLINME W Geneorwilaeter  eedlsemerll  LNflssnlwGealsoor(hb.
WHVMUS 055 GLBlemaskeled eIl eeilseT QUTmHaTCMILIMTL LY MEGE
SITETIOMSG  SenlnHeormeoteum  (contrast in  analogous envirounment) — eTeoTm)
SIMEOTLISTGLD. LNetau@ld QUMfSET6] LIS emealll LIMHBISH6T:

[sama] ‘Lneoflg 6ot [esal ‘@eme6v’

]

eka] ‘&L’ [zama] ‘dlems’
[tadza] ‘@emer’
]

‘QBL’

[
[tamza] ‘D&HTHSLD’
[tatsa] ‘L, [ksama
[eke] ‘Fmoy’
QEFEWEV(LPENMSET 1.

660 611 G 6rfl 60T 3L L6160 600T
t, d k

8. B @)6M6T0TE6T:
[t, d]
[s, z]
le, €]
9. KWSHMES QL LALeVTSH 6260 &H6T:
[k, m, a]
N $s0lwb remmeer
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@ sweleaneoorwleveTemr eedlsmerfler @ueuLHemens GMILLIL  Ceusoor(hLD.
G GeuW6Tens Sre|ll LS ellaveTer gwiellemevor [t, d] ereTLISH6v [t] GTedleveuns gl
[d] GTevemL WSl

@7 swellemeorullaveTer  e&6T QUMD R&5SH  (GHLDBIEM6VESEN6NT
T(HHSI&HTLLGaustor(hLD. [t, d] 6TETLIGT aIBHLD @55 GLDBlemev LI6dTel([Heus M@ LD:
[tadza] ‘Gemerr’, [tatsa] ‘L. @euall(p QFMMHHEHLD [t, d] er6drm BUWISH MG L Lo meor
@elmarmey L (werm)  [s, z] ereoted  edl&GemTauld  CGaumiLi(heuemn s s
&meooT(h G & T6ITeY LD.

c DS TH @55 GLoBleneaeaflaeTer CaumiLimba&semerd &ML Galstor(hLD.
[t] eteoTLE [s] eTeOTLSHMEG (WeoTeoT(HLD [d] eTeoTLG [z] 6TOTLSMEG (LNEOTEOTIHLD
QUGS &He0T(HGS&TETATAD. @ eVEHEH60T CaumILITH @6EV6M6V 6TETLIEN S LD
M B HIQ S MeT6meyLD.

efleneoorullevieer ed&eT CauMUBEISNHGE GGLLVSTET SHITI60TD  6T60Tm)
FnMIUSDSF & 60T MI&H 6T @ HEHROTMSHT 6T60T M) LTS &6e)]L0D.
Qurflssraledmbgs GToemedlwmer [dl GreemedlsE (eI  eIHLD
eTeoTMID Gredlevm epedlwiment [t] FGLLE6L aIHUBVMD (GTUGE GGIedleur
@605 (LNETET(HLD) 6TOTMID HBHHICHTET QEFWIWTD. @b &HHSICHTm6T
LOILLUSMHETET FTeorm CM&EeuL. QMPSsIaley @evemney. (Fn(b&H6VTeoT
QuMPYssTemal 2 MMICHTEHESH GUMHAFTETET SHIHSICHTeM6T  HlmieuGeur
LTMHMEeUT LDMIGHEGAIT G&FUIW6VITLD.)

* (P66 FnMIOICHTLY AHLDUPLGNMSTET HTFeoTSHMS WD QFTevev Ceauevor(hLD.
H(HSICHTemET LDMILILIGSMSHTET FTETMISHET @)6V6M6V 6T6drMTeL @ Tevor() 669185 @EHLN
R55 Gedlev aurallevemney 6r6iTmI QLIMBET. 55 Gedey auyms @ Teoor()
@60 &HemeT eNWETEETMTEHS Qo maTeralluleums. eTeoTCeu [t], [d] eTedTLIGOT QloueuCeum!
60l WIeleTHeT j6vey (FBMaUZE 6H 660lWefleT WMTMHOMTEANWIETEET) 6T6oTm
(LDLY6DI6) 6TUISH6VITLO.

[s, z] eTeOTH @6eM60TT @&5FH GoBlemevuley b QUMTHETCEUMILITLIQMEGE
STJOUTOML  emaigsmey  ([samal ‘eoflger’, [zamal ‘@llems’) Ijemeal
QeueUGaIMTET eNWeTHETM@GLD: /s/ |, /z/ . @&IGUMeLGe [e, €] eTedTM @)6menor LD
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@55 GBI aIbS QUITIHETCMILTLIYMEGES SHITFeOoTIOMUI @) @HLILIGT6V
([eka] ‘ssmibL’, [eke] ‘Fmmy’) oemeu QeuelColm eeNUleTSHaTTGLW: /e/, /c/

3.3.2. @60lwenw6L Q& W6V (LN EM M B6IT 2

WHHW HemevlILlev @revor(h @eIHeT R5FH GLoblenevuley eubS GQUITIHET
CaumILMLIQM&GS &TJEUTIMUL Iembalansdd Q& T 3jemeal GealelGalm
@edlwerser eeorm LNflssluyn  wenmasemerll UMFSCHTL. Sihs5E @Cr
Goblemevuley QummeT GCeaumiLi(hgemevsd (contrast in  identical environment)
Q&mevoT() epedlwetTsemeTll LN &MU WemmaemeTLl LIMFLIGLITLD.

R5FH GLBlemeUI6T @ alemHCU G GLOBlemey 6TaTLIGI 6T @LpBlemeuuiey
@ TeooT(h 6260&H6T QUITIHemeT CaumILI(NSSIUSTeL emel GlalelCelmi 660l ULI6TEH6T
eTeoTLIg Q@ efloum&Henal. Gy GLpmlemeuullev @ reor(h eedl&H6eT GaumiLi(helens s
STLGIL QFmTHsHeT Fming Gemmullemeor (minimal pair) eteorliL(BID. FMING
GemmwWileneorememend Q&meoor(h  sedlwerd:enerll LIfEssMlujin  wemmaemer
LNetTeu@ld TS SIHHTL (B epeuld ellemd: @&GeurLD.

[tap] ‘eeu@eur@®’ [tab ‘BFLOY

[nat] ‘Geuemev@Q & U’ [ganal ‘GrmIG’
[kana] ‘@QLI6LL’ [tan] ‘LILPLD’

[gan] ‘BHg!’ [kaka] ‘& evoT6vOTITLOL]"
[sona] ‘eLOLD &’ [tazna] ‘eTeO&F 6N &’
[dan] ‘&slDLY’ [dat] ‘&1q60TLD’
[nata] ‘Liyeny’ [gaka] ‘@moyef @)’
[

kos] ‘eummi@&’
Q& W 6L (LPED M & 6IT:

1. el Berfledr 9L L 6uemevor:

pb td kg

Sz
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a
2.wellemetorase: [p, bl, [t, d], [k,gl, [s, z]
3.8WHHMHG @ L LleveuT spedl&saT: [n, o, al
Hfl&sluwb (enmsssi:
sywielemevor [p, b]
G LDBlen6EVEET: 66oTGMm
Fmeorml : [tap] [tab]
wige] : [pl, [ bl wHW dseT Cr GGLpmlemeuuiley b QUITIHEMET
CaumILIHSSIHTEL emed QeuelCalm eedlIeTSeTTGL: /p/,/ b/.
@sICUmeLBau [t, d], [kgl eteoTm @ emevorsserflewerer [t] , [d], [k] , [g] eTedTLIGOTEYLD
GeueuGeum eedlwerrdenmGLd: /t/, /d/ /k/, /g/. [s, z] eTedT) @ emreor G & Lo6edlev
QAITHSHET SHITIUTINNS  aiMmenm QeuslGalm  eNUIETHT 6M60TM  FnMm
@ wevaileuemev.
3.3.3. @eSlwenllweL QFL(INEMMEET 3
WHHW UGHUIL Cr Gblemevuilsd QUMBTCaMILIHIMS M6USS,
@alwearsemerll  Uflgsmud  Wemmenuwlsds  &HeooTGLMD. DN EHS
S lilemL Gaummiblemevsd Q& meTemd (principle of contrast) ou@&WD. @ Tevor(h
@60 &H6T CT &rlbmlemevuiled QUITIHE6ET CaumLIBEGH almealansd Golmmiblenev
QU (HEM &5 (LDEDM (contrastive distribution) eTeoTLILI(p)LD. @ 6ueummledrm
@QWmhmemnu]emLl  @reor(h  eN&6aT  eTm  QUBILEHO WLwMHmS
QAHEUTLEMED  6TeOTMID  [Blemey @ HEGLOTETTE IMSHE5  S160)600THl60IeV
QIIHENSH(NENM 6TeTeLTLD. @ TevoT() 6R6eN&G6T GalaICamI GLDIBl6M6VSHITT6E00TLOTE
my)l @ @HEHGWMETT)  Saumenm  Goblemevwiledr SFlIQUTO&H6TTS 2606V
LIMHAMTI&TM&HES &HMHS @ L (Pevor(h). Flev Fwms6fled @reor(EL CeuGmmy
@alwWler  Sflysetmsald  eugeumd.  eteu@md QUMPOISSTaL  LFH el
TN HSIH6 & METGRIITLD:
[tofo] ‘M@’ [xexe] ‘CxmevalwiemL’
[ose] ‘Bgsevorin’ [todo] ‘Bmevailyey’
[dBepo] ‘@ flwesr [seso] ‘LHILTEH
[efes] ‘GmmmI’ [fede] ‘Fmnemin’
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[toxos] ‘@& &eumid’ [tokox] ‘Lim@Y’
[foxo] ‘L6’ [xode] ‘BevliLimemne’
[texo] ‘Lieot)’

Q&FW6V(LNEM:

1. @60l & erfledr 9L L6)6t600T

t k
¢ f S X

2. 83U16)60)600T&H6IT:

(¢, f] [k, x] [o, o]

3.8WHSH MG @LLOleveuT spedlssaT: [t, s, e]

Hflssolwn wpenm:

s wiellemevor [, f]

GLDBleney: 60TGM

Fmeorm: [tofo] ‘gm&, [todo] '&mevedlsy’

wigeal:le] , [fl eteorm @ruevor(Hd @CT GGoblemevwlley eubgE  QUITIHEM6T
CoumILI(H S SIS TV 3iemeU QeuelCalm eedlWeTseTm@&LD: /¢/ / f/

sawieflemevor: [k, x]

GLPBleney: 255 GLDBleney

Fmeotm: [texo] ‘Lieofl’, [xexe] ‘GamevailwemL’

wige]: [kl, [x] eteorm @reor(HD @55 GLLBleevuled eubEH  QUITIHEMET
GaumIL() &S0 TeV 6mel &e6otls s 601l eedlwettserm@: / k/,/ x/

swellemeor: [0, o] eTMIGSHMeT: [o] eTedTLIG SHemLieooreoor 6edleml HBHSS
Q&FmeLEd T @MIFUIGY QUBRETMSI. [19.] 315 G696V al([HEUS LEm6L.

wigal:[ o] eteTUGID [0] eTETLGID @EOIQAUITHMENID 2 LI 3L&H6VMIN
S5160)600T [Bl 6076V QU [HEM S (LN MUI 6V QUHEUSTAILD @Gy 62601l 60T
LTHOMTEN&ETTEWD. @ UI6VLITeT 6edlwiedr: / 0 /

3.4. edlwetrs el 60T 3{eMDLIQLIMTILRMEIS
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@ Qmbluiley spedliietllicy evGaeflerr QSTLIEFR Wmer auflend Wnemmemn UL
UOME Samieug eedlwerseflear SemnlQUTIRBIE (phonotactics) eteorliLI(BILD.
T HSGHSTLLTEH BIHSH 60 /fs/ InMHmMILD /spm/ 6TedTm QLOUIQUIDE S8 6rfleoT
alflengsear QFmey (PSSl aurmgl. FsHWImeT QUWQWmeS + 2 ulagmed
@emeoTLIL &6l Lev SLGUUTHS&HET @ eI eTmer - f(hSHSIGHTLLTES /n/
eTebTLIgl /1 & A v/ aerm GSOHWITHEPHGL LNeTeriSMer eI@hld. @b
alflengwenm SLQUUTHSHET enlIQUMWmIE all&&eT (phonotactics rules)
eTeOTLIGH60T BLb CUEFLILBID. eedlweirserflear emlQuUmWRESIey 2 ulQrmedsser,
QUUWIAWMeS &6 eredTLI6eT euBLILBISEHL eurmellLhiseEbld, 2 wiliserfler mmin
QUUIGETlT QSTLIFFGH6T, FTHHWLNMT FMSHULIEV6VT GLOUILNUISEHIGET,
T 3MLOLILIG6T 6eTedTLI6oT GMISS CUEFLILIGIWD. THSSHI&SHTLLTSE BlemsvG LM
AN &, &, &, LI, @b, b, LD, U, 6l eTedoTm QLIRS SIGH6T QM (& eSl6L aupLD
QL6EOTITEV L, M, M, 600T, 60T, [J, 6V, LD, 6T 6T60IM QULIQUIDSSIHET Q&M (LN&H60l6V
QTSI QUGS BIGHET QFT6 (N&eINaD Q&ML @MISUlaD U, @) revor(h
o WQIWSSISGET QFTLIHSH 6eUFmgH  GUTETM SaMMIG6eT  660lW6oTs6rfleor
SMLIQUITPEIG GMIHS 2_600TemLN&6TMTGLD. SH6TH LILTDH

1. 60l wienflul6L 6T6dTMIT6V 6TEOTEOT?

2. 6260, pedlWledT, LDMMAMTES — CeuMILI(N G S!5.

3. SIEEIT [BleM6L QUIHEUEM S (LNemM CoauMMIBIEM6V QUIHEMSE (LDEDIM 6TEOTMITEV ETEOTE0T?
4. 660 WI6tTSH 61Tl 60T 216MLOLIGLIT(LDIBIE 6T6dTMITEY 6T60T60T ?

3.5. UMLS Q5MGLLe0]T

QUULLUGH WL eedwerfliedlweder CrmEswp eflemsasund Lumnl wpsedev
umysCsmn.  eteory 660, epedlwietr, wWTHGMMeS @ eummlm & enL_ullevmeor
CaumLMmH 86T UMM MBS Q&TeoTCLITD. @LUILIGH UI6T N&HSW GBITE & L0T6oT
@elWeTHmens  &HamGUNEGD  wemaseT Umml  oinlbg Q& meoorGLITLD.
62601 W 6T&H 6Tl 60T eMLILQUITWDMEIG GMISS Q&Mphal C&Mmeoor GLITLD.

3.6. HOVFQFTMEET

1. e@edlwiedr (phoneme)

2. 6260l W 6ofl 60T emLIQLITWMBIG (phonotactics)

3. BIE6TOT B0V GU[HENSHLNemM (complementary distribution)
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4. DTMHGQMTEd (allophone)

5. GaummImBlenev aUHend (Pemm (contrastive distribution)

3.7. QLB UYESSHEGS W BIevaer

SH(HEOOTMTSHT0T, &, HMID el Qgwm. 1997. QurmPluiwe. GLrer LS LILISID
Q& 60T60)60T.

GG 600T LT ITLO6OT, QUIMEdT. QUME QomOluwiev. LD UITSI6L G\ & 6Tem60T.
LUDnHeler. . 1984, @&sme  QumPluiwue flpsd. msal HEHTHS
BIHUSLILE &HLP&HLD. G\F 60T60)60T.

WHHFFeoTINSHID. 1989, @&smen Qumbluiluey wgieny ullefladlm  amelev
LDG&I6MT. eLNEOTMITLD LIGILIL].

TSI B ellemL et

1. @ Guwmbuiler e6d eeuwBIGWameW pun Qumblullueder @
@emem LML eeSlWenfleuT@Gd. S5MaugE @@ QMSIUNT 660UI6TEem6Ts
SHOTH L1955 M6 aUTETINNM, HMLIGUITRMEIG, QFWMUTH GUImeTm
QW smemer  alaTiGealg  eelefleum@. 2. GUFHF 2 MILIL&HEETT6V
@GELILMWM QUeTH S @QLUILTET elM@GWD. @@ QMU FuMmisasemnerT
CaumL(R&SL LUWeTURLD @60&5H6T eiUeTHemmGLD. e0LETHT @@ G WL
@60 &HemeT 2_6TeTL & @GLD. @) 6UQ6eUTedg6T DMMHQMTEd&6T 6TeorLILI(HLD.

3. @ lwemerrd GMILLGILD 6e0&6T @6TM al(hld GL&SH 6V WMHAMTETM
QIO SMOWLD  [Bleew HemeooT  [Blemey eUHems  (WNemm  ereorLILI(RILD.
RETEMMOWITETN @LIQUWILLUSCUTETM el eedseflar aumensd Wenm
eTeoT LILI(h)LD.

4 & (hH Quomdlullev 6260\ WLl 601 WLI6L 9|6V(& 5611 60T Q& MTLFF&F W meor
aflengwemmenwll UMME Famagd eUTHTT  NMLIQLITDBIG
(phonotactics) ereorlILIBID. 6THGHIGHHTLLTEH WBIRVSEH 60 /fs/ Wmmih /spm/
6T60TMH QLIRS SIG6T6T alflengFsHeT Q&ML (N&HeN6L QUITSl. FME S ULNTeT
QULUWAWMTS + 2 ularmed @emeooriiLserfley Liew &L BILILTHE6T @) [HE 8 60TmeoT.
O SHSIGSTLLTSE /n/ eTedTlIg /1 & A b/ ettt GSMHMIUINTEEBHEG LI LI 60T60T 7 & medT
amL. @b aflovFweammn SLGUUTH&EET IenUQUTWRIGEG NS e

(phonotactics rules) eTeoTLIG 60T HLp CLIFLILIGLD.
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urmLLifley 4
2_(pLeolwev

LML GHMT&&LD

« 2 (puUeoflueder eflemg s GBI (LD

* 2 (IHL| 56T, 2_(HLIETEET, LDMMMIIHL&H6T LimmIw eleTs LD

* 2 (HLIETLIEM6TE &600T L1560

« 2 (HU6tTS 66T euemssLILIM()

* 2 _(HLIGHTE6ITI60T 6U T6dT(LD 6™ M

« FflYLD SLESUOLD LML 8585155 S 6V &6

4.0. LML (LP6OTEDIE0 T

4.1. 2_puesfluledler GBME& LD elems & (LoLD

4.2. 2 (HLIS6IT, 2_(IHLIGOTE6IT, LOMMHMIIHL|SH6IT

4.3. 2_(IHLIEOTEH: 6068 &600T L 1) 560

4.3.1. emBLTN60T 6e60TMTD 65

4.3.2. empLmelledT @ revorLmid &)

4.3.3. empLmeledr epedrmimid el &)

4.3.4. edypLmel6dT BHMTeTHITLD 1)

4.3.6. emypLmell6dT MBS MLD NG

4.3.7. empLmelledr opmmn G

4.4. FiflLLD o,&8UPLD

4.5. 2_(HLIGHTS6IT1 60T 616M 858561

4.6. 2_(HLIGHTS 61607 216mLDLIGLIT(LDIBIG

4.7. UMTLSQSTGSGLIL|enT

4.8. BHMVFQEFTMEHET

4.9. QaMLIbHS U SSHGSTIW BrmH&eT

4.0. LITL (LN 6OTSDI 6™ T

QUUTLUIUGHUNL 2 mpuefleder GBMH&HUIL  aflatésupld  AMNS&SITSES
STLUURWD. @m Fmeisierer 2 ueTdemerll  flggs  eumnilest

QUIT(HEDOTENINGHEMETS  SHHeUSID @ eUeUTUILN6T &H6eooT QLMIGWD. 2 (L &6,
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o (BUGHT&HET, LTHMIBLIEHET 6TeoTLIET 6eTMIMOSHTETM Q&ML FLI60)L_UI60Te LD
GaumiLl Lenauld PG, 2 BUTE6eTS:  &Heor(hlgsEs  euldl(nenmseer
@ HHHRETMET. Liew auemsUllevTerr 2 (HLICTHET @ IHHSR6eTmer. F GQomylullesr
2 ((BUETEHET 6@ GOILILL emUICUMIBINSHS 6 & TeooTLq (HE5H 60T M 6oT.
QUMPAseT eummledr 2 Ul emWLILIMEY 6eTmILIL Coul @ HEsHC6T
GaumILLGaulm QFWIW6TD. 2 (HhLTHemT HfILSGHTTHED 885 BISH6TTHE|LD
AMELLOSES @WSID. QFTTEHESED GMHS WUISEHET HMHETEVEH 60
(WER WSS G\LIMHMICTETET.

4.1. 2_puelweder CHTEHSINLD llems s (pLd

@® mPuiller 2o (BUETHEMETE &HeooT(h Q9SS jeummledr LI L1QUIemev
2 (HEUTEHGUSID 2 (HL|GHEMET 2 (HLIGTSEH6 6T SLb IDMMHMIIHLIGETTE 3{60)L_LITETEI
&HeooT(h UL IQweS(Qeugild 2 pueflweder GBMHHLMGL. QM eminlifeor
@UeoTLMeUS WLLIOMS eI(Heug 2 (Ul Y@&GW. QFmTm&Heflear 95
lemliemull LUMmNM& Famieug 2 (HL6TIWLT@GD. 2 (HU6s L6y QpUIBIT Q&M
QLY &HEmMET UMM WHHESFMGTTHL (2 puaTsemmall) LNfles sjemeal
261 6eUTeTNIIET MLIQLMTIDBINSS FaM (NUWE6T. QFTaImMSLILTLIYMNES
gL 2 (U6 6T @6memrliL] (NeMMEHEHLD UHNSE (LPMEEHLD GeumiLi({ILD.
RMMaUTs CUFS elWarsHeflear HEEHETE WLLOHICL SMWWLDITETTE 36Ul
GUSaIGID IYUCLFHemer OMMEIFHET GHLLGID  65600rCeUemeu TG LD.
GUSAISTID GHLLISTILD &HHSSILILFIDMMMLD Bl&HHaISHeTTCLEW GLIGF 660t
QTMGE CHMUWTROTMS. HHSSHHHMETL UMM WPISMmSE 6T6TmITev,
ABHMHGES SHMTIeorld 2 (pUeTemlIL] G, Caumiauemnsulley  GQFMeTeTTev
2 (HUTEHCT QUTHemeT QeuaflliLi(hS SR 6TM6T. QUMIHEBSH G 660UIsDI&H G0
GBINsS QsTLIcvemev. @F eedlwer HeoflsCsm Gaum  6edulerTd:CerTm(h
CFIBHCHT @ RNWSHEFm UHROTDSE. QbHS RNULGFHOMECU 2 (HLIGT
TETROTEMMD. @& QUITHEBMLWE. FTeaTmT&HS SUlGev &  eTaTenln
RIS GL QUTIHET @6vemev. 3i5ICal H6aflgg @@ 2 BUTMU (RQTWSSI
@M QLmPwmil) a@BLCUTSH @eEHERUSH ‘LS 6aTLamGs GHMl&He6rma.
@eUITCM &I, 6TeOTLISID 600T 6TeOTLIGID GCFIT;HH L600T 6TEOTSDID 2 (HLIGOTTSH

6U(HLOGLIMTSI & IT6OT ‘ 9, 600T & 60T60)L0 U] 60)L_ULI 6 60T’ 6T6OTSDILD QUITH6T
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CHMaTMIHTME. @6Ueumm  QUTT SMHHPeoTm WHSFAMW edwsEsmEm
o (pUET T IL(QHeTmE. @miE ‘WsFAMIW’ ererLg ‘Guan Lifléssalluenns’
6TEOTERILD & (HSHH6L QUG LG OTMSI. BHITUISET 6TEOTE)IN QFTeVEM6V HITUI + 6T
ereorml LNflE  QUTIHET QGTETETEVITID.  QLe0TM6V  BITUI  6TETLIEMSEWIT  SH6iT
eTeoTLIenSCWIT Guawld UflGE QUTIHET Q& meTemallwevnal. eTeor@el /BTUI, H6T
AHBW QU 2 BUETHETTGW. GG M aHHSIEGHTLCL
2 muelueder WMAMMEH LWTUTL emLULD eNemd @GR eTmE. /BT 6T6TLIS 6
afevmFRemeTusH GMIGER@TMSI. HaT TeTLS S  LIGTennenuls GnleHHeaTmsl.
IBMeUGE 6T 660N QFTVNEGGEF QFTMAUMET (lexical meaning) @ 6vemev,
@6V EHEOTLI QILIMH6TSHTeT (grammatical meaning) @HEHROTMS. Goumiealen s uiley
G\ & ITEOTEOT IT6L 9 _(IHLIGOTSH 6T SHITeoT 9) 6L 8> 85600T 2_MEY&HEM6TU]LD
QeueaflliLI( & & T 6T 6oT.

@eueumml (@ LMD eedlwenfl & @& QUMBeooTen U IISH G0 LITEVLDTEH 6D
LMILMID  @edwelluasGGlh @aV&H&aSHME&GI LTINS 2 (HLieofluley
B TSI

4.2. 2_(IHL|56IT, 2_(HLI60TS 61T, LOIT M MI(IH LI 60TS 61T

o puUeflweder YQLULUMLEHEFN 2 (BUT PGSGWD. @0 Fodem V6V
QEFMLEmMEY QUMBET S AevGasearmsll LNflliug o puefliley L ulam@Ld.
@euauevens Cuaid fless @Quens. @&5samnsw Guain Lifléas @ueuns
QUITIHEOOTEND HHLD SVGHEHM6T 2 (HLIGET 6Te0TM 6MLPGHEHEVITID.  6T6U6 TM)
RWETHEDHEG WMMEMTESHT 2 6TemeorCaum & CUTVBAl 2 (HLISH G D
LD MIIHL] S 6T 9 _6ITEIT60T. THSHSHEHTLLITSH L9 edTeu (LD QFMTMSHE6TE
FHeUefIWMBIS6T: I0JLD, LOJMHI-G6T. I0JD 6TeTLGID DM eTedTUGID LOJLID  6T60Tm
o (pU6OIl6dT  LDTMHMIHLIEHET 6T60TVMTD. @I GIFMVEM6V  GQILIMHEIITEND  H(IHLD
FomGemmesll  Niflsemasulley eumenm 2 (BLISGHET  T60TMISTET I 6MLNE:S
Gauevor(hD. @6UaBLSGET  eummledr QFWLLIMT(H MMID  6UIH &M
QLI uil6L 2 (LTS THS G WLLILIGILD.

4.3. 2_(IpLIEOTE: 6068 & 600T L1 &6

2 BIGEHHGS sfluyn Brisar Gusld Cums 2 (pardemerll NG sl
GUGFTM. @6TIN QEFMVILILIGHETL HBHIGET QFTMHEH6TES Jal L

UflgaEIl CUFEUR . TNSSBIGHTL LTS BBIFOT 6T60T Jnl. 6UIBFHTHETT?
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6T6OTM QUMGHRWSSHL CUEFSHFPER6 6rlUY QeueflliLbGSS16STH6T  6TeoTm
6T600T6OOT |LILIM(BMBIGET.  /6/BIGB6TIBISn L 6T TBIFHETIT? 6T6oT M BFIS SIS TCe0T
CUFITHET. @&FaMeMMLI 2 (HLETHTTHEET QFTH&HMTHECT iflésis
LIT(H MBI &H61T. 151 8-6T Bl -Fo L-QUIT - [J - FF TRl & 61T- 2, 6T6OTMI & TG 60T U &ser.
2 BIGEFHGS SIDG QFTpaIFHT @endHF QFUIWWIYHaTmS. Flev el LTy
QPGS FaMMIGHEN6T HHIGET 2 (HLITHETTHL LGHHL LGSGHSTeL AHS NUIMGF
10l & & &H19.60TLOMS @ HE&GLD. 3| &L (HLDEVEVITLOE Qumuflevryms
AHLUCUTHRTM BhIGeT @evéseord adMSSLULLTES HeneT QLOTL&HemeT
L (QoeTm LIPEIGLY 108866 QLmP&emeTu]d Ul GaleuoTiqal(hHld. @& MSEMs
PhiseT srasamers Cosifliaill Lereary ems uiGalecor(hlld. 6TerCol 6TH
QUMPEGID 2 (LGNS HoT(GLINGEGD  Q&sTaTmssameTll  Lmm
IMWCeuetoT(HID. QEFMTMHFHEN6T VLS FaMHMISHEMET (NHNL 2 (HLSH6TTSLI
LNl&Ceustor(hid.  LetTeory  Hlev  Q&EMTenNS:HeT  vevdl  CaHmLUMB &6
lilemLullev @bs 2 (HLGHMET 2 (HLIGTSHETl6r THMIBL&GTTHS (GO
GauetoT(Hd. WL (el @ ITMHMIBHLISHET 6IIHD @)L BIGHMETCWT | 6V6uSl
l6Uallgemel L,5EGD F&eTCWT HTGeUtoT(hLD. W,e360T 60BLIT 6T60TLIGUT &IT60T
TWHW 2 (BUEWE 660TM LUSSHSH0 2 (HLIGTEHMTES: &evorL Ml 3Lmi
ANB &em6TdH Fn MIGBGOTMITIY.

4.3.1. emmpLmell6or (NSH6L NG

6TELEVIT @)L MBI IVID HLNG&HG&E6T H6oflIQLTHEHLD @G eedllallqal(nd QUMM
QAUMBOTH 2 ((BLUHET @F 2 (hUeTMl Sembwld. @ensll  Llereup
dOSSIGHTL LT  HBhiser elemThBISR&HC&HTETENTID. L (BB, @UISHE -6,
QLB eTeOTm  QFMM&ETle -/B7 T60Tml QU@L 2 (BLSET WTed
2 (BUTTGW eTeoTLIS GMQEFTeiTeor EWmey BrIsG6eT MHSIQ & TETETEV TN
4.3.2. emmpLmefl6or @) FevorLITLD eI G

SNEQHET @@ SHeoLQUTHeTL QUMM 2 (BLSH6ET 660l 66556y
GeumILIL1Q(BHSTeVILD, 3|HTaIg! el wetraerflGeurm 6260 Wi et 55 61fl 60T
alflengweanmuilCeum GaumLILIQ(HHSTID, H6UCMILITHIHET NG GLD6EVITE
JOLUOHOTmeT 6T60rM &ML (PLQUILDITETITEY, 6UQBHLIGHET 6T6LeVMD GCr

9 _(HLIGTITS 3|6MLNGHSISHC & MET6TLILIL6VITLD.
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@eual@lemwill BriseT HeTaumd aOSSIGHTLLT  all6rhiSH &6 &TeTaTeVITLD.
intolerable, indecent, impossible, impatient eeOTM YBBVEF QEFTMHHEMET
6T(H &S &HE & METEBMHIGHET. @eumenm (LLenmMEUI in-tolerable, in-decent, im-possible, im-
patient eteormy LNALILTF&EET. in- eT6dTm 2 @B im- 6TedTm 2 (LD erHJenmLl
QuUMBemeTd: GMILILINS BHIG6T 2 6oorFelTHeT. @ emeU aUIHLD @)L MIGHEN6T [HgH6T
IInmeflgss  aleTd:s @ueln. im-  ererUgl  FIS) e LIQUmed&sE
(LPEBTEOT(HLD, in- eT6OTLISI @& 2j6vevTs LM @ LmiGeTlenin au@hld eTedTLIenNS HhIg 6l
HeooT(hLIN9EHEH Fam @UeID. @eauCaumUT(h L6V QSTLFUmer Geumiim@)
6TeoTB6U @ 6Ue @ 2 (HLSGEB emBLTelledr @revorLmaug elGulledr LG Cr
2 (U @@ LTHMIHLIETHETTSHS SHHSLILILCaustor(ld. @CsH alGulledr
SqlitemLulléey DD aTUEMSWD  OJMHI-G&H6T  eT60TLH6V  6U@HLD  LOPMH
TTLEMS WD 6GF 2 (Leofledr LmHMIBL&HETTES BhIG6T ah&HBIH6 & TeTeT
QuisILD.

4.3.3. emmpLmefl 6o eLpesTm LD 6816

SNEHEQHEOT @@ SoflIQUTHMETL] QUMM 2 (BLSHET 660661856y
GaumLIGWCUNSI, 2eUCamLMB&HET edlWg @Lpeumey gMUGISETMET 6T6oTm!
STLL  @ueumalllLmevld, eleLUsEseT Spamld SLOUUTHSEHHG
2 LGS SIemeoThlene) QINEH) aIBHGILOTETMTE, 36mel @G 2 (HLICTTEHSE
Q& ITEITETLILIL 6VITLD:

1. GaumiLl L auems emoliL] auflenFuiley almeuensalll @CT auems emLDLIL|
alflenguiley UGS 2 (HLIGTTEGLD &E&GHeml euemJFWMILILIFHV (D& WLDTETS.
T(HSSH&GHMTLLMTSES rose-s, boy-s, lip-s, ox-en, sheep &m60TM GEMTMHHENET
T(H B S G SMTEOOTL TV @ 6eUMMI6T LITenD LILGaUMISET QUUWTQFTeved6dT 6 ([HemLn
Qllgalld + LeTemnld 2 (Bl ereorm aliflend wWemmuilel SenTRTMSI. ,60TIT6V
2 Lemldll QUTBeTCaummiemnnemnl 2 (BHLleneorss Q&MeooTl  QFTMH&HETTE W
W@ 'er, BE@ 6T CUTTM QFTM&HET GeuGmMY emolil] euflendFWm@GLD.
2 L 6eMOW|(BL QUWITQ&Fmevedleor 62 (HEMLD G 6eUSCHT(HILD LI60T60ILO
QY aIGHCHTHID @)6MeToTHR TN @6UaUTM YHBIFHVSEH ) LIGTEnD 2 (HL|SEBHLD
2 ML 2 (HLSHEBD 62CT 6UIAID 2 60 UIEMEU 6TEOTMITEIN, 606U D 6DLOLIL]
aflengwme  CamuU@G&earmer. @sICUTVCa  HUAlWey smelGaummieninL]

QuUm@efley QUIBD eV (61.&5M. HSHWIME, &HLDLIMED) 6TTLSID BlILIHEHeM60TL
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Qum@efley eU@HD LeL (1.&BIM. UBSHTL, LIQSHSHTeV) TSI  3jemnLiL]
aflengullev GaumiLI(H G eTM6oT. 6T6oTG6U eme @) Fevor(hIlD @) (H 2_(HLIGTSHETTEGLD.

2. Caumiaems siemloliL] auiflenguiley FiemeooTblensy aUBHEMSNemMUIE) aI(HLD
92 (HL&HM6EMEHFn L 62GJ 2_(HLIGOT 6T60TMI Q& ITETETELITLD.

SLEOTITEL  lGamialend Ll auflengullel aI@Bd @F 2 (pLeTTaS!
CGUMHGMIES 2 (HLGET 6U(BLD @) LB 6T6VEVITID  QUIHEUSTHAD, SHTeHG
@RCIQWITIH MMHMIIHELIGWIT, 6260lULI6TEHETTEV &L (HevorL. MM MmIHL]&6m6eTGuIT
QUOMMSTEH @) ([HEH&HCaIev0T(HLD.

T HSGHHETLLTE, Silpalenernmmisetley  Hemevor, LMV, 6Tevor, @)L LD

2 OTISHSID 2 HUHTTU (eNGH &HerTl) auBeusreumenm enall QLW TSGaTTH

QaTLIYUM&SSH6VITLD.
el LIQuuwi ellemeorwpmmiedl&s)
eellLIQuUWIF el emeor( M M1l &S
HEOTEMLD 6([HEDILD 15T 60T 6J60T
(LN EBTEvTI6m6V 6 (IHEMLD B AT
9,600T LITEL 62(H6DILD 3|6 60T 2,607
@ LI6DOT LIITEV 62(IH6DILD 3|6U6IT 26T
LIV LIMT6L 62([H6DILD 515 - TR; )
6R60TEOTLIMEV 6R(HEDLD 218l 218l

RETMETLITEY (HemLd QeuaiCaumiaiensd SiemnliL] auflengsefley gy eeor @G
2 (LU QIIHEUTSHIT6V /BIT60T, 67607 TEOTLIGOTAUMENM 26T 2 (HLIGTTU|D /5, QU
6TeOTLIsoTeUMemM @G 2_(HLIGTT&H LD HIHSelUIaILD.

3. 905G aMs QSTLILILE Gene ol SH5S eI QSTLFLILEF
&LPGCe 9 _(HLIEOTITGLD 5&H el QeI WMILILIS 6V (PSR WILDTETS.
THSHSIGHEHTLLITEH IL600TS6T 6TETLIGH6V L6007 6T60TENIN 2 (HLISHILD SH6T 6T60TenIn
2 (HUDID IHSS! UHS (0 QSTLIEMOLILITS 2_6T6IT60T. 6T60TG6U 26007 6T60TEHILD
2 (U6l QUMTMIGSHMTUNL &HaT aaTLE AOHSSIUMBLD QSTLFmWLIL|E
GLLOVTGLD. MIE6ETET LET0TEHET 6TETLIHICY 6007 6TTLUSMEG ABHSSIQIIHLD
QBTLIMWLILF @6V &H6T eTedTLIGGHWIGTN 2666 6T60TLIG TS M.

4. @55 GLpmleneusefley @reoor(h 2 (HLGET CaummIBlene aIPGHH alHSTILD,
laummMledT QUTHT CaumILITL I QUHems (Wenma&Cerm(h QSTLILLUOSS
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(WDIQUQLETMTEY, UQUTIT GCaumiim@® 2. (pUBlemey  QUMTE  6TedoTCMm
&HHSLILGILD.

T(HSHSIGH&TLLITEH hang 6TedTm SLBITVF QFMeLaN&E hanged, hung etedoTm @) Fevor(h)
@HSHETEV 6UlgelmIGeT 2 o). euallgeoor( Qumerlev CeumiLi(h G eoTmeot.
6 60T M) @) WLITBI(G61 60 60T LI TS 6 LD LMHMS! QWSS aJlem 6T W TS 6L
QUITEBETLM&H OTMET.  BITOTHTD SLGUUTLIQETL @ UQUTIHeTCaumim@
LLGWL emaiwllgeorhid; QeleuCealm 2 (BLETHET 66T  FoMUSNHGSGE
FTOTMTHTSI. FRETETMITE 606U FI60)600TH6M6V 61 ([HEM & (LM U6V 61 (HE 6dTM6DT.
HTTeL  3jeuallgesor() 9 (HUETHMETULD  QeleuGaum 2 (HLICTSHETTES
& (H S C6U600T L UL T 6L6DI6V.

4.3.4. e LTl 60T [HTEOTS TID G

QUITEBeTTaLD aulgaImad CaumiLil () @CF emnliL] auflengulley augpd @) revor(h
2 (HUSEBHEHRMLCW  CeumiLIMLLIgME&GS &HTFeoorlomil  QeueflliLiemLwimeor
g eGaumILIM(HILD 2 medlev Sl6MmLOLIL Goumiim(pLd MG
& ITeoor LILI(HILOITETTEY h& G euerLILIenL_Wmer elilgel GCeumiLIML1qemeoTU|d eI
2 (HUETTHS Q&TETMeVTD. THSSIGHHTLLTS IHRIHUSH LeTemnnemnwldH
STL(heusMm@& QeuerflliLiemLwimer 2 (L GFFLILG FL (boy-boys). QpLe0Tm6eL sheep
6T60TMN Q&FMELEI6L LIGTEMNENUIES SHITLL 2 (hL @6VeVTHST AHV QelmmIHL
(zero morph) LIGOTemMLDEMWSHEHTL QR OTMS! 6TeTd Q& MeTem Geusvor(hlLd. foot [fut] - feet
[fi:t]] eTadTLIEMEUSHEBHHT ML UIN6L 2 _6T6em allgel CeumLmLenl (U — i) 2 (HLETMTSHES
Q& meTeTGaletoT(hlD. @ &HHMEW 2 (HLemenT LIFE0 2 (pLiedr (replacive morpheme)
6TEOTLUIT.

4.3.5. emmpLmell6dr BHSMD eI

@Cr &6l algaleLl QFTHHET @CT 2 (HL6TT, QeusiGaim 2 (HLIGTSHETT
GTEOTLIEN S & BLhauBLD &L QILILTHSHem6TL QUITMISS (101966 &F UL GelevoT(hLD:

1. @Cr 6% allgeaenLwemel eermmald QSHTLILleITEH GeucuGaumi
QUMTIHETEHMETE GHMISHR TN QFTMHEHET GleuslGaum 2 (HLIETHETMGLD.
THSHSIGSTLLTE, BRIGET L/Q T6dIM UlaIS5NE THSHBIS5HQHTETEHRIG6T. L/
6TEOTLIS LIQSHSTRIU QFUIEMEVW|ID /G 6T6TM FMIeUNSESMETET & 6Tl & 606D
GME&EGID. aerCal QUITIHET qliemLuiley LG 6TedTm ellQeusHems @b

9 (HLIGITSHETMTHE G&TeTermGeuevor(hLD.
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2. @6y edalgald QUMMS QSTLILUMLW QeleiGaim QUITIHM6TSH
GOEHETm QFMTMH&HEMETL] QUTMISSHIMT, QUTImeT  CoumILITL 1960607
FQFMMGEET eI  GLBlomey  CaumiUmLllgeneT  eeuss  oleTss
(WU QLDETMITEL j6Mm6eU 2_(HLIGTMTGLD. @ 6Vemn6ev6 U6nTlev &eoflg g enfl 2 (LT TELD.
OGS BIGHEHTL LTS, /L9 6T60TMN QFIT6V /B/T60T /6260607 2/19.5 G 60T 6TEOTM GLO60IeVIN
IBIT6OT 2/6MsD&HE (5 29 GIHT(HECHeor eTedTn GLlpedlewid Fmilg Ceumiil L
QUITBETHMETEH  GMISGHTNIND @eUCamILITL ML I6mel (B  GLpev
SlilemLullev afleTd:s @usvld. eTeoTCol @HS @ Chiaysseflavd eI g
GTEOTLIEN S 62GIT 2_(HLIGTTH S S T60T G & IT6T6m Geuevor(hlLD.

4.3.6. emBLTell60T QLMmeUgl 681G

FLDAIBLD eLNEITMI GHLOEVEETTI6 QUIBHLOMEITITEY 62(IH GIF 6V QUI6ISHMS 2_(HLIGI6OTETM!
Q& TEITETEVITLO:

1. pellG sl uBSHV

2. LeLGauml 2 (BHLSHFTTH @6eM6ITHS QUIH. SjeUalTm aIBLLCLMTS FQFT6
Qg &Il 6Tele)|[HLISBGETT(H @) 606tTHS aHH OTMECSHT 66 (HLH6TI6L REOTMTEUS
H6e0fl&HCHT Goumi 2 (HLS&CETT(H @) em6ooTHESHT 6uyGeauetor(hLD.

3. @CrOwWmm 2 mGUT(H @)6060THE UIHEH6V. @eUaUTm UMBLLCLTS, FQFTE

allgalld eTeueBCUMTH @ emeThS UBRMECHT Ijeua|L Heofll6CHT Coum
2 HUSCTTH @) emetTHCSHT eUTCeustor(hild. euellemeorLiL|D & 60116 Ul MedT MU

@ (HESHHMTSHTHI.

TOSSIGHTLLTH, HBIHVSH cran 660N Vs dHSSIGHQS&EMETRD. @Sl
berry eTedTm GQFMLGM(H @) 6m6UoTHS Ccranberry 6TedTMI GUIHLD. berry eTeTLIGI
SeoflggIn Caum 2 BUSCTTH @emeoThSID  eugeumd  (eT.&M.  strawberry,
gooseberry). eTeoT@6 berry eTadTLIZIL 60T DL (HD @)60600THIM cran eTedTLIeMSULD 62(H
9 (HUTTSHS Q& TETGaT(HLD.

4.4. S\ flb 9L&S&NLD

o pueflemend Q&M Hifly 2 U, QFmTHEEL (QFTL el
o (pUelLL) 66T @@ HememTUWIWEHETTEHEL LGEHSHOMD. QFme  HiflL
2 (U6l QFTELEVEITEETlET LIGL aUlg6|d&HemeTLl LImMIE& suSeTma! (61.&1T. L1,
LIQESETedT, LIQEHGENDTTT,  LIQLILITEOT). QLEOTTEV QFMVVMESHID  HIHSHI6T6rT

QUIOGHE UHW QFTHHMET WHGMSL LUMHME FamiGHearmg (er.om.
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LIQ+UL> wgqliy, U@ +&m&> UG&ESH). QFTLTHESSMS &SHLILTEH
GTEOTMILD  Fnl LMHEHD  eeormild  CLaID  aua&LULUGSSHMD.  &HSLUUTH
RLLMHHEE5TV LFHW QFTeV6V6THM6T 2 (heUMSH Gl LMMIE o miSHeTma
(slemetoT+@)> Slemetoradl). Fal LM&HSD @ Feoor(h) eVevgl @Ueor(hé@& GLmLIL L

5&D aMlbs LUGH&HT CFIHE LHUW QFTEV6V6THM6T 2 (HalMH@Geaud Limn)
Fo. MIFGOTM S (B@pLD+ LIV6m &> &H[HLOLIVEN ). Q&G LILIML 60 ULD

QUG LILI(HSSHEVITLOIT 6T60TM LBUILD 2_MIG&HEHEH G 6TLOEVITLD.

SYLOMD. QHEHLILMTLML 6UGLLLMMT &HELIUTE), eU@GLLUWTMIND o8&UUmdh)
eTeoT @ auGUUEGeTTHL Lflsseurd. Qamvenlquiledmphs 2165 au@GLienud
FibhE GFTMTHMET WHGUS QUGSLLWTMT EHSLUUTLTGWD  (6r.80.
Geuemev + a1 > Geuemevumar). QFmevevlquiledlmhe CaumiLIL L. Q&FM6L UG LIL]
FMIBS GFTLMGTHDET WUHGSUSH ISLL WLIOHMID WESLUUTLTGLD
(2 60TL)+<24 &> 2/60TLIITE, CUITLD+ 6075 >6UITLD S 60)5). Fo LTSS 605 L|LD
AUSHHIULL Sl (Q&efler allgel gLl uile Tl GUQuUWT, &ul (Heleneor
eteorll LNfl&&eumd. L&SLUUTHS6TL]  QUTIHevmenulwey g LliLenLufley
o ML L&ESL (R (e1.&M.  mdLw, wrwogw), Qeleflell Légal (b (6r.850m.
&meVpenL), GHflemwiL] Sal (b, 2 LDMNSQSH TN Fnl (h) (6T.&IT. CIFLQGCIHTIYSH6T)
6TEoT M) LN fl&sseumLD. GG  HHIlETET  HemeTlILLLD o (pLeofluwied et
Sl LILIem L Wmeor LIMGUTH&Hemend STl (hLD:

LIL_LD5

2 (HLI6vfIWI6V

e

(BeflFQFTLeVeTHTlOmEBEI (LS U &FTev6v6dTss6rfl6dT
Qg6 SR LINLLIH eSS 2_(IH6UTE 8560 &I M &
o 15 60T M FoIF 60T B

2SO ‘%
QG LILLWMMTSYLESHLI Lo MMILD &, 88 L1a(BH L6 LI W Fa L 60608 L_(b) LG LI ULI 60 1. L_ (Y 611] 63) 60T LI 6D L

4.5. 2_(1pLI60TS 61T 60T 61 60185 85 6T
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LIL 2 ueflulley o (pUETEHET  SjeummledTr  @emeooru]ld e muilesr
S LiLemLulley GFTHME 2 (HLIETSHET (additive morphme), @&emmUIL] 2_(FHLIGHTS6IT
(substrative morpheme), L& 6N o (pL6eTSHET (replacive morpheme) 6T6oT  eLN6OTMI
alems&Hemsl LNfles@n. @l (enmBW Sa(hEHev, &MV, LISVl 6U(IHS 60
6T6OTM ELNGOTMI @) 6meooTLILIE QFWLLTH&em6rs GMILLNGIWD. e6TGMITGE L TETm
Fa(ld PBlemevemul 2 el 2 [(HUETUSH6T, GeuJ 2 (pU6TSH6T (Flglgeler),
WeTQermL_ (&6 (prefixes), LNeTQeTTL_(H&6T (suffixes), 2 6TQemmL_(H&6T (infixexs),
3D &HGSH6T (reduplicatives) W&HeNWenal FnbhBlene) 2 (HLIGTSHTTGL. @aumniley
BTVUSE Rl (H&HEBI &HL(HevoTl 2 (HUeTdheT (bound morphmes) QL@ Lb.
HL(BHOOTL 2 (HLIETHET SHeollEFQ&FMeeVTs  auFallWevTsd 2 (HLET&HETTELD.
SeoflEQEFMTLEVMTE auTallWsIDd 2 (HLTH6T (61.&5M. SV 608, &HIT6V 6T6dTLIGT)
Heofl 2 ([HLIETEHETTEGLD (free morphemes)

(PTQETITL(H &6 61.&IM. |-BH 6TedTLIH 6T un-happy 6T60T LIS YI6ITaT un

LN 6T Q60T ITL_ (D S6IT 6T.51T.: SIT6V-56IT 6T60T LIS SVIGTEIT &H6iT, GUIT6T-83 6T60T LIS eVI6TeT 83.

2 6TQETMTL(H&6T 61.&5M. HCL HTLILL(H6TeS.

GMMIBleney 2 (HLIGT 66T @ 2 (HUlled®Bhs eNTHT 6TCMIT
LeuBeaum Gom&EsLILUGaISTSD. adhSSHGHTILTE  Lgeps Qumdluie
QUUWIML 6RaIQAUMETHIMEGID SLE0OTLIMEY  GQILIGIOTLITEY 6T60T @B LILG.6UMHBIS6T
2 eoor(h). ‘Q&LL’ ereremild QUIT@Beflev UIHLD pevorLIMedley /movez/ eTeOTLIGID

QuevoTLITedl6L /move/ eTeTUGID  eUBHeTmer. @e6lalm@m  HLhealHeleralld

D _6IT6IT6OT:
24,6007 LIMT6V @ L16D0T LIT6V
/80d/ /80/ ‘@ Lmeor’
/gras/ /gra/ ‘QBMTWSHS
/fres/ /fre/ ‘Usw’

LSS 2 (pL6eT 6TeTLS SIQFQEFTeN6T @ UGHHGSL LUF6Mul el@mld
2 (HUETTGSLD (6T.5T. QHBIFHVEH 6V (HEOLD-LIGTENLD QILY6)|&HE&H6TTeor foot [fut]-feet
[fi:t] eTedTLUGSGTET U -> i: LUHY 2 (pUeTTEGI) . IQFQFTeL (stem) eTedTLIGI

GaunFQameunsad (1.5 SOEL 6NeTUIG&HETTeT  L/Q, 6T 6TedTLIGOT)
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@ H&HSHMD. CauFQFTLNIND Caum 2 (HUID CFJHS R6TMMTHED @) [HEHEHEVITLD
(a0l 8l6oT6vL &) 60Y60T UILY. S5 61TIT6OT 6T.&51T. L/LG LILS), 6256 6TEOTLIGOT).

R60TMISHEG CLMLIL L QUITHEHOTISHSID @IH H6V6N6USHSH60T6MLOWITEOT 2 _(THLI6D)60T
CUMILOETALT 2 @puedr  (portmanteau  morpheme)  el6dTml  FmnmeU.
THHSGHHTLLTE @evsH6r QMPOIUIe) s@HemLn, LIGTEND G)LI(HE00TE0)L0 & EMHLD
CeummiemnLD QLIM(HE0OTENLNEHEBLD H6VHS 62(H S6V606UEH6T6MLOWITET 2 (IHLIGOTSH 6T
LwWeTUGSSLILOGGTmer. @eumenm GCUTILQWeTCLIT 2 (HLIGT  6TedTLI.
dHHSGHTLLTE @evsHer QumblulleveTsmr ANNUS ‘year eredTLIGH60T SHiflL
LY edTeu(HLOMO) 6010 LD:

6 (IH 60O LI160T6mILO
eT(paumul Gaummiemtn (Nominative) ann-us ann-i:
aflerflGaummienin (Vocative) ann-e ann-i:
QFEWLILGQUITIHET GaummiemLD | ann-um ann-o:s
(Accusative)

2 L emln Gaummiemin (Genitive) ann-i: ann-o:rum
&-Caummieniln (Dative) ann-o: ann-i:s
Briise0 Goummiemin ann-o: ann-i:s

WeTQermT (D NeTQerT(HilD Gen6aitTbS R HQUBLEMET GLObHS R
2 (HUETMTHF QFWeLI(hILD. @eIQeUTL (H&6T el (h&e6T (circumfixes) eTeoTLILI(HILD.
THHSGHTLLTE giwer Qmbluilley 2 6tem LleaTauld @F L (hHoemn6rs
G M6VITLD:

film-en ‘to film’ ge-film-t ‘filmed
frag-en ‘ to ask ge-frag-t ‘asked’
lob-en ‘to praise’ ge-lob-t ‘parised’
zeig-en ‘to snow’ ge-zeig-t ‘shown’

2 GTQeTTL(H&6T (Infixes) 6@ QHTLIT Qenwl (QSTLIT 2 (HLIED6T=
discontinous morpheme) 2 Haum&GWL. MWL BTl CUFLILGLD &FFel 6Tedrm
QMUY 2 6TQeTTL_(H & 6T &5MT6vor LILI(H &) 60T M 60T 6T.551T.

(Charau, a language of Vietnam)
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sulat ‘write’

s-um--ulat ‘wrote

s-in-ulat ‘was written’
QEMTLIT @LO&6TW QFSTLIT  I&HmeTwld 2 6TemL&EHW @b
H60fl G HeTemIOWImerT 2 6TQemTL(H&6eT QFMmE& @@L (H&6T (interfixes) eterlILI(LD.
@QEIUFRWeaT-9Crliw Qumdlulés @eualiemauilevmer L (86T &meoor LL(ILD.
@B IG&EET QLUIAWWSSEISGETET FLLSEMSGET GUTL @H&HEGLD. @&y
2 WQIWESIG6T R H&TTHEEF QEFMmMSLILGILD. 6T.551T.

Egyptian Arabic

ktb ‘write’

‘katab ‘he wrote’

‘jiktib ‘he will write’

mak’taba ‘bookshop

ma’'kaatib ‘book shops’

kaatib ‘clerk’
UQuileT @M UGH QULMasST allemeTuld 2 (HLIGT @ IL 6oL U]|HLI6T
(reduplicative  morpheme) emeorILU(BWD. W QUD QQULIQSSHTL Sl
Fol LTHESHESMS R&5GLD. 61.51T.

Afrikaans

sumulat ‘to write su-sulat ‘will write’
bumasa ‘to read’ ba-basa ‘will read’

?umaral ‘ to teach ?a-7aral ‘will teach’

4.6. 2_(1pLI6TS 6 60T 3| 6MLOLIGLIT(DMEIE

@0 Q&Fmeedley eI 2 (uUaTHeflar alflengd LI 2 (HLIeTE 6 60T
OWLIQUTWRIG ererlUGWb. AP QUUIFFQEFTMS&E6TleL 2 (HLIcTS: 66T
SMLIQUITWHIG LNeTal@BLmm emiould: Quiwl (+ erevor) (+Geaummiemin 6T.550T.
M &-G6T-8, LD HI-G6T-83 allemeT(LMMIGSH6T60 2 (HLIETSH 66T emDLIQLITIDMBIG
LN esTeuLomm emou]ld: ellemet + &Hmevepl (B + ellemernmmi NG 6r.850m. LiLg -
55-9L,60T, Q&FUI-55-9460T @RIQEUTH QLOMEIULLD &60f15560TemLOUITET 2 (HLI60TIUI6V

QMOLIGLIMHINSS G &T600TL.(HEGSLD.
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S6rn G LILI®H

1. 2 ([HLI6oflLIGL 6TETMITEY 6T60T60T?

2.9 _(HL, 2_[HLI6OT, LDMMMIIHLIET - CauMILI(HSHSI5.

3. 2_(HLICITEHEM6TE SMesnlln (emm LIMM e GMILIL] 615185.

4. ifl, 966D - CaumiLIbh HS515.

A4.7. UMTLSQSMTGSGLIL|60 T

2 puellwe YW sESmE 2 ueliuesy UMMl  eNeTéaanss  QsFlbHa
Q& ITEOOTIC TS 6IT. 9 _(HL&ET, 9 _(HLICOTE 6T, LOTMMI(HL|SH6IT Lmmlwl
AJeTE S mIGEM6TUD @)6MeUsHEHEE @enLCW 2 6Tem GaumLTH&en6TWn MBS
Q& IT6OOT LC [T SH6IT. 2 _(IHLIGOTLIED6TE &H600T(H LI19.8 & LD auLSl (L YN FH6M6IT
e BIT &C & TEO0TICF&HET. 2 (HLIGT&HEM 6T auemaLIUT(H LmMluld 2 H LTS 6rfleor
amenswenm uUmmlw alearsEHEsmsuln QsFflEa Q&memieser. S iflywn
UEHHWID GMES NaTBIGR&HQ&TEmeChESH6T. SN HneVFQEF TSI
&M&a aliflauns M bHS6 & MeoT e T5H6T. 4.8. &6m6eVE&FQ &M & 6T

1. @&&ID (derivation), 2. @ U6t (morpheme), 3. 2 L (morph), 4. el () (affix), 5.
HMVEFQFMeV (technical term), 6. &al( (compound), 7. Q&FMVETESHLD
(wordformation), 8. &fl (suffix), 9. LNeT@eorTL_(H (suffix), 10. wresTQeormL_( (prefix)
4.9. QaTLIHS UYSSHGSFIW BIevser

SHEOUTMTSHI6T, &). WMHmID el Qegwim. 1997. Qumbluiwey. Gurer LS LGN
Q& 60T60 60T

LTS eler. . 1984, @&smen  Qumpdluiwe Mlnsd. evsal FHSHTHS
BTOUSILE &HLp&LD. O\ F 60T60)60T.

TG LILIH ellemL et

1. @@ Q&FmevedlsveTer 2 (pUeTEHemeTL LINflsg 3jeumniledT @ LIT(H6I0TenL0 S 606
SHAUSID aMN6T eLIQLIMTIOBINSGS S(HaUSILD 2 (H LI IW6emEGLD.

2. 2 uUeflweder SIQLILMLEFmn 2 (HLET GD. @ Samenm ISeVeVSl
Q&MY QUTIBET S AevGsearmsll LNflliug o puefluiey L ulalm@Ld.
@eualevens Cuaid flss @Quens. @ssamsul Guain Lifléas @ueuns
QUITHEOOTEND HIHLD VGHE6T 2 (HLHET 6T60rM 6MLPEHSHEVITID.  6T6U6UTM)
RWETHEDSHEG WMMEAMTESHT 2 6TemerCaum & GCUTVECAl 2 (HLISH G LD
LOMTMMI(H L] & 6T D _6iT6IT6OT. THHSIHHTLLTH LN edTeu(mLD QEFMM&HEM6TE
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HeU6T I MBIGET: 0D, LOPMBI-&G6T. LD eTedTLSID 0B 6TedTLGID LOJID  6TedTm
o (pU6DIl6dT  LDMMHMIHLIEHET  6T6OTVMD. @@ GFMVEMeV  QIUIMHETITEND  H(IHLD
FomGemmsll  Niflsemsulley eumenm 2 (BLSGET  eT6TMISTET I emLpE:&
GeaueooT(hD. @ 6UBLSET yeumiledT QFwWeolT(H WLOHMID  6UIHNELNENM
S LILemLUN6L 2 ([HLIGTSHETTHS & WLLILGILD.

3. emBLT ULQuWe®BeTer mieNHsemneTll LWeTLBMSH 2 (HLIGTS6m6Ts
HeooT(hLIIQ&HEHUTD. @ QFTLedey 2 [HLETUSHmETES  85600T(HLI1G.&Hemasullev
H6L QUHLD 6TELEVIT REINUIETHEBLD FHMTOUG 2 (HLIIL 60T CFIEHSHLILIL Galeor(hLd
6T6OTM Q& ITETEM&HEMWI DETHV QS TETETCeUTT(HID. 6THSE RENUISILD 2 (HLIENIL 60T
GFisaluLTs L @QelLemsng. 2 (HLETHEHSHEG QUTIHEETT  ©)6V5 5 600Ta
QFWLLTCLIT QH&HEGLWD. CT QUMTIHEMETCWT )6V &H600TF Q& W6eVLITL 60 Gulm
Q&meooTL. 2 (BL&GET 2 (BuUeT lBser  qlilemLuley @ 2 (HLeofleor
LOMMHMI[HLSHETTEHS & TeTerLILIL GeuetoT(hLD.

4. o2 puUellwemend QoML Sl 2 BuUealwe, QFTLTEHESD (QFTL el
2 (pUe L) eTedTm @@ HemeTWIWLHETTEHEL LUGSHSHTD. Q&M Hifly
2 (HLIETIWLIEL Q& MeVEVEITE 66T LicV 6UlqeSemerTL] LiMM&h SamiGeTmg! (61.85M. LY.,
LIQ&SHTerT, LSBT, LIQLILITET). QLe0TMe0  QFMVVMEHSHID  HIHSI6T6rT
QUIOBGHE UHW QFTHHMET WHGOSL LUHME FamiSHearmg (er.80m.
LIg +LUL> Lig Uiy, U@ +&em&> L &Hemss). LML LGS
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UTLUUGSGS 5
Qs mLilwey

LML GHMT&&LD
* Q&ML lwed e CBMTEsHE & W LD 66T8886M& 0D &(IH6US)
* 9evoTemLn 2 MILILL LGLIUMUleneUWLD 3|&60T GemmUT(BH & EHLD 6Nl6ms: @& eUg!
* QSTLIMOLIL] SLUI6m6eUULD 3{H60T GH6MMUT(H&6M6TULD al6m8 G eSS @D

rmflevssenrs  QsmLfluemey FmnGullesr 1965  wesromE flufleor
Sl LILemLullev HIHeud LML 88 ([HS S 60 SH6T
5.0. s TLflwed et CBmeHspLd allemd:a oL
5.1. 9600T6em O MILILITULIG)
5.1.1. gjevoremln 2 MILIL|s&eTTasL LNFLuger oemai()
5.1.2. 3|600T60)LOW| MILIL|S6TT160T 6160860
5.1.3. gjevorem o] miiLmiiedlerr Lm& fleser
5.1.4. jevorem O] MILILITULIEN6T 61T IDELIEVEMEV 3{6V6V G &l& 5608 6T
5.2. QSTLIeMLOLIL| §)6V8 8600TLD
5.2.1. Alifl50 5 wWa G 6T
5.2.2. QamLflwev euemasLILImH &eT
5.2.3. QFEMMHRAFHH6V lFH 6T
5.2.4. QS TLIeMLOLIL| §)6V858 60015 H60T GUITLDGLIGLEM6V
5.3. QLSS EMM LDTMHNI6VESEHE0TLD: FmbervG&luller 1965 LDMS if]
5.3.1. 9|8 SMLOLIL|LD LjM S{6mLOLIL|LD
5.3.2. Syntactic Structure -@e6v LDMMMINH &6
5.3.3. Aspects Lom@\if]
5.0. g mLlweder GHMEHSH(NLD 696mTsH & (LpLD
QEFMMEET @)eMeuTHS QUTHRWMBIGEMET 2 (haUTHEGL FHsGemer 2 6TeTL &8 W
UIOSTET DIUTHS QST eTeTm FamliLLlLgl. @elellsd QsmLifluiey
Qemm&efler emlienl ujb 2 Gueflwededmbas GeaumiL@Wb. aImHSHIW
e lINeT SHefllBSHERHEG @emLCU 2 6TeT 2 meseaneTll Lmmlul ule]
QarmLflwey  eeorliL®GWb. HflSsemmad WEHESSSTNIND 2 (HeUTSHSLILL L

Q&EMMH&HETITEL 4,60 &L (H) LD IT6OT 6155 60) 61T aflenaliL®G &SI QUITpW

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Prof. Rajendran Sankaravelayuthan
General Linguistics — Tamil Textbook



http://www.languageinindia.com/

72

SL(HIDMETRIGETTES UHGD  QSTaTmSEEHEMeTsS  QSMTLfIUI6)  6T6TeuTLD.
2 (puelwasGEGL QsTLwasGn @eniuilley 2 6tem Caumum@m eTLIGLIMSEID
Qoeflaims @QmLUB . Flev QUMPsefled @auGaumurT®h G eflaursen
Feveumnlev G Gerfleummitd @ [H& G LD.

5.1. 9jevoTEMLO W] MILILITUIG

QST 94Ul165E SJIQLILIMLIITES 3{60LN6IS 600Temln 2 MILIL| QL UI6ITEGLD.
@eualmile] @BGaTHERWSHH BGERBW 2 melley eI QFTMHSHET
S|6oTem O LILIL (M eUBLD 6T6dTm 6THTUMTLIGT 19 LILIenLUIN6D emIDHHS! 6TOTEVITLD.
SleooTemn 2 mILILImUleledr GBHTHED REIQIMIH FaMemMU|D LDMHMID @aIQ6T(H
2 miliemUULD FabhBHvmeT &HEULMFSH QSHTLIFRHMTES LUIISIGTET. (I
&L 2 @ueilwey Blemevulley 2o BUETGTTHAWL  QsMLfliey  Blemeuulley
QEMTMHHETTHED QUTIHET HHL Fm uGsHemmsll Kifleaslul @ ellemeru]wn
o2 MIlIL&G6T @MmIFH o mILILSGeT eerliL(pWb. Sjeoremln 2 mili]  Spulelledr
QEWeuLMT(H 6TeUalISINTET S MMIGET GUMHRETMET 6TeTLIENS  6l6ma: @615 606V.
@&smMmmEer  SrlulL  Wer  eummledr 2 mILIL&eT  WITemed  6T6or
afeurfllILgI&TeT. aUMsS WmISG6 60 LI FBlemey emnliL] @ HEH TSI, 600T60LN
2 ML)  SUle] TERWBISGEI  aalelmm  SeG&EeT  LigBlemeuuiley
IMDHOTMET, IFTAUS TelaTN  RaIQAITMH Hbleney 2 MILIL&HEHL
2 Wiplemey 2 mILILGefledl LM&GNNSG ennSaTmS  TeTLenSHs  &6vor Ll
2 FROTMS. @QBSHF QFWEWNOMSET LB &LTVLTL QSTLmBISLILL®
MLGSHTV (LNTCTMMLILIL () GeU6LENVEFTE (LNEMMWITEH MNESHLILILL S @S
ATERWSFH UL QFMMHEHEEHEHHBMLCU QFTVNEGESHEHES 2. M6 2 6v0T(h)
CTEOTLIMSU|D  J600TemLILILL.  Q&FMM&HET  e0oTeLILLTES GQ&FTMHHMETSH
STLENIND Fa@BF 2. memel QeueflluBGSSID eTeotTm erHFUTTLIer Gy
IOWDBHSSTGWD. LleTaulh aumsERWSmMS aO\SSHGEQHTTCMTID  HICSH
AFGEGD WS Ter Wefls] ST W& SLMmEGE  QFarmmSERmTH.
Qermsemers GMILILNILS 5586 55560 GO QFUIS6 &L (HLOMTETD 606V
&L (D eTeorILI(hILD. BT LUMTSS THSHSISHHTLIL) (PWN&HFaMID &L (HLOM6ETDMGLD.
QUmTPWSLGLMETEH6V ILBIGD FmuCeum  SLOWITCT  3SH60T
o2 MIUUMTGLD. ABICH aUFIHGLID, aIWSTer L6flST ereTLeT mGsH aUF &GN
QIWGmeT L6l 6r6dTm &L (HMTTSHT 2 MILILG&HETTEGLW. eUUISTeT, L6ofl&T
GTEOTLIGOT  GUWIGMeOT  DedIBT  6Tedrm  SLQTOrSH T 2 MILIL&HeTMGLD.
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RS HITOTHMS 2 (BHUMHEGSWL @0 2 MIUL&H660  Q6TM  |60TenLn
2 MILILMGLD.
LS eSH wemm (substitutability)
Seomenin 2. ML puilelley  UweTU@®SSLILGWL  uflGergsemer  LIGH6SH
WeMWTGLD. UHSLEH WWemmSTeT @@ UTHEHRWSMSCWT QSTLemTEWIT
Slevoremld 2 MILIL&GETTHL UGSSTWS  SlemeoorflSHermgl.  pmegmedledr
el afh QsermellymneienLw i osjeusemlw ef(R GLomasevor
QsMLISH6MeL Trmelledr &L, Q& 60TTeIlJ TN 6T6TLIEN QLTSS
QSTLIG6T 6T S5TaUg &L (HDTETREHET 6T 2 MILIL|GETMTEGLWD 6T60TM 2 600T60)L0
TmTemedledl L0&eemL L, GG 60Tl TTINsEmL LI 6T60TLIGUMEMM 6UsIemL UL 6T60TM
@@ Q&FmLeVmeV LH6eSH Q&FUIW6TID 66dTm FIHHWSSHTL 2 MG ILI(ILD.
QseTmeIFTneTsenL Wl () eTeoTLE 2 mILIL]. Q&6oTmeNJTLOsI6emL Ul 6T60T LIS 60T
S|60TTEmD 2 MILIL|G6T Q&6oTmedl, JITNSIEML L 6T60TLIETEU6V6V, Q& mTeoTmedl [y ITLn6DT,
D 6L 6TEOTLIGOT. 6T6OTGEU [JITLDERIEOL_ U 6TETLIS @\H& TSGR WS T 60T 2 mILILIGV6V.
SL(HIOMET  SeMLIGUMWMRIEG WwmMID 2 Ml eu@Lly (constituent class)
HHSSIH A LILIenL U6V HmeT jevoremn 2 MILIL] e FWMISSLILMWM. 2 miliL
AGLIL Fo(@EHeL 6eMe| @aTenmWmearn UHeSH QFWUSRMm (Wenmmenuls
STLO&H T Cr &SL(BWmar mLUIGUTWHEISRN auGBSHMm 2 miliL|sserfler
gomalg auGlL 2. milil U@Ly ererliL({BL. LleTeu(hld 6T S WIS 6em6T
T(HHSI5H6 & TETGRITLD.
6T.5IT.

IBICE eUF & (GLD 6UWISTEOT LN6DT &I 6T60T HHeM S

3|6 6T60T HH6M G [HT6OT

IMBICH QUF & @GLD 6UUISTET 06l G enTLI LIMTES G 60T
QBICH UFEHELD UUISLTEOT LDEOTIGT TOTUSID 6y eTedTUGID @Cr 2 millL
Gl 9LBIGUmel. LleTel(ld eumsEHWBIGmeT UICaImD. 2 miliL]
QAGLILD SLGIWmTEr mWLLIQUTIRBIGL 2 6T@heoorie] g LLemLuflevmeor
Sjevorenld 2 Ml PUleysHG We 2. &6h55. 2 ML aGLLINT IiBIGHIGS6T
LevGeumiil L Bermigsefley Lisv Coumilil L 8 emlilley eu@hld. @) SIS mesr
2 Ml eGLeU LWSIETNSTHGROTMS. @& [HeoorL  6UTE 5 WIBIEH 6T
SLOWOmr  emUQUMTWESET  llends AsInGHERarms. Sl

QUITE:H WIMKI&Hem6T elemd gL LIWIGT6TETS T |6mnGH6TmSI.
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@m QT o.My eagluseflear eefll el ULIQLITRBINS 5
Q&TEOOTIQTITIOEY  SID6OOTUGLIL|GHET,  SI6D600T  SHIEM6OOT  UGLILISH6ET  6T60T
MLIQUTPBEINSES Q&M (BHGD. AOS5S5HHH HHETD 6lG6UTIH
SlemeooT LIGLILLD (subdivision) @miGelemy QFwWeLI(BID. @eueumn [HLOGHS
@G LI &erfledr LI Blemeulld FHlemevored@LIL&6rfledr Liey BleneusEhld HlenL & @GLD.
L 6T (HLD 6UITE: S WIBIG 66T T(H &S50 &HMeTGaIMLD:

BIT6OT J6U6emTLI LIMTE G 60T

*IBIT60T B L0606t TL1 GLITC60r60T

*IBIT60T DB LD6DTI & 6mT 6uMH GG 60T
BT @MBIE& @ueusmndLILIL L allemeral@GLL&emeTll UTFSHSHCMTN: QFuwliu@)
QU6 GeoTMIW 6Ml6m60T, QEFWLILIHQUTIHET GG6Tmm alleneor. e QLML ML
QIGLIL QRWBIGLNIMWE Q&MeoT(HHRMS! 6TeTM FaoMialSGemnSalll al@GLIL|S6T,
2 GTEUGLIL&GET  6T60T (MG LPMMENWIE Q& TeooT(H6TENSl  6T60T&  FwMEVITLD.
@6UAUMMITS [HLOEEG 6UEGLIL & 6rfleor LIl Blemeud 2 6Teu@LIL & erfledr LIl Blemevu L
@) (15 & H) 60T M 60T
5.1.1. gjevoremn 2 MILIL&eTma L LN LILgeor 9 emailh)
IleooTemD 2 MILIL|S6TTSL Nflbuger  gemei®&senms  NSLUMHMITS,
AeLTOIUTH), &&5HFHTEHHET0WD 6TedTLeTelDen s GMILILNL6euMD. H&LILUMMTS
R0 QBMTIFH abhs MGG R0 VETHEF QFWOLIOHTMS 6TeTLIMS
&HLUUMMTE  (internal cohesion) eTeTELITD. QRAIQGUMH OSTLIFHIWLD 60T
alfleysefledr LGH&GeTTs: WL CeaustoT(hD. eT(MSSHIHHTLLTSHL LeTeupLn
6U T G5\ LLITBI 85 600 61T 6T(H &SI HE & METGaUITLD. LmeuL L QL Alwiy AHS5 5
&LYLSOES TMHEH maUGSTT STCOMHIET enGF QFWSTT QbHS @
AUMEH MBS aImems Faemd (privilege of occurrence) eTMMTEGLD. 6(H
&HLI960T 2 mILILIGefle @aTm eIl QLSHCHCW (B allgemal A&HEL ()
BHSTL 3 HHH HL_(H 2_6Teul_ L& &HL_(h eTeorLILI(ILD. 6T.&IT.

mell L ol S wy

@ HL 1960 67HS 2 MGG NWSQSTLT el LEH6 al[Hend: FNMs
@6veumellLmeL & Qeuefleul L& &L () eTeorLILI(HID. LI 2 MILIL|S6T CFIHS (I

&L({ eI @LBISGD HOT 2 MILLGEBD TS BHITEIT Sl
Fal_(HBlemev 2_aTaul L&sL_(h (endocentric construction) ereor LILI(H)LD.
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@@ QUIlW Sip&Ter o)  LhESHS
@ uflw e LESS
LoeVIy Lb5SSI
@960 mHs LTMILIL® eu@Beus Gelefleul H&&EL M ereorILILD.
316U60T GEUBLOME 6219 60T T60T
* 9l6U60T GEUSLDITS
smmIUT@  (internal diversity) @&eT LG Q6UGQEUTIH (600T6emD 2 MILIL|LD
F(OHL 5 LIoUThH eoliLerer  UHSH ev@Hermey  LHeSH
QEWWUIU@L. eThSHSIGSTLLTE B MU 6TaTLmMS B emm, @6V
6T6OTLI LIGE&H6VITID. gJQeTedrmITey 3ibH& e & Fa(RH6V AHMMILITH 2 _6Ter
LS SHQ&FUIW @ Wwisvin QBTLF&F& &erfleor QGLILIE (B TeUS!
QUWISQSTLNTEF) FMIHSSH. &HSHFHTEH ST I60oTenld 2 mILIL|&H6T
laMMleT alHend NemMUIleL RTMIGQSHTETM F&HF TSN 2 60 UISTUI
@ HES5CalT(HID. STOUH eooTemln 2 MILILGET L6V GLPeuserled mmild
&L &eflev Lev gemlil&sefley auld. Lletal@ld eThSHIGEHTL(H&H6T AHS
M ETEOTLIGET F&HHS J&HS6TemNWITeT aUHen&Hemnl QeuefliLBSSID. AHS
emmuilev QeleflFFID @)6Le6eV EU6T IHEH MMEMWF FEHSLD QFUISTET bHS
S|6NM B|EU6T 2_6ML WIS
5.1.2. 9|etoTeMLO W] MILIL| S 6Tl 60T 6168 & 6iT
L6  georemin 2 milig&sem  mPluiluey el &HeT  QUIMSIeNTS
riflemevor WwimeoTemel (binary). SIFHMTEUS @) FoMIGETTHL LI585 55 5H6m6). ,60TT60
@M 2. M6 et QFTLIFRHET @UbHSTL (@) aumemm @)/
SVVS Si/@2 L YUUSDES SSDHS SHTIUTHESHET GeVVTEBHSTE
el epermmsll ifléasluLGealeor(b. g GUMeuEel BITeT@ 2 mILIL|86T
2 6TeT HLeML @U6UoTLTSH 6V6VSE CLNETMITE Ul @UIeValleLemey  6TedTMITeV
BT6OT&HMTH UL GaleoT(hD. (H &HL L 2 (HeUMTHGLD @) F6vorqmME&SEGMLIL L
I600TeMID 2 MILIL|GET LIV jeooremld 2 MLl &6T (multiple ICs)  eTeorLILI(H)ILD.
LNeTeuld eTOSSISGHHTLIQ6V FTIOILD FIB6aY600TEL) [TITNSUJLD 6T60TN QGTLIT
@G CBI&SH 6 eLneTmMsL LNfleasul (B opWliLL Gealeor(lLD. 6T.5IT.
JITOSILD |G ([HEq600TeRIlD [T UL
@86GUMTVGa GoFIGFMLY LIMEITIQUIT  6UBSHETT  6l60TM  IMHHUISMS UL
LN esreuLommigmeor LNfl& s Ml @uisviin.
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@&y G&FITLD LIMEOOTLQUIT 6UIH& 60T

GF, GFMLD, LIMEDOTIQUI 6TedTm eLNeTMIGLD 6(H Blemeuuiley eUb& eT(ReUTWITSHE
QEwWeLI(Bh T eTmeT. @@HemOL LGLUTE Q&FWW @Quens.. @&CUMey m&b
&MY P&  HUPeSleoTTeoT  GTOTLISHID 600, &HIT6U, (P&HLD  6TEOTLIGUTEn6
@Grmlemevuiley aubgs QFWLILGQUITHETTES QFWLIBHEISTE 3jeUmenmU]D
eNETMMSGL LUGHSH CoauetT(hCLWerm @TeooTLMsHll LUGSH&SMTHTSH. QSTLIT
S|600T60ILD 2 MILIL|&H6ET 2 MILIL|SH6T 6260160 MGWITETM QGHTLIHS! 6U(IHEUSHT6VSHTE0T
S|OUTEMD 2 MILILG6T  6TeoTll QUWT QUMMET. L6oTmev  HFlev  GLosusserflev
Il00TEMOLILIL.  @QUWISID 2 MILIL&GET  e0oTenLILLTE 6U@HLD. ST
TLQUTWSIN @@ QMPlHEdmenm @ Ueor(h VGHNMTEHEL LGEHsS @UIeVTS.
gQermmmev LeooreooTLIL|6MeT S MISG6eT QSHTLFFFWML NfléssuUlQ@mesEln.
@S5OSHTLT QFHTLIT 60oTemnd 2 MILILIGH6ET 6TeoTL. 6T(HNHSIHEHTLLTEHL
L edTeu(HLD USSR WIBIG 66T T(H & SI56 &HMeTGaITLD:

I6U([H&HE I|6UEMEDT LD SjeUemeTu]d UMM Q&K wns

SUHEHG SemeTILMMILLD SjeuemerliLimmMlujb Qg Flwms!
(W6 UTHRUWSH 6L QFHFIWIMS eTeoTLIS 3jeuemeoTLl LM, jeuemerll LM eTedrm
QU MHGSLD  QUTSIUTETHTES  (SOTemULL L HTH) OWWLW. @\bHS
2 _6OoTEmLNEM W 3|6voTemln 2 MILIL] SpUlefleh HITLL @uieungl. QBIHGSH 6V alHLd
LN eoTeu(meueor GLIMeTM 660T MeUMEGHR WIBISHET QGTLITT 60oTemln 2 MILIL|&H&HEHEH G
dHHSEHEHETLH&GETTES MWD, PHIRVSHO @M  auend  ellerT
QAUMEHHUIMBIGET Slemeor ellemeTenll 6T(EUMUISE (N6ETETT HEHIHSHI6UST6V
QUMLUILIGILD. PMH 6m6T W blgev 36T hi W blgeu? M6 6TedTM SHien6ooT 6l6me6oTem LIS
Q&TLOBS &Hmer W bigew  eredrm  BITULN eupGeueoor(hD.  L60TIT6L
AleTmaUmESHWSHL @hHS 2600Tenlng SHeTenln @eveurmdl GUMUl (& 6TMS.
&L GILOMeT (HCUMETEnND @G SHeofIDMBIGHETITEY  QL60T  3L6e0TTeV  GeumiLil L
SLHIOMET eMLQUIMTWMAIEG6TeT  WmmId  CeumiLIl L. |600TemD 2 MILIL|
IMOLIL|G6T 2 6Tem @ Ietor(h) SJVeVSl FME&G GMUL L &L (hLOTeormigerfleor
2 Ma)/Q&HTLIL &L (bhLomer e@HGUMeTemLn  (constructional  homonymy)  eTeor
mP&ESELILUGLWL. Hpaild ahSSHEGEETLH SLOLWMET  6(HELITETEn LM U
alemg L.

Liempwl el (& Fminmedr
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Lienwpw S B\ & FmLnmeor

LWl eTeoTLE e 19MmCsT efl () FTme&HECHT emLWTES b QLITH6T
DW&EHSD SHR6TMS. @& CUmeuGeal ILpameor Fmidlulledr QUITDeNLD LI6dTelHLD
UGLIUTWeey ShaeTeng GUIMeV GUTIHET WWESMD STLGIW.  SILpS&sTer
A odlulesr QUITDEDGET, p&smeor Foudlulledr  QuUMbeM&GET &L
62((HGLITEOTE0ILO 36V6L S D& &LD aUem & L1LM(H & 6rfl 60T QFwmuUm@h
GeumImLLmGeum LIgBlemev SjemloliL] CaumimlLmCeulm (SiHmeug 6L LiL|s
SMIUIL6L CaumILITL_LMTG6IT) 36V6VSI @ T6oorlqeoTTIGIOM FMHLIL6VITLD. HLDEIIHLD
dhS8HHT0 Q0SS QFaflayuBSSILD.

bvie g
S|6UE0T 62(H Ul 60T 9|6UEDI6D)L_ULI 60)LIULI6OT

5.1.3. 9evoremin 2 miLiLimuieleor Lol eir

S|eoTemD 2 MILILIMULG] Q&MLfliiey, 2 (pueflwiey, eedlwefluley 6T6drm 6TevLeVIT
Blemeuseflawd QFUWLILGSOTMmE. Sjevorentn 2 miiiumiiedlsy Lev W& ifleser
D _6IT6IT6OT.

L wWmemTlUGSSTHL QUL LG LILILLD

Nettaumld 6eT(HSHHHTLIG60 STLULLL aUTEHERISH 6T j6ooTenin 2 MILIL| &6
LUG&GSSLILL (D QULIQLILIL IOT&HS STLILIL (HeTersi:

LILLD 6

eledt | &flly |@& |UGs | @ |a&se |eawst | eflg | Quiflw | sellepd
Ll

M & &L 60T 0;
eTedr &L 19 M QUG TeoT Quiflw sellEesr
61607 &L 19 M& LI n6ofl &

6760 19 HGSLI LSH&HS
6T60T 19 MG LISHSFH 6V
6T60T 19 MG LIGHSH ) 6UF & @G LD
6T60T 19 MG LIGHSH ) UG & @G0 QUULISTET L0615 T
eTeoTelL_I9 MG LI LSSHSH 6V S & @G0 euwigmenr WeoflsF Quflu sellepi
S0 LI &GN LILLD

GG CUMmSHEIL UMHEHWD oL IGN&Gemerltl LUWeTLUGSEH 600TemLn
2 MILIL&6TTS QL WLILL (B eTeTs:
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[([[leretr] [eflupell]l [Lsss]] [@d]] [afsewb]] [[euwsmer] [weflsi]l]
[[Quilw] [selesr]]
@emeTILLLD aUMHERWL UGSSTUIemalll LeTal@®Bmm L Bleney emlililey
3600t 2 MILIL&GET &HL(HEHM6T 6R6TMIGHEGET 6R6TMTEH I eMDaIMSLI
LY eTeu(hLOmm SHemeTlILLSH60 &ML L6VITLD:

LILLn7

QUMSHSHIILD
[eTeoTe 119 M (&Ll & 85 5 5 61 & &5 (G5 i Ul & ITeah 60T | ST G LI Ll &g 6]

[eTetT L (h) & & Ll & & & Fdo)l F) & @GLber U &5 TébfLo 6ot | i
[amﬁgm@u

[ereorafl (N8 L]
[ereoref (& (&L
[GI'G‘OT/G)EI'}'_G

LD 8
QUIMTS&H WD
QUWIS Qg’;ﬂ—l:lj'/\ QuUJcrg;Qgsl_l;r
Qum@g;&f@ﬁrﬁj\ QUWIS O QL]
QU T N | |

LN 60Te0) (15 LIS QS TLIT QUWEIEFID QUWIL QUWF Quiflw
sler— T | | |
CaummImMSSTLT  LeTemL euH&H@GLD QUG ITEOT LN6DT ST
Qumj&;@ﬁﬁ;’r\@@mgmmgk@u L& 85560
S QAUWT B &S
ekt i@
5.1.4. 9jevoTemLn 2 MILILIMLIEI 60T euemITWem M
6TELEMBY VLG T HHLGET LlaTal(Hld QF LS H6T eooremin 2 mUILITUIe 6T
QUENTWENM 6T6LEmEVEM U GlauerlLILI() & Si660T.
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1. WENL @M QUTERUSMS/QSTLOT menld 2 MILIL|&TTS LUGLILSI
ATERW  IuGEHaT  QSFHEHCHTETERSH60/UmGLILINGSH60 6T
WWHHEG  WeTerCy ST  SjeoTemld 2 MILIL|GHEM6T  6T(WeUTUl,
QFWLILGQUTIHET, QUUISHQSTLI 660l e WmeTlL(h&SSIUSNES (LD6oTeoTGr
QEewwlUL Galeor(hd. @& el Qmluiluiey gyileller e W mlelluiev
LTFeMeUWT@GD.  SL60TM6V 2 600T6MNF  QFWEILITLIQ6D  600Temn 2 MmILlL]
LGLUmuley 36V(& 5611 60T @) 6V5> & 600T Bled6VEmLIS SwpallGul
QEWWUILUGER TS THSSIGHTLLTS, 606VTH GLHmMSSHEHIL  nemeuuiley
gileoT 6Tt QUMHRUWSH T jemloliL] 6T GCealemev QEFUWISMITET 6TedTm
TR Flenws HwelsHEmer WLILGE TS 6Teorml G5 meaTmleormavild, @)Fevor(hLd
DL  eUMSGLILTHIGEGETTET  6r(eUulmul, Lweoflemey eredTm  eUem&LILITL 60L&
Q& MeooT(H & MedT S WILILIB S 6TM .
2. 2 MILIL&ET QGTLIT 6e00TemD 2 MILIL&HETTSH 6UFeVITID 6TedTm LIMTSESHTLD.
(UTF&BE  QSBTLIM  evorenld 2 mILILSG6eT UMl eleTéssb.) 3| 6e0menln
2 MILILUMUIE] QGTLIT 6eooTemln 2 mILIL|&H6r160T 2 memeu allems:as @)W eV
3.9/60Temld 2 MILILTUIe) UTEHWSHL @6V6VMTEH  ILEOTTEY  (@HLD6VITEV
QUMEFnIY U VG EHNETEH SHITLL @ UICVTSI.

(1B) BITET UHLD EUENTE SHTHT(H
b aerUensLll Yiflbgl Q&meTem @QUIsiD SLe0TTeV 3jeooTemln 2 MLl Sy uleiley
STLL @UuIeumsl.
4.QFWellemenT aUMEHEHWL-QFWLlILUTL®  alemereumsSHwmD, 2 miGelmse wiLD-
TR TLN6MM UTSHUWLD, QF WIS eUTHESR WLD-aleTmeumsSHuwmn @eaummimE @ emnL Gl
2 GTeT 2 MEYEHMET 60T 2 MILIL] U6 &STLLTE. THSHSISHEHTLLTEH
LeTeu(plD UMHHUW  @)eM6eooTHEHSHRMLCUL 2 6T6m 2 MEUFN6T  I|600T60LN
2 MILIUMUle)] &ML LS.

JITLD6OT LIMD6M LIS Q& ITEOTMITEOT : LIMLDL| [JFITLO6DTITEL Q& MeVEVLILIL L &I

I|6U60T @600 G &F UIGUITEOT : 2|6U60T @) 6NSHF G1&F UIWILOTLL_T60T

S|QU6T LILG.SHEMITEIT : |6U60T 6T6dTM Q& LIS M medT
5.6U1TE &) ULITHI 55 60) 61T 2|600T60)LO 2 MILILS6TMTSLI LGSUUSI LG

amsSHwennliemull LUmml Fiflwmer eNeTs:sH65mE5 &([HeUH 6VEm6V. QLE0TMTEV LML
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g LiLemLuflevmeor G UNMMUIL @6UITM  (600TeMD 2 MILIL|SH6MTSLI
Wflbug  Wsead  SIQUILELWTETS. Sj6oTenln 2 MILILIMUIG|  eT(peUITUl,
Lweoflemev, QFWLILMGGQUITIHET 6T60rm  aUMEHIWSHe eu@BLD  QFmmseserler
QEFWeeLITL g 6m6e0T eNl6eTEH&HMSI.
6. UMERWMBIGTleL QFTHHET BHemL U6, SHeuerdh@GallliL] 6TedTm Hlemevderflev
QLLIMMW QUMID. @&5FHMHW CoumTh&HeN6T 600TemnD 2 MILILIMUIGUTEY
afleTg:s @QUIVTSE. IjeUeT LOMMBIGTU HeTMTT. OMHBIGTU I|eUeT H6TMITET.
G UTERWSH6L alemeTWenLG&H6T a1lemerTs @& 3|evorenlnlILL QD 6UmE S W
WS auFeTD. GHMM SHTemMeVUIL BIEUET LDSINTEHEGE GCFETMITET. |6)60T
EOTHG CHMHM SHTemevuiley QFeaTMTET IjaueT ef emlL GBMEHESH GLOSIUTSH
BLHST60T. QILOGI6UTSH 3j6U6T i _emL GBHMTESH BL[HST6T
7. QUTSIEUTS Seoorenld 2 MILILUMUIE QFmm&efler opuiellm@&Lier Smeor
2 (pU6TGE 66T LGLUTUIemeudF Q& UIWw Geusoor(hLd 6TeoT eTH T UMTLIGLITLD. 24,6076V
Qemmaefler UGLUUTWNNE w6ttty L (hs&emem UGLUTUIR] G&F Ul
G6U6DOTI U GLPEVEET LIV QU@BLD. TG SIGTLLITH 6 6UWISITE0T LO6T&H6mIT 6T60TM
FHLeL LUGLIemn&HUWI6, 9bHG eUWGTET D6 ST, & eTedTml (N&H606V LGS LieTeory
SITET [HS 6UWIGITET, LD6dT 1S 6T6drml LI LILIL Geuevor(hLD.
9. eTeual® @ eva:s600T IMleLd @ 6T BHITLD D evoTemLn 2 MILILITULIE QFUISTE) S
BN AHE SITD Q&Taor(h QFveunsl. aMSSIGHTLLTSEL  Llereupn
ABRVGHESTLIGHGL] GenMBHSHS! eLN6TMI O LITIH6TCETE0Te0LNGH6T 6U(HLD.

GBI LM&ESH M

Time file GBI LF&H &6

LFF Sefler CHISem&Hs 860018 % (h)
QLEOTITEV Zj6voTemLn 2 MILILMUIR| @G LIGLILTUIMEISSTET SelnF&ELn: Time |
flies.
5.2. @ MLIemLOLIL] §) 6085 600TLD
e Ml UGLUUTUe] UGBlemey glilemLulevmers. <jiqliLenl
QUMPAWG &S &Moo LISMHETH nlafliie) &HeooT(HLILNGLILIE Q&FWeWenm
(discovery procedure) Q&FWEULITLLITED 2 (HAUMETS. QIMHSRUIMBIGEET @) Fevor()
|600TEMID 2 MILIL|GETTHA|D R6IGAIMIH 6eomenln 2 millemUuld Guaiin Fm

2 MINIL&GTTSHAD UGLUS @bss GHTLUMLIGET Q&TaTensWmGL. Flev
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QumPWilwenry eaumsEHWSmSL QUi SesETeHEs Qamear(h  CLedmHal
FLOCHTHES Ulaumiser. Flevd SBHS CECHTHES ILUICUTTHET. 600T60IN
2 Ml SeLWmeTUUGSSLILLLT  Wwrevs&Eerll UGSSIE GMlEE5600
GUMeLBEI SEMDUJLD. SSTEUG UTERUISMNS @)6VEEH600T UG LILITHE6TTHLIL
UGSSHV Bl&WWM. WJL Sgliuemiuilevmer eumaSUL UGLUTUeLD
LG 5SI5 G0 &SI QSBITLI Sl6MLOLIL (9)6V 8 85600T LD 6T60T LILIL_6VITLO.
@euallevgseoorid Lleteuld CometallE:ens @ LleTeuld Cometalld:ehs@ alleml
SGH TSI
* 2(IH GUTHE WS T 60T 2 MILIL|S6T WITet6U?
* 36M6U 6TEURUTMI R(PMHIG LIBQSS LILIL (H6IT6meoT?
IV HETHRIGET  UMHHIBIGHM6ETULLD QFHTLIGHM6TUL  QFTMHEEM6TULD
a6msa LI6TeU(HLD Fo D MIS6M6IT & ([H SR 60TM60T:
* @@ UTHEHWSEHO QUWISQSTLIBL (QTE) phFwerTs) eflenerds Q& ML(HLD
(Th&b ph&FwWerp) JLMBGWM. * @@ QUWISQSTLIIL @@ Quwr WwLGEW’T
SMLQ& T el (THEUBFNI@BEF) + QUUIT 6TedTLICHT aUBLD * @ elemeors
Qs Ll QuUWT WL@ECLT allemerr WLGELM QUWT + Zlemeoor eleneor 6TedTLICST
GaumMmIenIng QGITLIT + ellement 6TedTLIGST U(BHLD.

s Vet QS TLIflev Caummienlng Q&ML (HLD L6dTen(HLLD 6U(BHLD.

* Gaummienlng QSTLlev QUWDS QSTLIHLD CaiMmmienin 2 (HL|WD aI(HLD.
5.2.1. N fl5Q 5w H168 S & 6iT
G Lall LIdMHM F&HEHTIN0060MES CLMASTeTer eNleTH&HS: SnMISH6T &H([HeUSHMESL

LUBeumss Flev 0FL MMID GMIUIG gL Ul @ GW U585 NG &6
(generation rules) 9vevg ANFGQHWIHHT (rewriting  rules)  SFeVITLD.

@uureflwmer alFH&Eamers QsTLIemlIL] & seT (phrase structure rules)
6T6OTEULITID. QST ellE &6 LleTalhaugiCUme QUTS eSS H L HenHe
(rule schema) @ &m6ooTLY.(H& G LD.

>33
35Magl ‘9 eeorm GMIUT el (symbol) ‘@Y’ etedrm GMIUTLMe: aNfl6QHWSH6VTLD.
Afl5OswWsIlh QFWOLTLLS QSTLESH malliugme&Gl UweTU®BSSID
ST LS QETLESS GUIUI®m (initial symbol) eTeTeLTD. TS SBIGSHTL LTS

QT - QUAST+ QST
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ereorm AflHEQ&HWE AFHUleL aum (UMEHESHUWID) aeTUS OFHTLESS GMIUTH.
GMA&FTeT ) @ QUMHERISH L QUWITSQSTL(HLD llenersd Q&ML IHLD aIIHLD
el QsHelsRerma. ‘+ eeorm  GMIUI®h  Llemevorliemuis  (concatenation)
GOUILL LWeTURSH TS, QUAST, QST 6TedTm Lieva&GMmILIL &6 (labels)
il &s1607885C6uT aNf5605wWwsCaur Q& UIWeVITLD. T SHSHEHTLLITS,

CUAST > 3|9 + Gl
etedrm NS QUAST Hemiemeal ANflGA&HWEHROTME. (SiLQsTefl emLuiev
(o12) 2ADS, QDS 6T60T, 2 60T, SEUGTIE!, NEUATSI, ABEOT, SeUDHMIEOT 6T6orLIeoT
ILMIGD.) &Heol 6TeTLS @@ DemeTlLLSH 6TCMT AHMEG GmLIL L
FemeTaHCerm Qeleaflau@mld @LIMG. sUlWley QST aeTLIenSL LieoTeuHLmm
158 eTs6vTLD.

ANOsT - N2 Q&M + QUAST + &l + Ha
LNetTeni(hLS QFTLenTLI LNesteuomm eNifl& s 6TW&6vTLD.

e Qam - Gausm + o
Gaummienng Q&ML Llereuomm edlflujLo.

GCoUQSBT - QUASIT + Geu_
@5 IS 5HS FGemne6rL LetTeuBLomm SemerTL LILLDM&S &JeVITLD:

QUOSIT QST

/\ /N
93 Qu e osm GCauasm ol Sial

. .
A A Geu@sm Ul Q@T& A A
| Q/\
QUOSIT Geu2_A LS GILA
N |
3|9  Qu A A A
| |

A A

BITLD (LPETETH T MIWILILG 6TEUGUTMI 2 (HLIGITSET 6T6L6VTD CFIHE Q&FTMEETTEHE LD
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QFTMHRETVMMD GFJHS QSHTLISHTTHAD QHTLIHET 6TeVeVTID CFIHSI
6UITE G WLIMIS 6T 6 LD 2 (HeUME&LD QUM 6T 60T 6TEOTMILD 6TeUGU MM
AUTHERIWMBIGHET QSTLIGEMNTHAN QSTLISGET QFTMHHETMTHEWD QEFTMHHET
2 (BUETEHETMSHE LD SLWLILIGS60TM60T eTedTmID &ML L L6V euLdl&H6T @)hHE S 60Tmeot
eTeoTm UMTSCHMD. L (BTN Sjemed eTelaumm QUL LY euem&Ll LILSSHTeWN
(468 & MILIL| & @15 L_6oT 3LVl L& &ML @)6VEVITLOG)
L LUIL&GMILILSGeTTaIN (LevsGMILIL LT 6Veudl LieusGMILIL] @)6V6VITLO6)
SPeeTLILILSSTNID  eelaumm  Qealeflliu®ssl UL HESESHOTmSE  6Term
uMysCs M. aNflEQsMWwE & s6r CLMHOEFTaTer CQFUWIGBGm6T Goumialdluiey
QauaflliL@&ERaTME. aIflH0sws  aHsEpsEGH  HWm  Qeueflluml
QY AIMBIEGEMETEH HMLGNIND FabhHH OFaeD 2.600T(H. (NSEVTEUSHTEHLI
LI6V&&MILIL 86T 505 wWwal 615 & 615 8> & 6T BTG S| 60)L0[H S 6ITEIT60T.
@ TEOoTLMeUS TS 66UG6UTIH allFlEHemeTwd (QFHTLES ) FHallfsHs) ¢ mseerGel
FaplUl L ellGlemwl/aSsamer @LDeLWTHESGT BLLGT alfl50 85 wWsGal
QFUIWSHE5H 611600T 600T LD alflens WemmLiLLy  AO&S&LILL (D eTerTeoT.
TR SHHEHTLLTS LleTal(hd ellHsemeT eT(h 551656 & MeTCeuITLD:

1.eUT - QUAST + Q&

2.0905M > N2 Q5T + Causm + all

3.2 Q5T - GauQsm + Lo

4.GeUQBHIT - CILQSHIT + Geue_

5.0UQST —» 93 + QL
WsL aNGHuNevL @ TevoTLITaUSI, CLNGTMTEISI, [HTEOTHTEUS BHSHTEUS 6T60T 6 60TM 60T
et  eetmme:  @&Gamerll  LweTU®SHermev  wenmmCuwl  LleTeunLommi
alfl50&wWwa F&H6T HenlL_&HGLD.

QT - QUAST+ QST

AT - QUAST + N2 Q5T + CeuQsm + all

QT - QUAST+ CauQsT + L2 + Calasm + o

QT - QUAST+ QUOST + CGaue_ + 2. + QU.AST + Geauz_ + &l

QU - 3|3 + QU + 3|9 + QU + Geue_+ L2 + 99 + QU + Geuz_ + ol
eTeorB6u NflH0 & WS eNFH &6 LM aulgel QedeflliumenL el F&H5) aUTUIHS606).
afl505wWwa E&HmeTs @h HenaTLILLIOMTSG 2 (BLULUGSSHD Q&FUILI6TLD. @
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PETULLEHO R6TCMT  SMHGSGCICT  HemM6eTHET  6UTVITID I 6V6VS!
Femensefleorn) eugeumd. HemeTulley Hememall(Hd @LESH 6 QUBLD ReIG6UT(H
LieTerflwLd Semerall(hlld &Hsmml eTeorLILIHID. BemeTel(hlLD & 626166 T(H 60T MIE G LD
HeusSOILIL STLUULI(BSEGSGW. RSHGHETLLTS, Henearall(ld & smielTeor
QUOSIT eT6dTLIeN S LledTeuBLOMM) GeueflliLI(h&&evTLD:

R emreTallLTSH &e0I8:8@HLID 2 600T(H).

CUOSIT

®||_|

U"rmeé'r
R QFHTLHEHEG G QUL AHVVSE SISQSTLMT AFH&TTLD QFUIWLLD
Hevs&SMILIL QEWWLlILL L &S @mMISumT &l (non-terminal node) eteorIL(ILD.
IHHImel G ANflH05WHTD. QUAST, alQsT, Caesm, L2 Qg
GTEOTLIENT @MISWMTHEEHEESHT WG, A (QLeom) &oluih sy
ReTMILOLVTS &l @) MIGF & 6TeTlLGILD. LNeTeu@ld eT(hSSH&HEHTL(H @\bHS55
FHOVFQFMTLMVE QG 6rfleyQaFulu]LD:
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LILLDIO
QMO STLH&HEMUTH
QU STE) 0S| MEE D) o6 & t@) MIS) U e o)
3O LSGIL e Qo GeyQHIm ol e
/\
CauQsm e QuAsT Geuo
AIN[AF: ) HIN 94/514\@_1
N
ngcﬂ‘u
|
A A A A A A A A A A A A

QUAsT, alasm U2 sm, GCaQSHT, 6T6TLIeT @ MmISIU|MTEHSS0IEHS6TTELD.
QLEVLIT SjIquiley au@mld 9, Uy, 2., Ceauz, &, sell ereTLeT @M S

&0 & &HEITMTEGLD. QB QL6VLIT&HE6T &I THEQEFTMEETTEL QLD
QUWISSLILGILD.
39 QLY QU 9o QU QU Geauz_ o

olb5 Beve thallgy e 2 winher elLwdr g UTFSSTY
QETLIFHRWMeT QmMF&H CHTMISGET (H QIMGERUISH T QMG 2 MILIL|&H6TTS
SleMLOULD. UG LIS GMILIL @ Heuens LI ILD:

1. s Lmwll Levs &L

2. A®LILL Levs&GmILiL
T SHSGHSHTLLTH, BT QUMLIUIle QUWISASTLIFIL (3] 6T600T600Td . 1q UL
62(HEOILOLILI QUL 60T &L L WITLOmUl QU(HLD. 21,6076V QuUWTenL
AGLUTSESSTET au@ld. eNGUUL LeusGMIUL&Eamer el lLds &ml&E&eT
SHS @S CaumUTL ML & &HITLL6VITLD.

1. 919 (QLUSY) QU

QUITIH 1L 60T WG

2. 919 (erevorey) (QUSY) QU

B @ T6vor(h HEVEV 60)LIUIGOTE 6T
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e S LILMT(H &H606TS Qs ifley QEFUIaH 6V Seng LI &GM &6t
ANBLILSHMETWLD QSTPe|emeTUd &SITLL LI LiuleTU@ILD.

@ UM LIWIT
QUAST-H WMMHMILIGL{UIT
(S + QU
CUOSIT
(e Qam +

aNQsm 2 QUQASIT +

&l

(1 86X Eh 6T

TIT6pT 62(H eSS 6dT (LPedT ] M) &) m et

&) (15 619.600T 6N 60T L1 LIMIT & & MY

LIm(H & mmedr

GMSHEITL | HHSSIFFTUNHM6TL UWaTURSS SD @ 6evEHHaTEH 6T @b
UGBS QSTLIMWLIL S &6T 2 (HauTeHaHeTLD.

QT —» QUAST + QST

AAsT > QUAsT + (N2_Qsm) + el + gie

N2 Qsm » Gasm + Lo

GCoUQSBIT —» QUASIT + Ceu_

QUAST - 99| + (QUY) + Qu

QLI — emLIWIET, LIMLDL, 61T, DT, GLnems

siall - @), WLy, @b, Ceusvor(®), GUIT

all > Q&MeL, Qeul (), UTH, émed, eurm, GuIT

QLS| — GUUIGSITEOT, @)6TemLOWIT60T, &) 6011610 U 60T

e - ussE3 60, Gloey, BLp, g uiley

Gou2. - B, 6, &, Q6
GLMQEFTETET QGTLIenlolIL] @ 6v&h&Heuorid (phrase structure grammar) LiedTeu(HLd
SLALD QIS WIMBIGHEM6T 2_(HeUTEHGLD.

99 QU 99 U Geuz e AN
olbs douwedr e umby g Qamsrm ol L meir
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IbHS QUWGTeT 06of1&T IDFLD &8 Qeul Ll GUmeTTy
98 U QU 9 U Geuze 2. i
2llbs Swsrar audr geirlefG o EHE® pLBSTeT

LeTmev CLMGFmetTeor & G6T LNeTeuBld QUITIHETMM  6UTEH S UMM 6Tl
2 ([HEUMTHGLD:

*GLDem 3B L1 GLICITEN600T LDTHH MG 3I([HEH 6L CLIMeTS

*LOLD HSL1 G LIevoTeoo D& UIl6L QETETMS!

*GLMY I|HG UWSTE L6 lGHenT UbHS! -

*9H & @)60f160LOWITEOT LIMLDGEDILI 60)6 8555 T6OT.
GMAEFTeTerT QSTLIFMWLIL] B sHemnend @6y &L (hevorl (constext senstive)
B GETTHLITMMIETTEL (LNeTeoTh LIMTSHS 6UTEHSH WBIGETT 2 (HeUTSHHSmME5
SOLOFUIZ FEHmMVE HIEHHEVITLD.
5.2.2. QamLlwev euema LM
@@ QMLPUI) IFT @EVESHEUTID LUTHEHEHTIN 60TeNMRUITETN @)L LD
QUUWIHGLD @@h Fnl LD QFTM&HETT QETMHRSTLIFRSHCTT (h Q&MLIfluiev
QIMGLILIMTL 60L& SFMIHLD. & gmLLemnnenwlll (acceptability) LITGH&H&H6VMLD.

2bhGHEF I I0TSHNGLI LITTSSTeT

DI bHSF Foblenwll UTTS &S
THSSIGHEHTLLTEH, SHMLILMTEH UG QFM, QUUWIFQFT) 2 6TeT 6@H
QETmsefler QSTLIFFFenW (QUOST) 6THSE aUTHIUISTHVID 6260T60)M 6 U TEoTm)
@ L LDEUWITE&HEVITLD.

(D @)6TEMLOWIITEOT GILIGDIT 6(H QUG TET 060l HenTEF &FHH &S meiT

&(H QUWIGITET LD6OTIHT 62(IH @)6TEMLOLLITET GLIGTT60600TEF: FIH P& ST

BS 2 WILOMeoT eUMedlLI6T HSHE G6TeTLOMeoT GlLIeuoTen 60T 61l(HLDLIE mmedT

3HFH 5 &6 TETLOME0T G600 HE 2 WIFLOMeT aumedlLiemeot el (HLDOLIG M merT
R eUmSLIUTH SefllFQFMMEHEmeTs: Q&M BHEHT  (QuWF, elleneor,
Slemetoraflement, QUWTEOL, elemeTwlenl, LIOTaU(BL]), NE @0 C&FTev
ae&LILUTH  eTerliLI(HWD. @@ auem&UUTH QFTM&Hefer Q&MTLFFF s
Q&BMEOTIL(BHSHTV (R[H Fanl LD QFTMHMETEH G &M (BHSHMEV) S @0
QSTLT euem&SLILIMT(H 6eT6or LILI(HILD. 6T.&IT.

QUWISQSTLY (QUQGIT) — aUUIGTEOT LO6DTI ST

ANemeTsQSMTLT (NQSHT) — DTS Qeul_ L LI GLITETTIY
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N6t (pLUSQSTLY (L12.Q5M) - CHMTLLEHMES HEH 6L

QUWIMLSHQSTLT (QuUANAsT) - W&  Bevev, QU  [Heromeor
2_eTeuen & LILIM(H)
QM Q&FMV UMEGLILTLML 2 6Telem&HLULMTH QFWWTD. adfhSHSHESHTLLTS,
QUWIF QFMMHHEMET  6T6e00TEOTHInlqUIenEl  (countable).  6T600TEOOTEVLITE TS 66
(uncountable), QUM UWIT (propernouns), LIgeSL (L@ uuwiry (pronouns),
QuUmEUQUWEF  (common  noun)  eledTm 2 6Teuem&SHLIUTH  Q&FUIUW6VITLD.
2 aTauem&IUMTH I ‘+ @M LWeTLUMSSLILOROTMS. 6T(hHSSISHHTL LTS,
607LIULI60T 6T60T M Q&Fmev '+ 6T600T600T & T LQ LIS, '+QuUms 6T6OT M)
L WmerlU@SSLUULER 2 6TeuemnasLluUm® FWwliL®ReTmsl. CHrmels®)
6T60T M el emeor '+QFWLU@QUITH6T G6EOTMTEnLD' 6TEOT M)
L WmeTlILMSSLILL B 2 6TauemsLILUT(h QFWWLILGS6TmSI.

Q&mev e SLILIMH 2 6TeUema LT

LIWIEET QLI +6T600T600T & S 1 U1 S|

CxIBHe&sMH &l +QuUmsl

BL &l +QFWLILGQUITIHET &60TmTemLn
riflemesor WmeoT euemssUiley LIRID 2 6TeuemsLIUTL(h QUWFFQFTME 66T 6TeLeIT
o GTeTMIBES LTl & mIGemend  (inherent)  &STLLL  GUITSILOTEOTSH6V6V.
6T600T600T &5 For. L LI &1 LD 6T600T600T (LOLQUITSHSGILD 6T60Tm GeumiLim(h ([HeU(NLD LIHemLOW LD
LMHmID elleumGerIpd al6VMHISEVEVT @ 6Tl 6TedTm CoumLIMT(HHEM6TS: HLHS
QEFLHROTME. eerGeu BT  CaumurhsHemersd &HLBS e LU
Q&FWWGeustor(HLD. WL (RQeTml LevLflinmevor 2 6TeuengLILIMLemL Ll LweTL B &S

Geuevor(h)LD.
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LI LDt 1

Gl

/\

+oUMEl +EIUMSI

-6l 6V 11 65 eorHimI 6L I G 60T LD 6T 00T 600T &5 Fon LG ULI S5 + GT600T600T &> T LG LI Sl

PR

-9|[HeULD + I|(HeULD -6V TR B 60T LA 6111 6V TR B 60T LD
mwﬂgmmﬁ

LI600T L| 8580 M85 60 6L L 6dTeuBLomm QeuerliL{m&&6umin.

+QU - [+/-Qumnsi]

[+Qumral] —» [+/-6T600T600TS T L9 U1 Sl ]

[-Qumal] » [+/-allevmi&leorLd]

[+ellevmi&eorid] — [+/-0eoflB e eorLD]

[+wevflgselleorin] — [+/-6T600T600T 8 Gon LG LI S ]

[-6T600T6E00T & T QWIS — [+/-3|(H6ULD]
TOSSIGHTL LTS, [JT06T 6TaTLemnsd [-Qumgl, +ellemi&eord, +Lneoflgeleorin]
6T6OTM LIGDOTL| &80 MIGETIT6V 60 WIMTeTLILIMSHVTID. GLo6meg eTedTLIend [+QUTEl, -
afleuBIReoTiD]  6T60TM  LIGDOTL]&HFn MIGHETITY ML WTeTLILMSHVTD. @HSL
LIGOOTL| &8 MIG6T  6lemetTderletT 2 6Teu@GLIL|&6T eTelalmm QUWTEFQETM & 6rfledr
Ba e sem6Ns &L (HLILM &SI T 60TM 60T 6TeTLIENSH S SITLLS CHemauLILI(hLD.

IBS efl5T 3(H&H CLenFenLIL LIMTTSST.

*ShG CLNT AbHS Ll HNTL LIMTTSSS!.
umy  eteorm  eflemerr  [+nesflgeileorin]l  eTedTm) e WMeTILRQ &S LILIL L
QUUWIFQ&FTeem6V Gaustor(hlld. 5.2.3. QAFTMHAFTIH&H L IS 56T
QUWIFQFMMEHmET SjeumledT LOFLLI LTS8 MISEHH&ETHES FmLILNG ST
QamLfluey Gpemevd GMILILIL (WIQU]D. @FH60T QULITIHET 6T60T60T 66 63T M IT6V
AELILTHSH6T 2 6TalemsLIUTH QEWWlUGaICSTH 3jemal 6THE G ML Ifluiey
&Lp6dlev LIWLeT (R & & LILIL6VITLD 6T60TLISILD FamUILL Caueoor(hLD.
dHGHSGHHTL LTS, smel eTedTm allener LleTeu(dld T(HSSISHHTLIL0 HibDI6TETS
GumeL el  Haljsa @G  Na@GUSASTLOTUL
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QUWISESTLOMTWID  GeueoT(HOD  6TeTLINSHES  &HTLLGeuevor(hld.  3|6U60T
QULIGGHEG6T LTSS meUSHTer Q&M ereorm  ellemerr  LedTeu(mLd
T(HSHSIHEHITL196V &HSI6GTeTS GuImev GT(LREUTU SNTHS 62(IH
CaumMImMNGQSTLeNT LOL_(HILD Geueoor(hLD.

9|6U60T BSHL1 LITLDMLIG G\ &5 T60TMITEOT.
@emelF QETMHRFMTHEH H&6T aTeTlILI(HWD. STaUS HC HHSl6Teng GLITe
2 GTaUmSLIUTL(HF FLL&LD HTGeustor(hLD.

emal ol + L2 Q&IT ----

+@L LD

SISMaugl, ey etedrmn allemerenil alQsT-@6 (=[ ] ) N2 Qsm-uwb QUGST-
QU 2 LeTQUMES QSTLIHE eU@BLD ‘---° 6TedTh @L&SHV QFHE Geuevor(hL
(=+).

SIS &, - [QUAST ---] eTedTMTeV &H70&) eTedTm eflemereml a6 SHT-G)6v
(=[1) QUABT-B5 o LemqQWMEs QSTLIbHSE U@ ‘---' eTeTm @LSHH6V
Q&FMHS @Wweuns! (= -)
Q&MTLFemLOLIL] ©) 6V 8 5 600TSH 600 & e & LILIM(), 2 _eTeuem&LILIMT®,
2 aTauemsIUTL(HE FLL&HELD  @eaumems  GOILLGeuser  euruilevns
GLUMGSSHVMD. 6@0F G&FML 6MHIEG QIIFVTD  evevg  eelaillg&Hev
QEMMSBLILILGVTD 6T60TN GHLPeMeVsE &HMLIES QSTLIeLIL] eH&HemendF @ Lpev
&L_(H600TL6m6UGETITS (219 Q)66 6ITH@)6TemaII6TH) LMMMEVTID. Q&ML FemLOLIL]
& Gemer LleTalBLd NS WIMeL LD MIGTaIMS (recursive) LDMMHMEVITLD:

QUAST - 99| + (QUTS) + QU + (eum)
GUMHFTeTeor  aNFIWML L QUWOFFSFSH QSTLIGMETL QLGSET-@)6V
GFIGHGEIMID VLG @) 6M6TITEG&HEVMD. @6UF SHTedT ---- euemlLenwd FmiillL
eTellems SITSHW Lemeremws SIsHw Breow --- sigssar. alflsasws!
AP seamerll UWaTURSS 2 Beumer QSTLIemWLIL FH&H6T  6relalerey
BISOIGHEHIOMES UMELLGSSL LULLTVIND 6m6aUskH6T DL (HLD 2_6TeT @)6V8 860070
QSTLIMLOLIL| @)6V8F600TLD 6T60TMIHTEOT SnMLILI(HLD.
5.2.4. Qg TLIemLOLIL] §)6V5 8 600TS 5 60T 6U6MIT MM 6T6LED6V
eTau@ld QFUIHHT QSTLIMLIL @)6VHHETSHET TeVemaVemUL  36V6VSI
GemmUTH\&E 66T el6emTs @ LD.

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Prof. Rajendran Sankaravelayuthan
General Linguistics — Tamil Textbook



http://www.languageinindia.com/

91

‘SILEIS @\(p’ eTedTm 6B & erfleir (& 6emmLIm(H
QaTLpemliL alFser (Wsaliflamearg sal) @ QUMBIUN6ET 6TeLEVIT Gl
QTGS UIMBIGHEMETUD Heool&HHEMS. @@ QMEIUNGT 6T6VEVIT I6MLNLIL|SEMEITU] LD
‘QILMBIH @ 6r60rm Sammmey WG Qg eflauns QeusflliL@ESES @ Wevrs.
JReTMMITEL ‘QILBIG @ sMHelensd 2 meneal L HWETar Galeflliu@sain.
el QMU 2 6Tem aumEGSWmISG6Tle0 Couml 6UEMESITET 2 M6 &6 2 600T(h).
QSTLIemLIL] @evsaetorsems allifleju@Ssa i HL LD (WWeTm (WWMF &6t
Qumbluiler gemwliemUlumm LHW QFUISRG&G6T 606V 6l6Ts: 8 mighemens
Srellevemev 6T6dTM FTLDEN G Fo MIGUT.
6UITE G WM& EH &S 60 LGl 2_6TeT 2. M6 QSMTLIFLITeT F&H&60
QSMTLIMWLIL] @6VSH&HEIND  aMTHEHUL nESHEHEEG @emLulley 2 6Ter
2 MESGEMETUID QUTEGH MBS 26V6VE 6TEFHQSTLTGH6TI6T LIMSMHISEHH G
@emLCW 26Tem 2 measGemeTwld QeueflliL(B&55 SaumlelllLg. @e6uelend
@6VEGEUTID  6TEUAIMM  QUTEHHIWMBIGHT QSTLISGETT) LTS, QSTLIS6T
QEMTMHSHETITEY 0TS, QFMTMHET 2_(HLICTSHETITEY 60T 6T60TMI 85L 19U GG Ul 6ot
FoD M) QUMSEHRWSH MHEGLD (6T.851T. 361607 G/ mI 6)H & IT60T)
AeTmaUmERWSH MG  (61.&M. eUeT 6TLQUMTWS  eubsmer), Q& uleileneor
QAUMHERWSHMHGLD (FTO6ET LTemeTenll 2 6mLGomer) Qawliuml(heleneor
AUMTHERWSHHGD  (UTemer  JINETTV 2 L &ESHLUULLE), Q5IflBlensy
ATERWSH OGS (TTensd 260016 FeMNSSHTET) THFNeND 6UTHSH WSS MESLD
(TTemd 2 60Te] FeMN&HEHMD), Fals) UMHERUWSHHGD (HLHeMT 6wl
galedeum aMERWSHHGD (5 SLBlemT TWHeTTUl) 2 6Tem 2 Me6|5HeM6Ts
STLLaNVeme. QSTLIMWLIL] @)6VE&H60TD. QST FemnlIL] @ evdhaeord SBGCL
SIHHIETET Hevtl, Hevemel LDMHMID Fal (b UMTHSR UIMBIGET 6TeleUTMI 6260T M MG & MeoTMI
2 M| Q& Te0oT(H6TEITET TEITLIEN G E ST L 6N6V6m6V.

Tmemg FMUILNLLTeT. LN63T6oTIT SITHISH) 60T IT6IT.

gmeng FTUNL QN (& SITHIG 60T TelT.

TMeN LIMLQ60TITET. [JIT60G 3,19 60TIT6IT.

Jmengd UMY  4lqermem  Jmeooil  @emevulley  SFmUlLLTeT. 6056

GLUmUSQSTL LUl GUITLLITET.
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gmevot] mest FMLILIL L @emevenl &GLIemUSQSTL19UN60 GLITLLITET.
sl QumPlenwll LWeTUMSSIUBEHE TITLO6IT LITENEOTENU] 2 6001555 T60T
GTEOTLIGILD  LIGDGOT  [JITLOGOTITEY 2 600 GHLILIL L S  6TeOTLSIID  eTeUeumEmiT
Q&ITLIL6Temenel  6ledTLIg QSFlud. 60TMey  QGSTLImLIL]  ©)6V8&600TLD
@eualgevoTen WD 2 meumm (QASTLILI6V6VTS) 6UTH SR WLMIGH6T TSRS &([HS G 6T
(T HSIGQHTATROTMS). QFTLIT evorendld 2. Ml GSMIES FEHEHe0
QEMTLIMIOLIL] @6vE&H6uTD @ QSTLler 2 mMILIL|GHemeT Q&TLFEFF umeor
SVGSGHATTHSSHTOT H(IHG @UISID. JLETMTL MG GUTeTm GLomdlgerfley
afleormeumsSHwnlefled  Slemeoor  allemedT  TURAUMUISGEG  (PETEOTT  606US &Ll
QUMIRTMEI. LTy  Flemeoorallemeor  allemeTCUWM(H  HTedT  QBHIHHIGHIW
QsTLIL6Tengl ereoTlIG QeueflliLienl. LeTeu@pld eTRSHSHETL(HH6T G enEH5
Qsefley L{M&SID. The old man lives near the river.

Does the old man live near the river?

He is coming.

Is he coming?
ABHVGH6L ‘be’ aflemeru]ld ‘ing’ eeTLSID QBGRISW QSTLIL] 2 6TeTenel.
SLEOTITEL  euoTemlnd 2 mILiL] g liLemnLullevmesr QST  ©)6V5 5 600TS 5 6V
@enel Nfleaslul Gief®IW. 6r.51m.

The old man is still working. (is---ing)
They are eating. (are---ing)

[BITLD 606/ W&B 6TedTLIeNS TS SN LTV -ing eTedrLIg GUMIa(HILD.

The old man still works.
Qb5 QGTLIIT 6ooTemln 2 MILIL|&H6rl6r 2 memeusd QS TLTemLLIL| §)6V885600TLD
HLHS QFIID HM6ETHMET DINHHEHTINN HTLL @UEVTSH. Hem6TsHer
FHLHS QFV6CAT HLHG QFVeVTLNCIIT @) (HESHEVITLD 6T6OTMI T M EITTEL {60 &5
QSTLIMLIL @6VSHHTSH ST L @ueuTsl. TRQSSIGHTLLTS, LleTeuhLn
QaueflliLmenLuwjld ellE&ene6Tud 6T(h & SI&HQ & TETGEIITL.

QT - el + QUAST + QST
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LILLD12

eUIT

/\

QUQAST QST

&g\ﬁu QMQ‘;W

33 Gl
X

The hunter has kill-ed e bird

&) LNedTauBLOMMI QUF6EVITLD:

QT — QUAST + glal--Heor + ol + QUAGIT
QLBIH VD LWeTUGSSICaIMIHEHEG took eTedTLIZIN off eT6dTLISIND Q&G TLITL|6TeTemel
6TeoTs QSIlLLD. @BHS 2 memel BTN HTL(REUSTU @ BHSTEV HITLD G606 emeTs:

FHLHS QFVISHTHS &TL L Gealueor(hLD.

LILLDI3
oUIT
QUGAST s
Q|u m/a@aem
3|3 @
Raja took his hat off

@ eIaIMEH LGS LN6Tal(BLOMMID FamMeVMD: Raja took off his hat.
BTLD LN6dTeU(HLD 6UMEH S WLIMIGH6T Q& TLTL|6Tememel 6TedTml &ML L Geusvor(hLD:

Raja took off his hat.

Raja took his hat off.
6UaTeN] (PIBHE6T [6 (5 (LOL L ITET 6T6dTM S _1Q60TT6T 6TenIlD GLIMSI (LOJB S 60)60T,
& 19 eorrTerr 6T60T LI160T6U M 60YM QEHTLIMTS 2|600T60)LO 2 MILIL&HETTEHS
&HMHSHCaUeoT(HID.  (OIBEHEM60T GTOTLISMGID  HILIQeOTTeT  eTedTLISMEGD 2 6iTerT
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QsTLIemUS STLOHUSTU @UHSTV BTN AeummledT 2. me| 5 en6TsHemeTs
STEOTI)F QFLISTHE HITL L Gauevor(hLD.

LILLD14

oeUIT

o uQM@

m
Qu Waﬂ

TN

QUOST Geua_ 6UIT )[c3

Gl ATRIAP: ) ATRIAF: ;)

QU 9|3 Qu

JTegm (LP(H & 60T & LL; §@|Qb (L LITeleTedT)  HL_1Q 60T T6IT
| |

QUITH6T LWESD GMISES FHHN emlILS QST @)6V88600TID 6T6V6VIT
@umend Qmlsefley &meoorliLGIWD QUTH6T DWEHSMS NleTsHasMSl. (LN6OTL
Fa MWL @ [HeUenHLT QUITIHET LOWSHSELD 2 6voT(h): QFMMAUITIHET LW &S (lexical
ambiguity) WMHMID  YeOLILL]  QUTIH6T LOW&HSEWD  (structural  ambiguity).
TRSHGETLLTS [ &H6U 6T6oTDTE0T 66T  6UTEHERWSFH6L &FH6l  6TeoTLIS
‘BHMISGQSHTET 6TedoTm ellemerl] QUITIHEHLD ‘LIHLIQUITIHETTeT Limenmuier & m
&l600T(h QUIQQILDITET LIM&HLID' 6T60TM QUL QUITIHeMeTUD SHHLD. BTN (LOEOTEOTH

LTSS 6(0H eMDLIL] @60TMI&HEG GUMULL QUTHM6TSH SHIHLOMETT S
eIl L LiLemnLullev QUITIHETLOUSHELD SHIHeUG 6Te0TeVMLD. 6T(H&HSBIHHTL LTS

L% 6L ITEOT 246007 @BLD G)LI6T0TSH@BLO 6T60TM QST ‘L8 GUUISITET 460078 @HLD
(@) 6TenLOWITET) QLTI EHLD eTeoTmID ‘L8 eUUISSTET SL,600T&HEHLD Lol GG TeoT
QLI6OOTSHEBLD’ 6T60TMILD QUIMHETULVMD. @ HS 6MWLILILI QUTIHET LOUISHSHSHNSH
@ 760T(h) SNeMETLILIL &MV &ITL_LGVITLD.
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LILLD15
QLIQSIT
CLQ&T CILLGIT
ng@é\au @ emeoor Gl @) evr600T
M) f30F: AIREEY,
61 LI & 60T 1:z21 D QLievoTa 2 10
LILLD16
QUOSIT
QUSIQST QUGS M) 6M600T GILIG ST ) 60)600T
& QLI QU Qi

& GUUISIT6T 2,600T&T 2_LD QILIGOOT&6IT2_LD

LW 2 coremnlngeneT  allemésds BTN RaIQeImm  SLeveuu]ld  GCeumilil L
alemsUilevmer 2 MILILGET VeVl UMGELILITHSGET MWDGSIES &TCeU6toTL)
@MHERMSI. MWL QUITHET DUWSHSESMEHES MESWITET F&H&H6TIOMeT 6l
QS TLIemLOLIL| §)6V8 860075 T 6V @)6V60I6V.
rFifl emevor 9y, Wied 60T &8 8560
6TELEVIT IeMLDLIL|EHEBLD  [FIfl60)600T W TEOT&H 606V, [BITID FFIflemenords Q& MeTem Sem s
STE00TIQ & QF6TM LIGLILIMUIG QF UL Caleuorl 2 6TeTsl.

JITLO6OT 2 1D G&ITLITEVEDT 2_ LD &) ([H6)1.600T60T LD
3 GLImev GaderfUILIem L QI(HLD & 6Nl6M6OTSH6IT GU(HLD 6UTH G WLIMIS 616V
Sleneor ellemeotemnl ellements QG TLfledT 2 MILILIMSS Q& MaTem N6y LIleTeuhLomm
LGLILTUIG] QFUIW Galeorly al(hHMS!:

QUAST + s + NQGT
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A BIH VS 6L FlemeooralleneoTemll JLlD-@)6veney alleTTa 66V (LN6oTeoflL &5 M &5
Q& MevoT(h) Q&F6L6V CEUETITLY. QIIHEUSTEV, Si606toTall6m6TemUIS &60fIUIMeoT 2 mILILIME
HHSIEUG! LILISETETSITU Q6mLOU]LD.

Raja can solve the problem — Can raja solve the proble
LLMISTe] QFWLLTLHEF Fl&a60
QBMTLIMIOLIL] ©)6VEGHEITID 6T6V6VIT GQIOMAIGETIIN IDMIGTE] QFUIEVLITL 60
(recursive process) aflenéasgs Samlelll Lgl. BID  dLemeVCWL  @)6V6VITLO6
@) 6MEOOTLILITEOTE:6M6TS  G&HMevoT(h  UTHHIWMBIGHENET  ©)60)600T5 S 86 &5 Mevor GL
GUM&HELITLD.

HEHFTaLT WMl LEH6T SmeuBsEITI @QeERMm SHehama,fley GFmp
B&leL HLQWMmBSEHRM  SUPLILLEMVE SHP&ESHe  Calemen  LUTTHRM
(PEn6OTEUT LILL LD GUITMHIS W (& 6TeITLOITU @QMERD ADorFHullédy  Herepld

BenLulwev Caumim(h GMISH FHH0 QSTLIemLIL] @)6v8&H6ord HeoLuilulsy
GaumiLmmhseneT  aflenégs @uieungl. SLlLp GUmedTm Quomidlaserflev
QUWISQSTLIlT QFWOMHUTHI&GET emel UTERWSH6 eI @LSNSF
FIIHSHHEHETINN Gaummiend 2 (BLSETF FTIHHGLILSTL  leners &
(LPESTEU(HLD 6TELEVITES QG TLIGHEMETWD @LLDmMN) Semnnss Guiswd. LeTeumL
dhSHHTL0O QeSS Qe LESHSILD.

TTM Q55 26T([HE G GLITEH M.

S9&5HEL JTTRIT 26T(HE G LI GLITEH MITEOT.

TN 26M(H& G 3195519 GLITE M IT6T.

DN(HEE TMRIT 1951 LTS M ITeoT.
REIQUTH UTHEHW N @CT auMEHERWSH 6T HemL uNwlsh Geumiim() 6TeTLIeNS &
STLLTCEW QSTLIemLIL] 6NG) &6 6T(WDHEC6U600TLY. 61(HT TN S
2 LerUmLenL QeueflLIL(R S SieuH 6L F &6V
6TeooT 2 L edTUM(H), &HMev 2 LerUm(), eNpeumils@Gn allemeruiléd eu@mld WMo
ANGF &G 2 616 2 LeTUmh CUTeTm FTiL&emeT (dependencies) &ML (heUsSM&S
QS TLIemLOLIL| ©)6V5 56007 T 6V UEFD) @)6V606V.

BT mIGs Heorner CGUTHCME. (eTaumMlsHEGI ellemeruilsy aIHLD
aflemeoT(L MM NGHHGSD 2 6T6m 2 LerLm(h)
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Q@  euem&LIUTLIQuIv  CasmLumb) (taxonomic  theory)  eu@LIL&Heme6T
(euem & LI (h & 60)6IT) S6MLD&HEHEVITLD. UMMM SMOLIGILIT(LMEIG
SglitemLulley  alleme&HeVMDd.  UGLILSGER&HE uWIifleumd. o Lu@&SIn
U plemey  emnlienus (hempboFwWF2 60 1985 i@ LI6TINE) S&TLL6VTLD.
QSHTLIeMIOLIL] @6VH&HEUTID @(H UMESLILITLIQUID @6vdhaeoorid  (taxonomic
grammar). QLeoTmeL @& QTP GS6T auGLiL-2_ miliNerT selT LNmeummmey
QsTLILUGSS @UIeuTsl. 5.3. 9p&H&enm LTMHMleVEEHErD: Fmhev&uller 1965
LTl sreel am&LLBS;STN  THERWUBSEEHSEG @6emLCu 2 6Ter
2 MESGMETUID QUTERIW VGSHEHERMLCU 2 6TaT 2 Me|&HmeTWD Y UlHS
@ aseflet WHMIG GUWWSMS 6TUSMD. 0 GQMPUleT @)6v8ae6orid
QUMESHWmIG6TIr LILIQUI) 660, @@ GWmPlenwds sHmey @ G wmdluiey
2 6TeT  aUMEHEHWMmGET T LLIQUIemey  DETeTld  QFIeugHeven. & sene6rs
FHeooT(H LI LILISH6T QFWELLITL 6L 2 6TeTL SR UISTEGLID. QFUI6) HM D& &S meoT
LMV 2 600T(H); AMPMDIGHEG @ 6VeM6V; ISHMaUG BT 2 (H6UTHGH 6T
QUMSHS UM G 6rfleor  6TevoTev0 1 GHemSUNVID QUTEGR WBIGETIET UG S&Herflann  &meor
6TeLemeV 2 600T()); MG MGG 6V6eV. [BLD [Bl6ICTE] 6T6VEMEV, SEUETLOMMMLD,
QITLDA|GITV 6TLEM6EV GLIMeTMmeUMMIedT SMeooromg BT e Berimm H &I
F&Hs0MmHMm VeV Sl 6TELEM V& G L LIL_ L 6UITE &) WLIMIGH6em 6Ll
LWweTUMSSIROTCMTID. @ @uMmend umblenwll GCUHF&HGTM  6ral(HLD
wWoHmlewld UHW FammisemeT 2 (HalmssaGam LUHlhaIea&smeTerGalm @ uaiib.
Qs NFEGATTL 3jemed 2 (HEUMHGELILIL L 606U 6TeTM SIS STV 606l
WOMIID LUHUWETeU6L6). SSMeUGE SaMmMIEET WeTUTLL QFWWlUL®S
SIS FamLUIL{H6U6T 606V, MU 2 (HEUTE LB 6OTMEIT. 62(H &)6V 88 600TLD
6TELEMEVLLIMM 6T600T600 18600 GHUINGVITEIT 6TELEVIT BN UISID 6IITE S UIMIGHEM6TU LD
o2 aUMss:  allarsgsallwan aF&eflear WHLICUMM  UWHBIGULIEMM
(BA\pUUmeT @UWmhIE WemmaET). @ealallsefleadr wWHMELMM 6 (LOMHIGLNemMm
oMl MBS TOSTET  LHSTT  eTeLemeVUIMM  6T600T600T 1 86m85Ull6VITeoT
AUMEHHWMBIGmET 2 (HaUMSHERL LfhSIesmerer WOHeaTmE. BNHEG 630
Qumlluiley 2 6mer QUMPIUINLIN QUWBIGUIMD QSFIWD. SLETITEY  6T6VEVIT
QAMEGHUMBIGMETUD QSFIWMS. @6VE5H6TD ILESHNmMUTaTs (generative).
Qaueflui® (gpeilgeu) 2 eatafliemiLll GuMmaTMHVe. 2 atafBd  QeueflufRd
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QRETMEVEY. 66l  IQaINTESLILLL G (formalized). SIBMTUS  QU6TOEGS
6TELEMEVE G L LIL L 6T600T6001 | 85 60) 8 UL 6V IT6DT umiss LOMMILD Gl L
FamMIGeMeOmbHgs  sSHUaT (eudemLUwl  eleTFFH wmmin  WHIEH
S lilemLullev) Fevaimenm CHIHOFSHES Flev QFIGH&Gmarl LNfls0sH &S5
MG IGDBIMVUTEHESD QFWUHTMTT. &HBlemeWTEHESHD  QEuw Ll L
B GerfletT Q@UMIGULIENM FaMMISGEN6T 2 (heuTsHsL LWaTUMSSLILGSOTmS.
@5 LI LNedTeuHLOMMY STLL6VITLD:

LDl 7

LIMTT5 838 L L6TeV60)6V85 (&L LIL drenoreuot 160185 Ul 6VITd

o D MG 6IT

A 4

2 L Q\&ITeT6
eLn 6 eI U il 60T 8 55 6811 61T [J & D M I LN & T & &
QLI WNEETHOSH &L L
(UMTSHBHLL) FnMHMISHET

!

QO LA 600 ULEBI) M1 &5 G\ 55 IT6ITEBLBIT (66 600 (4, D M 6V

A 4

@) 6055556007 LB| 5[5l 606V LI TG &5 LD
QEWIWLILIL %) & 6rfl 6t (LD MBI & (LD6M M

A 4

Qauerflui(®
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@QbS SITHHEH @) 6VEHEHETD I HHWemmUWlevmersl. LMMHMIS 6T 6umsS W
QUG HEMETID UTHSBIGET 6T LMT&HBIGmeTUD QFSTLILLGSSISR60TMSI.
cTeoTB6U  SMeT @HS @6V&HETTHI] U&HSWmM  WTHNIVESHETTID  6T60T
OPHEHLILBGHR6T;MS. @@ QMbewlsd SHMHME I GWWgd QSTLIlwe,
Qumesoremnuiley  MMID  eedlweflwey  BP&GemneTs SHOHUSTGSGWM.  6(H
QUMPAUNGDT 6TLEVIT UMHRIBIGHEMETUID BleNETHGS G &TeooT(Hl6U[HEUSTEEIIT
CGUTVEFQFWIISTCMT &HMHMeL GCHIME. QMG 2 (heUTHSWD, eUMTSHSIWL
QUIMB6TC&HMevoTemIn LDMHMILD 2 FaiflliL swBweaimmler allFaseafler &wngams
FLLD QFWeg Qi smmeurm@d. @Uaum@mefley Qomdl ellg ol Flenind G
&I'_UI'_I_QJ (rule governed).

5.3.1. 918 JeMIOLIL|LD LM S{eMmDLIL|LD

Qurmbluiliuey NaE&HEHL & ULUSESWL  Um el &Gl
2 6TemCaumLIm(p W& (WNEHEHWLDMETHTGLD. 386 el QmSuleTr gLl
RWRImsL LTS LSS, @ auemndsulley 918 emLnLIL| LD6oTE S 60T/ eLn 6m6r Ul 6o
2 6TEHEm M Quomgluiluiev 3L,MHMEm6V & Led&s@L0D. 5 Quoml
S|60)LDL160) LIS & 60T 6TELEMEVLE G L LIL_ L 6T600T 60011 8560 85 Ul 6V IT6DT
QUMTEIMWTESBIG 6T  aumuilevmssd:  Sameumd. LM  emwlilley  Liev
6T600T600T | &6m B UIN6VITEOT R(DMBIGETHBIGHET @HHGWD. @HEH RLHBIGETHIGHMET 3|5
ML QLI U LS ITET 62(LMBIGTEITENRISETTS MMM @UIsVID. LMESH 6V
Smer Lo elleqWmbiser BLEGD; @&HSTEr Q5fles&Glh WwmmmEHMESLD
o LU@SM @LLD; QEmMMHRUTIHET WWSHS@AL el QUTIH6TIOWS SN
gHUBGHM @LLD. @GS mer QLMY aIMDHRETMS. SI5HSH 6V ST elaq InIg 6T
@HERETMET. @& BIFHSIIIL RUWRIGI 2.6T6T @@L 2 0&L6UTSIS
G D 015611 60T @)L LD. Quomsludleor 2 USLIQUTEIENNG For )| FH6D) 61T

HeooT(hLIN9HH60 eoflg  epemeTuiledr @Quicvemuill LSO & TeTaT 2 Fe6)lD.
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@) LILI600TL| &80 MIGH6IT 62([HeUem&HUN6L QIOmLEIudledT 2 6u&LIGUIMGIL L1600TL| 880 MIGH6T.
aummledmphs QLML&EET CHemalmaralDenms QeI @) 66l
Lev alflsefley seubha emeugglenearsl. @ensll eralGUmm o GBLUUGSSID

QFWIW6VITLD.

LDl 7

9 _6V8L1GLITSIE00T L| 8> For M1 86T

Q|_|n@;mgmmuﬂﬂa@m_n‘lmm@truésahgj%g’%ﬂmwﬂm%u&a&gam

}

@ SMLLN 1AM u g ev s g eoorid

A 4

AESHWMM  ITMHMlVESHTEH6V  (transformational  generative  grammar) — eLO6OTM!
2 LLUGH&ET @usEHaTmer: QSTLFlWE 2 LGS (syntactic component),
Qum@etoremOUIWIey 2 L LGS (semantic component), eedlwenfliiey 2 L LIGH
(phonological ~ component). SemeuseT  IQliLemL. QmPuiluie  mmenesuLl
s uedeHermerr. BHellev el UTsEL sTLFlue 2 LUuGH. @&Hev
S Bleney Glemeoor 2 L LGS (Base subcomponent), LOTHME GlemeooT 2 L LIGH
(transfomational subcomponent) 6TEdTLIGNT QL MIGLD. I Blemev Slemeoor 2 L LIGSH UI6L
QaTLIemLIL] eNH&EHD, S&ITHUL SILBEIGD. SgBlaen 2 LGS
GTELEMEVWIMM 9%  SmWLIL &6  GUWSamES 2 (HauTsHRaTms. Qb
emliLser (s QUWIFRWTHMLD WHMID GFI&HeNS WMHmLD) CLImeTm
@M Hlev WLTHMBESGEEHSG o L UbGRarmg. WLIHMBI&GEET GSOILLINL (&
FOUULBESWL (B2 mesemnberr) WLOHMIWDL  BIFY UGSSUIULIGHSESGSGWD
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(19 FeTB&FH6OT). WTHMEFQFWELITLLITL Lm SemliLser  allemerujld. Lm
SeMLOLILS6T 66dlWwenfliey 2 L 8nmimev (phonological component) 6% 2 BLILMGSSLD
(phonetic representation) QLIMID LOMMID QUTHevoTENOUNUIE 2 L Fammey (semantic
component) QIUIMHeooTemMLD 2 HLILIGGSSID (semantic representation) GQLIMILD. @)6U6UTM
QTGS UIMBIGETTS MMILD. LM 2 BLLMSSID (surface representation) 2_600T60)L0 UL IT60T
FnMMEV6V. 06011560 2_600TeMLOWITENT S MMIGEMET 2_(H6UTE G5 T MITET. 3|5 TeUS
Fadm HILIOTET 2 600TeDlD. QUTHHIWID  (HeU 2 60oTemln  (abstract reality).
Freowns, TPl 915 2 (HauMHES @eVHEEIISHMEES (@6 TamLel
LFWSWEF) Q&Meorlq((hHGID @@ Qmblenus STUQmElwmsl GUaLaI)
SITD; SWenL W 2 6TEpeoorgemel (intution) QeueflliLR&HS S GQUMLSlenw
allaugemeoor  QFWIW  Quisld. QeueaflU@SSLILOROTN @6VEHHE0TD 6
2 (HEUMSHSH @ VEHSTSH MG WTH LTS jemLou]Lb.

rmflevsseorsHer STUGWTY GuaLel  (native  speaker)  6T6dTLIS
Bl6O0oTEM OSSN (Q(HAULDMTEHSHLD) @&, (H FIMerT FUSTWEHH6V (homogenous
community) MG meT Blemevullev STULGWMTLY CGU&LIeFT-CaL LT (native speaker-
hearer) 2 ma] ellenéaLILLCaleor(i. Fiflw sTUQm Guseul (ideal native
speaker) e(h LIooTLITL_ (B eUTE). QL,60TMeL @ 6uT GG emaulment LNT&gemends; & fluleur.

BTD FFemnWméEsDd QEwwmeallLme @elGaIM(h HLGL g IS meneor
QaueflliN &S Ceueuoriqeu(bld. QLIBLD Sjemafley mMMlsGemeT (large number of variables)

BeEGasmnaTs Fflu s GUELAIT 660Tm SHIHSSIFFTUIN CHamneal. @ Il
Tl LITEOT 2 600TJeUMGLD. 6TH& evflg BLLILSGemeTll LUmm UQliugsmH@&Glh @S
5I5EH @UIEVTS.

5.3.2. Syntactic Structure-@)6vL LOMMH M1 &6iT

Fmibev&uledr Syntactic  Structure -@6v  (1957) @@ G WTHNINE&6T
WeTQLmSlWIILIL L 6oT:

1. 9. uweTU®O HS @ Wwisvid eN@LiL LMo eN&\&eT (Optional T-rules)

Q. LWeTU®SSLILIL Gauevoriq Ul sL_LITw nmmmieN§ &6t (Obligatory T-rules)

1.9]. @M @M GCHTImaIUllsd QFWETMWGOFUIULID SHeoflBlemev LOTMHMHIG6T
(&60fl-911q.) (singualrly transformations)
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.@QTor(H AVWE ASEHGSE  Fabsevmer @M  GH:Tiemeuserflev
LWeTUMSSLILGWL  QUTS WITMMBISGET (@ UH-Q&H6T).  6T6LeVIT  QUITSI
LOMMH MBS EHLD BLUUTGLD - Flev 56011 [Bl6m6V LOIT (D M MBI G 6IT
([ LILIT6OT6em 6 W T8 6 LD Flev &L LTWLDITE0TEm6U U &6 LD @ (H&GLD.
THSHSGHEHTLLMSE  havetent+be+ing+V  6T6dTLIENG  ‘have+be+en+V+ing'  6T60T&H
S @mLULTOHMagG SLLTWOIGW. QFwlurl(Gellener eaum&Guw WTMHMLD
gl alleoTm auMeGHW  WLMMMW  AlGLUUTGW. QUTS WIMHMBEISET &)
UMSBHETTHS ULTGUOSSILLMHeTerer: 2 L UbBSSH (embedding)  WMHMILD
@emeoorliL] (conjoining) LDMMMBIGET. @BES @Tevor(HD Qmbuller ellemeTalmsh &g
QEWMUMHEINSHS S &R TmS. @@ TSR MMM 6UTEHSH WSS M6
9 GTEML&HSHLILILGEUT &H60T 2 MILILTS LDmMMEeUT QF WU QEFWMHUMHIEG 2 L L)
TMHMLD S GLD.

FLL&ID 2 L&

| know (that) Raja will arrive tomorrow
sUlldley 2 L LGIWD eUMGESHIWID FL L& aUTGERHWSH MG (W6TeT al@hD. 2 L Li{H&6v
FLLGID MM QUIHEUTET 6TedTM 6T60T&h&Es Q&FlujD @ emevorliL] eTedTLIS @GCr
UMNEHUIFFMTIHS @ T600T(H VELS FHMEGS CLMLILL 2 MILIL&6T W@ 6T, Qe
VG 19T GTETLISHTED @ 6meoTiELLIMWD. 6TEFHOSTLT @6 aT&5F&HQ0STLT

He advanced and his enemy rereated.
sUlPlel DMHMID, LEOTITEL 6T6OTM @ eMeoTLILIE QEFTMSHEHID 21D, @ 6T6Tm
GOMFQFTMEEBHLD @) 6M60UTSH &L LweTU(h &S] LI(H 8 60T 60T 6T.5IT.
EFHQSTLT @8 qFFSHQSTLT SeUaT (NeTCarm-ald eueT eTHflsar
ereumbisab QFlsery (@& =@emeorliLi&Heral) obhgs WLTHM NG ujn
@QUesoT(h LIMSHHIGEN6TSH Q&M ((hHGW0: el  eflemdssd  (structural
description=SD) L0MMILD SjemLOLIL] LOMMMLD (strucral change).
weteory  UpGwmelssiul L ellduller  Qeueflufiiigey LNyCwm&&sLikH w0
QsTLIemLIL] aNB&EmeTlIGLT) 06Ty  MmHM  F&H6T  3jeminLiL]
NeT&: 855 meV (3].6M1.) ;00 [T [IMETA G615 6rfl 60T GLD6VL & IT6OT
WpGwrSssLu@W Wmmib  enolil WwrmHmw  (9).10m.) wrmm G &er
HpGwmAssIULL e emlil]  eTeleumm  @QBEHEGLD  6TaTLIMSHS
UL &S g
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[91o]+Qu+0] + [sm+ellum+ havet+en] + V + [&1o+QLI+0]
The man may have have+en take the ball
6T6dTM ML eNemH&HSH 6V 6T(HHSHIGHSTLLTH QFWILUTL®H WLTmHm el enulL]
NyCwWme&se @ uevlin.
|.I0M. QUAST2 gleNl+be+en V by QUAST]
The ball fh+may+have+en+been+take — fh+may+have+be+en+take+en
SLLTW rmm S &6r s16l-@60r 2 mILIL|&Hen6T aliflen&LnmmhmilD.
fh+may+have+en+been+take — fh+may+have+be+en+take+en
@38 2 moumdwellwe alHser Camyamealmemner Fiflwmer eedluler eulgeiley
LOTHMILD.
man+0 —» /man/, &IMT+may — /mei/, be+en— /bi:n/, take+en— /teikn/
(Beuenlles: 6Thg e@@LL WTHMBISEHN LUWeTUGSSLILILITION 60H 560l
agg6 Coamyamalwled(pbs o maumsGaLILGL  6hHS aumsHw@pn sl
aUMSBSE LD (kernal sentence) Syntactic Structure -@ 60 STLILL (h6Ter LNeTeu(pld LDTHmE
Q&FWMLIMTHKIG&H6M6TSH GBMTEHSEH6]LD:
9.6 QUAST] & GMMFQFTL QLIQSHT2
1 2 3 4 -
you put down the book
&L L6m6T LOMmmLD
.0m. 0 &l  GOMFQFTE QLQGKHT2
put down the book
(eNlememeugl e &HL.Lem6T aUMEHS UILDTEGLD)
GOMFQGF M6V HSI6 LDTMMLD
32.69. QUOST] &l GOMFQAFT QUGS 2
1 2 3 4 -
0 put down the book
I.0M.: QUASTL &l QUABT2  GOMEFQFTEV
1 2 4 3
put the book down
SOlEaID &L LemeT InmMmEen G LIedTeuBLOMM &ML L6VITLD:
.6l QUAST] CauQsm  algl ol
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1 2 3 4

13 USS555mG HGL mel
g.al.: QUAsMT]l CauQsT alle ol

1 2 3 4
L&SHH5mMS HCLL M6l
GBS  6TevoTe0 1 &HmHBUNITET  WTHMBIGMETS &HEH Lev  (WN&HSUILDTET
ComeTallEmERsHE aleml SIMal L Lmen g QUMOIuleT 2 60oTemL0& 66T
BT HL G & erflepid sInLIGIseTlen W& sasuM»BbHs Quomdluiluiev
Gamlumbh&sefler L L&ESH MG GOILILSSGHS als5H 60 al6eTss @) U6V
eTeoTLIem& S BlepLlilSS LW g CaTLUml (G Qumblulluedsr eiFeummmlev
@0 (NHH W UPSHTL (B ML WTETIONS 2 (HLLGSSID QFWWLILIL (R 6TeTgl.

5.3.3. Aspects DTS [f]

Fren&uler Aspects LDMH flemwiLl LNedTeUBHLOMM F(HSHEHLIDMSHS &JEVITLD:

LILLD19
Qgmfluld g o QLIIT(H600T60RDL_Em. M)
S|&|6mL0LIL| > QLT (H600T6e0RIH & Slen TLILY
v
LIMS6mLOLIL] » e60lWweof gyl g mi
| R6TO S SIeMTLIL
LOIT D MBI & 61T

QarmLflwey, Qum@eoemoulwiey, eedlweflliesl 2 L Famismer  LLSH6
CaumL(&H & STl iuLmelll L msy l6m6l 62 60T M1 & Q) & ITEOTM)
QSTLILemLWene6l. LleTeupld LILLD @ems ellemd:asInmaEHs STl (hLD:
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LIL_LD20
Q&ML e L a)F) &6l
2 _6TeU6m & LILITL B &6l
QEFMMH&HEMEHF WL . .
QemHUE |leEmhesmsed P QumeuenTey | ©HTGEITENL0
Frmul & L0 —> . .
Sl P T yepen NBser | TOSSIILIY
160y 5 600 afl| B9 &5 T LD . .
Lorrmgmﬂ@asmv
215 60LOLIL]
g@aﬂu_ledﬂu_leiﬂ@aseﬁ'
e6d W el el S ST LIL|

QsMLFemLIL eNH&6T 2 6TeuemSLIUTL (R eH&H6T QEFETHOF[HEHE 6lU[HEUNT6
B 6T lFs6r InmMm NG &H6T 660l Wwienfluisy 691G &6
QLGS PENM LDMTMHNM6VE S 600TE T 6V CLNETMI 2 | Fn MIS6T 2_600T(H):

1. QamLFlwe 2 L gnmi

2. QUITIHevoTEm O UIILIGY 2 I G M)

3. 60l WleoTILI6L 2 I G M
QamLflwe 2 L ganlev @reoor(h LIMEHIGET 2 6ooT(h). 60TM QUTESHMIGH6TIr 35
WL &M 2 (FUTHGIHOTD I9&HSam (base component). & JemLOLIL]
QsMLFemWLIL eN&H&ermev  (phrase  structure  rules) 2 (HOUMHEHLILMLWD. 35
LSS TT aumsERwmbisGeflear  uliuenl. QsTLFluey 2 I ganjlesr
@\ JevoTLITEUS! LIMSLD DMMHMISGS SIem6eooT 2 L Faml (transformational subcomponent). @Sl
IQEHFa DT 2 (HUTHSLULUGTROTN & SenlilgGemer WMo & &ermey
Seumnledt LM Semwliumil wmmm&lermer. eerCal QSTLHILL 2 L gam
QarLflwey aF&HefleT RUWBGLNemm. WIMHM ST 2 L oMl LOmTMHom
A& &efler G, QUTIHeoTenUIWLE 2 I Snml eSS WIBIS6T6T QLITIHem6rT
SaumneT & el Sg LI uiley eT(hSSIMTHGID. 66e0lWleflule) 2 I o m
MR WmIG6flear  sedalgemal Jeummledr LM emoll]  lilenLuilev
dHSSIMIGHGD. @elaumm QST QuUTHetoTemnoUllemey 6260 Ul 6oflWayIL_6oT
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QETLILUGSSR DS &S (DEDD LD T Il 6V 8> 8560075 B) 66T e 6ol
o UGB G, QT allemeralmsasind 2 6tangl. LIm @@ 2 L LUGH &EbHI0n
T SSMIHGD 2 L FaMG6T. QSTLFlUVTeL 2 (heumeHsLILUGILWD 3jemLLiL|Se6rfleor
lilemLulley  @eTM  UTHHWMBIGETT  QUTHen6T  6T(H&HSIMTSHGSLD.

LM MTETMI UMEHSR UG 66T eedlallgemel 6T(h &M TEGLD.

QUIMTH6TOTEm O U U6V
&ML QFTLFMLE)H G6T

Lo opI & &6t
LM EMLOLIL
l 62601 Wi 6ol W6 B & 6T
eellalllg 6
L5 (LM M (@) 6V 5585 600T & B\ 60T eLnedT ) 2 UGS a6, Qs mLlwev
allememeuma D 2 6Temgl. LIm @@ 2 L LUGH &HEHLID 6T(HSSHMIHGD 2 L LGSH &H6T
(interpretative  components). Q&TLIlLeLTEL 2 ((HaUMHSHLILGLWD  SjemLloLlLSerflesr
lilemLulley @eTm  auTEHERWMGE T  QUTHensT  6T(H&HSIMIEHGLD.
HOMITETM  UTEHERUWBISGTT edallgemel HSSIMIHGD. QSTLFmLOLIL]
A EeT @emeal Hemerwennlienll 2 L LUGSSD flEesws NS sarm@ld
LHoIh euemSLUTL®  (Hevemeuwsveumsd  (non-complex))  G&mIUTH &emerL
LweTUB S SID. @ emel LNeTal(hLmm FISTIeor Q& TLTenLLIL] el &eTm@Ln

alm - QUAsTX s XeNQg&T
aNesT - aIXAUAST
QUAST — Gl

S| — 6UITh
Sl TR(modal)X (have en)X(be ing)

(X eteorg + eteorm GOIUTBISGemeTLl GUIMeL @ emetorliLis GMIUTLMT@&LD (6.8,
AUM->QUAST+ZIN+aQsT)); FeuF ' - eaerm GSMUT eI LweTURHSSI6UT
(61.&IM. M- QUAST-gIN-NQST)). @ (WeTellMIH CaHMFemed auensLILITL(H
2 L gnmler Benetall(ld elH&6Tmev 2 (Heumsa LU LD.

UL 21
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euUIT

QUAST NG
gmn’ NI T} QI Ue Qg
oo N %ﬁ
A

G

@8 (LTl lmIHEH CHTTMEUGHETTGLD. (NeTe(L] LlaTal(l Q&M al&H 6T
(lexical ruels) SJIQUILIOLUINE QFMTL 6UQAUTERHMETCUT  6VEG5HM6TCWIT
QEFIHG6ISITEL 2 ([HeUTHELILIHILD. SlemewreuensLILITL B 698 & 6T
slememale&LIUTL(h NS &H6T, Gy GMISEE Fabhm Saliss, Q&M
ae&LILUTHSGmeT WEGLW 2 LUGSSID HmID eme eummler Q& mLifluiey
LI6ooTL| &8 mIGerflel QL eveug &l GumeTm euemsLiLIMB&Gemerd FmLILN&GL0D
FH6V60)61 5 ST L] LweTU® &S SILD. @ evor (b 61 60) 85 U ITeoT
Slemeooralem & LML (B NS &6 @) (58S 60T M 60T.
1. &600TIQ.LILIMTE0T SlemetorelenSLILTL(H eS &6

QUQSIT

#

QUWQIFELD

ol - &6/ Lweflemevl] QUWIT like LiWweoflemeul] QLW

that UIT’ QUGASIT (of &1 QL) eulm LM euemssLILImH\& 6T
2. Gevemalds GOIUTLeoL s Comearmild  FLLSMGT Q& mLIfluiey
LI600T L| 8580 M1 G5 611607 LIl @b uh G 6 elF & 6T

[+oi@®euld] giefl--

[-simeuld] si6M--

[+al] » 5&/ -39 [+ellevmIseorL]

-1 [-aflevriGeorin]

QEFMM&HETEHFIUILD @)F 6TeVVT QFMV QUG EITEHEREHETU|D G& 00T (HEGLD.
SFTUG, S QFTL LIH6 &6 @@ GUWITGLD. @aIQeITH Q&ML LISe|h
@alweaflwey GCamuUBSSHID UL &S MG&6 el @@  (GWLSemNSULD
Foulsslul L QasTLflue Wmmih QUTBeooTenOUNUI) LIGooTL| 8 ga MI&6rfl 6o
GraifllamuUuld Q&M MHEGD. @& Q&FM GQUTIHeTmemuIlwe L GG

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Prof. Rajendran Sankaravelayuthan
General Linguistics — Tamil Textbook



http://www.languageinindia.com/

108

AGD. QFML VG SHETIT LIS MIG6T (HMHIGH emetorssLlILL. Galeor(Ld
LOHMID WPW UTHERWSH6T QUTHTamWMeWULD 2 (BLUUGSSD QFuiw
GeueooTly QUMHRWSHMEG6T AeumMledT 2 MesHeT FamliULGaleor(Wb. Q&IT-
QI e|&HefleT 2 (FeUMEHSID  QUTESEHIWBIGETIET QUIT(HETEND &5 S 60LLIL
g LlitemLuilev eT(MSGHIMTLIL] QFWWLLGLWD. 8 emLIL] IDTHMBISETTEV LM
emIUTES QeuefL@SSILUGWD. 8 jemlienl 2 (BLUURSSID QF WIS 6Tm
QSTLIIIQAID &6 QSGT-aUQaID (p-marker) S6V6VEI 2 6TEBNM GGITLTEUIQEILD
(underlying p-marker) 6T60TmMI SJeMLSEHLILIMHID. 2([H H6ofl UTERWSHME& HHET 3|5
Slemlienll 2 (BLLMSSID QFUIWL @ 21qBleney QST-allqalld @MmHEEGLWD. Fal (b
LHOID  Sevenal UTERWMBSEHT @B GUWLL ISGFlen  6UlG6|5meTs
Q&MeoTly((BHGLD. QSTLFlLL 2 Loamlear QHaamledr QFweLmh 5
emllenU 2 (BLLUMGSSID QFUISRETM, 6UTHS WBISHM6T 2_6TEHenM Q& UG 6Tm
QM-I e&HM6T 2 (HUMHGUSISGTET. LleTeu(ld THSHEHHTLLTL G0
alemd: & Gauid:

TTRM 3ih& 2 evoremeud &L (H eumeor.
@uTHlwmer seofl auMESR UM 6L & enDLILWM LM AL & &0
GaumiLILTE. GMm Q&FMeTel aUTHERUSH T CFHT-allQealHemnsd LievsSmILiL
QEWWUULL SiemLLsGMI&aTTCIT HemeT alem] LULSSTCT 2 (BHLILMH SN
QFWWeMD. @bs FT-algalld e QsTLFemliL] e&&ermey
2 (HUM&HSHLID QEFWIWLILI(HLD.

1.l » QUAST + QST + s

QST - Causm + &l

GCoUQSHMT - QUASIT + Geu_

QUAST - 3|3 + Gl

QUOST - G

slall > eT&meuld + 2 Letuim(
2. eT&IM6VLD — 6

2 LeorUm(®H — 4,607

33| - AbBS

QL — e

QLI — 2_6t0Te)
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all —» Fmil@®
LI LD21

L GauQsIT ol &mevld 2 uUmd
QUASIT Gouo_ 6T&ITEVLD
N |
Tmegm QLL'BE &lewreu P gmlNG ey 24,607

Q& IT-6UIQUMBIHET UTHRWGMNS 2 (HEUTEHGLD aUIaUTER 66T CoITI6en6Ud 606
56T 2 MILIL|GETTSH U(HLD QOSTLFFFIWITET SHemeoord: CoHMTIeneUHeTTSH GLosyn
CUEID UGHG. eI 2 MILULGGSG @M eued&LIUTH STLU@GILD.
G sefley  LWaTUGSSILULIQHBSSGL  SOUTH&EET 6l 6UTEH S &emerTU] LD
(formatives) (2_svoT6Y, Jmeam, Fril@ GLITedT M 60T) ae&LILUTL (H &
eowWhsamerud  (aum, QUASsT, 6l GCUTETMmeT) 2 6TeTL&HHWSTGSLD.
alUMERGT QsTLFlwe 2 melley FOUGHM WsFANW 60&GHFHeTTESLD.
S| 6MEUG 6T SlemLoLIL| Qumdluiluiev 2 (BT EHE G T FLOLDITEOTEMEL.
QA AITEHERGET @0 euemsLUGL: Frem, 2 .eoe|, FTULE CUMETm Q&M
QI AITEHERGHET DMHMILD  LIGTeN, 2 eLenln, Gaummienln 2 (HLISH6T, &HITeVlD,
2 LeTUMB&6T GUTETm @)6v&H&600T QUQaITER&GHT. QFwWeLTLBH& SHSHTF
FIWes6aT aamsliuml(hsé GHOuileol IlWwsLLRSSID NS &EHSGLID
A UTEHER ST AMWHLILRSSID FH&HEHSGIL @uiMmenswmer GeumiLim(
@QMHERETMG. WHNL GOILILIL LG auensIUTL(H & &eT (categorical ruels)
eTeOTMID @ uevorLmougl &ML LSS QFmev allFH &6 (lexical rules) eTedTmID
FaMeVTD. @6mel QFTLFIWe Q&HEFamler GCeumilL @@ SieneoorL
UGHSGTTGSGWM. aIMTHERUBIGmeT 2 MILILSGeTTS Aeummler eSSl L
6U6m & LILIM(H) & €15 L_60T L& LIS L_60T GT(LQEUTUL, Liwleoflemev GuimeoTm
HHSHSFFTWLONSHEHD &5 emlilley 2 BLUUGSSWD QFWWLILL Calevor(LD.
TLOAUMU]  6T60TM SHHSSIEFEFTUI @EVHHETEF QFWeLT LS GSMIILNGID.
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QUQST 6TedTM &HHSSIFFTICV @)6VEHGHE0T aUenSGLILTLmMLE GMILILNGW0. @\hesa
QFWOUTLEMLE  HHSHHFFTWLHET  QUTHoTeND  T(HSHSHNTLLGHSSH
GHEMAUWIMTETHTGLD. 61Ul e2(h GMILILINLL eUMGERULSSHIL 6T QSTLILLUGSS
ANeTHHELILGROTDSE. TOSHSGEHTLLTH, (PTL UTTHS aUTEHEHWSH60 JTmem
GTEOTLIZ SH60T 6T(AUTUL. &SI QUIBLD QUTHHIWBIGET Q6IGCeUTTMINN 3|
AIMWMTS @ H&HEES CHemalullevemen. QLHEVMEL [BITID TITRM 6TeTLINS 6(H
QUABT eTeoTm GMILILIL Coueor(QID. & 61HFH QUTERWSH aUbBHSTMIND S
QUAST HmeT. @euaumTm QFWLTL (& HHSHFFTUN alenSLILUTL(H&H
HHSSHFFTWeNO MBS CaumiLil L Blemevulley @ HEHTMS. 6TeTCol  6m6l
Caumms 2 BUUGSSD QFWWLLLGIEITHW. @6VEHEHOTE & UW6VLITH &H6T
QST-aUYe&HeTTL 2 (HLUURSSID QEFWWLILLLTED, euemsLUTL (B Blemevenn
(categorical status) QFWOLMTL(HE HHSHFFTUNEEHHGS STLULLMGH F&Hsan60
2 (HOUMHGD. @FHETTE) SM6EUSEHSHGTET QSTLI Levorl QeueflliLiB &S Tney
AL LIL®ID. Seofl USSR LMISGEHEHE LN6Tal(hd auenTLIL&&H 6V HbSl6Teng GLImev
QAUMGLILMLIQMGD QFWLTLIIMGID 2. 6TeT QSTLIML 20160 Gl& Ul
@uWIsVILD.

LILL023
eI
a@mnmgaﬂ
G\LQg;rr QST GTS{\&I_IIT
Qu QFwlLGuUTEeTei

GCeuQI&IT

QUAST Goue_
g_lg_l/\gu

| A
TIem bS o 600TEY & Frmil G el 9,607

3LE0TIT6V Flev Hevenal aUMHSR UIMIGH6TL @G QSTLIHHGL LI QFWeLLIT(H &6T
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@QMHSSHEVTD ©  ULIGGQUIOTMTEY HEH 2 600T6enLN&Ee06T GOM  G&F M6oT60TeU MM
QTULSH 6 STLL @ueunsl. Th&SSIGSHTL LTS

TSI [JIT(LD6DI6U QU6DITLY. 6L L & Q& TEOT60T IT6OT
6T60TM QUMHH LSS 6V ) GTEOT LIS Q&m6L 6T60T M &l ot uSl6oT
QEWLILMGQUTIHETTSH LD L (b 6T60TM &l éo 6o U9 60T GTLRAUMUWIMSH LD
QEFWeLIHHR TS @ 6ueuem s Wilevmeor 6UITE &) WLIMI G611 6V Q& MLy&erfleor
Apliumer QFWeLTHSHET  IVevd  QSTLILUSHET & ey
2 »LUBSSLD QFwWlILU@eus! Ljm lemoLIL6v 2 BLUBSSLD
QFWUIWLILG SN BHS CaumiLi(hLb.
TWAUMU, QFWLILGGUITHET 6TedTLIET 2-me)| L LILemLuleumerenel. @eumenms
QST-aUgEHESTL 2 (BLULUMSSHD QFWW @ueld. euMmmledT 2 meLiLIeooren L
QauaflliL(MSSHIDLL @FQFWLTH&HET SHHSSFFTUNEMET  l6Ts G
T, THSSIGHTLLITES 6TWAITUI 6T60TLMS QUQST + Qs + siall ereorm
LI aIBLD QUOST-2 GG (NWaITERWSHMHGLD 2 6T6m QIGTLITL| 6Teor
afleT&seuMD. QEFWLILGGQUTIHET 6feTlems CauQsm + + all eredrm emLliLiley
QB CaEsT-2. 6@ WW oCST-2. 6@  26TaT  2.Me|  6T6T6VITLD.
@euadleTsamIgGemeTLl LletTeuBLomm eUmUILITL Q60 2 (BLILUGSSID QFUIUI6VTLD.

eTpaUTUl : [QUQSIT, 6ur]

Liweotlemev: [eIQ&T, eur]

GBHIFQFWLILGQUTHET: [CauQsT, alQ ]

(WS eTemLn aflement: [, aINQGHT]
@ eualems s mGertlermev el G6TTeL 2 [HeUTHSELILILL Q&S T-61q6] g L1LemLuflev
JITSYIT GT6OTUSI [TITm @)E&LI 2 600TemeUsE FITLILI(B6UTeoT 6160 6UMTES WIS H) 60T
GTLDAUITU 6T6OTMIID @H& 2 eootemeld FTLILNH6UTET 6TeTLIG H60T Liuleotlemey
GTEOTMILD @\H& 2 60016y 6TedTLIE CBHIM;FQAFWLILMGQUITHET eTeoTmid ellemd g euiTLn.
QBT-all M6l 2 (HAUMHGID QSTLTMWLIL] N &G6T 6UlqaUTE S5 CohITI6N 6T 606
(string formatives) L6V ©)6V8 & 600T QUEM S LILIML_LQ M (& 6T I|LMhIGLD
S160)600TE CHTENRUSETTS aUem&LILIMTMH QFUIISTEL emel alemsLILITL () 611G &6
6T60TMI 6P &HSLILI(ILD.
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@6V&ESHET  UeMSLILTEH @Ueor(h euem&LUGW: QFTvauen&LIIUTH  WMmMmID
WERW alemn&ELILTH. @ QEFTLMEVEWIT 6V6VE aIlYaITHR WG (formative)
H&TTID QFUIH TH auem&LILIMTH QFTeLalen s LT 6T6TM 60L& LILIHILD.
em &MWh e alsuwlsar @LUussWm LMmAmTHm SMu® eueuliLSSH WO
amem&HUI, e GMIUT(H @reorLmalds Gl WHHHID QFUISTEHS
FaMEVTLD. Hemem 2 (BLULGSSHESH6V @@ H0 HT HLD GUIHLD 85600185 8606
AHEHED QFWHaTmE. WG os5ar GBIy GBI SHamiemel
2 LeTQUITES QLHEHHLD QFUISR@TMSI.
(H CHMemeUEmUI ---- X------ (X- @(h Q&ML QUMSGLILITLITUI @BHSTEV) ,H&H&HLND
QFUWWWL euemasliUTh WHEHW  eauemsLUUTH  ereorliU@WD. G Q& medTeor
G Eefley Qu, &, Geal, N eTeTLT QFML UG LILMTH&GETTESLD.
QFWELTL(MES SHHSSIFFTUSGET 6VVMD  (PHEHW  auenSLIUTLGLT(
BMIGHE QSsTaTeTlLHH OIS @)6VE65600T 2 ME|SETTET  6T(eUTUl-ellemenT,
QEWLIL®QUITIH6T-6 6t 60T 36V6V G TR AUMUI-QFWLILI(GQUITIHET
eTeTLIEOTOUMEMME QF WML (h& SHHSHSIFFTUI LU Ul6y afleTsaeumiD.
THSHSIGHHTLLTE 6TIRUTUI-0I6M60T 6T6TLMS UTEHEHWSH6T 61T UISHGLD
AUMSGRWSH 6T Lweflemevuler WwEHW allemers@&Gln @enLullevmer 2 me| ereor
eTE&EVMD. CLMAFTeTeT aleMGhEMmIGEHLD aI6TEH MBS EHEHE 3191160 LI
SORETD  UMSILUTHI&HETTET U, QUAST, eNQST 6reTLeTa|ld 6@
GOV L @eVEHHTSmMSF FMITNN 2 VHLICUTE @) 6VEHH600TEHMSF FM(IHLD.
QML) LTSS MI&E6T  QUMTIHooTen  THSSIMIGHGS G806 Ul TeoT
Fa(h BT @@ QFULH 95 el 2 BLUUGSSSH6 STl Cealeor(hLD.
@8 QFmev eumsLILTH&GerTer QuUWT, ellemer 6larLUemNsd 2 6TeUemaLILIT(H
QFlamnEs GNHSSTGWD. Cm QFmerer allFlsar LleTeuhld eUTHSH WSS
2 _(IHEUITE (&6 SIL_60T

TTM b 2 eooremeud &FLILN ([ 6umesT
LNetTeU(BHLD QS TLJHEMETU|D 2 (el T8 @G LD:

3|h& 2 60016 TIRmemels Frlilil(hb
QUMEGRUSH [FTem, 2 6or6)), FITLLG) T60Tm 6UIQEUTER&H6T @) (HE 5 60T M 6oT.
@eaummley WNWHH @UeooT(ID QUUIIF 6TedTm  6UMEGLILTLLE FMHEHe06).
eLNETMMaUg 2 MILIL] alleme 6TedTm QUEMGLILTLMLE FTIHSSEH. QUWIT 6T6oTm
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QAUEGLILUTL L +/- QUITE, +/- 6TeomeoT&omIqUIg, +/- elevmerid, +/-
eflgalleorld, +/- SHeUD  6T6TM 2 6TeuamSLIUTH  QFUWWeTD. @b
2 arauemsLIUTH WsHH SLGILUTLTET LGBleney enLILE6D. @S 6T60606V
&HLIHS aUnNEHLLBOSH06V8 Q&BMTeooTLGl. 6T(HNSHSHHHTLLMSH, QUTSILIQLUITSEHL0
@WMHEUWISEHLO neoflefleorLl QUW &6 6L neofl el eorLo6VITLI
QUWI&ETT&H LD GUITEVITLO. ©) & 60T 6V QEFmeLeuem 8 LILIT(H & 6rfl 6T
2 gralemSsLIUTLLS QSTLFmWLL elH&sermey 2 (BUURSSD QFulwl
@UWeVmgl. WMMMS QFTLeUMSGLILTH 60H LIGHTL&HSn MI&H6T 6T (& (OLOLTEE
QamaTerILL (R Seull&sGMIUTLTES WliL@GWb. QUWF aerUensgll LNeTalpLl
NG FHETTeL 2_6TelemsLILMMH G &FUIU6VITLD.

QU — [Qu, +/- QU]

[+QuUg] — [+/- eTEvoT600TE Sl U1 S|

[+ eTevoT60OTE: G lQ WIS — [+/- elleuMhIGeoTLD]

[+elevmI&eorid] — [+/- evflgalleorid]

[- 6T6OOT6U0OT S T LIS — [+/- SJ([H6ULD]

@eual G et LetTeuBLomm QUWTserfler 2 aTeuemasLILT(H &H6m6T 2 (HeUME&6VITLD.

[+QL, + QUITS!, -6T600T600T & G L9.LLI S1]

[+QU, -Qumgl, +aflevmSeorid, +Leoflgeilerin]

[+QL, -QLIMS, +6T600T600T S Fo L. WLIG!, +66VMBITR6oTLD, -L06vfl&H 6N 6oTLD ]
RAIQQUTMH  UTHEHWUWLD  alQeumm  QsTLflul6l  LI6oTrL| 88w migserfler
GWWSHSILT QSTLILY UMSSLILBLD. 2 6076/ TaTUSMG [+QU, +QUTS, -
6T600T600T & T QWL G, -eleVBIT60TID] 6TedTM QG TLIfILIGY LI600TL|&HFnMIGET &) ([H&ESLD.
@emel 2 dTalemsLUTLH S &Eermey 2 (heaumshsLUUEIWD. 2 6TeuemndsLumL ()
al@ser Qumgk  QurmPluiluey  Garmliumllym@&lwg. e SMlullL
QEESHOTHEFHMEG WLLEWL 2 flugeen. @M Q&FTL  aUe&HLILTL L5
soulIsGOIuIbhIserms  (complex symbol) Spuld 2 aTeuemsliLml (B NS &eEHLD
(Qsmalg FnULNGSILLL QGTLIIULIGV LG0T8 8 MIG 66T G WLDINLD = specified
syntactic features) 2_6IT6MedT. Q&ML QIQUTHERGMET MV(NHLD Q&0
& seT et WIS LS eumas 3|19.5Fn M6V & (H Qumlullsyeiter

aflenalILBGSSLILLTS 6T6VEVIT 6ULY6UTHS S56r 60T LIL_ 1 UI6VITET Q& MM & 6IEh & U LD
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o TG, REIQAUTH QIITHERSGERN AHT 2 F&5Flleml  aUemnFumIsH @G0
e60lWieofILey  LIeooTL&om MiGerfledr MM QSTLFIUIGL  LI6ooT L8 8w Mi&serfleor
GWWGEs5TL FMUINGESHLILLIY(HEGLD. ST RaIQ6ITIH G&FTM&ETEHE WD
Qemmus ey sefler (lecixal entries) GO G, REIGAIMTIH CQEFTHLH QD @b
AEITHE QFmLsEelar 60 oallgemnel 2 6TeML&HEG0  LI6voTL 8 Fa misserfleor
FLLEGSHTIN (feature matrix) QSTLIIUIED LI6DOTL]&H T MIGH6M60T QTGS LILITEVIN
FAUNGESLILULIGMHSEGD © @8 &HeuliLsGMIuIdb eTearm SiemnwsLILMILD. 6TerCol
(LPEOTEOTT Q& MedTerT QG ITLFemLIL] eNH&HEHSHGL LIHevmasL LeTeuhd 6% & 6EHLI0D
QFMM&HETEH T W(LOLD 319 88 M6 @) (HE S LD.

1. aulm > QUAST + QST + e

QST > QUGSKT + el

QUAST — &l

CUASIT - 3|9 + Gl

Sl - &Mevld + 2 L et Um()

2. QU - [+Qu, +/-Qursl]
[+Qumal] — [+/-6T600T600T & T 1q U1 S ]
[-6T600T600T & T QWIS — [+/- elleumi&ReorLD]

[-Qumal] — [+/- ellevmi&eorLD]

[+ellevmIReoriD] — [+/-0evfIGell6oTID]

[+QU, +/-Qumrgl] — [- 6T600T600T & T L9 LIS ]

[- 6T6uOT6O0T S T LIS — [+/-(HeuLD |

[- 6T6O0T600T S T LQ UG ] — [- 6T600T600T S Fen L LIS |

3. (gmgam,  [+Qu, -Qumg, +weflgellerib]) (2 ewrey [+QU, +QuUMg, -
TGO FnlQUIG!, -S@eud]) (6, [+&mevd]) (Sbs, [+os,  +&MLiyl)
GLMGFMeiTerT B &H6T ) 6VE8600T AU ATHEREHETTAIN HeVlIL] GMIUThH seTmaln
9,607 CHTEMRISHETITS @mIS UMD 91,855 5156156061 2_(HEUMEHGSLD.
@) & G55 TEM 6L 60) LI 5> 60 6T (LpedTenfl MIE & G&HITemEUSH 6T 6TEOTEVITLD.
QEFETHHTEHAWSHOMBHS SHevemeud GMIUTLIQ60 QFTL QU eUTHE 6T
QFG&ULLLTNL 9&6CHTma Q@QMmIFE GCHMmaIWTs: MmN, Q&M

Il aIT&HER &6T Letau@ld ellEserflerr g liLemLulléy QF®maLiLmID:
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Q eredTLIg (WeiTeoilmiGe Comemeuulledr (preterminal string) @@ &H6VLILS

SOUTL_T@&LW. Lnmmid (D, C) eTedTLS @@ QEFTVLIZHeUTGLD; C 66T Q -@)6V

@B CeumLmelllLmeL Q -83 D-9L,60 @)L LD QLIWTESHEVITLD.
G &EeT 1-2_ 10 2-2 1D LIl6dT eu(BLld (LpedTenflmIFlE CGamemeleml 2 (HeUMs@GLD: [+6IL,
-QuUMEl, +Wefles @eorld] + Y + [+QU, +QUTSI, -6T600T600THSm I UIEmE, -
alevmi&leorid] + Q + eT&MeVd + 2 LM(); Q 6TelTLS @ HeVLILGSMILTD - @Hev
afleoTwimeoTsl  ellemeoTenll 2 6TaUemSLILIME QFUIWD IS &HeTme  splle s
QEWIWLIL@ILD. (W6t &Hhg NGILILIG FTem eTedTLS (N&6V &evliLd &mlufl g6y
QFM&LILGID. FILILIG) eTedTIS Q 6TedTLIH60T 1QUll6h QFMBLILIBID; 6/ 6TedTLIS!
THISHMEVID 6TeTLISHET jIquiley QEFMSBLILMWD; YFS 6T6TUS 29 319uil6v
QF®m&LILGILD. @5 S TL 6L 6m6l (Q&T-61g.6m6)) LN 6dTeu [HLO Mo

FemeTLILLGSMeL 2 (BLILIMGSSID Q& UIWLIGITLD:
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UL 023
m

QUIAST QST EAo)]
®|u Cau\mIm Q aaa@@rr@
+GIL
-ClUMg! QUOSIT I
+neflsalleond Sjo QU

+GlL

+QUMEI

—6T600T 600T & & L9 LI G0 6)l

-afleumI & 6uTLD
TTegm 3bS 2_6u0T6) LerilGy o6

QU eTedoTm eUeMGLIUTLemLE HevliLs GMIUTLME: SLUISHEVTEV TITRM 6TeTLINS
GTRAUMUILI QUWIITHA|D 2 60016 6T6OTLMSF GQFWLILGQUTIHET GQUUWITTEHELD
QFM& (NI HEHS. @S LNeTauhld euTEHIWL 2 (HeUTHEHSHMEGSH SHeml Q& UIWLD.
*@\HG 2 _600T6Y TITRMemeud FLLIRILD.

QsTLIlWey LT SHFamEer LUl uiley  A&EITHF  QFMMHEem6eTF
QFMM&HMBAWSH GIUNGL Cusk, QUTE NS serfledr LIWLeTUTL LM
AS5&ICLMIeIETDHME GOILLILBHS samEHCHmel @6Vem6v. TR SHSIGSHTL LTS,
MUWET eTeTUSMEG [+QU, +QUTE, +6Te0oetoTHInlqulgl, +elleumGleorid, -+
neoflgalleorld, -Si@HeUld, +Levofleorld, -GlLevoteoolleorid]  eTedrm QS TLIFluleL
L0 ST MI&H6T @ (HSEH6Tmerr. Leormey  [+lnesflsafleorid] eTedTLUSMH S
[+ellevmI®eorTid] IMHMID [-SiHeuLd] 6TedTm QUME lF) @ BEHeTmSI. L (HLO6V6V,
[+9600fl6oTLD] 6T6OTLIGI [- G LIGO0TE00T60TLD] 6TEOTLIEN S 2_6IT6ML &G LD. 6T60T @6, 60)LILLIGHT
GTEOTLIS QEFEMMH&HEMEFRUISH6V [+Q1L, +QLIMTSI, +6T600T600T8: Sm lq ULII, +L06v & e erLD,
+op600fleoTin] eTedT GMILILNLLmev CUMEIDTETS. LI LIGo0TL] &80 MIGET 6T6V6VITLD
Qumsl & GeTmey QumLILIILD. QETMHHETEHTF IS NS @6ueuTm
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GTef MWLM EGEUTID. @ eUalmTm @ IASTTHE  QFmevedler Q& mLIfluiev
LIeooT L &8 MIGefledr  (WHGMIUT LW QUM 2. aid QUTEH NG &HeT
L6 &HemLn NS G6T (FH60TTF@)60TWLI@) 2 6V FTLIH6T) 6TeorLILI(HILD.
@ &aImTsH oMl QUUIfler 2 6TeuemaLILIm@ (subcategorization) @LO6V &L HILILIT(H)
@6y  aNEH&Hemmey  (context  free  ruels)  QLEOTSHI.  QLEOTITEL  B)6VE G600
QAMEGHUMBIGMET 2 (HaUTHGUHH LBIOSHESD HFlev Gy &L (heoorl
HHEbD  (context  senstitive  ruels) @ HSEHETMET. GOV  SHL(HvoTL
2 eTauemsLIUTLH  e&H&HeT  (context sensitive subcategorization  ruels)  LedTeuU(HLD
QU1 QUITEOTED 6L

9 — - (@)@ (FF)
@euall® @ 6Tt eUEMSGLILTLEML S U@L FLLE GLiLemLuley @b
SLILGGOIIUILTE  WUHRaTmE. @FFLLESMS amslUUTh  GSmiui®
SlitemLWllaid Qs TLfluey  UeTU&HTm  Qlilen Wil  Snmevuri.
a&LIUTL(HF Gev LUl ulled @@ aIe&GLIUTL ML & I@HLD
FLLESH T QML LTl &HFamIs6eT gLl uléy oujin  ellEser
GaIm; e eIZ 56T ereorLILI(HILD.
QUEST — (919 QU (6umm) eTedrm NS H QUIWENT @)6eVEH&HTSHL (2L HEIGH 6V
@VHHETHFH V) AMVWSLILNSSISHROTMS 6TedTMT6D, QL6 8600719 L1LITeoT
2 eTeuemSLILTH&6T LaTau@peusr: QUQST — [ ---], [---eum], [---]

AQsm - (QUGAST) ol
et lFH @ alamearamw SMWSELILGSSIRETMS eTeTmmey, ellemeot ulleor
G5600T L LILIT60T 2_6TeUem & LILITH 86T LI 60T6u (H 6L 60T:

[QUAgT---], [---]
@emal QEFEWLILGOUTIHET @GeTmm  ellemetrsGeT @G, WHBIHeSH 60
QEWUURQUTT @&Geormm  ellemersenemd QFWUILGQUTHT  HHEem6v
DT EHGWD AemeTH6eT QFWLILGQUTHT BH&Hame INHEST alleorder
6T60T 2 6TaUEMSLILIME QFWIWETD. @@ alem&LIUTH aUMmSeTm e6lGlelmdh
FLLEGWW @@  QUMSBLILITLIQET  SH600TIQLILIMET 2 6TeUemn&SLILTLIgMEG
@ 6T WITHSI.
Gx 6] allFHHemeTll QUITMISSaIemTUI, 6rpeuril MM QFWLILIH G LM®erfleor

RaIQUTH ST UL Hdamid alenerulledr LIMGUTLenL (classification)
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QAMLMISSHRTMSE. ST erWeumilll QuUWF WwmmId QEFWLILGQUTIHET
QuUWT @eumnilev 2 6Tem QGTLIfIUIEL LI6OOTL| ST MIG6T L9 LILIenL U6V 6lemeoTads 6T
2 grauemsLIUTH  QFWWlLUGSeTmer. BhSHSIGHTLLTES, Fev ellenerdHer
[+neoflgefleoTiD] 6TedTM LIGOOTLSHIM QUMM 6eremilll QuUWFHemeTu]ld |-
S|(HEULD] 6T6dTM LIGOTL| & Fam QUMM QFWLILGQUITIHET QLIWT&eM6TU LD gMEGLD.
Geuml Flev [+I|(HeULD] 6T6dTM LIGOOTL|&8n M QILIMM 6TQeUMUIULIQLWTE 66T 6 MESLD.
@ 6ueumm 2 _6TeUem & LILIMH & 6T LI6v Q& WIWe6VITLD. Cs e & seT
CaIGEHLOSHLLEHMS VS 2 LT UHMSES &LOSHLLEMS
Qeuef LS SR BT S
GUMHOTFTETET eUTEHRIW 2 (HauTsHESEEH, GCHiayallGEeT allemer  er6édTm
aasliuTleL  [+af, +([-Qumg, +weflgelerd] erweurul, [+QuUMs, -
6T6O0TE00T & T LY. LLI6DYEY, -eleuMBIG oTID] QFWLILGQUITIHET)] eTedTm Sl & &ML
QLWMD. QEFmMm&ameRWsSHev [+al, +([-Qumgl, +weflgelerin] erepeurul,
[+QUMTE, -eTevoTEoT&:SmlqUlemel, -allewmIEmerd] QEFWLILGQUTIHET)]  eTedrm
GSOUILTHQFWWLILL L (Ppllsasliul L) FrLuUlG) aerm allgalTsHs @) |meGLD.
QETHRFMmE aNHLILILY, elemer WWIQUMHM SHevlllsGMIuTigey sl
CTEOTLINSHEF QF([(HdH @ UISILD.
FHeooTlq LILIMeT 2 aTeuemSLIUTH ellFlsGemner WmIsev CHiaallGHGmemeT LIMIGe0msy
gOU@L eaiWwemelds STLIQIN Fa(BHiE)  QUWEIETET  6UTE 5 WIBI& 66T
2 (HUMSHGLWD. 6THSHSIHHTL LTS,

MM SIS&HL0MesT &MLl L L medT

g GrIamwenwdF FmiiLLl L meor
eTedTLIeoToUMMIEL (LNHV QUTHGRWILD @) T6evoTLMeUSl UMTEHH WSS (&6 M6 TeoT
@EVHEHITH I 2 6TeMSEl;  JOETrmMey (P&  aumEHHWLD  LlereumLd
SL_LTuLDmeoT 2 eTeuendLILmL(h ellHenw LSS eTmsS!.

ANOsT > CausT + o
FTLUILIG) 61edTS @@ QFWLILGQUTHET Germm ellemeor. 6TerGel 3|8 M & (LD 60T
M CauMMIMDSQSTLT 6UTFGaUoT(HID. &H/HSHLOMOT 6T60TLIS GILIWIT6mL 6T60TM
SMJOTHSTL (NS  UMHEHWID  SLLTW 2 6eueansliuml@  alSHenu
SIS 6OTMEI 6T6OTEUITLD. FTLILA®B) eT6tTLIG [-Si([HeUlD] 6T6d0Tm LIOOTL|&H8n M 2 6iTer

Caummiening QFHTLMIS QSTLIBS eUFCeuctor(hld. L6OTMTEV @) J600TL TEUS
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AUMEGERWSHN6TaT Caummiening Q&ML SLMmG CBrew eaerug |-
S|(HEULD] 6TeOTM LIGTOTL&:8m M 2 6TeNHTEGLD. 6TeoTCol @) I6ooTL MU 6UM&HEHIWLD
G ey NG 60L& 55 T60T SIS eTm S 6TEOT6VITLD. [Qums] 6LVl
[6TeOOTEOOT S FnlQUIGI]  GUTETMm 2 WIBlemevll  LIOTL&SFami&Gemer  WSmiD
QAMGEHWRIGET [Lneflgaflerin] GUMETM STLDBlIEMEVLI LIGTITL &80 MIGHEM6T LSmILD
QAUMEHRWMBIGMETANLE GOMHSE 3(6T6] @)eVEHE6TSSIAIND 2 6TETene6. )61 6T
@) V&HHE0TSH B0 3(6T6)| GlaUer]LILIGOLIMS 6l enME&LILIL (H6TeTg.

Gxie Hsemer WIMID QUMTHEHUMBIGM6ET 2 (HoURSHL QLU Ull6L
eTH&HAMD.  TRSHGHETLLTS lase Hiflsss  aatusmnE ‘olarse
Wpsrmenmil aflbsg’ aerm QuUmeT SJyeumd. Flev Qumblulery Gsim;ey
G EeT QUMIpeoTTenD 2 L Famlev SmeT euFCeustor(hlld, eTeoTCel Q&ML fluley
2 L gnml GLMGEFTEIT 6UTEHS UMD 6T 2_(H6UT&HE6VITLD 6T60TLIT.
©)6V85600T LOMMHMMEIG6T (Grammatical transformation)

LDIUMTS Flev QEFTMEHET HlemeooT ellemeTSH6T 6TeoTm 3 eMLP&SLILIHILD. @ emed Iy mIG eV
QmBluiev have 6T6dTm (WOIGEIMI ellemeTTEMWIWLLD be 6TedTm QML FellemeoTemulu]Ld
can, could, may, might, will, would, shall, should, ought to, must 6TedTm 6Xl6™EOTLILIMHIG
lemeTEemeTUd 2 6TeML &G, eteuld  wmiHen  allemenrsHiflLser
FHEUGTEF6V QG MeTerLILIL Geuevor(hLD:

1. could, mihgt, would, should eTedTLIGOT (LLEMGBUI can, may, will, shall 6TedTLIcoTEUM M 60T
@MIHS &HITEV 6UL6UMBIGETTESLD.

2. (MM eNemeTs G WLNGH 6V (NHV lem6rT &TEVEENHE 6 & T60oT LY (HEGLD.

3. have em60TM (WPQEM Slemeoor ellemedT eSS QSTLIHE @MHS STV
NeMETQWEF aUlQaILD aU(HeUem S Couevor(hILD. 6T.&T.

Raja has forgotten to do his work.

4. QBT SI60)6o0TaN6em6OTUITEDT be (am, is, are, was, were) BI&HLO&TL leMeTQUISE
QAN YMEH QS TLTeUNSH Cauevor(hHLD. 6T.5IT.

Raja is singing.

@QbS 2 eoremnGeT  FH&EETMV  SamUILL CaleooT(MD. [BIMID  en  6TETLINS
AmeTQUWESF  QQaISGHMESGID ing  6TeTUeM  BIGEP&ETL  alaneTQUIES
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Al aISH MG LWeTUBSSICaIMD. QFTLFenlLIL] alHenwl @revor( euLdlserflev
6T ELITLD:
1. aUlm > QUAST QST
QST - i + al ...
QUIT

@uﬁM@gn
glefl — T~ i

2. 60T - QUAST 1l QUAST
6UIT

QUAS QST
5 Meugl BITD FeN-83 (PFH6V THHHIFHSTL L6V SHITLLQU|6TemE GLIMeL Q& T-@) 60T
2 MILUTSHGUT @IeooTLITD T(HSHSISHHMTLIQ) &ITLIQU|UI6ETETSIGLITEY  6UIT-@) 60T
2 MINILTEGCAIT  SeILNMef1&&HIMD. BITD QUGBTI QomElululeumymey
LWeTURSSILGSRTn @ueorLmalg I(hHSHHHETLmLL  LNeTummGealrTid.
&MTVD @@ GCHEMTIMmeaIUI) NGV HfllnnmsHs CHTETMITRETMS WMHMID S
&L L ITWILDMEOTS MG LD. 215l 6l 60)60T LI LIRSS TEYILD 6l6m60T(LO L 6L G ITEVILD
ANeMETHQSTLIAWMIN QSTLIFULUGSROTmSE. @bs5  blgedlsv  eTeveumid
LY &HTTGW0. LleTeu(Bld eumsH&H W BISemeTw D Siell-@ 6T LGLUTUIemeUU]LD
2 MMIGHITHES]|LD.

Raja washes his car every week.

Bl&LS&TeIN + il

Raja washed hid car yesterday

@MbS&MeuLd + 6l

Raja is wasing his car.

5]855@85[‘[6\)& + be..ing + tp

eSS TLTEF
Raja was washing his car
@ MBS &HMTEVLD + be...ing + tp
AT STLIFH
Raja has been wasing his car
@ﬂ)ﬂ")g) &ITEVLD + have...en + be...ing + tp
alemernlge] eNeneTHQSTLIFH
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Raja must have been wasing his car
&G TEVID + lem6oTLILIMMHEIE + have...en + be..ing + tp
(must) allemer(plge] NemeTsQSTLIF
Raja might have been wasing his car
@MHSHETEVID + allemeoTLILIMMBIE + have...en + be...ing + tp
(must) aflem6euT(LNLY.6Y eSS TLTEF
6T6LEVITE &&6U60&HEMEITILLD LN63TeUIBLOMMI Go MEVITLD:

sl - &mevld + eflemerILIMBIE + hwierb...pE) + QF...ig L + &

SMeuld - @MbHS/Bl&LD
SleN
asnwg’a/eﬂmgﬂmwm N6 eTHASTL &G
@mbs have...en be...ing
Bl&sLh

@bsS UL 2 MUL&eTWl WwMHmID QSTLFAWMHN UGH&EEHEHG @emLGul
2 6Tem 2 _MmeysGemeTwld QG eflaumsds GTLHISOTmE. @& QGTLIT 2 M6 5HeN6Ts

STL(HLD @UGHHEBMIWITEGLD.

should have be-en work-ing

N\

SITeVLD shall

@mbs ellemeTlILTHEG ellemer(nlye] ellemneTsQ S TLTEFS
2 MILILSEBHSHGLI (HITeVLD, -en, -ing) QILIMSBIGUTET HMVFQFTE 2L (h 6T60T LIS TGS LD.
RL (B 66T HmevFQFme QSTLlwe alemsliumlenl Goluilh QFWISRaTmSI.
BTN GM&eTL @LITMHMSMS ‘@L.(h Seflbleney allemers  &eoflngHeor
AVSILIGELD STy G GFT;HHQSETTROTME. @engd LleTaumLd
AN GWIMTEL GULGAILNTEHE SnMEVITLD.

RLHS SmeooTLel: @ @l allemearsseflnd Y = X # ellenerggeoflod +
L #Y
# eTedTm GSMILT(H @l LML QsTLIUUBD elenerssetngder (allg) Commiemnel
R0 VETHS HHSLILILGalctoT(HD WmmMID LN 6HEH alSumed saBl&HevmssLl
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LUGUUTWLILL &80l Mg 6TeTlUm&HH ST (HHeTmal. X Wmmin Y ereruer LI9m
AELILTHSH6T SMGS (LPeTeUTCaUT &Ll LNeTQSTLFGeUT Q& UIUI6VITLD.
X L (b eflemergHeoflnld ¥ = X # ellemenrsseoflnin + el (b # Y
12 3 4 1¢ 3 + 2 # 4
@end (H PemeTll LILSH6L &HITLL @uisviin
LiLLD24

ouIT

Qu@gﬂr//gm

ar:n
@WMHALIWIF 55|6\)Lim51 60T LI LI T BRE 60 Lqmﬂem/co%cng,m_jésiﬁl QUAST
LG a#wgs Té;lﬁca foale e i@ﬁ

Raja nfh may have en be ing wash the car

@8 RL0H&55ToTL alGuller KFCWMHEHMG SemLliL] eN6TshsgemsECulT
L& &L (hUUTLenLGuWim &L (hLD:
TRIQGHEVEVTID X L () + g Y 6TedTm jeminliL] ellem& s @) Ha 5 TGS T
IBREHTD 318 (RLOSSTeoTL6L allFwme) X el + @l (B Y 6TedTm
emWLIUTES WTMID. HemULTmmSHmHSGL et UL LeTeunLmm

AU(HLD:
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LILLD26

Raja #6Yl 606085 M6V # have# # be+en # #wash+ing # the car
LMBIE@0hs

Raja might have been washing the car.

(may +@ &M = might eT6edTLIGI 2_(HG LIS W 6T eSIWmM@GLD.)

@l ()5S Me0TL 6V & &L LMW elGHWMGLD

SeTH LT

. QS TLIIWLI6V 6T6dTMITEV 6T60TET?

. |600T60ID 2_MILIL| QLUI6 6TEOTMITEY 6TEOTEOT?

. QBTLIeMIDLIL] @)6V885600TLD 6T6OTMITEV 6TEOTCOT ?

. QBMTLIemMLOLIL]| ©)6V8 8560015 60T &HemMUTHE6T @) Jeoorenl_& &GmILILIH?

. 95 QMLOLIL| LM SJ6MLOLIL| 6T60TMIT6V 6T6OT60T 2

~N oo o BN -

. QLESHLNENM TMHNII6VE G 600TLD 6TEOTMITEV 6T60T60T ?

8. LDMMHMIE G6T 6T60TMITEV 6TEOT60T?

5.4. UMLSQSTGSLULeMT QSHTLIfluI6y  6TedImmey  6TedredT  eTeoTml MBS
Q&MEITICTSH6T. QGTLISHE T SemliemUWLD UMEHERUISH T 3jemLollemLiu|D
eTHe:  MHEH Q&TeTICch&HeT. evoremld 2 MLl UGLuUmie ummilwl
ANeTHEEHUPLD AUGET GomUTOHSEBL Uumm SfbE QSTeTeI&6T.
mMHMlevEseor MG 1965 (W6t TS flemul MBS C& 60T LR [TE6T.

5.5. HEMVFQEFMTMSHET

1. 918 9emLnLIL]

2. 9|600T6ILD ©_ MILIL|

3. QY SHSHNEMM LDMTM N6V E & 600TLD

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Prof. Rajendran Sankaravelayuthan
General Linguistics — Tamil Textbook



http://www.languageinindia.com/

124

.QFTM QF[HEH
. QETHOF[HEH6 NF &6

4
5
6. QS TLIeMLOLIL] &)6V8 8 600TLD
7. Q& TLFemWLIL & 6T

8. 4m emioLiL]

9. LDMMHMBIGET

10. oMl 6V & & 600T LD

11. inmm oG &6t

13. 1505w s & ser

5.6.Q&MTLIBS! LIGSSMHGS W HTev&s6T

STMBIGET, &, WHHWem WLrHlevsseord. SOLPLIL&6VEHLNGLD,
HEHF TR

Feoor(LNS LD, F). LS W mmnlevsserd:CamLLIM@).

STHILILT (B allemLg6T

1. QFMM&ET @)6M6uTHS! 6UMTEH G LIMIGHEMN6T 2 (HeUTHEGLD lFHsGemer 2 6T &S W
QUIQSTET IDIUMHS QST eTedTm FamUiLl L gl @elallsd QsmLifluie
Qemmaefler oemlienl U 2 ueilwededmbs CaumiL@GLd. eUmsHSHIW
L6 SHeofllnmISHEDHEG @G 2 6TeT 2 me&emeTll LmmMlul ouie)]
QaTLfliuey  ereorlIL(BIWD. HflUseTTald  WEHESHSHTIND 2 [(HeUTHHLILILL
Q& MTMEEITITEY 31,607 & L_(h\LDIT60T 6185600 61T aflensFliLB S Quiflw
&L (HLDITETBIGH 6T &5 EGD QS TETeNHEM6TES QS TLIflUI6 6T60TeVITLD.

2. QamLfluey uleysE SQLLUOLWTES SaldE  Sj6oTenld 2 mILiL|
UIQIMGSD. @elalmile] @MeaTHERWSH6 QBIHHEISW 2 melley al@hHd Q&FTHo6T
3jevoTemloLILIL (HleUBLD 6T6dTm THTLMTLI6T 219 LiLienLull6L D emIDHSS! 6T6OTEVITLD.
SleooTemn 2 mILILImuielledr GHTHED REIQAITIH FaMemMU|D LDMHMID RaIQ6IT(IH
2 MINemUUWLD Fn(R)S6eVTeT FEWLMFS QS TLTFF SH6TTE U165 T6oT.

3. Flev QUMPAUNWELTT UMERWSMSL QUL ev&ETEHE Q& TeoT(h GedBHS!
FLCHTHS Ulaumiser. Flevd SOBHS CEVCHTHES ILUIGUTTHET. 600T60IN
2 il SeLWmeTHUGSSLILLLT  WwIevs&Eerll UGSSIS GMlsE560
GUMVBAI JEMIDUJD. SIFTEUS UTEHERUISHMS @)6VEHGHE0T aUeMELILITH&HETTSL
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LU&GHSHL Blawld. Wwry Sgliueniuillevmer eum&HWL LGLUITUIe|0n
UGSSI5GN S5SNI QGTLT SemLnLIL] @)6v&H&H60rlD 6TeorILI(HILD.

4. QsTLIemMOLIL] @6V&HSH6e0rIp  evoremow|milibimuilellesr  QUBLILIT6VT6oT
&MMUTH&HMTEH Q& TeooT(h6Temgl. QGTLIMNLIL] @)6VEHEHONSHEHTV QSTLIIT
II00T6MD 2 MILIL|&HMETH  M&SWITET @Quieumgl. Gl Q&TLFemOLIL]
@ VHEHEITID QUITERUIMBIGEHHHMLCU 2 6TaT 2 mea|&HemeT QelsfllIL(R &S TS
TRSHGHEHETLLIS FahOUTERWSHNHGL learmaumsERUSHHGL 2 6T
AL&HSH 2 MED6USH ST LTSI

5. Q&ML @6VEHHEOTHSHT) GSTLIT 600T6MD 2 MILIL|&H6EM6TW|LD
QBIMTLILI6TET UTEHRWMBISHEHSHEG @LCW 2 6T6m 2 Me|&HemeTWld & WITeT
@uleumgl.

6. QumPuilwer efNaEHEEHL & OWLUILSESGSWLD UM el SHGLD
2 6TemGaumLIm(p W& (&R WINMETSMTGLD. 96 el QmAuleTr gLl
RWRImaL LTS L&D, @ auemnssulley 918 emInLIL| LD6oTE H) 60T/ eLn 6m6r Ul 6o
9 _6ITEH6M Quomluiluiev 3L,MHMEmI6V & ueds@LD. NP3 Quomdl
3|6MLOLI60)LIG &5 T6oT 6T6LEMEVE G L LIL L 6T600T 60011 8560 85 Ul 6V 60T
QUMEIMWTESBIG 6T  eumuilemsss  Sameumd. LM emwlilley  Liev
6T600T600T 1 &6m B UIN6VITEOT GR(DMBIGETHRIGHET @HSHGWD. @HEH RHBIGETHIGHMET 3|5
oL QLI UNCLSTEIT 62(LDMBIGTETEMAISETTES MMM GUIsD. LM&H60
ST  Lev elequmiser BLEGL; @aIsmar Q5@ mmmsHMmEGLD
2 LU@SBM @LLW; QEFETHEUTIHET LW&HES@WL emliLll QUTIHETOW&S SO0
gOHUGS M @LLD; @GS TeT QLM eUMD&H eTm .

7. symeal  alm&LUGSSTINN  aUTEHWRSEEHSHEG @emLCW 2 6Ter
2 MEIGHEMETUID QUTERI VGSHEHERMLGCU 2 6TaT 2 Me|&HM6TUD I UIHS
@ Gefler WMHMIG GUWWNSMS 6TUIGMD. @@ QMPUIeT @)6v8a6rid
aImGEHWBIGeTledr LLIQUIL 3j6ve. @@ QUTPlenuls &mHme) @ GIomdluiley
2 6TeT  aUMEHEAWMmGET T LLIQUIemey  DeTeoTld  QFUWIeuEHeven. & seners
&HeooT(H LI LILSH60T QEF WML ML 2 _6TeTL &S UGS TGS LD.

8. 9% IjemlollemL LM eSS WmHmiD el&H &6t nmhHmel & &e6TT@LD.
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UMLULIGSGS) 6

QUIT[H6voTemLoudl L6L
U L] GHT&H&LD
* QUITHevoTEM DU WIS 60T BBHITESH S MG LD llemTE:8 5585605 WD M &6v
* QUBEvTTEMEM WL UMW &HHSH S eM6T88HLD
* HIGHEL QUTHevorenouIwev LM 3injl&ev
* QETHRUMBesTTenLUIW6L LM SMIl&H60 LML &8 (HE S 6V 86T
6.1. QUTBevTTEN DUl WIS 60T GBIMTES (LD 6Nl6TE & (LNLD
6.2. BF&HELI QLITIH6voren LU UL
6.2.1. UBIQSGLILITETHLD LIuleoil60608@HLD
6.2.2. QUM WIHIS6l60T &I8aLI LI6ooTL| 86T
6.2.3. BHTEHH UG LIL|SH6T
6.3. QFMMHG LIMTHevoTem Lo U WI6L
6.3.1. QFMME LIMIH600TE0 LOUIULD &)6V885600T L1 G\ LIT(H600T60 O] LD
6.3.2. QEMMQLIMTIHEvTEMNLOWLD USSR UL GLIT(H600TemLOW|LD
6.3.3. QEMMQLIMT(IHeEvoTEn LD U 63T 2 650 (& (LD 60 D & 6T
6.3.4. 9 &GS ATHS 2 M6 6T
6.4. UMTLG Q&MTG&LIL 6T
6.5. HOVEF QFTMHIHET
6.6. ABTLIHG LIQSSMGSKIW BI6LSH6T
6.1. QU evoTemLO UGl 60l 60T GHITE & (LD 6916ME & (LOLD
H6eoflF QFMMHETTHEAT QIMEHWBIGTTHEEMT QhHsTaln Fifl @ & Lpedler
FaDMIGETTES @MbBSTND Fifl SeummlerT QUITIHTaWDSGEem6eTs  &GmILILNG W0
VGl alemruenm alaTéhsln QFWILD albflenuls SHevorLmleug (W& WLnmeot
QFWELITLTEGWD. QUTHetoTennemll @mIGUm elenFwenm elleTéhaeHn Q& Uil
QUIegl. 6T6oTC6l QLIM(HETOTENINEHEM6T gmaehGammwl Fflung alletéasd FmbHsH
auflemulss &IT600T G6U 600T (HILD. QFMMHQLIMHevoremLoUNWLI6L,
(@) 6085856007 LI Q) LIT(H600T6m LO U L6V, BI85 L6 LIT[H6oTenoUSILI6V, LIWledTeu LAl
QuUITBesoTemOUIILIGY eTedTLIGOT QLML LUITBevoremoulIey SpuledledT (&S WIS
& 06T ETTGLD. Q&F MG LITIH6voTEm Lo U WI6L Q&F MM G LIM(H600T60) LOUII LI 6L

QEFMM&6fledr QUITIHEIOTENNGET UIRTMSI. BS, HTLIQEVLD, S 6L 1]
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GUMeTM @ ev&EeE QFmTmsHemeTell /ey,  Ljvemin, G&MEH  GUITETM
QUTBETLESE QEmMm&eaile Sealears@allllly QoFUSReTmS. UL
veursall Lm Qmdl eVG&GEM6TESTLI) D QF TS GHES ST Jn(h 56V
QUITIHEOOTEMOW|L 60T  eUSIGUTeT  QGTLIL @@GLIUSTHES  SIHSIH6TmeT.
QEFEMM&TSTET HTFTHUle UL qwed Ul @eTerer + N&ETFTHUNT PE&EHWF
QEFwWeUT(H ULIQWeSLLIUC B 6TeT QFMMHEHEHEGL QILITIHEtoTEnIN & (H6U SIS T60T.
eTeOTCRUSBMTET QEFMMALMTIHEvoTENOUIWL) QUITHIUTEHL  QUIMTIHevorenLoudlwiedleor
QUEAWSmMEHH Q5FlHa&meTeT eofll audlenuwls SHSHPTMSI. ©)6V8 85 600TL
QUITIHetoTEM O UL @)6V&:E600TL ] QLIMBevoTemlnuNUIey QS TLIflLsL 6T GBITIS
QEMTLILMLW  QUTIHeooTemOUNeT GBHMTHGHMET B OTmSH. ASHS
QauefliLBSHLHET LIV @ HHHTMET. QMBI UMM SFH(HHHIONSE l6Tdhs
@QUaID. @M FHEH QSTLFlL auamaslIUT(H &6fler GLITIHETenND LG LD.
(gQerearmmev QSTLIFluI6L eUemSBLILTHEEHEHGL QLITIHEITENNGHET ST @)W swLD
6T6OT M) 6T6LGBVIT(HLD BLOLIeN6Lem6V.) THSSHEHTLLITS, LY edTeu(HLD
T(H S SIHHITL 1960 @arly 6TEOTLI ) GeumiLil L QLI (H600T60) LD &561T1 6L
LWeTURSSLILG6UMSE &([HHFH 6V Q& TaTeTe]LD.

Sj6u6T GeflF-@6v BH MBS 6oTTeT. (QLwy)

Sl6uedT @6l LmeoTld SBHSISHmmer. (QUWFemnL)

emLp QUG Ll GeflT-bsal. (efeneor)
@eusEeoTLl  QUMmesoTemUlwedesr WMHQMMTMM GBM&HE BLIHST6OT  6T60TM
QFMLEII6L QUL -/F&h-, -Y60T 6T @ 6VEHEHEUT 2 (HLIGHTHET, /5L IEST6D
GTEOTLIGISVIGTD -6 6TEOTMD @)6VE5600T 2 (HLIGT, BLSHE) 6T60TLIHSETET -&HH6D
GTEOT) B)6VGHE600T 2 _(HLIGHT, L/6U6DI6U 6TEOTLIFHISVIETET &2 6T6dlm @)6V8:8600T 2 (IHLI6OT
GuUmeTmeUMMIETT  QUITHETOTENNGHET L GLD. @6V&HGE60TL]  QLIMTIHevoremnLnulev
QETHAUTIHevTemOUN Wi 6T CLSIMEVTUI QIHLD. JOETETMTEY Flev @)6VE8: 8600
SVGHET QFMMHSHTTU @QEHReTmer (1.&M. YBH Q6L 6o, Lileor).
LLGWMM QUTHETLS&HFQFTMHE&T6r Flev CHTHGHHT euMMI6T @)6vd 8 600T
LGS BIOMlllILSTEH &R 6Tmer. THSHBHHHTLLTH, 676075
2/QUMETES  GIETILJLD GTETLS @)6VEHE00TE  S60TeOLDWITEOTS; /BIT60T  2/6U6N6TS
GG 6TeTLIG @)6VE&8600TEH HeoTenDUILeVTEHS. &8 8 L6 LIT[HEoTenLoUIlLI6v

SIGSLIGUTHeTenUIL) @Qumens QUMPYSGGSGID  (WLeDmWTT SHI&HSH
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RUBIGUNMEATTT CHEMMEFamMm  (proposition)  WMHMID  Lwesflemev
Blevor&Heooflgn  (predicate  calculus) @eaumMimE& @emLuilevmerT 2 M6 8606
QIR @urmHflumer gule QuUTsans Weas s GUUGSSIILLL
LOHMID WSEESELGLIUTLTET SI&HS allgalalMEsHmsll LUWeaTUGSSH @umens
Qurmblenw sjeumnm&d Fuluwnms LTS FILLUGSS (WNeTHeTmS. Flev FLoulD
@ursflumer  ouleseT WLTHFLUUGSSIULL QurPleanwel.  Fa(h&6v
QaueflEFsHms aaITHESEHMNGS SHHPOTMIE. WHEHHSHHE 2 6T 66T
QhS VGSGLMMWTL HeOLSSl6Temer. @BHBTET  aUenT G LIHLOLITEVTET
@urmaflumer uleseT  QuUT@BeTenuiledr  CHMHMETn MM/ QIS
Blemevulley HmedT HaleoTld QFGHWS. We AFsTaGa  QFmMEHerfleor
QUIT(HEDOTENINGHEMET LUl (LpuleTmieTemeor. Liwemauldlll  QUImHevoTemLOUIlLI6L
Lwereuluiwey  Qumtlumey  uflinmmiu@&iearm  LeTel(hld &8 61608560 6oT
CBM&&BIGe el gialld &TLG&armg: UweaTURSSLILUGL  Quomgl
allQaIBIGEL QUTEHATSH gHMIGQ&TeTTLILGL Lrylulg &Gmlwméssesn
QFWWLILILTES L60TM6L 66 &6eT UWeTUBSSLULUGWL GILeT GFIHI
T(h&H&LILMW, UWeTUGSSLILGWM Qumd aulgesefley ryliulg &mluwmesn
QEWWUULL  QuUm@peTennsGeafledBhEa  UGHM WwWOHMD  SeumHnleTECL6y
FIHHHSEHRM @UDHeNHUTHCR QIIHLIME. @HHEH GLOLILILDTET (LN6eMMUITE SN
Nesreu@pld ellequimigenerll Liwereudlulwedev 9 sninG&a alennSeorms:

IBIT60T  [TITIDFTIA6UIL]  LITHEGHe0T 6160 eUTHRUSHL TINFTIlenl
SN BUTTHS HeooT(HQSHMTETEBH6), FTTIOFTIH 6IDFEEGET HI6OILDIESITOT, 6T6U6VUIT
TS G HEBLD 6T IBSIGCIETE0TLQ (BB 60T 6T6dT UMEHHRWSHeNBHS GSmILILNLL
emmUiley LI eNleTEH@GHEH6T @) (BIHSH60T 6T60T | BILNMET1&HEH60, CHFLIOWILD [BITEOT
TITOFTISenUIL] LITTSGHe0T TedTm SoMILIeN] Ul [JITOFTI 16T SamilD
GUIMTQHEV6VITLD Gl LIy 3N C&x el Fmid 6T6OT M)
T HSEHQEHTETMCaletoT(HID  6TeoTm @@  SHeofllul L 6@  @LUbSID
QEFWSIOETETERD FISHWESEMSS Seraflenausisey, GCuewd GuaLieufler
GLmevrer CUEFNGHS <l GUEHGEHOTT ererm LIbHSICSTETEBLD
FISH WSS ULD HeTeflenalssHe0 (JeTaTmmey @& SamUiLLl L Q&FmMm&erfler
LIUFTIBHS  QUTIHTenN&GEeTs  FMIHHHEHESeme). QLHLOLITSYLD
LiwesteuLgludliev QUIT(H6voT6tILO U UL 8YIL_60T Cauml(BH & UL Liu@ .
QuUImTBesoTemOUNUIE) DTUMSSHIND QFWWLILLL QUITHTennemU LU, GGev
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aflemgslLl L. eneTml LIM& Ml & @HLD QUITHevoTem DU Ul 6m6V & FMHLD.
Q&ETMHELITIHEvOTEMLOUI LGV, @) 6V 8586007 LI G\ LI T(H600T6m LO U LI 6V, SI&&L
QumesoremnUNUI6L WMMID LwesTeublll QUTIhetoTemoUIWey @ 6emel GMISGS
AN WEBIGDETS QEHTpHS G &MTECTH6T. @60l HIeHaLICUTIHetoTenOUIl6
LMD Q&FMM  QuUT(HetoTenLOUI6L  eTeoTLeT GSMISEH flaums:s Q&MphHSl
Q& METEBGUITLD.

6.2. 788 LIQLIT{HevoTem Lo Ul 6L

QUUSGH e umbulledr GuUMT@eemOUIeT WUIaGGSGS G5 606Ul TeoT
salfssalerns LUl SiMlenel 2 (HaUMTHGLD SIHHE 86T 560 mbHS
Fa(HHVTEH THHEHILULL WQLILMLE &HMHSSIMHE SHMmelsafladr GWsHemns
AP WPHLILOSSIF TS

6.2.1. LBIQSHLILITETISEHLD LW 60Tl 6h6V 8 @5 LD

SIHHSH MG QUTIHTenUNWN&HGLD LOl&H L9 LILI0LWITET & ([H5 S (H56N 60T
&  QBGEHELTEHEL  NeneordaslLULL @6m6ordheT  LIKIE&H LILITETH&EHLI0
(arguments) Liweoflemeu DM@ LD (predicate). F(HH&HINTHS Fa. Ml 60TTEL
LIMI Q& (B LILITEIT T TS MeUS @ @GLUYLUQLITIHEm 6T (entity) 36V6EV G
@amUUUQUMmefledr @@ GGwWwemeald GOILGILWL. SpeTmey  Liuleoflemev
LUBIQsGLIUTeTF&HemTe) SMILNLLuU@D @UULUAUT(HERHESG @6 Gul
2 MEGHMENS SHIHLD. TOSBHIGHTL LTS, [JT6001 LPSHTILI B)IB&HENDTET 6T6dTLIS 6V
BITLD /7600717 6T6dTLIENS LIBIQ&EBHLILIMOTTT&GLD Q/LOHTUI @)IB&EFNDITAT 6TedTLIENS
LIW6oflemeuTE e D 60 UITETLD &ITEU0TEVITLD. [FITeM [Fmevoflent ell(HLDL| S mTedT
GTEOTLIZIGL [JITIT, [T6vol] 6TedTLIGOT LIMIQ&SBILILITTIS6T; ell(hLOLSMTeT 6T6dTLIS
UBIQSGLIUTeTI&SaTTey  GOIUNLLUUGL  @ULUQUTHTHEHHE @)L Gl
2 6Tem 2 memneld HMUINGGLID LWellemev. Frem [Jreol%e (b GCUiTemLIL, 6065
GG T(H)& & IT60T 6T6OTLIBG) [TTeR1T, [TiT6v0r], GIITEQITLIL), 6T6dTLIGT LIMIG& B LILITET&6T;
GCIBTHISS 60T 6TedTLG  Liweoflemev. e UBIQSGUILTETHL  Lweoflemneuu]n
QemeThE @B CHODEHEIHMDMD 2 BATEGWL. RG CHHMHEHMOIIL G
LILeT6m6eu S ITelT @) (HE@GLD. LE0TMTEV R6TMISG G CLMUIL L LIBIQS&S B LILITETT S 6T
@ HSHHEVITID. @@ Lweflensy gm&Hm LRQ&EGLULTTI&HTHERHE CoamLLIm()

el ulley 2. FF 6Tevemev 2 6oTLIT eTedTLIHV Qg erflalleuemey « 6076V
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QUL QumesorenUNUI6L afleuTshiGefley BITD FabHHeVTs HTeTens CiiflL
QWISILD: 6T.&IT.

gream Fmeool WL LO(BH S @ VL_FLD eBHLMUISE ST 6UITHIG) 60T IT60T.

LIBIQ &M LILITETI&6T: [JITEIT, FT6ol], @(H VL&D eHLIMUL, &ITF

LIUI60T] 6076V 6U T MGG 60T T60T
LRIQ&GLUTTI&H6EHHEG b HuTHCT GmMeUTHGaT &evemel Bleney 3|5
UL @QUHSHSHMD. THSHSHEHTLLTS, LBICSOHLIUTETT(&H6T) MmmID
Liwlesflemev 2_6Tem (W CHMMESnMBM LIMIG&HBILILITETIITS 6UI6VITLD. 67.5IT.

JITEM [JIT600I] 6TEUAIETE| SIPGTUI @UHSRMTET eTeoTml L& &F Ul L TeoT.

LUBIQSGLIUmeTIl: 1. gmeam, 2. [JTeooll 6Telel6ne] SIP&TUl @ IHeHR MmmeT
6TeoTMI

Liweoflemev: @& iflwiiul L meor

LBIQSGLILTETT 2: UBIQ&MLILITETH: [mevorf]

LILI6oT1 6016V 6TEURIETE SILP&ITUI @) (HEH D MIT6IT
FH6V6M 6 B 606V LM Q8 B\LILITET T 861t 60T 2 MILILIMG G & MM 5 For. (D M1 556061
2 LUGSS L6 aublHeT @ maHermer - &Hevenalbleneuuier allemere] o6mailey
6TELEMIEV @)6LEME. LILIGDT6eMEVEET QILIMSIEUTSH (606l FMHEGLD LIMIQ &M LILITETT& 6
6TeooT6O0T 68 I LILemLuley  eflll  wweoflemev (one place  predicate),
rrflLlibwenflemeu (two place predicate), epedltiLiwenflemey (three place predicate)
eTeor UGS LILIMLWD. TOSSHGHTLLTS, [JT600T] JLOSHITIUI B)(5HENDITAT 6TedT LIFH 6V
Q&ML @&S&Emmar  etedtg  e@flLliuweflemev.  grem  [mevorleoniLs
elapLOLSleotTeor eTedTLIS GV fl(pLOLSleoriTeor eTedTLIG FFIfILLILIWLIGOT|6m6V. [JITERIT 6T60TE &
2 BIGB6VLD HMLIG S T60T TedT LISV FHMLIE S Teor 6TedTLIGI enadlL_ Ll Liuleoflemev.
6.2.2. eumTas & WIS erfl60r & 178 & LIL1600TL] & 6iT
QumesoremUNULIL ulejemTsefley GMILLUTEHEEF QETMHEUTIHevoTemLOUIWwedev
AUTHERWBIGHEEEHG QLW &iss 2 mesefley U  Qeusflliu@ib.
IMaUGET FIGEMMNLTT CHMMEFnMHMIGHEHHR ML G 60 IITETD &MTeILD
2 MESHEBHL T QGHTLITLIEMLUINE *© L60TIT6V 3606UHEBHSHGEF FLOLDITEOT60)6UUIGV6V.
GRLLUGMEES S7HeH Caleor(HGIETMTL UMMl SI&Hs gL el
DETHL Q&MeTeT  GealeoriqUls JUFIWITGSGWD. DB 2 Mes6r @ hiG

SO LWIMEITLD &IMTeooTLILI(HLD. {606 UITEU60T:
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-2 &L (implication)/2_ L LI{H&H6V Blemev (entailment)
* Bl&IBlemev (equivalence)
* (nIFevoT Blemev (contrariety)
* 26UGUIT Blemev (contradiction)
- &5 HFIBlemev (independence)
2 LUQSSHL Dblemew SFFlUMHEE QMM @aed @emss G STL(HLD
2 MaSGEHN CHEMMEFnMHMEHEHEHEG @eMLGBU 2 6TaT 2 MESGETTEGLD. 3j6eumnledr
AUMHERWSHILeTTeor  QsTLIL  Werteormev  allauflaslu@m. Lereusd
T HSGHHETL &1L I-aHGD FMEG @) 6M600TWITET -aHGSGWD @l Gul
2 676 2. M6 2 L LI(HSH6V 3,GSLD.
3 b
3|S! BITUL. 315! afleumiG.
JITQT LIMD6MLIG Q& MedTMIT6dT. LIMDL] @mbSIeNL L Gl
6TELGLIT BITUISEBLD SmILIL]. 6T6OTERI 60 LU [BITUI SHMILIL].
BID @hs eUTERWRESGET GCHMHMEFmMMEmeT  QeuaflliLubBSSH6eusTsH
| DIINMEO B OTEMITID. SMaUG @eUaITEHERUIMBIGET M GMILLINLL GLedey
SeoflULL @&MILiLLeT UWeTU®SSLILGUSTES 3 eIment|&HHerCGmITLD. [HITLD
GaID  WHeL @emeooTuilley s ereTUg @CT  @BLILLIQLITIHEM6TE
SO S TE|D @ UeoTLeald @emeoruiley @Gy LIMDLWM 8T Bl&sLpFF D
SO IUQUSTEH 2 elnmefl&HCMTID. & eTeiTLS i, 6T60TM CSHMME:Fa MM
2 GTATLGGR TN 6TOTM FonMIeUS 3b,-6N60T 2 600TenlD HIEHSH g LILemLulein
SaumTaID - LOBHEHSTET P SHHOTMSE 6T6orm QLUMTIHeTUGLWD. GLoswn
I-afledT QUMD y-afledT QUITUIemUINNBHE aUMmHRTMS. 6TeoTC6, (LNS56V
MR @emeoorulley, gCGHMT @@ @UUUQUTIBET B  6TedTLS
D _GUOTEDLOWLITEOTITEY, 6T 3WILBl6LEVITLNGY 'S & 6(H alleVHIG' 6TedTLIG QG 6rfle]. oS
afleVEIE @) 6VEMEVEILIGTTMITEL Gl BTUIMSEH @ (HSHHF FMHHUINM6. @CSHECLIMT
'TTYT LUMDenLS Q&TermEmev LML @mb&elllLgl' eTerm (wlgemet el (el
@UWieurmgl. 'UMDL] @m&&aleueme)’ eTeiTmTE) 'TTRM AHeMSE GEMTeTMITET 6T60TM
FISS WD @)6Vem6v.

Bl& [ Blemeu
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Q@ QUTHERUBEGEEHHG @QeLCuW 2.6Tar CHMMEFTmMHM BI&HTHen6vemn
RETEMMAWTETM 2 L LIBSHL 6ot  CHIQWTHSHS JFaMeVTD. @S
@eUUTERWMBIGET TLCUMSID @CT GFHMMEFmMmenm Geueflul®mLId  eTeoTm

FaMIUSDGHTF FLOLDMGLD. L) 6076 (IH 611 60T 1B185 17 Bl 6076V &5 611 60T
T(HSHS&HEHTL(HSHETMGSLD.

T LIMD6eMLN&G Q& T60T M IT6OT. LITLDL TITEQMEUITEL
Q&MELEVLILIL L Sl.

LIMOL @mbSiedL L gl. umoL 2 uleym@h @ 6vemev.

Ib6S BIGLFF 10 6eollHGS QSTLBRIRWS. HS BIGLER 10 neollsHES
<yLUS S8
'TUKYM  UTDeOUS Q&HTOTMmS! 2 600TeMOWITEOTT6Y  'LUMDL]  JITEIM6UT6V
Q&HMVEVLILILL S 2 eooTemln’. SIGUM6L 'LUMDL] TRMTeUTV GQ&MeVeVLILILL &'
9 _GOOTEMLOWITEOTITEL 'TMRYM LMD Q&TermS' 2 600TenlD. 6(H @) 60)600T UIITEOT
@meudl 2 LR 5s60 LM @ eoor(h @)60)600T& 61T 60T 2615 S 5 60T & 658 & @)6mL Gl
@Q@SGGD.  @alaMBlemey  @alaums CHMMESMHMEGET (2198 6IFUIF6
plgeTedligememelilg @em) Gy CHISH L QUITUIWLTS @UbSTN G8T CHIHH eV
2 GUOTEMLOWITS @) HLILIG6Vemev. LetTeuheusot 6T(h & SIS ML (H&6TMELD:

MM LIMTLD6nWING Q& meormmesr. UMby 2 uilCrm(h @ &S eTma.

TMM LIMLD60LIE Gl&5T60T M IT60T. Jmeoof] LITIDemLI& Q& MedTmITElT.

@b euyevord FleuliL]. @IHS QUI6OOTID LIF6NE.
'TUYM UMDenLS Q&mermmer et 'umby 2.uWlCym(h @oms&HRearms!
TGN @Gy  GCBIHHEeL QUUIWTE @UHE&HESTS. IMMTsS LML
2 eoorenWICVCW QMBI (BHSHTEV SLEUTTEV 360G TMILY Q& TeTMIBHHSHTEL JTeT
LUMDemLS Q&TeTmmer eredrlgIld UMDL 2 wWICHmTH @ UhEHER TS 6TedTLISILD
QUL @S 2.memal 2 L HHSHHH gLl uley ellemdheHeumid: UMl eUm2-
@evemey  eTeTLIENS 2 LLBISHTTE, LML QUM2-@6uemey  eUml-g
2 LUuBSHallevemev 6redrmmey (LDMMID LDMISGSENEVWTH QUBHSHTEV) 6UT1l-2 1D eum2-
9 1D 626)6UITSEH 60T 6T6OTEVITLD.
WP I76T0T Bl 66V
(WLIETHIEne) CHMMEBFaMMIGEHEEG TLVMTEF G eTHflemL_Wimeor WGLIL]
O H&HEHCaT(HD. AMEUEHET @QUeor(hD 2 eorenlDWTHCT @ Tevor(hLD
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QUTWWTHGAT @WSEHVTETS. @M GMIULL  @wedey  wnreormleney
@ emeooTSHeTledT (I IMBIGSHETT 2 TS @ (HH&HECaT(HIWD  WMHMS
QUTWWMS @ @h&H&ECeueoT(RID. LleTau(hld  eUMTSHSUMIGET  (LDJ60THl6m6v

@) 6 60TSH 06T T(HHSIH&HTL(HLD:

LML @mbESS!. ury 2 wWCrm @R M.
JITEIM @) 60TenILD LIMLY 86 & MevoT LSRN MIMTET. FMem @UCUMS LML elevemev.
6TIH& HITUJLD SMILILIGL6V. SOMHSS Fl6v HTUISET HMILIL].

'TTYT @6TeDd LMG&5Q 8Ty (HEHTMTET 6T60rmmey  'Sjeuetr @ LUIGUMS
urLeflevemen’  eTedTLIG QUL @bs Sjatalldd @& eelalmenld  GLIMTEY
@QmERaTME. @QOUUIsNN M WHERW GCamunlh @UHeESeTmS: 'Tmem
@)60TERILD LML 80 8 T600T L (HEFH M ITEOT' 6T60TLIGI QUITUIUITETITeV 'SjeuedT @ LICLIMS
urLeflevemen’  eTedTm  SIISSWLD.  'Trm  @UGCUTs  umLellevemsy’  eTeTLIS!
QUITUWIWITEITITED ' S{6U60T @)60TRILD LIMTLY. 86\ 8560 L (H&H T MITEIT' 6TedTM S{JSLD. [BITLD
(Wwreorplenevenl 2 L LRSS0 g LiLemLuley ellemga&HeuTid: aUml aUm2-@)6Vemev-
& 2 LUGSHTL WHmID eUm2-@eveney auml-83 2 LU@SHermsv (LnmHmid
LDMISGEMEVWLIMTSHELD QUBHSEHITEV) 6UMTL-2 1D QUMT-2-2_ 1D (PJeITS&eTMEGLD. &85 HS IHlenev
Flov CHMMETnMHMIGHETET @) 60MEHEHHEG 2 600TenlD OFLIL| 62 60TMISE 8 TeoTm!
FSHHTLOMS LOTMID.  MEUHET @ Ieor(hld 2 60TeMWTES @ (HE HSHEVITLD.
@ueor(hld QUITWIWITS @ IHE&HHEVTD. 6V6VS Q60TMI 2 600TeNNUITEHA|ID DMHMS
QUITIWMHAD @HESHVTD. JTm e@uleeummiell L mer. [gmeofl &) HLoeoorn
QEWsmar. @erm HrsLHpenn. Fumael FeflaHpenn  aIBEHETmSI.
QUUSH WL emGaLILULL 2 MeSEhHGEF QFMTM&HEEHSHEG G6mLGCW 2 6TerT
2 _meysefler QUTIHetoTemOUNeT SLuilelley (WWHEPUWLWDTET LUBIGE G (HEHH TSI
LIGIBlem6y, (LNIJ600T, Fal lQemeooTlIL] eUMHSIMBIGET LIGBIene 685 WImkigGe6T
eumnlev aUHLD QFMMSETleT QUTIHevTenn MM Heumiledr aurflendwpenm
@ UMM HTIOTIONS THEHF GHLEIIND 2 600TemDWITeT G& MM & dn M MG M6
FmeoTmd GeueflulB . LeTauhld eUTEHSHWMBIGET LIGBlemey aUmdeHSRWLMBIG6T Q@& LD:
Nrbn&FsriflseT nerinmsT&sealisHer. Frmelledr mearTy @@ eaflsl. @bhss
CHMMEFMM 2 TeMWTHCT QUTWWTSHGT @@H&HSHEVITID.  (LDJ600T
QUTEHGHIWLD (LPI6ooT eUMESEHRUIMIGET STINMHG6 GIUITULIWITET G& MM & dn M M8 6em6T
Qaueflulll(Hd: LNTIDNEFTHGET D6TOTNMETEUT&H6T. TTRMall6d HHIens @H 3,600
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@QBSE Feallll] eIfeoTld UFMEF UG, Sallgemeorlil] aImsESWm  Flev
GLPL&HETL 2 euTemWmerT CHMMEFMMIGMETUID  Flev  GLpeuserley
QuUITIWITET CHMMEBFaMMIGeMETWLD QeusfIu(BID USSR WIMBISET Fol 1q60)600TLIL]|
ATEHWmIG6T ereorliL(. gremellear FCosMsl H(HLOETIOTSETSHEI6T. @)HS
ajeoorld Heuliy.  eeveum  BTWEHEHL  SoilL.  (HeL&  eumsSuwb
2 eooremOWICeVEW QUMW @@L NS SF&H6 L LILemnLullev QUITU 3|6v6v;
3|8 2_600TEMLOWITEH @) (HESH G LD GHLPVEEMET BITLD SHMLIEMET GFUIW @ Uulsviln.)
6.2.3. 758 6UGLIL|&6IT

QG LILISEHHR 60 L_UNEVITET 2_MESHEMET 65560, 2 6TETLMHIGH6E), GeumILIL 6V,
GLO&IMGV 6T60T [BITEOTEHITEH L LG EHE6VITLD.
P55
aGly el-&@ 2l T YRESHOTIHEHLD UGLIL eu2-&@ 2 iflw
IBGHSHOTTHETTES @ BHSTL 6Ul-2 1D 6U2-2 1D R&H([HHEETMET  6TETEVITLD.
TOHSSIGHEHTLLTE @@ UGLL UUTHESEEL M eUGLL L6007
QUOBMMIHEFN  RSHBEHTMET. @ UGLIL BIL&HEHD QM UGLIL
L& hI&EbhLD 628 5[ S 60TmeoT.
2_GITEIT L1856V
QUG LIL] 6U2-@)60T 6TEVEVIT BIMIGHEHOTISHEBLD 6UEGLIL| 6U1-@)60T IS SH 60T IE6TTE
@GHS LMIGMUTSE aIITBHSTH aGLL el @Gl a12-83 IL&HGLD
GTEOTEUIMD. T(NSSBIGHTLLTS alevBiGaHefer au@GLiL] BIussefler eu@LllemL,
LIG&:&6fler al@LiemL, oL(h&efler au@LienLl 2 6TeTL &G, BHTulgseler &Ll
alleumiG&efledl GHWINGH 6T SlemeooTalGLIL] eTedrmild  elevmIGsefler G WLolh
BTSG6TlErT GUWWESHT 2 WfauGLlil eermin  eTHEHMD. (68556060
aflev&Em em6aIEGLDLILY 2 GIT6MLBIS6V alleTsa&LILIL (D eTers. 62556060
2 GTETL GG LI U|LD 2 _6TemL&H86m6V0 allemd:&6vTLD.)
CeaumiLIL6V
AGLL 6all-@6T 6ThHE ABGESHTH UGLIL 6U2-@6T HISGST 60T TS
armallige aul-2_ 1b au2-2_ 10 CaumiLI(BHIG6TMEDT 6T60T6VITID. 62(H UG LIL] LL6M60TS: @HLD
@0 QUGLIL BTUSEED CeumL{GIS6TM6T 6TeTeVITD. S GLIMEL @ UG LIL
FaulILLl QUITHETEHEBHLD 62(H eUGLIL] LIFem&FL QUTIHL & @B CaumiLi(h & eTmeot.
ClLgImev
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all WLMHMID a2 aeTm UGLLSE6L Flev BIGSHOTISHET QLITSIEUTHE| D
@6l auTarIaD WMAMTETMIN @VVTEH MBIGSHETTHT QBHBTL 3606l
GLIMIFETMET 6T60TM FnMEVTD (FHTUEH @MBIEG (WDRaISIDmeT GLamGeurT
255C0M allevdaLILL (heTerer). Flaulilll QUMTBL&6Tler au@LIL LD 6ul_ L Lomeor
QummpLsefledr e@liynh  @urHl  Cuaumi&Germer. oi&  GUIT6
LI LEEHMVEIIT aUGLLWL IOWWEGT @enFHEHMVEHIGH6T6T  aU@GLiLLW0
GuamiGearmer. @UeorCLT ASMHG GCCem CuaImey  auGLiLserfler
QUITIAIMET IBIGSHTIHE O GUWWD @Gl AS5MHG GG
aIG L serfler GLavimey eredtml @M LGS 60Tm &SI
©) 60 600T 56V
@uevor(h (VLS UFMEGS CMLIL L) aUGLIL&6rTleT BIsSHeTigH6T (GLoamey
AUGLUUHETTES @UbhsTaln Fifl) @eneossliul L Gwld @reor®h (26veugl
HMG& CuMULL) ea@Luseflear @eneorlil] eerm  SamliLB&Harmsl.
BTUG6TIT QUGLILLD LLemeTsHerledl aI@GLILID @)6emeoorbEl 6T6V6VIT [HITUISEHLD
LLEDEOTSHEHLD 2 6T6T G (LD HemL &G LD.
UGLIL 2. Me|&EHL C5MME: &Ml 2 M6 & EHLD
GM&EEITL  aUGLIL 2. Mes&EHHGILD  (WaTearmey  aflenéaRw  CHMMEFamm!
2 Me&HEBHGWD QeueflliLemLWmeT QFTLIL @QHEHERTMS. THHSHHHTLLITSH
'91& (H BITUI' 6T6OTLIS 'S & 62(H N6VHIG' TEOTLIENS 2_6T6T L8 &5 0TS 6T60TLIS
BTWEefledr  au@Gll ellevmiGsefler eu@GLILler Semeor eU@GLIL]  6T6dTm
2 gooremDWLeT QsTLIYerm  @upsEHalvemen. HFlev 2 meyser (b
9| 601G (LPemmemn el LM MITIH 36501 & (e muilev QUM &HWITEGCa
QaueflliL(B & TSI TH S S HEHTL LTS GLO&YIMe6L 6T60TM LD
CHDHMEFn DM M6 T GUICTS!. @G BT CHDHMEHFnDM SFSHSTLD eTeorm)
FaMEVITLD; FGEOTETMITEL @) LDLOMSHIfIWITeoT @)6m600TSH6f1VI6TaT 6ThE G&HMMEda MMILD
LDMM 60T 2_600T6enLlD DT LSS 6THEH 5 SLQILILITHILD $evof & 6ll606m6v. 6T.5IT.
T 62(H &HL 1L 85 60)6V(6H60T.
TTM 6(H UG LDEFEGHT Q)60)F 85 60)6V(EH60T.
LDTOTE LI 2 Me&HET  CHMHMEFaDD  UGUODEGHT  Fn(HGH6V
@QUWMenEWTEHCa QeuaflILG®R TS UGLIL] | eDIGLNMMEG6T '@MIbSemn6l
GTTLS MG 2 wWilpeTeremel’ eTedTLSMHGID @6nL_Cul 2 6iTem 2 melledr Bl&TmeoT
QRETEME  &Meool  BITD  @MbHES QUTBeTEHefer Gl 2 ulleTer
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QumeTseTleT au@GLILWD CeumiLil Lemeal WMmmiD alleumGlerll QUIT(HeTs6rfleor
2 WG LILN60T (LD(WEDLD 6T Sn ME6U6toT(HILD.

QUTIHS S0

R UGSLILINET SBISSHTTHET ([ @)60600TWITeT 6U@GLILN6GT R6TGMT HMES
GOULL SBSSHOTTHEBLET @@ ealenswWmer QsTLiUlear 2 mey
Q&METI (H&HGWD. @HSH UMEHWTET QFSTLILIT auend QUITMHSSHID (mapping)
eTedTml MWL, @ ThSHHETL(H Qenss QS6fleums@G. @@ HLUIfler
alT6L IjemLWmenmIseT &GMILULNGWUGWTS CaumiLLIQ(HeHGLD TS Q5K HS
2 gooTemIlD. BLISETlET au@GLiemuuwld allgey SemLWITemhI&etler 6@ LlemLiu]0
6T(H &S HCGTEOTLTEL @ (H UGLILSGHEBHHMLCW CHIWTET QUTHSSH 2 Me
QBGEGL: @M UGUINET @aCaMd ABEHSHTHL LMD G S 60T
GSOILNLL SBIGESHOTHLET QFHTLILQSTETERWN. @& e6TmI&HE 5 TeTm
QUTBHSSHLD eTeoTLILI(HID. @60 HHMSHH6T 6UGLIL] LOMMILD GLOHENSHH6T 6UEGLIL]
6TeOTM @@ GUGLLSEBL6T ULILeb. SHanssHeT auGLILN6T  eelQeum(p
IBISHSHOTHL GLHMSHT aGLNaT earTCmm  5ME&G Gumul L
36155 60T TS EBL 6T QG TLITLMILD.

6.3. QF MM LIT(HevoTEMLO Ul 6L

QuUMBetTTemLUNGT alleuTenetor SMWNEHSHH OV QFTMHSHETI6T G LIT(HE00T60IL0 & 6T
SIS Fn(hH6VMSL] UL ANRICHIE] @ WieuL. S,60TIT6V QUL QIGITSH
3l LiLiemL_ullevmeor 6585 5 6V Q&M erfleor QUIT(HEDOTE0ILO
AWILRQUTHmeD; v SleummleT  FLLSWMHEF  SHHELILGLWD.
@muien Qumdluiuiey SHeoorGeorTLLID @)6VeVTHaIT  QLIMHE0TEnLN6MUIS
SeoflGHef QFMMSHEFLET QSTLILUMGSSEID 2 6TEHeore @ HEHaTms.
@R lwmer 2 eTebeooriey QUMHesTenuiler CrHMHEems W&HEH GmE S
LHUNORSTMS. & WWEISID FHaUMIELEm6D 6TeTMTEIND G LIT(HevoTem Lol 60T
GUMEIDMET (D&M IemdS 6@H CBHT;SEHUWTET QIaITSHSH0 3L &S5
QUL  6T60TM  SHITFEOOTHHMV  QEFEMMRALTIHETIET  &6V6emeU s S5 60Ten L0 6m U U|LD
AMNeTESRS HEUMETAL M. @6VHHE0T VSHTET QFMLEINET FHeoTemlnemWIL] LM
6J JIT6ITLD T60T 6UM&BIG 6T @) (5 & 5\ 60T M 60T L6V HLO HEUEITSH MG L
QUIMBHSSLDMETHV6V. BTN eTemSLILMM CUHFHRSTCHTECLT SemnsLlIumm Fev
&HBHSIHET @QILLS SUFWLD. @&HHMHSHFFTUIN FlWmeT alleureneremnuls

SO  QFURETMSE. By IIGUoenm  eneunetom&ifl  (prototype)
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VG NMMWTGLD. @@ eLpev eTTHl QFMeL eTeuaumTm @ HEGLD? DL
S LILemLUN6L @ GenmbSEH alflend IDMMMEHTaIQUl 6VE 6T60TMI LI600TLIMEHSHLD
QFW6aIE BLOEGL LILSI6TOTSTS emoW|D. @& eLpev LPeTTHIf] Q&Fmeva s &S
(prototypical word) @& @) (H LI60OTL| 880 MIG606T (60 QF ULIRTMS.

1. @mng AMERSS6 SMBIGLD QBIGLD BHEISHEITD; VLS GODHSS

N 2 mililsEBLe QSTLILemLW AH6T QLSS HFlev LHw

aflaugmigGener @enLulev CFIES! LDMMMEVITL.

2. 9SG @QOLWM QFUIWMTD VVG G LMHBIGET eulflens

LOTMMLD Q& UIWIGVITLD.

AUMEHEHRWSH WMTMHMBEIGETE QFWMEHEUIL BHMD QFTHHEMET S emLLIL
SQlitemLullel @@  (WPWEMWTES  S&SBGSULUL  Geaueoriqul  &HLLTWILD
@ HER TN

ID&G6T CHFWLDTHEVE &HEMWITS THTHRMTIEET.

CHFWILDTE SNV LD&HE6T &HEMUTS THTHRMTIEET.

SHHEMLDWITS D&S6T CHRULNTHEHME THTHR MTTEET.

LS W alleuymigseneTl] LleTeuhmm @enLuiléy Q& mHasevITLD.

B BTL(H D&HSHET (WWenwmer CHFAWMMTHESHMV &S &HenLDWITS
TRITERMTIHET. @LFQFTIHH @LMBIGHT QFMTHHEBSHEG @e6emLuilsy
ABEIMGSH — HalaflE&Habd.  QFMM&HET  awalamsuiey  @Lid L@
TWSLILMGROTMET. 6Ty CLSGm&UNL BlElissSsmen LfleaaslLeaFe0emey.
MAUEHEHEHGS SeofllLULL 2 6Tyemlil] 2 6ot ©  epev  (ermHifluiev
(p&F19.6u19 61602 WL L 6V) R6TMISHEGID CLMLIL L Q&ML Galll @)6Vem6. 61.5IT.

Blwmwid, @eoflemn, GaIsHID-9L8, DG -L60T, (LNEOT-HIT6ET, [HL_[HST60T,
LILG & &6V
P QEFMHHEDHEG @ROTNIGHGI GUMULL QFmL GeulseT @ULILZE GLImev
GHMTMIHOTMSI. 6T.5T.

61 600T600T S S ILLEF), S(HLOLIGVEM 5.

@emeu (WeTTH FlwmeTenel 3j6Vev; QUIBLLLITeVTeTaIMMIeV Cour;&H6T GLImedTm)
GammueflliLemeal (WWeaISID GQUTIHeoend g LliemLuiléy SeoflliLL L ene
IVev. RMEIBmeTHES Geul (faced root) &L, WmAsmmsefley GQ&Fmev
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CauysHGem @ 6Len6: @606 @)6VEHEHETT QFMTMEHET 6TeoTM MPEHSHLILI(BID: 6T.&T.
26, LDMALD, 2J6V6VS), 2 601 _LLI.

@QbS QLSZ6 BT Q&ML aeorTml GMILLGHeIeNS RI6Te&HES SH6Ve0WITEHS
FaMCeUcT(HID. R[H NTSHEH 6V, /5L, [HLIHESHIT6OT, [BL &GGNDIT60T, [HLLILIT60T 6T60TLI60T

GaumiLl L QFTMSHET. MHOMTMH ATESEHO el @0 Fmeueder (BL
GTEOTLIS60T) GoumILIL L 6UIQ6Y&H6T QLGLWD. IDMMMTS /L 6T60TLSID /FLLIL] 6T60TLIGID
QM STSSSHVID CaumiLIL L QFMTMSHET. QL6TMeV L/g (steps) eTedoTLIGID LI (a
measure) ereOTLUSID @CT augelley 26T6eMT  QFMTMSHET;  IMEUHEDSHHS
Seofl G g eoflWmenT LS eysem SrLiLi(helens BT eTHTUMTTLUCUTLD; eTeorGol {606l
@UeooTLITeUS STHH5HV CaumiLil L QFMHHETTGI. Q&FT60 6Ul65EHE G0
(word forms) Q&EMLEVETEHEBEHGD (lexemes) GeumiLim@® UTFTLL  Geusvor(HLD.
QFmevallge&eT  oeummlerr  (eedluledT alQeUTCM  6MWRSSH el alTGIIT)
SeofllILLLemel. QFMeVeVaiTEGemeT  CoaufHemmayld MM/ VS  SISMHG
GUMULL &Ige|&HM6T 6TMM&HS G QFWWLILLLMIWTSHES SH(IHSH6VITLD.
6TeoT@6l g2(h), g9 60TITenT, 62(H)FNIT6DT, 52 (H)6)IT60T TEOTLIEOT g2(h) 6TEOTM Q& IT6VEVEM6ITE
FMUbHS 6U6GETTGLID. BL, [BL [HSIT6OT, [HL &GN DITEOT, [BL LILIT60T 6T60TLIGOT [HL 6T60TM
QEFMLEVENETE FMIHS 6UEUSETTGLD. &F)&ESET6T, DFHEHEB)DT6oT, DG ILITedT
GTEOTLIEOT  [D&) 6TedT)  QFMeVEVEMEITE  FMHLD. YeUID&),  2/6ID&)55 6T,
QUGG FMITE0T, 2JULDGILITEIT GTETLIET (PS6V GWGTHeT Galemps (I0S)
Q& MTEvTI) (BB MWD CaumILIL L QFTEV6VEM6TE SFM(BLD (2/610&). 2/610&) eTEOT LIS
& aatm QFmeVelILOI(BHS ey 6TeTm QFMVTEHES QLML
Q& TeooTIQ.(HLILIGSTEL GaumILIL L &MHES HIHSLILGILD.

6.3.1. QF MM LITIH60OTEM LD LD &) 6V 8 85 600T LI G LIIT(IH600TEMLO L LD
QFTMELITIHEOOTENIOW|ID &) 6VEGH600T LIGILITHeooTeNOUW]D  eTeuaumm GeumiLi(hLD
eTedTml  BRIGeT SMBHGLUS W SeuFWDd. QFTMHELITIHETENLNE G0
@)6VHEHEOTLIGUM[HE0OTeNNSH G QUEBTSID Caumium@® UMl Lu@GILD.
6T6LEVIT @ revorL_ma UL 158560 avilD LSS 2 eoor(h). QETMHMEITENLD,
@)6VESETHHE0TON  aTeTLIeoTUMMIL QSTLIHS CoaumiLB&GerTm 6meyCamey
2 eoor(h  6TedTLIEMS  LDeoTHev  Q&meorLmev @bs @ uevor s UL flg s ev
QL LISHTOTHE06V. QLITIHEOOTEMNEMUISH G SHTET(FSHGWD VG SH6TIr  alems
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S lilemLullev @Bs CaumUmlenl QeueflliL®G SIS auFSHulmer euldlmELD.
BTN @) 6VEGHE00T 6VEGHEMET eI Ul GO AeVEGE6T (closed items) LDMHMILD HMHSH
G 6VGE6T (open set items) 6T6OTM LIG&HSEH6EVMTID. ENIQUI GO |6v86rfleor
T SHHEHTL (6T LI6TeU[HLD LI6T0TL| 86068 685 Me0oT L.(H & @HLD:
c @emeud Ml LSS (H& GpLmIGemerd (substitution sets) FMFHE(HEH G LD.
* @eumMI6T (LNEGHIWILDTET QFWELIT(H 6UTE S WBIG6T6T @)6v88600 |emLLIenL
QaueflliL(B S SIUHTSLD.
c @emeal 550 A LILemLulley &8 GHMMeUTHSSHTET IDMMID; 6(H HeotLILIL L
GUsLT HeT  @QUemuCWT  FLLSMSCWT  6euf  eumLpmmerfley
HeooT(hQ&maTals Sflgl. AFTaEH @M GMILILL eniQul G &)6VE8 56007
QMGLILTL I V@G SHeTledr  LILIQUIeD Blemeuwlmeorgl  (SHispbeor). @)emsLl
LNedTeu@BLd  LIGOOTL|&H606TE: Q&Moo HMHHGHWD  uGSHEbLeT UL ®
CaumiLI(h&HSH6VITLD:
s @enal @55M g LiLemLulley QuUIflw LSS H & &(WLMBIG6TE FM(HLD.
LSS euslisefler messHearI&Hee @550 allemgamer WmHMLD
@ HERETMGI. (H SeoflL L L CLISLIGIT jaul eUMLPBTerley L6V @LoLIL|S6emerTU] 0D
FLLMBISGSM6TWLD FHSHLILG FMEHS ULMELD.
* 9euMMIET WPEHWEF QFWeLLITH 62(H GLITIHETENLNMWE SHFI0LILIGTELD. eLLg Ul
LMHMID HMHS G QeVGSGSHET @ TeooT(hD GLITHEOTENLNEMUIE &rL0G>5) 60T M 60T.
el  (WETLTHFlWTE HOEHROTMH  QUTIHoTemNG6fledr  LisorLserflev
CaumILMTBHET @ UHESHeTmeT 6Tl eummledr CoaumiLl L QFWeuLImLemL
TSSO SSIHTMET. CNIQUGWD SVGSGHET @eVEHHET VG HETTEHS
Flwms QFweummm GeuFaerfledr 9 &H6Tm eTevemevl] LITLIL|L6dT (wide range of roots)
TS QRUWMBIHTMIDUID  @6V6VTINN @ e6eTUd. @Qbs FTHEHUSHMHETS
aumMME&E QBFRLDAITET QUTHT @G, 6efl&®e  Wresor LM &6l
2 (HOUMSBMTHLILG GUMTSIDTET 6Te| aledlemld Gmm&ESHLILIL Cauetor(hllD. 19858519
BHWD Caumurlels GMUlh QF WG, 6rerGal @MmbSSEMeuLD,
BI&HLD&EMVD, dHIHTVD GUTETm 6THS ellemers &HHSESIEF ST I
@ eI  QUBLD  QUITIHEITEMN&HEBLD  epeupeaTmEHfl g litemLuiev
@EVESHEUTLI QUIMTIHEIOTENNGEMTEGWD.  WMMTES I9&HSH  Bl&HDe IS eTm
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QUIT[H60TENNHBETIT &6TM @) 6MeTHE alHeNdH FTHHIWMISECETT (coocurrence
possibilities) GZHemeal @ELEVMEMIOWITEY 60H HMHS G VG &G
Qumevoremouledr GSMILILINLLS6TenN&ECHT aUeTenN&ECSHT  6T6V6M6)  E)6VEDI6V.
6TeoTB6U BMHEH GPD VGEHET S MMIGETI6T QLITIHEIOTEMLD 2 6T6ITL 858 58 5) 60T
FeOenW (WPeTLTHFWMHEF &HWEHEHOTMSE. Seummledr QLITIH6voT6n LU 60T
GUETENLD LDMHMILD UMM 6T6VEMEVLIM M 6TE00T600T 856008 UI6OT S ITITF600TLOMTE ] 60)6M
FHevemel blemev IOHEGMEe| WLMmMIn 2 MILLWme 2.me| Ll &erflsy
LIMIQ & (h 8 5\ 60T M 60T

QUMTIBETLESHE Q&FMM&6T (content  words) (IQLILEMLWTEOT  QLIUWTSHET,
aNleneTEH 6T, QUL &6T, LDMMILD 616M60TWI6mL_&6T) eLNeVINaTIMH LTS (b
FOHES GW (QUTSITEH Cal 2 (HLIGT 6TeTm MPHEHLILGILD) 2 (HLIEN6TES
Q &HITE0TLY(H&GSLD LDMHMILD Bj6M6U 6R60TCMIT VEVE FHMEGS GLOGEVIT eLPLQ U G (DL
AVGEMET LG allgaley Q&M hHEHGD. QUTIHETLESSE Q& mmaserfleor
QUITHEOOTENN&HEMET Ul gMEHGSGmMMU QFTMHRALITIHEITEND @ UIVTGSLID;
LOHMID HMHES GWD SVGSGSHET QFWURaTn UBISaflL&HEG (WHERWIDTHS
QML U®QSSHaTmSE. @6v&Hseorll QUMBeoTenouiled eniqul G
AGGEeaflear  QUMBetoTeUNL  HaUaTHMSBEF  QFNGHHROTMS.  6.3.2.
Q&FMMH G LIITIHETITEM LD W LD 6UITE S W LI GLIT(H 600T6M LD WL LD

QUMTEIUTHE Q&M Q LIT(HED0T60 LD 85 61T 5601 [B16m6V 3l LiLiemLuev
SMBSSIIUFIDTD @UISD QLITIHEIOTENLD 6VEGS6Tl6 aUems 6V6V. @ GIFTeV
SITEOTITE 6TeM G LD QFTeVEeUTH 6Vem6v. LM QUIMHEsITemLD 2 mILIL|S6T 2 L LML WIS
@HLILISIOIENT (H (DD 6T600T600TSH MG LD Fo MIOUFH V6M6V. S{LILIUIGTLITL 19 M &8
Fo(HFH6V HVEUS SHETEMWTET GODHEHS CHMMETnHMIGTIET Hovenal
Blemev 2 6T (QEFMM&HETTEV 2 (HEUMSHSLILLL) QLITIHE0TENLD S6V&SSH6T C5606).
QemmseT  (9gliLemL.  Blemewuled 2 (BHUETEHET) @&HFaBHIH0  HeVenal
ML G616 2 (HeUMEGLD SeV&H TS LDMTMIH TN .

6.3.3. Q&FMMHQLITIH6voTem L0 UGl W 601 65T 2S00 (S5 (LD 60Y M) & 61T

QETHEUTIHEvTENLN GMISHS L6V 3|60 & (LN ME6T @) (55 60TM60T. 606U LITEU6IT:
* () BleN6V HTUGUPENDWLD @)@ 1606V S €GN DHULD

* (H QUITIHE0OTERLD LDMMILD LIGVGILITIHEO0TENLN 3 650 (&H (LD 6DIM & 6T

* GILIT(HE00T6M LN & Fo MITULIGY | 650 (& (LD6DY M
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" VWL AITSHFTT TS LPEDMD

2 (H Blemev 3|8WGSNMMULD G\(H Hlemev IsiGpemmub (One-level vs. two-
level approaches)

QUITIHE0OTE0ILD @) WIS LD FHenevsH&HeTEhTFW 3nled @ LD (encyclopaedic knowledge)
Caumm QFWIWCaeTHIWM  6TeoTm  G&eTell  QUITIHooTenD @) WeVTem L
flés Lo WS WLl LUmTSUTL (& GHIMLMGLD. @QUUTGSUTL6emL
BLOL| & 60T meU T8 6T 6260l U W6V -6p 60 U 6ol LI 6L LMGUTL () L6dT & LIL|60ILD
SHIT600T T OTM60TT. LD6vflE @ 6oTd CLFQEFTeIN G660 6TeLemEVUINEVEVITS 616D) & 8560)6IT
2 (HAUMGHEIND MBS G&TETaTa|ld @QUIID. 36T @eummley  emauilev
SLBIGHRM Fnserey GUEQFMed & 6T SITID QLIIT(H 600T6m LD 6D L
QeuefliLM&HUSHES CaumLUBSERHHTLHWL QFWOHLTEH YIS eTmer. 3j606ugl
3|5H0meaIWN6T MBIGUWenmUWTeT 2 mesefley FHUBLW. Qumdluier eed
AIFSH 2 6ooTemOWIMeT QMY GSHET @ MhE&EHarmer. @C6%5 eudluiley
SLWILILILITES QUITIHeooTenNG 66T GaumILIL L. aIMNGHEHET 6T6V6M6V @)6V6VITS 606,
LTV @eumniley TV LILL.  eTeooTeont | GemsUllevmeoremey & IT6or
o eooTemOWITeoT QMY Seu@&GH6T. @emel QMY eumGuwemuler Lm
GIBIMTE &S EHL60T 6(LPMIGHMTES 26TL_M(HILD.

@Bl 3 solGWenmuileTLly CUSLTHET Q&M (HHITN 2 6V&HHMG L
ummlw elifleumeor 9l QMY SjuGsefler 2 Lenn Ijevev QWM&
Qaueflllsvieiter SHHSSIMHEHETlT 2 Lenn G, 2 eorenouilsd  QomlL
QUITIHEOITEND AV GSH6eT WHF HFHRHW aUmEHmWE SFM@HL  WHMID
WeMLUILOSSNESG 2 L OGS SmlQUETHE SHMBSLILGLL. HFlev ©)6v5 86007
V&ML QUITHEoOTEND  &HINGESLILGISET  HTJeooTSSTCM 2 LeorUmL (b
SOWLIQLTWMIG AVVG WNHERWS QSTLIFIL auems LT &erfler Zieneuor
aIemGLILIMMH GUITETM SMTTeoni1&HEHL 60T Q&ML TL Q& Meor(h6TemgsTGeum QoML
QUIMTHesITEMNEMUWL] QUTIHetoTemnemWLl Liflb&Q s meter UflhSiengsasliul L
@[ 6eTef() Q& MLIflLsL 6T QSTLTL|60L WIS

@Bleney eiGuwenmuiley FEHUTH 2 6L WeIF&H6T QLITIHEITeND 606V
HEMEHFIW  eUFID  6TedTm  FFIflemeorwimesT G UITIHeooTemOUIN6T  GBHITE & SHem6Ts
S5OHUEHEG @QOGUWHm  SUUDL @66y 66D FMSTTeuT
LUFICEFTEHmeTHGID BleMeVBIMGID HHHNEHES G&HTETEH TMETT. G LIHLDLITEVTEoT

Ljeveorm) Quomdlulevmy (cognitive linguists) 6T6LEVITLI QLIMTIHETOTEMOWLD SHSSI[H
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SlilemLullevmeoremed  eTedTm  LIMTemeUenW  T(H&EHTmeT.  ©)6V8 5 600TL]
QUITIHETOTENING G  QIFMTV/HMVHHETEGHFIWLL  QLIMTHEOTMNSHGID @ emLGul
2 6o GeumILIML 0L L0MISEH GeaUevoTlqWLIFHeVemev. 6md FFifl6m6oor W TeoTs! LM mID
(WWaIGID &HHSS([HS SHETENWTEIS TaTUSMGL LFHeVTEHS QGHTLTEFGF WImeor
&R6OTMITLI LIMJ&86VITLD.

@HOLIMIHEtOTEnND LDMMID LIVGILIMIHETOTEND | sI@GLnemmaeseT (Monosemic vs.
polysemic approaches)

R[H QEFMLNIEG 6THHMET S TEHS5MIGT &TCaIcoT(HLD 6T6TLIS6ET g LLlemLulev
QR[HGILITIHEOOTENID G PMMEBGSLD  LIGVGILITIHE00TEN | §00IE (LM E GLD
@emLuwilev 2 6iem CoumLmHS&meor leUmEHEH METET (NEHEH WS HHSSHTEGLWD. LI

GTEOT LIS GuUImedTm Q& erfleumesreu mnl 6ot RMHAFTLCLITEN 5 (homonymy)
SetememWll UMM 6THHSH HHHEH Caummiemnu]ld @evemev. @FH eV eeTmlev
@GHS LD MG M ITEOTEm M 2 (HEUT&HGLD 6T6O0T600T & & (5 S audlullevemev.
LeVQUTmetremulledT  LIetoT  QSTLIUMET Q&TLIL6TOT o7& & mi erfler
QamLesTmer &M&SS Gaummienn Wl (GeTens. @ Qumluller
&HETTHUWIL (@R[ QFTLNGHE) 6T6lU6I6)] GMMaITH FHHD QFuiwl @uisGLor
IbS — HUEGSSTET  CaumillL REETIS05S — STCaHILD,

ammledpha  eeualene] EHES WIWECLT Jeamenm pHEH  Gelsor(hld
6TEOT LIS & ITE0T 62((HGLIMIHEvoTemLOLT LITFemeUWM@GLD. 62(H Q&FMeLedl6dT G\LIM(H600T60LN

gsmaug eaublulley memmermlest 2 BsLILILL BLFwWmeE (motivated extension)
@GHSHML, eTm WL GIWSTET UFe QFuwliuL Geleor(hbd; LDMHGOMTETMI
Q&mev @ &erfledr (lexical rulesf) QEweoLIML 160 e Rl 1L Ceusor(hD; Q& M6V
B &6T QLTSNS @aTMIGGI CmUL L Blapeasefley LiwerU®SSLILG LD,
6T60T GG HTTH W R(PMEISTES 2 BHLLURSSD Qi Galevor(hLD.

LIVQLUITIHE0TEnD G LNenm QFTHEUTHetoremouiledr 2 BoLILLL BLS
AeImTHWIsL UHe] QFUWLUL  ColmquFHevemnen  6160TMN  6MEHS5HMS
LDMIGHOTMS. @ SH60T HITTEOTID 6TETETGQEUETMITEV Q&ML NF&H6T &5 S WILDIT6oT
QUIT(H 6v0T60) LO U3 60T BL_& & 60065 55 et GSOILO & TS &6V 60)6) B IT60T
LIUSS6Tenn QuUOHm &aEITHWL 2 LuGssliuGRearmg. LHmenel
FISHWIDTEOTS; enal LUHUW eIQeSH6TTH/&HEBIGTTHS GHTeTM6VITLD;
@oulsn @eamheld Bloelul Lamnneld sefleumear  Geumiim()
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@QERETMG. (Q&EmeaTems gl uley 2 eooremnuiley Blmiesed 6T
QBTLIFFIWITET 216T6Y @ HEHERTMSI.) G0 eTeT LIS T(hHSISHE &HMETEEUTLD. LIV
GPeuG&efled ‘GUSHGLLGI eTaTLSHT THSN  Qgefleumeng; @mULIsiLD
QeuerfllILIenLWmss 62(HEUTS &9 TOTLISH MG G\ 5HEHEH5HH 6TELGLIT
FIaUBIGEHHGD CoumLl L QFMTMUSHme 2 (HeumsHs alHLLeUH VM. @\HS
lemalley @memmLI QLITIHEOTEND @UIVTISEHID (monosemist) LIGVGE LIMT(IHE0OTEMLO
@uWemis@pd  (polysemist) FWLHLILTTSET. @@OLUUIISIND Glg 6TeaTUSMNGHE
GOUYLL QumetoTemWTs: GUILUUNLSS5555 HIUBIGHEMET 2 6T6TL 8560
FTSHWIDTETSE. Q&MaTend GLILImLUNL 61HS eUemEHEES GLQLMET 6U@GLILWD
@eualemsulley 2 6TeML&Ga&LILILMD.  SOLEL  DSILITETHIGET  6T60T LIS L
LY eTeuhLomm GmlulméssD G&FUIWI6EVTLD: 67.551T.

Jrgm SHGLUD GNESHS CSTLBIGILLTET 66rm  aUHSSL0TSS
@ HERETMS. Q& MeTem & 3| LILemLuilev LDS&ILMOTSH MG LI LUSev
LIPTFBIEHL D @& FlUel&&eurd. S H&ETTHmUL QUITMISSealenTuiey
D GUOTEN  GTETMEIITMTEY G  TeOTLUSMEG @ FFTHHWBIGI60  6peoTm
QBHEROTMSI; LETTL  WMHOMTETMIeVemne. SHMELIME  GLIIHLDLIT6OT60) L0 WIT6oT
SIS UPEDD RBHELIMTHETTENLN 3| LGS NN DTS LD.
QLIIT(H600TEMLN & Fa MITULIGY 8D (& (P 6emM (componential analysis of meaning)
QETHEUTIHEoTEMNEMU | eGUFH 60T S LILIPENIOWITET LOMHMILD  @)60TMIN
LUP&HSESH6 26Tem  Wommild  WsLUUTHS el  QF TG L ITH6E0T60) 060 UL
Qumesoremnuetr WsFAMIW, 06 319 LILIEOLWITET WDTMTS 260866l mBHS
2 (HUMSHSHLIHEUSHTE 6T600TEIaHI S M. (QUITIHetoTenlouNledr e emliLIm&
el Leumin.) @ LIQLIT(HED0TEmLO | 6501 & 85 61T LI6V6U 6D & 85 6rfl6L
36L& LILIH S 6drmet: QB EITE0T S 6IT (sememes), QILIIT(H6E0OTEmLOL
LI600T L| &80 MIG6T (semantic components), QUITIHetoTenLNE GMI&6T (semantic markers),
QUITHETITENLD (NS EOTeMLNGET  (semantic primes). HM&MV  QLOMLIUUIEVI& & 6T
QUITH6DOTENLN @ UISVIEGE FamTle]d B L GHer (componential programme) (L& 6V
QUMYILGEGS STFeTnmeTall QusDeVGIevel (1961) (Hjelmselv) 6TedTLIGUTTEUITI.
@6y Q&meTems L LiLemLuflev Qumblas Gmluller (linguistic signs) QLIMTH600TEMLO
QIFID 60 QIEFSMSGLI GUIMTETM MG Q&TeTeNHEHM6TE ST L Galevor(hLd
6T6OTMI BLOLINGOTITT. EUHSHESG GHMMEHN (FIHEUTTS_6UIGE)) 6T60TM SH(IHESSIFFTUIEV
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& WHERAWLMTsTGWL. @  Gumdullaerer  GaumiLl L Gnlserleor
BIMHMIG&600T5: 8 MeoT 2 UWTmIgGefley eedlulet ojemiliL] (phonological builing blocks)
R0 Flev BIMHMISGHEOTHTO aUBLD UL IGUueSeSmba eTh&H&ELILLL 360 T8 erfleor
Fal_lQemeooTLILIM&GL  UGUUTUIe, QFuWweurn. Gualld @emnel SILGSHT
HMHGCLGIT QI(HLD UL Ig Ulemeus FMibHS 62601 W1 6018660 (15 Sl
2 (BAMGHILULLOQIWTSES &ML Qualld. @mIBWNTE: @M LFer
6T600T6001 | & 6m S U 6ITET  @e0lLIGHT 2 (HeUMES VG SeTmer  (phiq @)L 19 LI uiL
QemLI@L QLIg2 106T) FIMmUILL 6T &HFnMIG6TTsS (distinguishing features)
SMTLLeuMD. @88 CUMevBal GMIs6rfleT QLIMHetoTemLD UL (meaing side of sigens)
LGLILmuiey QEFWIWLILGS 6Tm SMlseneredl L &8 GmbHS
eTevoTeoot |G e Uleumerr  SleuG& Befleor LILIQUWN®BHS 6T &8 LILMMeum 6ot
Fal 1Q6meTLILMES  GemmaULILLGaIeor(hWb. euf SOILCL g liuenL
VG GHETTT  (HemeLFQEFMeveLTeor)  ‘figurae’  (HEULDTETSHEV6Y;  Sj6m6UL]
Quomidludlesr QILIIT(H6DOTEDI LD S 6T TG LD. 6TELEVITE QEmmaserfleor
QUITIHEOITENNEHEMETUIID 2 (HeUMES @Wen Il  emLEF QFmmserfler
GWWLESMSSHE  SETOUGLUUSISTET S OGS0  QOBDHSSTEHS
GHTOTMIHGTMSI. 6TELLNEVEVEUSTET (LPN&H6V AeMOLIL|LT GILITHEIoTEmLD @) UIEVITT
(strucutual  semantist). @©b&H SSGUWM NDEIFTULNW  QUMEIW6EVTTTE
QUETISSLILL L SI; Q2FL06T euem& WD LNTEhar euend LD ©)560T 6lemeTeldeTm@LD.
CLHEHETONL  Fammile WS Wenm SCrmlllu  @usEHESH O mBHS
FSHHTIONE aeTIHESl. @& WwmeflLalwe Qumblulwenmee (Anthropologial
linguists) @emLuileL (NFSl6L CHTeTMIWS!. 2 L L& QUueVTs (LGSSTU @UIeVTS)
2 MR R(OMIEG wWemmsserfler (kinship systems) &eueneud &e6oTemLDEMWIG
SGOMIHS LIGO0TL|S5Fa MIGH6T60T (& PLOMBIGETIET Snl 19em6ooTL LTSS (GHMMLUILIFI6
Qu@BLeTalleh Qeumn) ML IHSSI.

&STLe wmmith urLl (Katz and Fodor) eredrLIf&emmey (WeTQOMBSIWILILIL L 6@
LUEW aN;BSSTHED QOFTLES &HITeV SFTeVHUWINET &H&5UNMM @)6V8 86005
G&Lp6edley Camerwgl. @8 QSMHESGW6T CHMeTMIL eTeveumaIMenMUL il @)
Ta)P:3 GUIMen T 2 GTeT&H TS MBS . (NS EVITEU S QuomSludlesr
(WDWHCHTLUMLIQET (NWenSBLD UGS Wms (integral  part) SemWDBHSII.
@ueoTLmaugl @& 2esleumsienn  (universality)  wmmild 2 eTelluley
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o eooremLnmlemey ((psychological reality) etedTLIGOTOUMEMM 2 _[fl6MLD G\ & T60OTLITIQ UISI.
eLNGITMITEU G, LI600T L| &5 8o M1 &5 6T BL L1960 @ HSEH 60T Q&mmaserfleor
QumpesoTenn&HCerm®m  (meaings  of  existing  words)  BleorTmiedlLTLDEL 606l
I(HEUSSHETMWTEOTSTHELD SHSLUULLS. @b SUGURm (WESHW
AHHEWeHD  QumPuilusLear  @eneoorwallsvemney MmN SMHCLTMS W
1,88 (LD 60D WITET [ &5 675 8> (& & 61T (LD (LD EDLOULIT6OT QUIIT(HE00TE0)I LD & T MITULIGY
TQ&evorL_mLl (Jackendoff, 1987, 1990, 1996) ouomUIFHWEL &mevorLILI(RE60TM .
QUITHesITENNEG S mTleNl6or GallFnmest LnMIaIgaIlD QeuFervlilamellesr (Wierzbicka,
1996) SQLITUFHWeL smeorliUuGSearms. @& Ws (NS 6TemnLnWmeT
(& 6T UM G WLIT6DT) | S0 & (LPEMMWITEGLD * Qs GLMAF T  6THS
I IGemmUiledr  HemeTwld eV © @& @evliesflelv  (Leibniz 1903)
GuUmeTmeursefledr  WHSW SSHSI60 Ie&HefeOlphasl  Smeor(h&HemeuL]
QUMIRETMGI. TLVTH HHSHH OV 2 (HEUTHEHH FnlQUl G LIT(IHE0OTED)LDTHEM6TW|LD
QaeflliL(BEGs Queld W&H ameHGLULL 2 audseTmallll G LITIH60TemLn
|G GH6T6T G @HEH TN 6Tt Qeumeullsmelledr LMTamels
G MeooTIDM@GLD. Qeum;euLilgEmalledr (& eTemlngerfledt LILIQWIeV (inventory of primes)
UFFFWILULESH 55 3|66y FOUWSTGSLD (>jeury LIS G 60T medT Ml 6L
QSTLBIGHMMTT, SLeTmey  LILIQUI6V  SIDUSTEH  HaTHearmas.)  Semel
3| (HEUSEHE0TEMLOLITEOTSI 3]6V6V; 6T60TG6U &ITL_6 LoMMID LMTLemTLl GLmev GBIyl
2 eoorgaumey LUfIGFMEeneand: @& 2 L LULTHSE. emelll LI(Hemlng &e6TemL0U e
(concrete); 61hs opUlad QTEWCL&HFCaTHl6T 2 6TERTIen6S H(HLIS
Q&FWwGeuetor(hLD. (LD

(L6 UMHSHTT 3 s00I&Wenm (Holist’s approach)

QFMeLENET QILITIHETOTENNEMWIEF Flev LILIEI6TET 3555560 Gomblullsveter Llm
Q& mmaserfleor QLIIT(TH 600T60) LD &5 61T 160 (1 [H & 6ot IWLIMSS WoHmipleneuuiley
SMIULNLeVTD eTeTLIG FonmMile] @uieumifler BLLNGmasWTGWD. Qi S g6l
QUWeNB&HEEG @eLulley @& el Lmy umjemel (localist approach) eTeoTm
MWLU@L. UL LT UMESSTHEHGSG G CoumiLim(p GHLOsVIL 60T 26ml Tl
& seTmev (rules of interaction) eflem&&euTd. @HSLI LITTen6UEE 6TH 6oyl meor
Blemev (WLl LUMTFemalWMGLd. @&l @@ QumlulleyeTer eTeveums
QETmH&HETler GUTIHETEMINGEHD  HeooTEH THHHTINN @ G &Fmevedledr
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QUITH6vOTEMNEMU MWL @UICVTEL. (LNDeMLD QIMSSHMEG LIV DM 6IL6IMHIS6T
@ HSERTMET. @ Tevor(h) @ MG &(HSHHITEHES &STLILGILD.
ammerv (Hass)
ammev  eTeoTLeUfledT  HeoTETLICUITSSTeT  QUIMTHesoremoulledr  LIMTFemel
el Qegereruedr  (Wittgenstein)  ereorLeuifledr  Spllefedr @@ CHMTERONBHS
QLSS LSTGSGD. eUHenL U QUITHeooremnlol] LiweruUmL(hd Gasmiumd (Use
theory of meaning) “GLIMIHETOTEMLOEMWILI LMF&HSHTECH, LilleTUML 6L LI LmF” (Don't
look for the meaning - look for the use) 6TeOTM SHIHSENG 2 6TETL&HGHROTMSI.
FHMaSEH @0 eIl QLITIH6ooTeND H6T LWETUTLIGWD. @&
|6UEI6TE| LILISIETETSH6V6V; GMILILMSES QSFalllILGTGLID. ammev Q8.9 7.%975
(J.R.Firth) ereorLIoUfl6dT SHHSHTEOT “QFMMSHET @) 6N HIHIUMHLD CFTHSHETTEV
AMwu@  (Words shall be known by the company they keep) 6TedTLIGIT6V
2 HSLUULH U SOTDlenLll Q&TaTMSHEEGS SeTallllnmer S ([HE S0
QEHTHSHSTT. ammen Q&M@ CLAID QFTMMT. @H CFMeVed6T GLIT(HEITEmLO
S| H60T QIUITHEvOTEmLNE SETMEGLD (semntic field); H&HMHE @ Tevor(h LI LOT60oT MBI 6T
@) (555 6T 60T
1. 2 mitiuemwell Uflinmesorid (syntagmatic dimension): @&l6v Q& meLed) 60T
6TELEVLITE FMSGH WILDMET (©)6v&H &6t I LqLILIemLUN6L HeL 2 (HeUMESSLILLL =
LFWS|S W62 ULL6Y MBLL &HIQFHET) @HLeVGH6T @ulev Blemeuulle;
alfleng Wwenmuilev HH&SLILL(BeTereoT.
2. IO&Gme urflinmesorid  (pragmatic  dimension): @&l Q& meLed 6T
FrSSH WLnmer LIS eSH &6 (substitutes) @uie Blemevulev auiflemswpenmuiev
3B HSLILIL(HETET6T.
anmmemell  QUTMISHaImTUl @&55M @uiemlensy  (relative  normality)
(DSETEMWTETS TG (primitive). Q&MeTend Q. LILImLUN6, GLHeL QMNEG
Qeuerflullsvieiter @Lpemevu]Ld (extralinguistic context) 2_6TETL&GLD. 2LE0TITEV 6TELEVITS
Goemaiwlmer QMESHEEG Qeueflullewerer @Gedler GBTHEmM&UL  Qoml
SliUemLulley GMIWTESD QFUIW @UISLD 6T6dTM SHITTe0TS STV 85616015605
QUMYEF GLa&EE&Gs (linguistic context) BSLOLULUOSHE Q&MeooTLTev 6TH&HeNSH

B L (P gHLULMS 6Tedrm ammey UMTHO&HOTMTT. ammev Q&K HS6 & mevorL
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emallel  QFMeLEN6T  QUIT(HETOTEMINE  SH6MD ST  GILIT(HE00TE0 DM UL
D GOOTLMHGRTMSI. 6TeoTG6  R6UGAIMIH GQFTLSID WMAMTIMH G &Fmeved 6T
QuUTHevoTem DU 6L LR &G LILINSHE FH6U60l 15 & 6 LD. aDITEN @QmBG
Qevullleoflerfledr (Leibniz) 9 mI%H evsmev (monad) 2 BHSLILILHETETTT. 6TeorGe
QEFEMTMHOUTMBERSGLD &aTehHW  IfleysGl  6hHs Ceaumurhl @ evenev.
ammerdledr LIMTeneuulley @ Q&FmeLed6T GQILIMIHEoOTENLINGSHETID (semantic field of a
word)  Q&EFMELEN6T  QUIT(HETITEMWENL QST (HEHOTmSE.  Q&FmT6ved 6oT
QUIT(HEDOTEmILNE SETLD 3 &60T GILIM[BevoTemLnemWL LNIT&H LI &R eTm .
emevwimeorerv (Lyons)

(WD UTHSFH6T (Holism) @) TetorLTeUg! eUemnd 60)6VWITETENMeY; 2 (HLILIMRSSLD
QEUWWLUUL(B6TeTSl. @b NG UPenmuiledr FTITWMFD  QLITIHE0TE0LO 6T
Sl lHH([(HSHGLD HeTemIOWITE (substantitive) j6vev &SN Seotemowlng! (relative)
GCTOTLISTGLD. 6T MG UWemMEHEG6T CaumiLi(h&HHeVT6L 2 600TL MEHSHLILILL S
eTedTm F@&flwer BOUGmMSWTEGID (Saussurean belief). @@ Q&ML  3j6v & 60T
QumpevoTemn (the sense of lexical items) QFQFMTL VG @@H G LITIHETOTENLNE
HOMTHH LBIOSHEGD QFTL IUGHEBLT CoumiLi(BID  QLITHETEmLN
2 meysefledr (sense relation) GUWWDSHT) SLEUTH  6TEOTMI  6MEVWITEOTEN
Fa WIS OTOITI. QILIIT(H600T6BILD 2 M6 &6 &FSHH TLOMS BloieuIL L
QUITIHEOOTENNSHEHHEG Q6eMLGBU 2 6TaT 2 MEUSHET V6V  6TeTMl 36Ul
QAMLMISHROTOTT. QUITIHEOOTENLNGEET 6T6VEVITID  GILITIHEIOTENLD 2 M6 E6TIT6Y
2 GOTLMGELILILL G 6TedTm B FamCeustor(hld. 6THSGIIGHTLLTS E&HS6nT
GTEOTLIGEOT  QUIM(BeooTemD SHBC 2 6Tem LLSH6 &STLLLLL (QeTeng  GLImev
allensasLILLGaletor(hD: @hs RUWMHIGMWLILINN ‘@ UM G (6.5
GG T -fleVEI) ‘@ Uend AHTH" (61.&6T. GHlenT:LiF), ‘UGS &G0 (67.8T.
I loully:&&lemg), “2 eTLMTHEGWLD FUSWD UG&GWD” (61.50.  Hener.GSemr),
‘@eUULLD  S&W” (e.sM. euTwib-&G&leng)  GuUmeTmerr  GMILILLL
alemsUWILLIRID QSMTLTL&H6T WG, dOSSSHSETLLLILLL QFTMHHEBD &GS eny
s Lm QFTMHHEBLET QFHTLILQSTETUSHT, GHemT  6T60rLISH 60T
(WWLIQLIMTHE0ITEMLD (LN(LD ETTH MU 2 6TaTL &GN FTHSH WILNTET 2 M6 & 6rfleor

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Prof. Rajendran Sankaravelayuthan
General Linguistics — Tamil Textbook



http://www.languageinindia.com/

148

FHLEMEUS FHEOTEMLDUITET aUemey GLITETM emlnllL] (@Be MmIQFLD) &L, 6.3.4
3H&S 3T65H 2-meyseT (Paradigmatic sense relation)

A &SMma WeMUIL  6Ten M WITETM LTOHMSHQ&TETET  @UIsILD
QETHHEBHIPMLCUL 2 6TeT 2 Me&Gm6TL]  QUITBoTenn g LILemLullev
QLUIGVITLD. {616 M6 & 6ITITEU6T:

* IHOUMTIHETUTQLO MWD (Synonymy)
« 2 aTemLmGQWwmelwid ( Hyponymy)
* @eooT&& LD (Compatibility)
. @ 6oorS 8L 6oTemLD (Incompatibility)
@RBOUTBETLTAWMEWN  QUTHoTend QLU  6260T6m MG W TeoTm)
2 GTMLGGWD, @LID QUWISGWL QFTMH&HEEBHEG @emLGCU 26T6m 2. Mme)
@BHOUMBETLIGTQLOMLEWILD eTeorILI(ILD.
.&M. USHEHID : BV, 2 HF: allwW, &mevor: UM, Henp: LFCad), allgl(h:
SITSGI.
255 5556016 3(6T6|CBHT6V
& O LIMBETLIGTALOmLEludl6dT 2 _memeal allfleurnss GIBITE:GHS 6V
@eTMlWenWTSSTHMS. LleTeu@meusor @ Ieoor(h HIWITWLOTET G LITIHE00T6ML0
D _6ITEMH600T [J6Y & 6iT:
c Flov @emeooTEF QFMM&HEBID FleV Snl LD QEFTHSHEHD HnsEH e uiley
MHMiemnemWE STLH\&6TmeT. @Hs HMIenNENW BT 60H GLITIHET
LIeTQLOmLEl 6TedoT & GmITLD.
Flev @eoTEF QEFMME&EET MM @enetoTF QFTHHmT el Ja(Bh&H6v
R5H (HHHMEOT. 6T.5T. BNV: LSS50, SHBH TS : LSS &med
@RMOUTeTLTQWMEUNET L6, &semers  Famd  Fiflumer  audlullsvenev.
B G600TL @)\ (H 6ULI&HEMEIT HITLGVITLD:
(PHOTAFHTH CHOMEUUITET I3j6T6] RMHMIEMNGEET, 3 ING &S mIq U
CeuMMIEMLOGHEIT eLOGVLD.
* @TEOOTLMEUSTE @Lo6v IqLILemLullev BlFeoorull&asLILLl L eumsHIL FL L &5 6ot
eLo6LLD.
RHOLMTIHETLATATLSHEHHEG @6emLUle) CHeMaUUITET {6T6] G LIMTIHEIoTenLN
GL&IMEL @IHLILIGI &L LITWIDMEGLD 6TedT LG QeuerflliLiemL .
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6T.55T. SITLDEMLOU|6TEIT: LIGOOT 6 6IT6IT X ©_600T60)LO WL 67T6IT: G 6 LILIT60T
RMHOUMTmHETUTAMPYSGET e 2 wrelmer GQUT(Hemend  CLamenals
ST (euglLer WHE Gemmeumer GCaummiennenussmer &l L Geusvor(hLd.
QUITSIAIMS, @)60600T HOLIMTIHET LeTQMLLHEHEHemL U6y eTemm LDMILILIS
LOMGIMITEOTEMNM LDMILILINS &G LD.

B 9IbS USSHSBLI LIGESTWIT ?

?@)6V6M6V, B BTV LILQ.& G5 60T.

ABS LUSSHSHSMGBLI LI HCH6 = B BITenrevL LI585 G 60
@@ QUTIHET UTQMPSGET (WHEHWIWMTT QUTIHetoTemLOL]  LI6voTL|S6rflev
@liLemnemulds &TL@W. CaumubBealesearmmsd wasHRwbleevns ellerflinLiev
6U(HLD LIevoTL| G616V GeumILIL 6VITLD. FleveUen & QeuerfliLm(B & erfledr
RBHOUTBETLGTQLMHSGET CFTHEHIAITEVMD. 6T(HSHSHHHTL LTS, 66l Ter 60T UM,
VG ITHHLIOMS RIHGLIMIH6TLTAL ML LIW6TL(H &S LILIL6VITLD.

S| 6UET 3|6UEMETE QSTeTmI 6L LITET, AHToUG Q& M6V GF UG el L MeoT.

S|6UETT {6166 FICOTH &R MITET, IS MeUG &IT556018 5 MTeoT.
Flev FLOWIMBIG 66V & (H O LIMIHETLIGOT QLD MO & 6iT RETMIE & &R 60TM)
o evor LI eu g GLImev GUIJEVITLD. QILQUITRSI. ‘9|HMas!’, ‘Ffluneg
Q&FMeVEVLICLITEITITEY' 6T6OTM QEFMM&HET @ 6L U6V eUTEVITLO. 9|61 60T 62(IH
WL LmeT, FHlUMSGE Q& MeL6VLIGLITETITEY 62(H LD6D)L_LLIGIT.
QUITEITS (WF6eooTLIL_(H aU(HLD QFMTMEHET GLOM G & MEOTEOTLIL. GUITIT.

? SI6U6IT 62(IH (LNL_LITeT, FFlWLMEE QFMeLeVLIGLITETTE L|SSH &Fmedl.
R QUTHTUSTAOLTHN&HEEHSHGET Fev @ eMeTEQFTMHET MM @) 6M6ooTd
Qemrmamemeraill. Fa(hH6l LUILMWTS @IHHGID. @) &56TTe0  LILI6nINemUIS
STLOH M 26maCoHmev 2_6Temg CGLIMeL G medrmiLD.
@RHOLMTIHETLGTAMPenWUD  HOUTIHETLUTAMLE  3j6V6VMTE 6l MMM U]|LD
Nl&@&h CaHm Qg efleumma. er.8.

2 UIH6V : HITUIHE : 2_600THRIGHSH6V: &HIf1H6V : &H(IHESGH6V.
WM ROBAUTH6T LeT@omduler (Absolute Synonymy)
@ revor(h) QFTM&H6T wpmol 6(H QUITIHETLETQ MU Il6mLOU
GeUeTIT(HLOMEITTEL UMMt &F{lpeL 2 ME|HET RETMMS @) [HE8Caletor(hLD.
2 EUTEMEMWEF  QFTLICLITEIT  SSHMBW WOHD  @®  QUITET
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LeTQmP&Hemens ST LILG B (NMMEGG 6R6UTSE, O 60TeTMmITeY
IeMmel  GI(HLD  GLusemeTud  GBMHGeS  WIQWTES  STflub. h60Tmey
HHMGBW  THIUTTLL GHITpmLUTS WMHM  @IBELMH6TUTA W TLSeml
SMlwl 2 FeayLb.
WMHM @MOLTIHETLETALMLSH6T W& GHmMaITHGa 2 6T6mer. s2(hH GILmluiley
WHM @MAUTEmeT UTQmPluler CHemalsE Fiflwmer  S&mrevordlevemev.
UUIQUIBHGWmeTTeL CUTLIQUIBID @)6metoTEFQETM&HETI6L 60TMI E)6V6EVITLNG
GUMEHGCAIM 2606V E 3jeuMMI6T QUMTIHeTTeMNEF QEFWMmUT(H WTMECIMT Q&FWIWLD.
61.5IT.

BIT6V : LSS0, QIEFTLISHE): G M6V
aFFamSlwin (Antonymy)
@)6OTEHSLOMM SLEUTTEV 6RE0TENMRAUITETM 6THTLILSICLIMTEY QUITIHET {emLOW]LD
QEFMM&HEHEHES @6eML G 2_6T6T 2 M6 THFALMPWILD 6TeorILIILD. 6T.81T.

2 _WIJLD:G6TETLD, HeVeVE): Q&L LS.
o GTeMLMIEG  QumPlWDd  QUIeTend gl Uulel 2 6TemLmIGLD
QFMMHEHHGID 2 GTATLHEGD QFMMHEHHGD @6 GUl 2 6T6T 2 _6TaTL I
Qumdlwid (hyponymy) ereor LD

a6V TBIE2_6TeITL_& &G\ oM Ellperordinate term”)
BT LLemeT &5 em I e0l@)6me0or 66l L hI&G6 LT Yieskiponyms’)

Limenelie_6TerL_& @ Loyl
ummaﬂ (@) 6% 600R_6TT6IT LRl @)L IT LS| )i

THFemLD (opposition), (Lp [y 600T (contrast) LHWelmenmLl Gurmev
2 6T MG WmElWOLD a)F:3 (P& G WILDTeoT AO5S 2 MEIMGLD.
2 GTETLMBIGQMLY 560115 560TenDWITET V6V 2 6TATLBIGLD QF TS G0N
QLIS S6VEVS! 2_6TETL &G LD QFTELEIE LD 2 6TeT 2_Mmemeud GMILILIGTLD.
61.&IT. BITUL, LLeoeoT, 6Tedl: elleubi@&
GUIMMEIG: QUM G,

(LDELEMBL, LDEVEIEM&5: L,
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sre&s&alweurmy (logicinans) eu@LILNey L &6V (class inclusion) eredTm MHlemevuiley
2 6TeTLmIGQmElwgsens ellelrf&e 6rmeor.

AH=3 S #F

Crmeam =L, L, = Gmeam
(eTeLeLIT GIMYMGHEHEHLID LL&H&H6T, QLE0TMEV LLE&HET 6TeV6VTID CIMRMHE6T 36V6V.)
565 Querflar alleums&Hev QgeflaleTenn @HSEHMSI. 2 6TeTL MG WL
2 6TaTL &G Wmluiev Q& mevedlev IILBIGHMST 2 GTETL &GO ML
2 GTaTLMBIGQLMEUN) LBGHRMST 6TedTm KQUID dWHMS. QFMTMEerler
I&HVGMGLI (extension) LUMTHSHTL 2 6TMLEGOWLME Sa(BHiHeV 2 6T6mL & @Gl
ST UG  eTeoTmIlD QFTm&Hefledr pdHengll  (intension) LMTSST6V
2 GMTLMBIGAWMY Fa(hlFHe0 2 6TMNLEGD SHOTenUSH  6T60TMIN  FonMEVITLD.
T SHSGHSTLLTE, Crmeam, L,eller 6TeveVm LTl S&emneTu|d QuUMMI®GLILGCHT®H
Fa(HFHLTSH Grmeamedledr & 60T111L1600T L & 6M6IT U LD QUMM BEHRMSI.
2 GTeMLBIQTEWLSmMS RHEHmeV CHMTHGE FloUbSLD (unilateral relation) epeuld
afleT&&eUMD. jaueT Hemevuwileh LDeedlems MEaISHHERMTET = 66T L,
MEUST[BHHIBMTET 3j6U6eT Hmeuullel L, emeusHHERMTET jaueT - DeLEJlNs

MEUSH HEHRPMTET @SH60TLIY RMHBOUTIHTLTQWTASMS @) HEHmev CBITeHhGHE
FouUpbsh  (bilateral relation) epeUD FHET REHSH HeoTemlnemWl  (symmetry)

allauflGa&HemD. 2 6TeTL MG QUMNULSNS R6IaITS SeTemlWng:g (asymmetry)
&HMHSGEMD. 2 6TLEIEG umPlugsSens @ &Le| (transitive) 2 meums:s
Q&maTemeLITD. '), ‘Ql’-afledT 2 6TemLBIGALMPwumsEan; ‘e, ‘@-uller
2 GTETLMIGQMEIWITE6|LD GU(HLOTEOTITEV, ‘9, ‘@) -udleot
2 _6TETL MG MEIWITEGLD.

LI LImepmL_1q, LImepmL1q :66urhi@, LIg:66umki&
2 GTMLBIGALTAWLSmMS SBpal(Bld &GSHISH gmnl analytic BlWUTWSNS
QaueflliL(R &S (LPLQU|LD:

3| TEOTLIS 62(IH eUeMB 2, (‘9', ‘9’-6l6dT 2_6TemLMBIGG LMY 6T6dTMIT6V)

LG+ 6T60TLIG 6@(H 6Uem & el6ummiG/ LIS 6(H 646V THIG.
‘9l 6T6OTM Q&ML RETMIGHGID CMUL L 2 6TeTLBIGOWTLO&HmM6T 2 6TeTL 8@l
6TEOTMITEL BLhAIHLD QUTEHHIWIBISG6 6L 1-2_ 10 2-2_ 10 FfluMeTemnal &6 mEGLD.
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1. U&ESHEDLD, Geuml LO(H&HMHISEHLD 6155 60T.

2. GrmegmeyLd, Geuml LL,&&EHLD 61T RIS 60TIT6IT.

3. 2UFSHHEHLD, Ceuml LL,&&HEHLD.

4. ?7GrmegmeyLd, Geuml eleVmi& & EHLD.
@uurH Ll QeueflliLmm &6 (eums&HIWw QeueflliLmm &6)
2 6L &GO MLEIULIS 608U LD; @) 600600T D _GITET LG LD ML W & 605 U LD
BloeesnE& WHERAWTGWM. @F6 WHEHWITEHES SHeuellss Gelusorlq.u gl
cTeOTEOT@QeUETMMTEY  QEFmmaefledr  QuUTBeneT VWMTDCVEW 6@ G &FMTev
@6TQeTMTH Q&FmevedledT 2 W 2 6tefl (& GFMeL 6T60rMID, 60H GQF TN
@) 6OTQIEOTIT(H QFMeLAILD @) 6emetor 2 WT2 6Tefl_(H&F QFTMHEHET 6TedTmID SMIUIEVITLD.

GEUEMET R(HEUEMS LOGVIT/ (S 6UED6T 6(IH LOGVIT

QUM R(HeUME all6LEIE / QIMBIG 6 6Lk
B QumblullsyeTer QFmMaefledr QUTem6TL ] LMW BN 6] GLIIHLOLITEIN
GMA&FTeTerT GLNMETSTGWD. 6T(HHSHGHHTL LTS, BT “9L60 6TeTLIS 62(H L0
UG g “NOTO&HTHH  66rTLUE @@ LUmemel” UG ereorm
IMICaumCLwerml 60 LM wrmiHefledmpha eeuaumm CaumLGR MG H6TCMIT,
ISTQSHMTES eTelaumm LNm Lmeneusserfledba eTeueumm GeumiQB M 6TedTGmIT
FHWMSHE SamieusnHE& SMIGWITLD.
QUBLOLMAID 2 6TaTLMBIGAWMY @@ QLWL 2 6TeTL &8 @ LIS T6V
Sl6lalemLLD 2 6TeTL &GO mlu]LD CFimbHsl 2 6TaTLMIGAML&HG
() 65)600T WLIT UL 6 (TH 6 S1600T(H). 6T.&IT.

62(IH WITEDY6OTEM UL LIMTTE G 60T.

@ QuIflu ellevmienas Ll LIMTs G 60r.
@SETTL @@ 2 6TaNLBIGALMAUD 95CarmH QSTLILUmLW  Quuwb
LW 2 aeTLEGAuTPAlunD CFmbs ol HF QFTLAID  IHGLITIH6T
LITQOMLS 6T6dTml ANFTHHN6V6. T(HSHBHIGHHTLLITSH, LG 6T6TLIGID Q& MIDL|6TeT
B &L 62 (H G\ LIM(H6ITLITQ LD ITLE & 61T 3|6V;60. 2 6T LMmIGQ LMD
2 GTeTLHGQ WML CFITHSI aU(HeUSI6ooT(h. 6T.550T.

(LLELVEMEVLILL, L6V LOTLD
@56UMeL (MG FmeTeTal CLIME) U@L &LBH\F QEFETMHSHET Flev FLOUWID HDEHG

HEUMITEOT 6TEOOTEO0TS6MS 2 (HEUMEHEHEVIMID. 6T(HSHIHHTL LTS, HWeNSHLIL0 6reTLIS!
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@Mmealemsll  Ledlween. 9s:cuUmey  auflGGHeny  6TeTLUS 6@  6UeM&:5
GHMTUILDEV6V. aflemeoTEHemeTGulIT, QUWTemL&HemeTGulIT,
66T WM LG 6em6mGWIT, LM Q&ML aUmMSBHMETCUIT “9| 6T6TLIG (H 6UeMa "
GTOT) GHSHHTISHTHV ILEHHNL @UIEVTSI. 6TVVMTE GIFM UM EHE G0
2 GMaTLHGOWMPWSems mleplilliLg siqerinmer &SMflLb. 2 6TeTLBIE 2 Me)
QETHRMMTESH e MLOLILITE & & IT600T 2 HaHMmS.
QETHAMMTGH CUWITLEV6VTINE QFTMHSHTHRIGmeTWLD (lexical fields) &l LI Blemev
LILTES 260JF QFWURMmE. @UUIGBIoD 2.me emliemus
S e6ITLILIL MIS6T eLN6VLD &ITL L 6VITLD.
©) 600TE: & LD
QLIIT(H600T60ILD Sl UemLuilev 62 60T60) M G LI TE0T.M) GLaIMeaITsH QU(HLD
QEMTMHHEBHEG @MLGBUW 2 6T6m 2. me| @) 6rsHaHI0D 6rerliL(ID. @) 60T IS aU(HLD
QETMHHET Flev QLIMTIHEvOTEMLOLI LieoorL]&H6rley spedoTmILIL (MDD Flev QLIMHE0oTEmLOL]
Lieoor L] &6rfleL GeumiLil ()LD @) (H&HGSLD.

umby : efleg ks (FrflumeT @) eorsssLn)

BT : QFeveull LNymeooll (WG L 6m& WIT6OT @)600TE&1D)
@) 60015 55 LA 60T6MLO
QUITIBeTOTEND QLML UND 2 6TaTLBISHGAIT 2 6TemTL&H&HCAIMT Q&FUIUIMO6
@eoorsaAlery  CaumiLiIL(h U@L QFTHHEHSHEG @emLCW 2 6T6m 2 mey
@) 6voT8: 85 L0l 60T6mIN 6TEuTLILI(HILD.

LD6m6L : LOM(H U HISH6V : & 6oTen 56V
UGS 2meyseit (Partial Relations)
QasmLflwey aumens wWenmulley LUGH GCLamelTsd: eI QFTMSHEHHS
@ 6L G 2 6TeT 2.Me)] LIGH 2-me] eTeorTLILI(HID. 67.&IT. 66l : Lnemm.

S| 66T FH60T LIGIOTE 60 66T 15 S 6061555 T60T.

S|6UGIT H60T LIGDITSH6MS DM T 60)6) &S T6OT.

S| 6UEIT D 6UGT &H600TSHED6 LO6D MG S M6OT.

S| 66T 3|6UGIT G600TE6M6T 66115 & MedT & Iflul6dT LnemMIbS S

*@&ilwetr eeflgHa
WwwWenwmm 2-meysseT (Quasi —Relations)
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Flev FLOWMIGHETI6L FiflumeT @)6m6toT @)6LVEVTEHST QFMMEEDHEHE @)L G 2_6TeT
IAMQE5EGS 2.Mme WWeLWMTE BIHGLWD. Geusorqll QUTIHEN6TS 6&MeorL
24606V Cauml QST aUemEGWLE FMIHS QFT AHS @emLGeueflemull]
WIssH QWM Seoud. @&HFHm&eW  Bleneuldd 2 6Tem 2 menel
(DWEMLOWMM 2_ME) 6TEOTEVITLO.
BIMWO (QUWF ) (WWeWMHM 2 6TemL &G WM
Fleulil LDEH&F6T LEFm&F (QUWTML&6T) (WDeMWMM 2 6T6TL MGG MGl &6T)
Gumed) 2_meysseit
QEMTMHHEPHEG @G GMILNLSH5H85 2. M6 G6V6VITIN6 JLETTEY GLDBlemevy
eLpeuld 2 me| CameTMleTTel JFQAFTMHHEHSHEG @)L G 2 6Tem 2 memed CLImed
D M6 6TEOTEVITLD. 6T.&5IT.  (N&HCEHTEITSH MG eLNeTn) C&sTeoor Ig 6T 2_600T(h)
(NECSHTETITESH MG eLOETMI LIS 85MIS6T 2_600T(H)
G mevoTlD: LIS (GLIME A LIMTIH6T LeTQ ML &H6iT)
Femr60T- (LN (LD EMLD 2 M6
QETHHEBHHmLUWlevmeT 2 Mmea|&Hertle W& (LNE&SHIWILDTET 2 Me)| FlemeoT (LNILO6mLD
2 MAMGLD. @& 2 6TEMLKIG-2 6TaTL&HEG 2.Me| CGUTETM QFTMGOMTemNsS 6(H
LIgBlemev Semlililey S QUTPSID 2 FHaHOTMS. HM6V 6M6TLSMHGSGD 2 L6V
GTOTLISMGSLD (N6 eTeTUSMEGID HIQ&HTTLD 6TeTLUSMGD 2 6T6m 2. M6 Flemeor-
(WML 2 MEYSHETTGLD. LNeTaumld GemeTliLLLD 06flg 2 L edeT 2 mMILIL|&6m6Td
GGG QFTMHEHEHEH L G 2_6TeT Flem6oT- (LR 2 MemneUd &ITL(ILD.
[2_Lev] [em&s] [&mev] [euulmr [wriyl [emev] [QgmenL] [epl G [Wipmigse]
[samigsmev] [umsd] [eflgen] [(GH&me] [Hseor [Fsb] seorw&Hullh 1.
QEFMTMUTIHEvITENLOUI LIV 6T6OTMITEY 6T6dTEOT? 2. &M LIQLITIHE0oTEnLOUN6D 6T6E0T M6V
6TeoTeoT? 3. @HOLIMIHETLETAMSIULILD  6Tedrmmey  eTedTeor? 4. eTHIQLMSlUILD
6TEOTMITEV 6TEOTEOT? 5. 2 66L& (& GILOMLOIUILD 6TEOTMITEV 6T60T60T?
6. Flem6oT (LN 2_M6) 6TEOTMITEV 6TEOT6OT?
6.5. UMTLSQSTGLIL|6DT
QUITH6voT6t) L0 U U1 6S) 60T GBMTEHHSHMS LD alemE 85 6m5 LD MBS
Q& TEOOTIC TS 61T. SI&EL QuUITHevoTem U UI6d 6V LIMIGQ & B LILITETIHLD
Liweoflemeuds@hld, eUMSHIWBISGETle SHFIHEL LI &H6T, SHFHs  eUEGLIL &6

eTedTlLIeT GMISEH QB Q&MeoTelsHeT.  QETHEUTIHevoTemLoUIWwedev
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Q&F MG LITIHE00TEM LO I U LD ©)6V85600T L QLIT(H6oOTEmLOW] LD,
QETHEUTIHEvTEMLOU|D UMHHRIILI QUTIHEvTEMLOW]D, Q& TMHE LIT[H600Ten) LoUS 60T
G PMMEHET, AHHG ATHS 2 MEUSH6T 6TeoTLT GMISHH 6l6s: 8 Mg en 6T
MH G 6 & T600TIC[JE6IT.

6.6. HMVFQEFMTMSHET

1. 9O5EGSMme, 2. @euTéhoWD, 3. @6 blaremnn, 4. 2 6TaTL&GWmElwi, 5.
2 GTEMLMIGAWMPWILD 6. @BEUTIHETLGTQWMLEWLD 7. Flemeor-(LWenin 2 me)] 8.
Q& MM LITIHevOTEm LOUI WLI6L 9. 58816 LITIHevoTem Lo U LLI6V, 10.
LiweTeu S LIQUIMHesorem Lo U W6V, 11. QLIT(HevoremLoudlulev

6.7. QaTLIHS LULGE5SHEGS W BI6LS6T

FeOoT(LN&LD, Q&F. QUIMIHevoTem oW L6V

ST UL B ellemL g6t

1. QFTMH&HEHHGS QemLCW 26T AHSHGSMESGMETUD 2 ML
2_MEYSETEETW LD SUlaIS Q& M6 LITIHEsOTem LU WLGVTELD.

2. SIH&HUQUMHBeTenLUIlLI @umend QUMLGEGID  WMWTET SHI&HsSH
R(OMHBIGULNMSGETTT  CHMMEFammI (proposition) DM MILD LIl 6ot 6m6v
mlevorgkeool |Gl (predicate  calculus) @eummimE @enLwWilevmer 2 me S&emeT
U UIHTMSI.

3. QuUMBeoTeD QLML UN) QRETEMMOWITETM 2 6TeML& @G0, @LLD
QUWIHGID QEFTMHHEDHEG @emLCU 2 6TaT 2 M6 HE LIMTIH6TLTG LMD
eTeoT LD, 61.&5M. USSHHID : Hhev, 2 HJ: e, smevor: LMY, Hlenw: LNgyGaud,
T ®: SI053!.

4. @ 60OTHELOMM LEOTITEV &R6TEMMGWITETM THTLILSGCLMTED QLITIHET 6mLDULd
QFMM&HEHEHEG @ 6L G 2 6TeT 2 Ma| THFALMAUILD eTeoT ILIBID. 67.&IT. 2 WD :
G6TETLD, VLS : Q&L LS.

5. QUTBETITEND G LILImLUN6D 2 6TeMLBI@GWD QFTHHEBHGID 2 6TeTL &G0
QETMHHEBSHGID @)L GU 2_6T6m 2 6TeTL MG QMWD ereorIL@ILD. 67.&IT. LIk
afleuil@, GImea: L.

6. QEFETHHEBPEImLUleTer 2 me|sefley Waes WEHEHWLITET 2. me| Feneor
(DWEMLD 2_MEUTGLD. @& 2 6TeMLMIG-2_6TeTL&HG 2-M6e) GUITeTM Q&FMMGMTENdH
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@@ LG Bleney emolililley 7 QUIflgIh 2 e HeTmal. &6m6V 6T6TLIS MG 2 L6V
GTEOTLISMGLD (LNET 6TTUSMGD HIQ&MTID 6TeTLUSMEGLD 2 6TeT 2 me| Femeor-

(DWEMLD 2 MEY&HETMTGLD.
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UMLLIUGS 7

SememQmSludwev LI LIL] CHTEH LD
* BenerQ MU weder GBMEaH LD e6TE s (LNLD
« BenemQ L MNserfler euemasLILm(H)
* QLMY IDMMID Feng:s HenemQmblser Limmlul ellergssLn
- sUAlHleT @ULemL aUpSHGL LMl eNlemsasn LML &8 ([HE 560G 86T
7.0. LUITL (W eOTEI6mIT
7.1. PemeTtQmlwed et GBMEs N all6md s (LnLd
7.2. @ILLIMTTE RemeTQnml&ser
7.3. FeN&H:E B 6T LMLl & 6T
7.4. QUL6OL UPEHS
7.5. UMTLSQSTGSLIL|60T
7.6. HVFQFTMEET
7.7. QEMTLIHS LIGSSMGS KW HIT6L S 6T
7.0. LML (N ETTERI DT
QU @M @MUINSSTT G@OLULLUGUTIHET 3j6V60  6eTLemg  BHIG6T
2 eorIHEHBLLITHET. Hehemsulley GCUFUIL@LW Sl SHeoteoflum@Loifluiev
GuslL®D WD CaumiLm() 2_6TaTemel 66T 2 MBS EH&HGHS S5 FuWD. BT
TWEIag GUMeL CUSIH VM6V, CLIGAISICLIME 6Tp&aIFevemnen. CLIFH P& G
Gauml, qWHE PSS GCauml. @elalmm QUMEenll @ 6UHLILIG S Ter
@OGUULUQUTIHETTS BT SHBermad & Lev Caimilil L allpdh@Gaetler e
&HSIDLILD 6T6TLG BLN&HGS QSFIu. eh QomElWmeTs @ LD g LemLuflein
FUOSTWD LiLemlenwpald CoumiLBd eTeoTUeng  BiiseT mlefiser.
@555 W R et LML & 6m6TL UMl LY & @&LD L Ulemel
RemerQomdluiwedest  ereorLl.  BMD  HemerQomduilwiedesr  GBHTEHSHILOLD
afleng & (LD LimnjluLd, & em e QLD T LA & 61l 65T IS LILIT(H Lmndlugld
R emeTQWMO&EEFHEG @eemLullevmer GaumLmmH 6T Lmmlujb @UUmL LGS w6y
LY &5l &S CMITLD.
7.1. @ emerQomBSlullwedlesr CBHITE & (O a6 &(LpLh
QUMY eredTLemMS BTN DTMTEH @UIVLIEMLUI @ FImer 6 WG LemMUITS
2 (HEUR &G OTGMITID. L60TTEV QILOMLAl 6T6dTLIG 2 _6ooTemnUI6V LDMMID @) UI6VL]6mL LI
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Eormm @ RUWRIGOWLILTGL. AsTag Qumdl U CeaumiLim(h)semerd
Q&ITEOOTL. SI60)600TIBIEM6V GULPE G E6T Q&TEI0TL. 60TMMTEGWD. QM eTeTLIS 6
RMUILSSHTET 6(LDMHIGUEMMUITES SMDWIMNN Liew CaumiLil L FIi60)600THl 606V
R(MBIGLNEMMEET 2 6TTLERIU R6TMTGWD. FHTaUS QOmEl eTeoTLg& Ly
Femem UG GHH6T/ BT LTLN&HMET 2 6TeMTL &SP (H 6 (DMHIGELILITGLD.
R em6TOLOMLY 6T60TLIGI 60TEMUIL_HR_6) 6T60TM L BIHVE QFTLG G BT &LOILD
QEmLeT@GD. @ensd @ QumWwledmra Lflhs 9veng Henearss QLM
60T  HHBVMHTSH. HeemQLmdl  eTedTn HOVFQFTL M GMILILL
GUFFHFQWMPUIET aUmEHMWE GNMIHGID. @ SHeoflneilser e Sl L
awWdev, GMIILLILL CBIsH6ev sp@hausnll 6T CUFEHID CUESH ‘HeofllneflslIGLF&
QP& (idiolect)’ eTedTm MPSHEHLIGUMID. UMIQUWTESES L6 GL&LD
CUEGHGEHET @aTm GFMbHE L (HOMSSINTET @ CLISHAINEMES Seme6rT
Qumdl ereoreuTld. HeofllnelFFHEFSHHRMLUINL @QUHEHGID CUEFH CoumiLImLemL
Q[ 6T EHS S @ 6L Gl &HmevorLILI(BILD QU6 TeoT
QLTS Fa MIGHEM6TE &([HEH 6V GG T6ooT(h 6UAIME ULPGHME @[ HememQ LM
eTedT. @@ GMUILL el Lmysemss FnibGsmy ewmbluflinmmms s ev
FOUBEUSMHSHTOT  UTUWLILET SHHLD @QULUUST UL LTTHNSGE
FIiBCHMT Hlov QUMPGHEFIMNHM6ETE QUITSHETHEQSTETOMGLUT. @Sl
el LTISHemra alevd @QULLATHET ETaS S WHeL & meTer
QL LMI&HeNmLILUaTHEBLaT QUTPOILIUInTmmEH FEHUL FTHS WInISG6T
GmeITl @LIUFHET CUEHD QMY alemasuled®Bhg CaumiLi(D. @) e6lUeumml
QALLTISHMNHS QL LML GaumiLi(hLDd & 60 6T OO & 6iT QL LTS
FememQMPN&HET  eeoTliL(D.  @UEWTE Caumum®  FePSMISGEHESGLD
QUITBHSILD. @M FNSESMSF FMibseuTsHer  QumPluuflnmrmmssFH ey
FOUBGUSMHEHTEOT FIHHWMIGET OMOMITIH FENHSHNGE &FMTHSE6TEHL 60T
QuTPBUALMMMEHH  FHUBMSHETET  FTSHWBISN6ETES  HITLIQIID
HHOME QOBLUSTL @M FeNSHHMEF FMibhHalismelledr GUEFHIPEHS
HOMTH FNESMSEE FTibSaFHeTler CUFSHFAINEGEROMBHS GeumiLi(pLD.
@eueumm FUSTWD UL ulley CaumiLihn CUEFS QNG GE6TE FeNso
RememQMA&H6T  eTeoTLT. &HTeuWeT QUMY CaumiLmlilgM&GE &ITTeooTLNS
DB &HMTeVEH HeeTQMPGmeT 2 [(HauTsHGL. QUMY aaTLmS 3
GWWE HememT QULMPSGEET 2 6TMLERUW @@ R(RMIGWLIL]  6TeTml
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Q&FMELEVEITID. LIeTalHLD euem LL LD QLMPNEGLD HeneTm QLOMLSHEHEH @G 2 6TeT

Q& MLFemL aflems: @G LD.

FemeTQLOMLEl & 6T

6ot B LI 6BLI & &+ 8> 5 6T . . . q
X . > QI L TydRemeTQ LMLl &6t » Qomg
(BUETHEM L+ CLIFSHLHM
FeLN & &R 6T LD TLS S 6T
&HITEL IR TR LT LS &5 61T

Qumblullesr HememQmdleeneTll UMM LI&HEGLD @uiev Sememr@omdluiuiey
eTeoT LILI(h)LD.

7.2. ULL TS SememQLOmLSl & 6iT

@LaugliLglidenuilev Qumydl CaumuBd 66T LMTSSIH6T. @b SMILLNL L
@QLEMS IS  eILLTISM&HF Frihs umPCuUsUaTHeT  Flev
QLOMLH & T M) 5606 & MH1G 560 L QUL LTS5 6ot
F LI 880 MG 6ITTE &6\ & T600T (h) QLM ufllmrmms 5 6v Fhu®eur.
QFFRMUILSEFMGET WHAOMTMH eILLIFGHMNSF FmLIL &S MG GHS
GaumiLi(hd. @S5SHMBW @[ UL LMISHME&HTM 2 676 QMO JoMi&em6Td
Q&meooT. QUTPlemwl Il LMy HememQomdl  eTeoTU. @Il LTISEGE
Fribsealfler GCUFMFSH GCHLGL GUTECH Ul @66 eIl LTISMSF
Fibsaly eaarsGimmpalluain. SHpeaimld dOSSIGHETLH @ Ul LTrs

R emeTOWMPO&EEHSEG @6emLulley 2_6Tem GeumILIM(H&6em6ms &ML (HLD:

ULLMTyE Semem@omy 1 QULLMTTE SHememQLOmLsl 2
=20l 360D

&Il )

6T(hH J ol

Gu@ Gl

Qumblufledr eteeum DL LMIGeT D, AFTaug eedlwenfliicy, 2 pLieoflley,
QFmLelWwey, QSTLFluuey, QUTHeooTenUNUIE) 6T60TM 6T6VEVIT LOL L MiGerfleyin
QL LMI&Hem6mQL M & EehsS 6L Cul CeumiLImph &emn6Td &ITeooTeVITLD.

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Prof. Rajendran Sankaravelayuthan
General Linguistics — Tamil Textbook



http://www.languageinindia.com/

160

7.3. Fep &S BeneTQLOMH SH6iT

Fensds IgliemLuiley Quomd CeumU@d eTeormy BHIGET LUMTTSBISH6T. (@b
SO L FONGH G0 HF FMJHS6UTSH6T Flev QO 85 80 M1 B 60V 61T S
555185615 &> 6\ & 60T M 6T6IT SeoflliLLl L QLML & T MIG6TITH S Q& mevor(h)
QumPlliufliomrmmsHev FhHubBeaul. Sarseaflear CUFmMFSH GHLGWL GUMS
QI @616 FUNSTUSHMSGE FMIHSEUT 6T60Ts Fnmellaid. @ GO L
FUNSTUSHNSHF SFMIHSHUT SHIGHMET FFWSTWSSILOT 6MLWITETLD
SIT600T LIS M THE|D @ens Ll LweTUbOSSIeUT. LeTeud TS SHHHTL(H Fens:&

FemerQ LM &erflesr CaumiLmlenl QeueflliL(R&SILD:

SeoreuT CLIF S flFeTy CUES
(6J:;{(0) G Em

gramgl gmerfl

LDEHO&F LDEOTQ&F

L& (607) LFyr(eT)

7.4. @UL60L 6ULDE S

@® owmPlule UGN aIPSEGSEET @QuLiLmE BhiGeT mlefiser.
Ly SSarseflLid  Briser GCU&IGUME 6@ eSS  UTnFisefln
GU&HCUTEH @@ eIWHIPNID GCUSHITHT. QeHEHRUW &L HMISHET 6IWHLI
LWeTU(RLD QPGS BITal6L&HMETUD aMMIel QIHLD 2 6MFWITL 608606 WD
TWSLILWETURID QUGG 60TMEV6Y 6TeiTLIENS HhigGeT AmlefTaHer. ererGeal
Qumydl  eapSHEGSEr, UWeTLUBGD GPsEHsHEE mu mmiLi{H S e meor.
@QVERWE SLHOTHET IWRHD QUTs CenL&efled GUFa|D &S
QPEGL  UwWeaTLUGHROTmS. @FemeT 2 WfalpsdsE e6erm  GSOlUl®Geur.
@) WIGLLITEOT | aVI6U6D GLO6VEH 6TV [H600TLITSHEBL60T 2 6T WMLeD, 6f(h& GLpedlev
nemeorell W&SEfILID CUEFa|D, FHer&Ffl FHLAIGSGNEHMET CLMASTETETELD
QUITEIAIMET @@ QUPSHGLI LWaTUOHOTmS. @ &5en6Tll GUEFF GUNGHEG 6TeoTm)
Gamiey. @eell(p ePSHEGSHEHD R GUULILL FUNSESHNHEG Sleveg
QLLMISHMG 2 flwerauns @eveurmsl QMY GUSHGCTT Ijem6eTel(ha &G0 2 flul
QU QPG GEHETTSHL QLBLILTIN eMIDHSI6ETETer. @6eUalmm 6@H QLomLl
@@OUIML QIPHGHM6TL QUMMID, ISjeuall(h UWNHGHEBD HHHL08 G
Gpev&Eemley GG LwWeTU®SSILULBIWL @ LILUSem6T, GMILILITS HhigGe6T
M sPQmSulley smeorLiTaer. @eual(h PG EGHMETUD euMmIMEGLI
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QUITBHSTHF GLpeuserley LIWaTLMSS @UIEVTSH 6U600T600TLD Felnds&sads L (R LM
@QueuLms emnbhs aGIR oM. @5F5meW SLGUUTHLET Falqul @)
QAPEGHET @@ GMPuiléd) @QuLiLmE @ULel eipsdH@& (diglossia) eteoTm
GOLYLemd. @Bbs @ULemlL  elpdHE blemew  eTeveum  Quomblaserflenin
&meoor LILI(hleuHl6vemev. 6TeoTCol @ TL 6L QUGG 2 6mL QMG emner HhigeT
@QULenL epsHE&G WmPlser eaetm  HFmUNSEHE  Famevrmd.  LleTeuhd
T(HHSGHSTL(HG&G6T 2 WTaIPGERMHGSGID ST aIPSRMHGLID 2 6T6m GeumiLIm 6L
allens @ LD.

2 WyeUlp& S STh6ULNE S

@) 60T (3) 600T60) 60T & 5

2 wijey RF5H5

6T600T LI &l 6TLOLIGTS

W& QUTM&S
ST G LG

1. B ememQLOmLSl 6TedTMIT6Y 6T60T60T?

2. LTI SemeT@QLOM 6T6dTMITEV 6T60T60T?

3. FeNGS HeM6TOLOMLYl 6T6TMITEY 6T60T60T?

4. @TLEDL QULDE (G 6T60TMITEV 6TEOTCOT ?

7.5. UMTLSQSTGLLUmT @QUUTLSQSTGH W Hemem@ombluiluiey Lmnilul
AeTeaHHmMGUD CHTEHESHSMSUD MHSHICSHTETICTH6T. Hemem@ L0l s erfleor
QAEGLILUTHSHET GMISSID Ul LTy WmHmD Fenss SRemerQmblaseT Limnlul
afergsd GMlssin slldlear @rlenl awsHGL UmMiw ellenéasld &GmISHSIn
MBS 6 & TevoTIC [JE6IT.

7.6.856060F Q& ITM & 6T

1. @QULenLeallpd@ (diglossia) 2. @emerQomdl (dialect) 3. Fen&EHHem6mGLOML
(social dialect) 4. eu_LmTy&&HeneT@Lm (regional dialect)

71.7. QLB S UYSSHGSFIW BIevse6r

&([H60oT TG J60r.&).1975. FUNSTU QTLEUIW6E. Flausmill 9FFsLD. |600T600T L6 6V
B&T.  Feflaumsaugom, G&m. 1986, Hemem@QmAuiwe. SiemersHHS W

SO QL MHIUIIULIG) SLOGLD, 3|600T600TTLOEDI6 [HEHIT.
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ACITHEHW BMSH6T. 616.1985. QmPAulwey: @rULenlL aIPpSHS. LD aITEST
LS LS, FGLIUrFLD.

TG LILIH ellemL et

1. BememQIOml eTedTLIG dialect 6TedTM QYBIRVEF QFMTLNGHEG BI&TTer SHLOIDEF
QEmeuT@. @ensd @ QumWwledmra flhes 9vng Henearss QLM
6T6OTE:  S(HSHEVMHTH. HememQLOME 60T  HMLVFQFT @ SMILICL
GUEFFQLMHAUIN 6T el TS & MI&GLD.

2. m GOUUYLL ealLrrsonsd orrbCsmy  Qumbuflinmmms sy
FOUBUISMHEHTET  UTULIL&ET SHHLD @QULUUST Ul LTTHNGE
FmyBCHETT Hlev QUMPNEFMIG6ETES  CUTSHAIMHSC&TTIMLILT. @)\
el LTISSHembhs el @ULUUITSET ISTeUs (WP&Hedev Q& medTeoT
QL LTSS edmluaisepler QUumEAUflnmmmesHey FEILL  &FTEH S WIBIG6T
GeOmalTil @oUUIsGET GUad QM alamsuiledmbas CaumiLi(BWb. @ e6uelTm
QALLTISH NS QL LML GaumiLi(hILDd & 60 6T O TLO & 6IT QL LITTS
SR ememQ LM &6IT eTeorLILI(HLD.

3. @@ FNHSHMGF FMIHSTHET QLMELUIUFLTHMESH6L IO L eSS M meor
FISHUWMBIGET IDMEMITH FN&HSMSE FMTHSHaITEEL6T QmEUFlinmmmeF v
FOUBGUSMHEHTET FIEHHWMBGMETS SHTLIQIN AF&EMESE @UMLUUSTL @0
FUNHHNSHEF  FMibHHaIISGNaT CUESHAINEG WLMAMIH  FNSSSE
Fnibsalsefler CUFSHAIPEGEROMBHS GCaumiL(Gld. @ealamm FUWSMWwld
litemLulley CGaumU@ld CUEFS QINGHGHMETE: FeNGHS HenemenmlserT
6TEOTLUIT.

4, @@ QTHWIET @M s alpsdHEG @ SMILLLL Qum@liuweTurl G\&
Gadald WMAMTH awsHESG LHAmTEm QumPliuweTurHF Gpedsuild
LWeTUMSSLUILBLOTETTEY HS5HMEW  UPNSEGSHM6T QUL QUGS
eTeoT I, SLOLD @@ QUL emLaIps G QmWSWmEGLD.
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UmLUUGSGS) 8

eueummH M Qomdluilwev
LI UL GHMT& &0
c augeummmI Qomblulluieder elemg LD GBITE & (LD
« Qurblsemer auFeummmi (WenmUiley eNl6Ts: & 56V
- QUITEITHMSF 60T 616MESHem6T 6l6md: &g 60
* QU LMMHMEH MSTET @)WIBIE LN ME6Ten 6T 6)l6Ts: 5856V
« Qo WL (Q\eumsas0n Lmml el6rs @860
LML &8 (H& S 6V SH6IT
8.0. (P 6OTEIED T
8.1. augeummmi Qomdlulwiedesr aflemg s nld GBS LOLD
8.2. 9|&6UTEVITMILD L|M 6UTeVTmILD
8.2. QML LDMMHMES 60T 6160)8 86T
8.3. QL LDMMHME S 68T @) U IG5 (LD60YMN & 61T
8.4. Qo LS (H([HeUME LD
8.5. e@LiLenn Qomdluiuiscy
8.0. (petTmIEMIY
BhIGeT 6L @QOUULAUTHEHL SHTLICUTESRO MM&HFQUIS  6TeTml
gleffsear. Qumhlu @sme alHealevsseuen. QUMPUD &TelICLTHSHI
IDTMESR QUISI. LEUTTEV 2 HBIGHTS UTPHMEBUNIT HTVHL LEFH @GLmmHmLD
2 BIGHEHHGS SFTpaFHeemen. gQerearmme Qumblulley wmmHmw W&
QUSITHSSTET HeOLQLMID. @I BRGH6T LIPMBIGSTEVL LIs)Ia6)d 606
@&HHTVL LIasEbLer Ul Gl  umisgrser  erermmey  Quomgl
SO BSIETET WTMHMID QeueflliLmLWTS 2 HBI&HEH&HGHS S, @hsansw
LIMHMID GMSE @UUTLLILGHUIND 2 BI&EEH&HEG AMWsILGSSLILGILD.
QUUGSH WL eugeummm Qumbulweder CBTEHESUOL  alleTéaWm (NS edley
STLUMWD.  VYeTeory  WMTMMBISGETET UenGHMETU D IMMHMEH M et
@WMBIGUWemMEHEHD allemeaLLBWm. @eaimenms QSTLIHE WL (B IHeUTssLI0
LOOWLD HOWSLILGSSULGILD.
8.1. auyeur M1 QomPlullwedledr GHTEHSHNLD 69l6mE & (LD
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apeummm Qmbluiluiley eTedTMTEL 6T60T6T? 6TeOTMI BMHIGET (LNETEOTT LUMTSSTSH6M.
areumMM QIEUNULNIGEGLD 6lH6etoTen60T QMO G 2 6Tem GeumILITL 6oL
BiIsGeT 2 6oorIHSMLILITSH6T. augeummm Qrdluiuwiey ererg 6@ Qomlullesr
R6IQAITH &HMTVHLLESFNID @UHHGID edlweflulcy, 2 (L6, Qameuedlule,
QarmLflwey wmmin QsTLley UL SHFamisemer  @UUNLG  Uulbs
UL ST mise ey ghUd  WDTHMEISET UGS TEGID.  L60TMT6V
QIH6eooTen 6T QOMLEIUNUIE @) HTVSLLEH 6V 2 6T6m QmPluleminlienL IDTMTS
RTMMS qTH&HSI5 Q&Te(H ST eedlweflwsy, 2 Huefluley, Q&mueduls,
Qs mLIfluey, QUTH6oTenDUINUIE) LI6OOTL|8 80 MIS6eM6T ShUD. (H SHTeVsL LS EH 6V
GuUsLlU@WL QumWluier, aMHHGHHTLLTHS SMH&HEMLES SWlp  Quomdluller
eedlWwienflwey, 2 puelwe, QFHTLIlw6, QuUTBetoTenNUIUI) | eMLOLIL|8 66T
Ulalg  eu@peooremerr  QOMAUIWEIT@GD. @0 &MVHELLEFH Quomdlulleor
SleMLLIenLI IDTMITS RETMTEHS Q& TeooT(h LUIAISTE 6l(H6eooTen 6T GLmluilemnev
@RM&TL  QumPuiliie 9vengd Fsme QUMPUIWE  6TeTUl.  L60TT6Y
@aTMM@&GW CMmULL &musl L QumPluenlil&semer UL G 3LUilaismey
aIFeuTMm QmElulwensy @ e mev QIO MYIUIE) 6T6dTLIY.

8.2. 918 UeVITMILD LM 6UIT6VTMILD

aMT&HEQ&EL. augeummm QmAlulwensy & augeumm (internal history) eTedTmuld Ljm
aigeumm (external history) ereormuid LALLMy, Qum@Cusufledr @LLD WwHmID
@QLUQUWIES, Um Qumyl CU&LIBLET aFHEh&HEG gLl L Q&ITLILSHET,
Qumydl CuaUTGsefler LUHW GSGwemnalll QUMIGH (FTaIg FUNSTLSH6
Hmbs GLhengd @QUeUTsH QuUMamss Saliss) wommid Qurdluier
QITVTMHMIL 6T QSTLITLemLII TSI LM euFeummmley L miGLD. Quomylullesr
emliley gouU@ &mev  IQliLenLwleumesr WTMHMBIGHET I8  6UFeVTM
eTeoTLILI(ILD.

8.2. Qomd LoMMHM &S 60T 6L 608 56T

&MeLLD LOTMM&HNSH 2 (HEUMT&HGLD. LwerubhSSLILMLD 618D
LTOHMSHDHGSGTTTGWM. & QUTPNEGEGID QUTHBHSID. 6TerCal H6UoTL&TeVLl
LweTUm® Qmdluiley Lew IDmMMHmmBIGHeeTdE QF WIS HLILS eNlulshsE 5555 606V.
Qumbluiler MMM GMISEH BrseT MVBEHGLILThaG6T. BemneT QLML Eerfleor
GaumiLmmseneTll UMM WHHW JuHe LIQSEIs6r. Heneraomduiley
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SITEVILD LDMMHMBIGHEN6TUD @)L LD L9 L6 UN6VITeT 6UFeumMMI LOMMMLD 6T6dTmIN
GULalwaiib. @LId 9qliLemLuleumer &Mev WTMHMID @@ QMY SHemer
Qurmyserms Wiflasn@ el aiGsGLld. @&Hemer QOMLISG6T &TeuliGLITEH 6V

amMnE @emLCW 2 6Tem Lfl&e) SHeTemnld Gemul Gemmul jemel LS
QUMPYsHaTTHE SMSLLBGLILD I6TesHEG WLImib. aO&SSI&GESETLLTES S,

LOGDYGULIITETLD, &H6OTEOTL LD, SIEH GUMeTm Hmaill QLMA&H6T @ HTVEHL L SHH 6V
FemeT QLTHOEETTES @ BHSHMUSTEN. SHTVLICUTHEERO  3eummim&HemnL Gul
2 aTem GeumILIM(P) Fanl &Honl LIV SHITT6eoll&56Tler HSMHHEHHT 3emel &6ofl5 S 60l
QUMPYsGeTTHEE  SMSLLULLET. @e6eleumm 6@  STuller  D&HS&ETTU
seoflgseflwnasll uiflibgierer QUMElseEbsHemn Gul QmPNlwennl N6 6reveuIT
L LBIseflan, Asmald sedlulefliey, 2 @pueflwey, QSTLFluey, WwmHmID

QUITIHEvoTEMLOUI LGV 6TEOTM 6T6VEVIT LOL L MIG6 e GeumiLIm(HE:6m6Td: &IT6ooTeVITLD.
@enal sy Qemmaefledr WW @il Q&Fme WLMMHmEms gmU(OSSID.
aMMEHEO&HL QMEIUIeT &Hmev 1q LIl U6eVTeT LOMMHMMBIGEN6T LIl6dTel [HLOmmI
LUT&GSUTH Q&WeUTy:
1. emWOWLDTMHMLD:

9. eedweflley wmMmDd:  eedlwenfledr LWl WHMID euflens
wenmsefley gOHLIED  6THS IMMHMUNLD epedlwlenflevwlenfluiey ITHMDTELD.

3. @)6VEHGHE00T 6(LDMHIGEMLOLIL| LDMMMLD:

1) @eV&HEETT MWLWSHMHGSGET THMWD: @SMES BT E)6eV&HE&HE0T DMMHMLD
6T6OTM G FMELEGVLI LIweTLI(h & &H6VITLD.

2) @)6VEGHE00T MWSH MG GeaueflGWw gMU(ILD Q&M LDMMHMLD

@). 2 maumeduileflwedlev LB WTHMLD:

1) o (puersefledr evevd Ul allgeEefler  spedlulenfliiey
2 (BLLMSSSH6 gHUB  WTMHMLD: a6l IDMMHMLD

2. 2 M G&erfler LIp&S&BIG6TIe0 IDMMHMmLD: 2 MPEFS InmmmLD
2. 4mmmmLd

3. QUITHE0ITENLD LDTMHMLD: @)6VEGHE0T 6UI.6|&6TI60 FMUGID G LITIHEvTemLO
LOMMMLD

. 60 mMmMD: elEH0 WM CHLL LpSEsmG6flev gmuLD
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8.2.1. pedlwenflwev LDMHMLD

Qumdlulledr  sedlwefliiey WLLSEH6 gmUBD MMMBEISET  6260lUleof]uiey
LDMMHMMBIGET 6T6ITEVITID. @[H HTVEHLLESH6V eedlwerdearmags QFwWelr®h Uilbhs
@edwerser QumPuiledr  WLMAMIE®m &M SLLEHO  @edweTserms
Qewevflauemsd @LWHHMeV 6066y WMMMID 6T6TeLMD. @& @) Fevor(h
VLS AGMG CLMLILL 660 ULIGTEHET @606t 62 62601ULI6TITS LOMMI6E STV
Bl&LO6VIMD. IDMMMS @@ eedlwenfleor LMMAmTed&EeT LNflbg @revor( 3j6Vevsl
MG CLMLIL L 660WI6ETHETTS DMMIEIS TN Bl&L6VITLD.

dHSHSIHHTLLMSHL LULPHSLOLL6L; /p/ eTedTm eedlend@ [p] LnmmLd [b] eTedTm &
LTOHQMTENWLETHET @ bheer. Lleteory &mHaHmevs SlPled  &HLerGLm,
@LIL|eMDWITSHSHLD, @)6emeorTe] UHWaiMmTe jemel @uevor(lld Lifliba  &eof]
@edwersHerms  Wmplulererer. SMma&mell CuEFsHs S SWldley /Lp/ Wmoibh /er/
GTEOTLIGOT @) 6en6tuThS! /6/ eTedTm @G eedlweormas LomluleTemeniowd /m/ Wmoin
/§/ eredTLIeT @emetorbSl /) et @Gy  eedlwenrms MUl eTeTemLOU]LD
eedlweotlWwieL LDMMME & 6oT8s600T LI(HILD.

8.2.2. 2_(puenflwev LDMMMLD

o2 puefley mlemevullawin QMY WTHMEHNSG HBHIGET SMTEIOTEVITID. SHMEHTVES
A 2 Ul @MLESTL VG LPHISTLS S QuomdlulL et
UG emsuled L6  IMMHMBIGEETS:  BhIGET  &HTeTeUTD.  LPHSLOILD
SHHTVSHLOLD CUTUI6oTedT GLIMTEOTITET & 600TL 60T60T &>600TL_IT60T LD 6Y6L Ul 60Tl 60T m)
enevUWIeSlBHa LIPHSIIWNeL @MbES &HMeuld WMHMID GMLUIL] 2 600TFHST &HITeVLD
6T6OTM @B &HIT6V QUQAIBIGET ST @ HHEHET. FMHETVGE S @MIHSE TN,
IB1&LD&TEVLD, 6TH FSHIT6VLD 6T6OTM CLNEITMI &IT6V 611G QUG 6T @) (IHE S 60TM60T.

8.2.3. QFmMevL LOMMHMLD

@@ QTPOUNeT (h HMTVELLEH 6 LPSHHSE50(BHE QFTHE6T L6y LIbHensgU
SMTVEGLLESHOV apSGHLNHS CUTaZE Q&FT LDMMHMIOTEGWD. THSHSHHHTL LTS
wmenemenlds GMIGGLID &ifl GUMETM QEFTMHHEBLD FoMFHemevss GMleHE&GL0D Hellsy
GUITETM QFMM&HEBD HMHTVS SLOLD QIPER @evemen. @&H&HmMEUl DMMHMLD
Q&ML LDMMMLD 6T6oT LILI(HILD.

8.2.4. agmLflwev LomMmMHMmLD
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QarmLflwey mlemewwianid LPHSIWESID @6MLGEHT MM HMHHTEVE
sUlsEGLID @enLullev CoumiLimb &HemeT [HhIGH6T &ITeuoTeVITLD.
LLpH S8l LD BhH&mg Sl
&600T GL_60T &M LI 60185 6071 WLIT6DIET HHLN15E @) 60l Wen6Ts & 60oTGL60T.
HM& HFLM HFLM HM&
8.2.5. QU B evoTemLOUT LGV LDMMHMLD
QLU mSlwImergl QUIMBeoremoUINUIE) g L6 U6V L6V IDMMMBISGET 3|60l
BITD CGaumill L &mev g litenlullev Qmdl gjemwnlisemer slILlGlemasullev
2 GOOTTEVITLD. T(NSHIGHTLLITS, HLET 6160Im QFM HMHHETVES SIWley LS
QUITHevoTEMD ML HS&l6Tengl. LNetteu@pld TS SIGHTL(H&6T Sl Qumdluiev
518015 SI6T6m GLIM(HE0ITEnLD LDTMMIBISG6TS Q& erfla] Li(h&Sb:

Q&ML LILP LD QLI IT([H 61T L &I LIQ LI T (5 6T
Qs el LSS f&ems
Gl 6T600T G\ 600T UL Gl

LieiTer] LOL LD Li6iTer & 8m L LD
a9 & )l STMHMITLY @\ &5 IT6voT L 60T

8.3. Qomsl oMM M &S S 6T @) WM (S (LD 60D & 6iT
QUM ITMHMSHMHSTET @) UIMBIGLNMMEETTS QMTEHEQSL eLN6TM (L0855 UL TeoT
@WBIGUWemMmSEmeTL]  LLIQuWel@eurmy. 9emel  @edmmmid, &LerCum,
@LUILIMIDWIMGSID  eeTLIeTaIM@GWD. Guald HFlev @6d QsmLFumer Quoml
LDMMHMMHBIGHEMET 6260 LDMMMMBISGET eTedTLIT. 8.3.1. e@eSllommmib
@euallginmenr 660 DMMMmBIGem6T efleorinmgev  (assimilation), GeumMleoTLOMS 6V
(dissimilation), @LWAOUWSTSH (metathesis) eredr LDMHMSH 6T 19 LILIeMLUI6V;
QAMELILMOSHTD. eflernmgsy @Wmmmid  W&LILIFeI6UTsT DMMMLIOMELD.
@OWeT 2sMHG& WHHW g UbBSW eelweflar 2 F&flliysg gou
LmmieU g efleoTnmg 6L ereor LD,

seorLNeor > oL

QuIflib > QUEBLD
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wettauldl efleoriomgev Wetauldl eifleoTinmgev (progressive assimilation) e eped
BHMG WeTaUIHLD 660luN6dT LITOTLITEY 38 eI GLITETM LIcooTemLIGHITE S
LTOHMID SN QFWMUTHEINS Weraldl eflerinmgdey ereTLl. SLpalHLD
THHSEHHMTLIGD  (NETEULD @&ISSHT LlaTal(hld 2. &7 @&JIns
LINISTH @& Weteuldl eflarnsey eaerliL(GWD. aWhHm > wWhH
Neraudl epifleorinmmev Leoteuldl epifleorinmgev (regreessive assimilation) e 6p6d
MG LNeTauld sedlulledr LIeToTLIMEY S 3jemnG L1 GLIMTETM LI6ooTem LIGHITE )
DTMHMLD ML U|D QEFWMUTHEIeNS LleTeuldl efleorL0mgs e eTedTLIT.

QUETHI6OTLD > 6 (EHF 6uTLD

HEOTQ&F UL > [BEHG &

L|e0TQ &F U > L|EhG &
@maul fleTinmsey (WetTalBld QM etau@d eedlemwiuld Neraupld eed
(WetTau(hHLD peSlemwiu]d eumMledT eedluiwey LictoTemLl GBITHS 6260T60 MG UIMT6oTMI
LIMHMID MLWF QF LWL Qewmurnig @ el eiflearnmgey ererliLi(pLD.
Gamh dhHHGHETLH&EL  eTeu@d  eedlulledr  jevorLiey 660l LD
Wetteuld  eeedlufledr L6V ey QLSS  evorliev  eedllillLoms
LTOHNRETMS. ACH CBHIEHHev Lletau(hd spedlulledr emLLiL] eedliLwnemnm
(LPESTRU(HLD LD[HMBIG 601 enmenul emLLIL] 60 LIL(enm s
MM MISH BTN S.

H6V+STEOL > SHMHMITEMLD

60+ 60T > &M MIT6o0T
| 600T600TLOM&H & LD BLPUIHD TS SIGSHTL Q60 LeTelhld (Wetenuily @) LNesreupld
& 60) LI 60T 600T 3emL L1 Lmedemwl () 60 L_ LI 600T 600T QL LIQUmeNWImss
LIHMIR TS @6UReumed WMMMID 3J60oTeroTOMHHID eTeoTl LD, Hymelllg
sTuledmha aubs sLlEleL @ 6uells MMM HIGHEN6TS &ITEU0T6VITLN.

Qs > QFal (HLALD)

Qs > QFW (HLALD)
GeumnileoTIOME: &0
@CT eeillIL|6Tem @(h 26056 eTeMGIWITETM CFM;HS UHSGHUIL @ 660
SeoreedllINeTSems ITHNMI&HQ&TETERD. @&H5m&BU MMM CaumnlermeaLn
eTeoTIL(QD. SBLpau@ld THHSIGHSHTLIG0 SLLPLILLPT  6TeTal(HD  eLNEVFGQFT6V

LDEEVUWITET QLOMSIUI6L @heVLILILDIT 6T6oT IDMmIaNg GaumMeToM&H&LINMEGLD. @) 6V
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eLNeLF QEFMeLE0I6L (LNG606L aUHLD @) emLWisvoresor 2 UNFLIGLIME (palatal approximant)
S|600TLIGV LD([HMBIQSTEOITE LDMMIS TSI

SLPLILIPT > QLeuliLpm
@D QUWTeL 66956 (LN6dTLI60T 6Te0T @)L LD IDMMIaIeMS @)L LDELIWIF6L (metathesis)
eTeoTy. HrmallL QUmPwWmeT QSBIH @LUICQUWINMMD C&FTMHEHM6TE
SITeooTeLMD. LNeTeuBld THSHSIGHTLINE0 Feng 6I60TLE HME 6T60T LDMMIGIS
@ L DQLIWT6L 66 mMMINMGLD.

FONG > HOGF

3j66tT > UM (QSHaMHIE)
8.3.2. sLeTGLIM)

@e®m umyel 98 QsTLIYQ&TeTesln  QumPluledmral Q&FTmHoamers
SLOTAIMMBIS UwWeTU@SSID Fweur@d &LetCum  ererliL@ID.  6HS

Qumbluyd @ueUTERMmBHE  sSluweng. SUPOLTPEGE  3i560r
Lmeigeummniled Fev&EmHSID, mIH e, CUMISHSHSEHF My, QuUI& wesr
Qumyl, 2 ma& Qumy eeTUTUMHMIL T QSTLIL gmuUlLg. @LUAmyl
GuUaLIaIF&6reorT LievorIM() SOl LieoorLIML_1q60 2er(hlpellwgl. @ems L Lieoor LML (b
oaT(h(HEUGL  6T60TLT. @ &H6e0TaMreoorions Sl Qumdl L QFmMEemer
WNmewrdsefledlmhs  QUOHMSGE&ETETLG. et  dMSSISHHTL(H&H6T
@ s QealeflliL(@&SILD:

&HL60T H([HLD QoML HL6T QEFTMHSH6T

FLOENV T ([HSLD; LIMeULD, L]evorevor|wlD, GLOML&LD

2 g FUMEY, HL0MAQ, FILIS, F6UM6V
QLBIG VLD G, FeoflDIm, LBIF6T, HTCND

&HLeT GUMI Q&eTgel CBTHESHTIN (prestige motive) GHemel LLTHHG&FUIW]|LD
GBMEHEHSSTNIN (need filling motive) Bl&WELTD. CFTaY OTUSMHGL LGV
FIFLD 660TM SamiagD CHeoflf eTUSMGL LHITH [ TeiTm FoMieUSiD
Q&eaTrel GBTEHESHINTS @) (HEHEEVMD. 1QTTerFlevLy, CLUFlGSTTLT 6reédrm LGl
HMHSSIMHEEHMOT]  QUWIILES SWDEF QFML  @6VeVTHEHET  SHITE0ITLOMS
LMHOMTIH QMPNFQFTemeL] LIWeTLGSSIeUS CHemel &[HS) 6T6oTml FanMEVITLD.

8.3.3. @LILemn WM& &0
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@Mel STD gm&erCal &mm GQUmPluennlieniids Q&meor®h LImeammima@Lb
9165 MWLM MSWTEBLD QFWELTLEML UL UITSSESLD  6T6oTLI.
TOSSIGHEHTLLTEH 6T(H 6TeTLIH6T @MBEE &HIMeV QUIQAITeT T(HSHSHT 6T6TLINSHSH
OO @Oy UG qarUgsNE LUOSSTT eermid b aearUsHGL SOH\SSTH
GTEOTMID @MBSSHT) QU EIMBIGHEMET 2 (HEUMTHGHTMT  6T0TMITV @) &H8MM6V
QFweum(h 62 LIL|60)LOULITE> & & 5) 60T 85 600T U(LD. QG6s Il6MmLNLI6mLI
QLI WTEHS Q&meoor(h meud QO 6TeoTLUHMES QBHISSHTT 6T60TM & 6UMT6oT
QI 66l 2 (HEUTE GG RLUILMUTSSHSH 6Ts6e00 LGILD. BIHSH 6 HeVb
6TGOTLIG 60T LIGMLOULI LIGITEmLD 6UIQ 6D [HEVIHEE) 6T6dTLISTGD. @SMHGL LIFH6VTEH eU(HLd
SNV 6ULYEUITET HEVIHET 6T60TLIGI 62LILI6MIDWITH S STV 3G LD.
book — books

boy — boys

eye — eyes (LemMLPW 6UIQ6| eyen)
8.4. Qomd IS (A IHeUMSH&LD
LTOHMSH MG 2L L L Qurhlsserfler Lempul Blemevemud WL (H(HeUMEHSHLD eL6LD
ISeooTQL(H&HVMD. WL QBaUTEHESHESMS 385 SLBIHEUSSID eI LM
LS\ HeUM&EsLD 6TedTMLD @ I6oor_M&HL LIGLIUT. @@ QMNE&EGaTCarCul @ @ma LD
QUMPGEFMIG6ETE Q&TTH AHT (WPHMSW Blemevenwl LT (H(HeUTHSLD
Qg 915 WL Q\HaIMTESHLD eerliL@GL. WGBTS a6 @ Qmylullesr
R0 HMVSELLEHMGSG (WDHMSW aulgemeuGuwim Lienpwl Qmdlufler ailgemeuGui
STLOW. adhSIIGEHETLLTSE SMHHETSSOI GLIMTETTET 6TedTml  6lU(HE 6Tm
@MIHS S T6V WHDIRIEIS; ;60 GumuleoTmedr  eTedT @ 6EVEHH WMV
QuUWUBSsSD  QFwwlul®Berer  allqeaumseaflellmhg WL GIHaITSHSLD
QFUag 286 WLHGaMsEsD aearliu@b. Um a@&ssHTL(H&6r  (*eredrm
GOWH WL@Q@OauTsEsD QFUWlULL  eallgemelds GMlSELWD):  6Te00T60)600T<
*GTETQBUI, QeU6TITem6eooT < *QeUeTQBUI, BEHOFUI< *HOTQFU  eeTmIMEGLID
GumUL L W1yY Sl uiléd QaTLiUemLw Qumdlsefledmba ojeumneor
e Qumb@lenw SLQLGUUE 4m WBLO@eUT&SESD oG, Um
LSL_ B\ (HeUT&H: 885 60T GBS MIG6TTEL LI6dTel[HeueTelMemnmL LIL g ul6eSLevTLD:
* @6TQ LML 606 62 (IH I G 6m6ooT LILIG).

Language in India www.languageinindia.com ISSN 1930-2940 21:1 January 2021
Prof. Rajendran Sankaravelayuthan
General Linguistics — Tamil Textbook



http://www.languageinindia.com/

171

» QTN S6flemLGUl 2_ 6T QIUITEHIMLNE Fo NGNS &600TL_MleUg
* Quorihl s erflet &60fl8 & 60Temn NG emer alema: &6l Sl
* QBITEV QULY6UGHMSBE FHevor(HLIg LILG!
* QBMTLAIIY UGS 60T @) 60T LD TLOIS6rT160T LI600TL| & FamigemeT LI (Heus!
L edTeu (LD T(H &S HGTL(H&6T LI SO\ hHaUT&E&ESH MG
THHSIHEHTL(H&HETMGSLD.

QFad (mD) > * Qsel Er (nemeuwlmerid) > ey 2 L (SLALD) > &L
8.5. @LUjemln QomSludwey
Qumlsemer augeummHm g liLenLuiley @liihensuillsy Flev QMO&EET LOFL
S litemLulley QsTLILUQ&Teor( L QmAluleniolil]  6MmIen LN & 606Ts
STLGIL. 9555 Qmhseamer @Cr GOHUSMSF FMTbHS GLTHE6TTS
SHHS WD, SeuMMI6T QLIMSILILIG0TL]&H T MI&Hem6T LI G e Qomydlullesr
VeVdE eummledT STWMHS SHMHESlwan QUmWluller G LMLYlE 8m Mg ene6rT
BSLGmaumsEsD  Qeuwelwusin. @&65m&eW GEhMH&HmGmeTd: 685 meoorL
Qurmbdluilwe eligemin QumPBluilue eerliLi(hd. dRH&SIGHHTLLTS SO,
LDEDEVUITETLD, SH60T6OTL LD, &E@H, GHTLIT, GHMHT GUmeTm Qmblsener &Gr
QTHMG VLG @CT GhHUSMEE FMIHE QMP&HET (9sTag Hymeill
QUMYISH6T) 6Teors6&meoor(h  pwellwsvid. Leteu(ld 6T(hSHHHETLH  GF M6V
litemLullev Symell QTPl&HET HMIMINGE6TES: &SI (halemsu|bh Flev
QLMH&Fa MIGETTL jem6l GaumiLi(halens b aflers@Lb:

SLALD LD6M 6V WIITETLD CamLT CHMHHMT & 60T6OTLLD;
panRi ‘pig’ panni pody paj pandi

niir ‘water’ niir Niir - Niirt

eli ‘rat’ eli Od eyi eli/ ili

veer ‘root’ veer Poor veer Ber
SETLELILSG

1. apeomrmm QLTPWILNGEGILD aiBeooreneT QUMWOIUIWLNIGGID 2 6T6rT
GoumiLIm(h) 6T60T60T?

2. QUmAUN 6T LM eUFeuTMISGLD & UTVMTMIGGLD 2 6T6em GeumiLIm() 6TedTeor?

2. QUMAILDTMHM IS 66T 616D GHET UTen6?

3. QMY LDMTMHMEH6ET @) WITIG LD MEET UITen6U?
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8.3. UMTLSQSMGLIL|60T

MM QmPluiluley ereiteor eTedoTmID eUFeVMMMI QTLHUNWSILD 6l (H600T6m) 60T
Qumbluilwaiid ereueumm CoaumILGISTMeT 6r6oTMID MBS G &HTEOOTICTEHET.
Qurblasemer eugeummmi WenmUiley allems:GH6v GMGHSH MBS & TEUoTIC[THET.
Qumdluiley  eedlwiefliey, 2 U6y, G&Fmevedliey, QSMLfluicy Gl
Blemeuuilev gFOHLIRID LDTMHMMBIGENETWLD MBS QO & Te0ITIC [T 6.

8.4. QLB UYSSHGSFIW BIevaser

&H([HEOOTTSHT60T, &). g 6. Qegwim. 1997. QmAlulwey. GLFeT LS LILISLD 6 &F 6dTen6or
B8 IT&600T LT ITLO60T, QLIMEdT. QLTS QLOmOluwien. LIdQUITLSI6L G & 60T60)60T.

L& eler. . 1984, @&smen  Qumpdluiwe Mlpsd. evsal FHSTHS
BTOUSIILE &HLp&LD. 6\F 60T60)60T.

(WNESHFF@TINGLD. 1989 (epedTmmid LUSILIL]). @&&mn Qumbluiwe gy
Litiefladlm 2_meyev Ingieni.

S|TBIGET.§).1985.  QsmTLflue:  mMmmleusHeT IeIGUenm.  SLALpL
LU0V HLPSHLD. HEHEFMeL,T.

TG LILIH ellemL et

1. augeurrmm Qomludlwiev eredTLIS 6(H QOMLAIUI6IT 626UGEUMH &HITVEL L &HFHILD
@QEGSD  eedlwesflwey, 2 @ueflwey, Q&Fmeedlwey, QSTLle WwMmMID
QamLflley LT &HommE&emeT UL H  SpUlbhE ) LILI600TL| & Fa mI56r 60
gHUBL WTHMHIGENET UIAISTG0D. LE0TMTV 6HetTeneT QOMLEIUIlLI 6@
HMTVELLEH ) 2 6Tam QMWL IDMMTE R6TMMS THS5SIE & Teuor(h)
315607 eedlWwienfluley, 2 HLIeflwey, QEFTLEN W, QG TL W6, QLITHevoTenLouIluI6n
L1600T L| & o MI & 60)6T U LD.

2. QurmPlGusurfledr @LW wHmID @LUAUWIFSR, Nm Qumyl Gu&LihLeor
UTHEBHEG gHULL QsTLIU&6T, QM CuauFsefleadr UHW Gwenaill
QUEIFBE (SBMaUG FWPSTWSH0 LUDHE GLheng GuielLing CLMICIMSS
sais5s) oMb QTPUNET aIFemHMILET QSTLILEMLU 6ISiah LM
algeuTmlev I|LMIGLD. Quomslullesr emoLILilev gmuU@ LD &HIT6V

S ILem LU 6uTeoT LDMMHMBIGHET & eUTeVTMI 6T6oT LILI(HLD.
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3. Qumgdl wrHmriseeT  sedlwenfliiey MMM, 2 (U6l WmmmLd,
Q& MLIflweL ImMMLD, QUITIHEvTemLOUIILIGV LOMMMLD 6T60T 6U6M & LILI(H &S EVITLD.
4. e@edllomMMID, SHLOTCLMI, 6LIL|eMWTSHSID  6rerler  QmEnmmmE S eor

QUGG WM& ETITGSLD.
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