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CHAPTER – 1 

COMMUNICATIVE LANGUAGE TEACHING 

=================================================== 

 

Introduction 

Communicative Language Teaching (CLT) views language as a tool for communication. 

It insists that interactional speaking activities in classrooms provide fine opportunities to create a 

real communicative environment. It ensures that students have sufficient exposure to the target 

language. Thus, application of CLT in classrooms would bring about positive outcome to the 

students as well as the teachers. 

 

                By introducing CLT, teachers are able to catch up with the modern development of 

English teaching methods in the world. They are able to realize that teaching English is not only 

teaching grammar, and that true mastery of language involves communicative competence. 

 

                As CLT aims at communicative competence, students will be more competent   in the 

use of English for communication. A good level of English will help them adequately to graduate 

from universities; to obtain jobs, ; to read technical and scientific materials; and to study abroad.  

 

                In the ESL classrooms in Sri Lanka, students encounter certain  impediments that 

restrict their communicative ability such as lack of exposure to English, absence of CLT 

approach in the classroom, lack of motivation and subject demotivating factors such as 

inadequate vocabulary, and difficulties in spelling, structure and listening. Hence, this volume 

analyzes the factors that hinder the students’ communicative competence and suggest strategies 

for developing their communicative ability. 

                                                                                                                                

Definitions of Communicative Competence  

Even though the meaning of ‘Communicative’ is assumed to be fairly stable in modern 

language theory, when the use of this term by various writers in the field is considered one could 

find that there is no generally accepted meaning of this term. Thus each individual teacher may 
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develop his own sense of what ‘communicative’ implies to him based on a thorough knowledge 

of how it is used with different interpretations in the literature.  

 

Various definitions of communicative competence proposed by various linguists and 

scholars are quoted and discussed in this section.  

 

In the view of Stern (1992), the term ‘Communicative’ centres on involving learners in 

“Authentic communication” and in “real communication”. This definition attempts to separate 

‘real’ language from language which is typically used to teach and learn language. In other 

words, the focus is not on learning specific language features but on putting the language to use 

as the circumstances require. Stern appears to contrast the concepts of message – oriented 

language and medium – oriented language in order to distinguish between language code and 

communicative intent. He further claimed that children learn their first language in the process of 

communication and continued to define communicative activities by contrasting them with 

classroom ones. 

 

For Morrow (1977, as cited in Larsen-Freeman, 2000, p. 129) communicative activities 

have three salient features: (1) some type of information gap, (2) a degree of choice and (3) the 

existence of feedback. Stern went on suggesting that all of these are possible within the 

classroom environment. Stern’s view of communicative competence which requires authenticity 

can be contrasted with that of Morrow, who has no such requirement. A close look at the 

activities suggested by Stern reveals many instances where information gap, choice and feedback 

are not present. For example, when a student is asked by a teacher to open a window in a warm 

room and the student obeys, Stern may claim that the sequence of events was genuinely 

communicative. It could be recognized that Morrow would do the same but not under 

communicative method. It is possible to state that when Morrow presents students with contrived 

activities, Stern’s authenticity requirement is missing.  

 

The New Oxford Dictionary of English (1998, p. 371) defines ‘communicative’ as 

“willing, eager or able to talk or impart information”. In the same source, the verb 

‘communicate’ is defined as “to share or exchange information, news, or ideas” or to “impart or 
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pass on information, news or ideas: convey or transmit in a non-verbal way: succeed in 

conveying one’s ideas or in evoking understanding in others”.  

 

A communicative activity is one where some or all of the available information necessary 

to complete the activity is accessible to a student only by that student asking another for the 

information (Smiley, 2005).   

 

Pirasad (2003) maintained that when learners are able to perform the communicative 

functions that they need, they achieve “communicative competence” in the language.  

 

Kathleen and Kitao (1996) commented that the basic idea of communicative competence 

remains the ability to use language appropriately, both receptively and productively, in real 

situations.  

 

“Communicative competence refers to the underlying systems of knowledge and skill 

required for communication” (Canale, 1980 as cited in Beale, 2002, p. 1). 

 

For Nunn (2007, p. 30) “Competence in communication is a holistic, global and 

international concept encompassing various interlocking components of usable knowledge and 

the skills and abilities needed to put these into practice within a variety of communities and types 

of community. Competence includes skills in areas related to both written and spoken language 

and certain adaptive skills such as the ability to negotiate meaning with people of different 

backgrounds.”   

 

“Competence in communication in the local partial individual context involves various 

interlocking components of usable knowledge and the skills and abilities needed to put these into 

practice both within the local community and in preparation for communication with a variety of 

communities and types of community. Developing competence involves developing transferable 

skills and creativity in areas related to both spoken and written genres” (Nunan, 2007, p. 31).  
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Savignon (1972, as cited in Moss, 2005) described communicative competence as being 

able to understand and interpret messages, understand the social contexts in which language is 

being used, apply the rules of grammar, and employ strategies to keep communication from 

breaking down.  

 

Nadarajapillai (2002) stated that unless the learner is exposed to two sets of rules, one for 

grammatical competence and another for some sort of ethnography of speaking, he will not be 

able to correctly understand the meaning of such sentences. This overall competence may be 

described as communicative competence. This communicative competence includes both 

grammatical competence and variable rules.  

 

Communication is not just a matter of language. When we speak, our speech is 

accompanied to a greater or lesser extent by so-called non – verbal communication: gestures, 

facial expressions, distance, body attitudes, sight etc. We furthermore transmit many signals 

about ourselves, via our clothing, hairstyle etc. Therefore communicative competence is 

extremely comprehensive and complex. The verbal part of communicative competence 

comprises all the so - called four skills, listening, reading, speaking and writing. It seems to 

emphasize this since there is a very common misunderstanding that communicative competence 

only refers to the ability to speak. Thus it can be claimed that communicative competence is both 

productive and receptive. Communicative competence no longer describes just a particular 

proficiency or skill, even though the word competence invites such a narrow interpretation. 

Communicative competence also covers conditions that affect communication and, for example, 

facilitate international communication (Margrethe, Iversen & Ledstrup, 1996). 

 

Lund (1996) argued that communicative competence is not simply a matter of being 

orally able to keep one’s end up. A too one sided emphasis on teaching this proficiency is 

perhaps one of the reasons why our pupils find it so difficult to fulfill the demands made on 

them. Communicative competence means competence in all four proficiencies – both the 

productive and the receptive.  
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Xiaohong (1994) remarked that according to the Longman Dictionary of Applied 

Linguistics, communicative competence includes:  

 

1) Knowledge of the grammar and vocabulary of the language.  

2) Knowledge of the rules of speaking (knowing how to begin and end conversations, what 

topics may be talked about in different types of speech events, which address forms should be 

used with different persons in different situations, etc).  

3) Knowing how to use and respond to different types of speech acts, such as requests, 

apologies, thanks and invitations : and  

4) Knowing how to use language appropriately. (p. 31) 

 

Spitzberg and Capach (2001) claimed that communicative competence is the ability to 

choose a communicative behavior that is both appropriate and effective for a given situation. 

Interpersonal competency allows one to achieve her/his communication goals without causing 

the other party to lose face. Competence includes three components: 1) knowledge, 2) Skill, and 

3) Motivation. Knowledge simply means what behaviour is best suited for a given situation. Skill 

is having the ability to apply that behaviour in the given context. Motivation is having the desire 

to communicate in a competent manner. 

 

Widdowson (1989, as cited in Erton, 2007) wrote that communicative competence is not 

a matter of knowing rules for the composition of sentences and being able to employ such rules 

to assemble expressions from scratch as and when occasion requires. It is much more a matter of 

knowing a stock of partially pre–assembled patterns, formulaic frameworks, and a kit of rules, so 

to speak, and being able to apply the rules to make whatever adjustments are necessary according 

to contextual demands. Communicative competence in this view is essentially a matter of 

adaptation, and rules are not generative but regulative and subservient.  

 

According to Canale and Swain (1980,p.5 as cited in Erton, 2007), it is common to find 

the term ‘communicative competence’ used to refer exclusively to knowledge or capability 

relating to the rules of language use and the term “grammatical (or linguistic) competence used 

to refer to the reciprocal rules of grammar”.  They find the rules of language useless since the 
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language user is unaware of the rules of language use. In other words, there is reciprocity 

between the language rules and the rules of language. To be brief, Canale and Swain consider the 

term ‘Communicative competence’ as a mediator which refers to the relationship between 

grammatical competence (the knowledge of the rules of language) and the sociolinguistic 

competence (the knowledge of the rules of language use)  

  

Linguistic Competence and Communicative Competence 

 

Linguistic competence is defined “as a speaker-hearer’s ability to speak and understand 

language in a grammatically - correct manner” (Ottenheimer, 2006, p. 95). Linguistic 

competence is an area of study in the field of intercultural communication founded by the 

linguistic grammarian Noam Chomsky. Linguistic competence is the use of grammatical use of a 

language, whereas communicative competence is the use of social language rules. Chomsky 

founded the idea of communication with the understanding of grammatically correct expressions. 

Chomsky chose more of a text - book approach to analyze language than a real world use of the 

language. Chomsky claimed that language should consist of an undiversified speaker – hearer 

environment. He felt that it is difficult for a speaker – hearer to exercise their linguistic 

competence in real – world situations. According to Ottenheimer (2006), Chomsky thought of 

real situations as “distractions”. Chomsky believed that the linguistic competence of people gets 

affected by “distractions” such as social norms. The interference caused by social norms in 

communication forces the speaker to develop communication competence. A linguistically 

competent person may use perfect grammar and a communicatively competent speaker would 

take into consideration the appropriateness of the situation.  

 

Adopting Communicative Language Teaching at the University of Jaffna 

 

 Jaffna had a distinct past history of English education and Gunesekera (2005) rightly 

remarked about it.  

 

  “The most prestigious, however, was the American Mission’s Jaffna College (1879), the 

former Batticotta Seminary, which prepared students for London examinations and higher 
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degrees in India and trained students in a wide range of subjects in an atmosphere of liberal 

discussion and freedom-----The Missionaries learnt Tamil, translated texts, produced a Tamil-

English dictionary and gave priority to the teaching of English; as a result, the levels of English 

education were higher in Jaffna than in the rest of the country” (Jayewardene, 2003:205 as cited 

in Gunesekera, 2005:38) 

 

 But presently, due to the inevitable changes in the sociolinguistic and political arena in 

Jaffna, English language proficiency has declined. Thus, it is imperative to adopt measures to 

implement the CLT approach successfully in schools and in the tertiary level educational 

institutions in Jaffna in order to maintain the functional use of English for academic as well as 

administrative purposes.   

 

Despite the popularity of the use of communicative language teaching approaches in 

schools in some parts of Asian countries, communicative language teaching approaches are not 

yielding full effect in elementary and secondary classrooms in government schools in Jaffna and 

many teachers remain uncertain about the effectiveness of communicative language teaching and 

are unsure about how to implement it in classrooms. While most teachers prefer to be following 

a communicative approach, in practice they are following more traditional approaches.  Despite 

the theoretical development of communicative language teaching, understanding among teachers 

remains limited.  Classrooms in which communicative language teaching is effectively used are 

rare. 

 

Several reasons have been put forward for the unsuccessful CLT classes in some cases. 

While there is general agreement about some of the characteristics of communicative language 

teaching, other aspects lack consensus or even clear definition. Harmer (2003, p. 289) has stated 

that the “Problem with communicative language teaching is that the term has always meant a 

multitude of different things to different people”.  

 

 Savignon (2002) maintained that teacher education in the use of communicative 

language teaching approaches has not received the attention it warrants and that teachers have 

not been given the necessary tools for using communicative language teaching by teacher 
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educators. The needs of teachers have not been thoroughly studied and communicative language 

teaching approaches have not been disseminated in ways teachers face in local programmes and 

classrooms. A notion put forward by Bartels (2005, p. 748) that “Researchers and teachers have 

different ways of validating ideas in journal articles and have different knowledge” is related to 

this idea of dissemination of information about communicative language teaching approaches. 

He pointed out that appropriate (or appropriately designed) experiences may provide better 

assistance to teachers to transfer knowledge about communicative language teaching approaches 

into actual practices. 

 

It’s worth mentioning the comments made by Sunthareswaran (2004:183) in this context. 

“From observation in classrooms and discussions carried out with teachers of English, one fact 

has emerged that a good number of teachers of English do not know much about what is meant 

by communicative approach to language teaching. Many of them still use the Grammar 

Translation Method. Some use the Structural Method getting the students to repeat the sentences 

with the teacher and memorize them.” 

 

The negative assessment of teachers’ knowledge and use of communicative language 

teaching may also have arisen because, as a study indicates (Mangubhai et al, 2007), teachers 

probably use a mixture of communicative language teaching and non communicative language 

teaching features in what they call communicative language teaching approaches.  

 

The general situation pertaining to English language teaching and learning in 

Government schools in Sri Lanka is discussed below briefly. 

 

Though students may have obtained higher grades for English in the GCE (O.L) and 

GCE (A.L) examinations, they are unable to communicate in English. They achieve the linguistic 

competence while they are far behind in their knowledge of the communicative competence. In 

other words, students’ knowledge of the structure (Grammar) of the language may be satisfactory 

whereas they fail to master the functional aspects of the language. The teaching methods 

followed by teachers fail to promote the students’ communicative ability. The evaluation system 

too is designed to test the students’ knowledge of the linguistic structure of the language alone. 
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By the time students enter the university, their English language proficiency is 

disappointingly low. There are certain reasons for the low level language proficiency of the 

students. 

 .Most of the GCE (A.L) students concentrate on the main subjects and neglect learning 

English as their immediate objective is to enter the university. 

 In case of the undergraduates following courses in the Faculty of Arts of the University 

of Jaffna, majority of them are from rural areas where there are schools that suffer for the 

want of teachers of English. 

 In the Jaffna peninsula, there are schools where unqualified teachers who don’t have any 

training or experience in the field of teaching have been appointed. 

 Teachers of English do not have access to attend seminars or workshops to receive 

appropriate knowledge or practice to teach English for communicative purposes. 

 Students are not sufficiently exposed to English. It is their mother tongue, Tamil that they 

use in the family circle, in the society, among their peers, and in the school. 

 The motivation to learn English is purely instrumental. That is, they do not intend to use 

English for social integration, but for pragmatic needs, specially for getting through 

examinations. There are frequent instances where students show interest in following 

English classes to pass international examinations like IELTS and TOEFL for migration 

purposes and for admission to foreign universities. 

 

 Shortcomings of ‘Situational Language Teaching’ 

In the situational presentation the teacher demonstrates meaning by reference to objects 

or events actually present or enacted in the classroom. These objects and events represent the 

situation. For example, the teacher holds up a pencil, points to it and says: This is a pencil. This 

is a well organized English sentence, which is an instance of correct usage. The question arising 

here is whether it is an instance of appropriate use. The situation created by the teacher does not 

normally require him to make use of such a sentence. The pupils know that a pencil is an object. 

What they may not know is what this object is called in English. This sentence would be 

appropriate only if it were necessary to identify an object: the sentence would normally function 

as an identification. But the learners do not require the identification of the object as a pencil, but 
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they need to have it named as ‘a pencil’. Hence the correct form of the sentence in order to 

demonstrate use is as follows.  

 

The English word for this is ‘pencil’ or this is called ‘a pencil’ in English. However it 

should be noticed, that a structure similar to “This is a pencil.’ may entail an appropriate 

communicative function in another situation. For example, in a science laboratory a teacher may 

have to identify a particular instrument or a substance to students when conducting an 

experiment. During the course of the experiment he may hold a bottle of nitric acid and say: This 

is nitric acid.  

 

Here he is not merely demonstrating a structure but using the language for a required 

communicative purpose.  

 

Here is another example in which the limitations of the situational presentation can be 

observed. To demonstrate the present continuous tense the teacher performs some activities like 

writing on the blackboard or touching the wall and says:  

 

I am writing on the blackboard.  

I am touching the wall.  

 

The situation devised by the teacher makes his sentence inappropriate in terms of use. 

Since all pupils in the class very well know his actions of writing on the black board and 

touching the wall, there is no need for him to announce what he is doing.  

 

However there are situations in which sentences similar to the above would be 

appropriate as an instance of use. For example a person to whom the teacher is not visible wants 

to know what the teacher is not doing. In such situation the above sentences are appropriate as an 

instance of use as they represent communicative functions.  

 

The sentence patterns of the kind exemplified by:  

I am walking to the window.  
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He is walking to the window.  

 

It can be an instance of use if the speaker of such a sentence performs an act of 

communication like explaining something or giving a commentary. With regard to explanation, 

the speaker makes clear what he/she is doing or what someone else is doing, on the assumption 

that this is not self evident. In the case of a commentary, the speaker relates to someone else who 

is not present at the scene going on. There are certain contextual conditions represented by 

explanation or commentary which determine the state of the sentences of the form in question as 

actual instances of use and not simply instances of usage.  

 

But when considering the teacher saying a sentence of this kind while performing the 

activity, the following conclusion can be reached. It is self evident of what he is doing and no 

explanation is required for his actions and since everybody can watch what he is doing, no 

commentary is called for either. The language is being manifested but it does not represent any 

communicative behaviour. 

 

 Effective Classroom Activities 

 

This section discusses how this distinction could be applied to certain language teaching 

procedures. In the early stages of English courses, the following sentences are of quite common 

occurrence.  

This is a book.  

This is my mouth, etc.     

 

By presenting sentences like this in a classroom demonstration either by pointing to a part 

of his own anatomy or by using a picture, the teacher might  provide practice in manipulating 

these structures enabling his pupils to take part in question and answer series as illustrated below.  

 

Teacher : What’s this?  

Pupils  : It’s a hand.  

Teacher  : What’s this?  
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Pupils : It’s an eye and so on.  

 

This type of practice can be effective in teaching the signification of structures and a 

wide range of vocabulary items which can be introduced into the sentences. However it is to be 

noted that sentences like ‘This is a hand’ are rarely used in actual communication. To this effect 

the value of such sentences as use is low. Furthermore, the question of the teacher doesn’t 

resemble the normal question, but it, of course is a prompt for the pupils to come out with 

required instance of usage. The exchange between the teacher and the pupils doesn’t represent a 

normal instance of language use, but it only serves as a teaching device that instills the 

signification of a certain structure and vocabulary in the minds of pupils.  

 

The situation above is an exchange as question and answer between the teacher and 

pupils, and this indicates the kind of meaning called signification. However it is possible to 

conceive of situations in which similar exchange of question and answer achieves value and thus 

becomes instance of use.  

 

For example imagine the situation of someone trying to work out what a rather obscure 

picture is intended to represent. The interrogative sentence that is used to identify a figure in this 

context and the answer has high value here and hence became an instance of use.  

 

It is recommended that portions from other subjects on the school curriculum can be the 

area of use for teaching a foreign language. Language teachers usually suggest that the language 

they are teaching should be associated with situations outside the class. But the fact to be 

stressed here is that school is also a part of the child’s real world where familiar experience is 

formalized and extended into new concepts. Subjects like history, geography, general science 

and so on harmonize with the child’s own experience and hence a foreign language may relate to 

the outside world indirectly through these subjects.   

 

When a foreign language is associated with areas of use represented by other subjects on 

the school curriculum, there is the possibility for a link with reality and the pupils’ own 

experience and for providing the means of teaching the language as communication as use, rather 
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than merely as usage. The presentation of language use in the classroom should essentially be the 

same as the methodological techniques used for introducing the topics in the subjects from which 

they are drawn. To this effect, it may be argued that the language teacher should be familiar with 

the subjects taught by his colleagues and it would be an additional burden upon him. It should be 

admitted that he is to familiarize himself with the topics drawn from other subjects. Besides he 

must possess knowledge of something other than the language he is teaching. It is obvious that 

this knowledge refers to the culture and literature associated with the language in question. 

Hence the suggestion is that the language teacher should possess some basic knowledge of the 

subjects which his colleagues teach.  

 

It’s appropriate to mention two other advantages in the above approach of language 

teaching. One can be aware of the practical relevance of the foreign language one learns, as a 

means of communication, since he can use the foreign language to deal with topics which he is 

concerned with in his other lessons. He need not learn the foreign language to pursue his studies 

but it is presented to him as a means of practical usefulness. It’s also a point that some pupils 

may intend to follow further studies in the medium of foreign language which they learn as 

academic institutions in many countries require proficiency of a foreign language for higher 

education. For those aiming for higher education in such countries, the proposed approach would 

be of particular relevance. Even in countries where foreign language proficiency is not required 

for higher education, the learners have had an experience of language as communication. One 

can find it easier to extend his knowledge of use into new situations.  

 

“The other advantage associated with the subject – oriented approach of language 

teaching is about the transfer from the learner’s own experience. That is, the topics dealt with in 

the language class are dealt with in other lessons through the medium of learner’s mother tongue. 

This condition will induce the learners to make use of translation in learning the foreign 

language. Many teachers pose an argument against this. They comment that the use of mother 

tongue may distract the learners’ attention from the ways in which foreign language expresses its 

meaning. It will be true only when the translation operates at the level of usage. But as the 

proposed approach is concerned, translation operates at the level of use: the learner will realize 
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that the acts of communication are expressed in the foreign language in one way and in his own 

language in another way” (Widdowson, 1978, p. 18). 

 

 Structural and Functional Views of Language 

Littlewood (1981) observed that the structural view of language is concerned with the 

grammatical system and it describes how linguistic items can be combined. For example, it may 

explain the operations of forming the passive “A parcel has been sent’ rather than the active, 

‘somebody has sent a parcel’ or describe the word order rules to interpret the difference between 

the two sentences, ‘The man hit the woman” and “The woman hit the man”.  

 

The structural view of language and the functional view of language are separate aspects. 

However the mere consideration of structure alone cannot determine the communicative 

functions of language. For example, let’s consider the sentence “Why don’t you buy that book? 

From a structural viewpoint, it is unambiguously an interrogative. But from a functional view 

point it is ambiguous. It may be a question in certain circumstances. The speaker may genuinely 

want to know why his companion hasn’t bought that book. In other circumstances, it may 

function as a command. It may be the case of a teacher who addressed it to a student who hadn’t 

bought that book. In yet other situations, it could be a plea, a suggestion or a complaint. It can be 

said that while the structure of the sentence is stable and straight forward, its communicative 

function varies and depends on specific situational and social factors. 

 

As a single linguistic form expresses more than one function, a single communicative 

function can be expressed by a number of linguistic forms. For example, a speaker who expects 

someone to buy him a lunch parcel has many linguistic options such as “Buy me a lunch parcel, 

please’, ‘Could you please buy me a lunch parcel?’ ‘Would you mind buying me a lunch parcel? 

or ‘Excuse me, could I trouble you to buy me a lunch parcel? ‘Among these forms, some might 

perform this directive function in the context of certain social relationships. For example 

‘You’ve failed to buy me a lunch parcel.’ could be a directive from boss to peon but not from 

boss to an officer in a superior position. Other forms may depend on shared situational 

knowledge for their correct interpretation (e.g. ‘It’s lunch time, isn’t it?’) 
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The most efficient communication in a foreign language can’t always be achieved by 

manipulating its structures. But successful communication often depends on the skillful 

processing of the complete situation with the involvement of the speaker and the hearer, taking 

account of the knowledge already shared between them and selecting items that may 

communicate the message effectively. Foreign language learners should be provided with 

sufficient opportunities to develop these skills by being exposed to situations where the emphasis 

on using their available resources to communicate meaning efficiently and economically.  

 

Similarly for better comprehension, both a repertoire of linguistic items and a repertoire 

of strategies for using them in a concrete situation are necessary for the learner.  

 

Intercultural Communication  

Culture which is an integral aspect of language learning sometimes fades into the 

background in the language classes in Sri Lanka.  

 

Several researchers (e.g. Alpteking, 1993; Coffey, 1999) have stressed on the importance 

of cultural information in language teaching. According to them communication is an 

interrelationship between a language and its people and if cultural information is not taught as a 

part of communicative competence, complete communication cannot happen. As English has 

emerged as the chief medium of international communication in Sri Lanka, there is an inevitable 

need for proficiency in English to communicate with people of other countries. Whenever two 

people from different cultures meet and use English to communicate with each other, they will 

use it in culturally distinct ways. Hence it is clear that teaching intercultural interaction 

competence in English may well be among the most significant understandings of the future. It 

implies that culture should be integrated into the teaching of all language skills so that learners 

can learn to speak, but also write, in culturally appropriate ways for specific purposes.  

 

 Concept of Intercultural Communication  

The term intercultural communication refers to communication between people from 

different cultures (Damen, 1987). More precisely it refers to “symbolic exchange processes 

whereby individuals from two (or more) different cultural communities negotiate shared 
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meaning in an interactive situation”. (Ting-Toomey, 1999, p. 16) In the symbolic exchange 

process people from cultural communities encode and decode the verbal and nonverbal messages 

into comprehensive meaning. This definition obviously emphasizes the influence of cultural 

variability and diversity on communication. It is obvious that two or more people of different 

cultural backgrounds engage in communication, cultural barriers to communication often arise 

due to the differences in their life patterns, social style, customs, world view, religion, 

philosophy and so on. This is often the case when the communicators share a foreign language.  

 

Presently the role of intercultural communication is very important partly because 

English assumes the role of an international language which is used by millions of people outside 

its original geographic boundaries to convey national and international perceptions of reality 

which may be quite different from those of English speaking cultures. As the role of English as 

an international language gets expanded further and further, the number of L2 users of English 

will continue to grow, much surpassing the number of native speakers of English. English is the 

main link language across cultures today. Thus the goal of learning English shifts to enable 

learners to communicate their ideas and culture with not only the speakers of English but also 

those of other cultures.  

 

The term intercultural communicative competence maintains a link with recent traditions 

in foreign language teaching, but extends the concept of communicative competence in 

significant ways. Generally it has been described as the ability to interact with people from 

another country and culture in a foreign language. More precisely, it is defined as the overall 

internal capacity of an individual to manage key challenging features of intercultural 

communicative competence to efficiently negotiate a mode of communication and interaction by 

ability to use and adapt language use appropriately in culturally different contexts. “The distinct 

features of intercultural communicative competence are cultural differences, unfamiliarity and 

incompatibility between interactants. Teachers and learners encounter many challenges because 

of this status of English as a means of international and intercultural communication. It justifies 

that successful communication is not merely about acquiring a linguistic code; it also concerns 

different cultural values reflected in language use. It lays out the philosophical base for a 

growing awareness that communicative competence should be conceived as intercultural 
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communicative competence including not only the knowledge of basic values and norms; verbal 

and non-verbal interactional competence in using English in intercultural communication; 

competence in using language as social action; competence in creating and interpreting linguistic 

aspects of social reality, but also the cognitive, affective and behavioural adaptability of an 

individual’s internal system in all intercultural contexts” (Schinitzer, 1995, p. 38). L2 learners 

intending to perform intercultural interactions effectively must possess these abilities to cope 

with the dynamics of cultural differences on account of the inseparable link between foreign 

language learning and intercultural communication.  

 

It is apparent that if a teacher determines to maximize students’ communicative 

effectiveness when interacting with members of other cultures, the students should be offered an 

opportunity to receive cultural awareness training as an integral part of their English courses. It is 

also to be borne in mind that teaching cross – cultural awareness in the English language 

classroom is not an easy task.  

 

Teaching a L2 devoid of focus on its speakers’ culture won’t be fruitful. In a similar vein, 

promoting communicative competence without considering the different views and perspectives 

of people in different cultures which may enhance or even inhibit communication. After all 

communication requires understanding and understanding requires the acquaintance with the 

culture of the foreigner while always putting the target culture in relation with one’s own. 

 

Certain language difficulties Sri Lankan students encounter due to cultural variation 

between native speakers of English and Sri Lankans are quite apparent in many instances. For 

example, the expression, ‘going to bed’ referring to the act of sleeping, by native speakers of 

English may cause some extent of confusion or embarrassment particularly among  students  

from rural areas in Jaffna, as they often lie down on mats or on bare floor, to sleep. Likewise the 

expressions such as ‘warm welcome’, ‘warm reception’ etc. may suggest pleasantness or 

cordiality for the English whereas the word ‘warm’  implies discomfort for Sri Lankans because 

of climatic variation between the western regions and Sri Lanka and the corresponding meaning 

associated with this word. Another interesting example is the usage of the word ‘owl’ by the 
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English in a particular context. For the English, owl is a symbol of wisdom while the presence 

and the cry of this bird are regarded as a bad omen or misfortune by Jaffna Tamils. 

 

In such instances, it’s the role of the teacher to explain the cultural variation between 

languages concerned. 
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CHAPTER- 2  

LITERATURE REVIEW 

================================================================== 

 This chapter deals with the findings of various research studies carried out by various 

researchers, which are partially related to the current topic.. This chapter runs into four different 

sections. The first section comprises research views which maintain that the main objective of L2 

teaching is to develop the learners’ communicative competence. The views in the second section 

are concerned with the claim that communicative competence can be effectively achieved 

through teaching in real world contexts. The third section presents negative views about 

communicative language teaching, held by scholars and the author’s justifications in favour of 

the adoption of CLT approach in the classroom. The fourth section deals with how tasks can be 

effectively exploited in communicative language classes and how computer mediated lessons be 

successfully taught to develop communicative ability among students 

 

Main Objective of L2 Teaching  

 Mangubhai, Marland and Dashwood (2007) stated that Communicative Language 

Teaching(CLT) as an approach to teaching secondary languages in elementary and secondary 

schools has been in practice since the early 1970s, as a result of a greater focus on 

communication in second language education. This approach recommends extensive interaction 

in the second language between students and teachers and among students, with  advocacy of this 

method resting on a number of key assumptions such as the following: learning a second 

language  can be facilitated through using the language for communication purposes; such 

communication should be both authentic and meaningful; a greater emphasis should be placed on 

language use rather than language knowledge; learner autonomy in language use and learner risk 

– taking should be encouraged; and fluency and appropriacy in the use of the second language 

should take precedence over structural correctness. Therefore, CLT incorporates several different 

techniques and does not insist on the structural set of procedures that teachers should follow. 

 

 Canale (1983) noted that communication entails meaning negotiation and continual 

evaluation on the part of the participants. The characterization of meaning provided by Canale 

verified the fact that communication constitutes a complex, multidimensional phenomenon. 
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Moreover, from a methodological stance it represents a starting point towards the comprehension 

of the varied factors at play in teaching L2 students to efficiently communicate in L2 –which is 

the ultimate goal of the communicative approach. Unlike previous language teaching methods 

which focused on grammatical structures and vocabulary, the communicative approach 

advocates developing the ability to use language in specific communicative contexts. Thus, 

pursuant of the premises of the communicative approach, the main objective of L2 teaching is to 

foster the capacity to communicate in L2, as opposed to guaranteeing the assimilation of L2 

structures (Luchini and Garcia, 2007). 

 

           Raheem and Ratwatte(N.D, p.23) have stated about the steps taken by the educational 

authorities in Sri Lanka to promote the communicative competence of students in government 

schools 

. 

             “In the school system, a new course in English proficiency, the ‘General English’ course 

was established in 1999 for the G.C.E (A.L) examination. This course unlike its parallel 

counterpart, focuses on competence in language skills rather than on an ability to deal with 

English literature.”  

 

 According to Widdowson (1984), the mere utilization of real texts in the classroom 

does not guarantee that students will learn how to use language to fulfill their communicative 

needs. He established a contrast between the teaching of language as communication and the 

teaching of language for communication. He maintained that the goal of L2 class is to teach 

language for communication. In other words, it is to promote the communicative abilities which 

are necessary for coping with real-life situations. Communication is not a simple matter of 

acquiring  knowledge of language items, however they are labeled. It must involve the use of 

procedures for negotiating meaning within predictable routines. 

 

Widdowson (1972) held the view that the root of the problem, the learners’ deficiency in 

the ability to use the language lies in the approach itself.  

 

http://www.languageinindia.com/


Language in India www.languageinindia.com ISSN 1930-2940 14:1 January 2014  

V. Suntharesan, Ph.D. 

Impediments in Promoting Communicative Competence Among Students of English as a 

Second Language  23 

 According to Littlewood (1981), many aspects of language learning can take place only 

through natural processes which operate when a person is involved using the language for 

communication and the learners’ ultimate goal is to communicate with others. Therefore the 

research designs to adopt CLT approach to improve students;’ communicative competence. 

 

               Cumaranatunge (N.D) observed that curriculum change leads to a greater focus on in-

service programmes. Today, in Sri Lanka, all aspects of ESL teaching materials, methods, 

evaluation and teacher education are introduced. However, it is doubtful if the intended 

objectives of the language planners, curriculum developers and text book writers are realized in 

the schools. Usually in Sri Lanka curriculum change is implemented through a method called 

‘Cascade Model.’ NIE takes the responsibility of training a small group of personnel at 

provincial level and then the members of this group brief the proposals to the regions through 

seminars. But drawbacks of this model are reported as the information regarding the proposals 

gets diluted and distorted in transmission. Those who are involved in the process of curriculum 

change are not the people who implement change at grassroots level. In order to effect change at 

this level more ‘teacher-driven’ strategies based on collaboration and problem solving which will 

give teachers a sense of ‘ ownership’ are needed. Even though the current text books including 

the G.C.E (A.L) General English course book are intended to develop the students’ 

communicative competence, due to the reason as discussed here, teachers fail to handle the text 

materials properly to reach the intended goal.    

 

 Krashen (1988) conveyed that L2 acquisition is the unconscious process of using 

language, not directly obtained by conscious learning. Thus the major task for a teacher is to 

create an environment or a setting for students to acquire English by using it through activities in 

class. Whether a person is a good language learner or a poor one depends largely on his/her 

understanding of language. To be regarded as successful language learners, students need to get 

the information from reading and listening, and express themselves clearly. 

 

 However the problem is how to make full use of the limited time in class to improve 

students’ overall language competence by communicating in class. Widdowson (1978) pointed 

out that overemphasis on grammar would lead to prevent the learners from developing their 
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communicative competence. In grammar- translation classes teachers’ detailed explanations and 

exercises of grammar might be a waste of time. In these classes, there is little chance for students 

to communicate with language.  

 

 According to Snow (1996), students learn effectively about language, when they take 

part actively in the communication with language rather than only passive accepting only what 

the teacher said. Brown (1991) noted that a language learner can and must take control of his/her 

own language learning and assume responsibility for his/her success or failure.  

  

 Littlewood (1981) described several distinguishing features of CLT. As 

communicative competence is the desired goal in CLT, meaning is paramount. In socio-cognitive 

perspectives, language is viewed as a vehicle of conveying meaning, and knowledge is 

transmitted through communication involving two parts, for example, speakers and listeners, and 

writes and readers, but is constructed through negotiation. As a consequence, communication is 

not only a matter of following conventions but also of negotiating through and about conventions 

themselves. It is a convention –creating as well as convention following activity.  

 

 Therefore there are three elements involved in the underlying learning theory: 

communication principle, task- based principle, and meaningfulness principle. Based on this 

perception, when applied to language learning, functional activities and social interaction 

activities are consequently selected according to how well they engage the learner  in meaning 

and authentic language use; learning is interpersonal to learn to communicate; attempt to 

communicate may be encouraged from the very beginning; dialogues, if used, centre around 

communicative functions and not normally memorized; and contextualization is basic premise; 

drilling may occur, but peripherally; any device that helps to communicate and understand is 

acceptable. To some extent, that is to say, students do not simply learn the linguistic structures 

and grammar rules. Rather they should be actively making meaning through activities such as 

collaborative problem solving, writing for a purpose, discussion of topics of genuine interest, and 

reading, viewing and responding to authentic materials.  
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 Brumfit and Johnson (1979, p.118) claimed: “…..the ability to compose sentences is 

not the ability we need to communicate. Communication only takes place when we make use of 

sentences to perform a variety of different acts of an essentially social nature. Thus we do not 

communicate by composing sentences, but by using sentences to make statements of different 

kinds, to describe, to record, to classify and so on, or to ask questions, make requests, give orders 

etc. Knowing what is involved in putting sentences together correctly is only one part of what we 

mean by knowing a language, and it has very little value on its own; it has to be supplemented by 

a knowledge of what sentences count as in their normal use as a means of communicating.” 

 

              Canagaraja (1992:12) observed, “Presently with the sociolinguistic revolution, language 

teaching has further shifted emphasis from(grammatical) accuracy to (communicative) fluency. 

While constant practice and over-learning were encouraged by behaviourist approaches to stamp 

out errors, the contemporary aim is to get students to meaningfully interact with their contexts to 

get their communicative goals achieved with the available grammar.” 

 

 Allwright (1979, p.167) claimed: “It has been accepted for many years that 

‘communication’ is the proper aim for language teaching. More recently increasing attention has 

been paid to what this might mean if taken seriously. The implied charge that only lip-service 

has normally been paid to the aim of communication is difficult to prove, but perhaps not so 

difficult to accept, given that it does seem generally accepted that language teaching globally, 

has not led to a satisfactory level of communicative skill in the vast majority of cases. Inspection 

of text books and national syllabuses (as well as of actual teaching) suggests that this failure 

could be blamed on the apparent failure to ensure that communicative skill is adequately 

represented in language courses. Text books and national syllabuses, typically and for obvious 

reasons, present an analysis of language rather than of communicative skill. To put the position 

very simply, ‘communication’ has become fully accepted as an essential  and major component 

of the ‘product’ of language teaching, but it has not yet been given more than a token place, as an 

essential and major component of the ‘process’. A logical extension of the argument would 

suggest that if communication is the aim, then it should be the major element in the process.” 
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 Canale and Swain (1980) remarked that communicative competence was understood 

as the underlying system of knowledge and skill required for communication (e.g. knowledge of 

vocabulary and skill in using the sociolinguistic conventions for a given language) Furthermore a 

distinction was drawn between communicative competence and what is here labeled actual 

communication – the realization of knowledge and skill under limiting psychological and 

environmental conditions such as memory and perceptual constraints, fatigue, nervousness, 

distractions and interfering noises. The term actual communication is preferred here. Canale and 

Swain emphasized that communicative competence is an essential part of actual communication 

but is reflected only indirectly, and sometimes  imperfectly (e.g. in random and in advertent slips 

of the tongue, mixing of registers) due to general limiting conditions such as those mentioned 

above.  

 

 Allen and Widdowson (1979) stated that in recent years English language teaching 

overseas has taken on a new character. Previously, it was usual to talk about the aims of English 

learning in terms of the so – called ‘language skills of speaking, understanding speech, reading 

and writing, and these aims were seen as relating to general education at the primary and 

secondary levels. Recently, however a need has arisen to specify the aims of English learning 

more precisely as the language has increasingly been required to take on an auxiliary role at the 

tertiary level of education. English teaching has been called upon to provide students with the 

basic ability to use the language, to receive and to convey information associated with their 

specialist studies. This is particularly so in the developing countries where essential teaching 

material is not available in the vernacular languages. Thus whereas one talked previously in 

general terms of ELT, in the 2
nd

 half of the 20
th

 century we had such acronymic variants as ESP 

(English for special Purposes and EST (English for Science and Technology).  

 

 Moss (2005) remarked that notions about how best to teach adult English language 

learner have changed over the years and have been influenced by research in how second 

languages are learned. Today perhaps the most accepted instructional framework in adult ESL 

programme is communicative language teaching. The goal of CLT is to increase communicative 

competence, which means being able to understand and interpret messages, understand the social 

contexts in which language is being used, apply the rules of grammar and employ strategies to 
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keep communication from breaking down. With CLT, instructional emphasis shifted from 

grammar translation, memorization of dialogues and drills and practice of structural patterns to 

using language in real life contexts for meaningful purposes. Grammar practice with drills can be 

appropriate at certain times, but CLT demands authentic use of language, which means people 

interacting with other people.  

 

 The primary principle underlying CLT is that language learners need opportunities to 

use the language in authentic conversations. After all, daily life requires people to communicate 

in a wide range of contexts for many diverse purposes. This interactive view of language 

teaching has its roots in second language acquisition research studies that have examined how 

interactions contribute to second language acquisition. Studies report how negotiation of 

meaning an exchange between a speaker and listener to solve a comprehension problem affects 

what learners produce. Researchers have studied interactions between native speakers and 

language learners as well as interactions exclusively between language learners. They have also 

examined social interaction between individual and interaction that occurs in our mind (e.g. the 

interaction among our knowledge of the first and second languages, the context and context of a 

message, and our background knowledge). 

 

 Khan (2007) stressed that the purpose of any second or foreign language learning 

should be to enable the learner to acquire communicative competence in the target language so 

that he can employ the target language for performing the same functions which it performs for 

the members of the target speech community in everyday life. Language ability involves more 

than just learning grammar. Grammar and other aspects of language need to be used suitably and 

meaningfully for different communicative purpose. Thus the focus on learning and teaching 

should be on learning to use language and not on the knowledge of the language. CLT helps the 

learner to learn to communicate by communicating. To elaborate the difference between the 

focus of traditional approach and CLT an analogy of learning driving can be presented. Detailed 

explanations and description of various parts of the engine of a vehicle can not help a learner to 

drive a car unless he is actually put to driving the car by using these various parts of the engine, 

and coordinating the functions of all parts of the engine. The goal of CLT is to develop 

communicative competence of the learner by doing the following.  
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 It helps learner in developing skills for the spontaneous and flexible use of the 

linguistic system of the target language to express his meanings. It helps him in distinguishing 

and mastering the communicative functions of the linguistic forms of the target language. 

Learner develops skills and strategies for effective communication of his meanings. Learner 

learns the social meaning of the language forms of the target language and can put his language 

to appropriate use.  

 

 Thus learners in learning language through CLT, learns the meaning, functionality 

and use of the target language and these are the aspects which play an important part in using the 

language as an instrument for social interaction and functions. To realize this goal of developing 

learner’s communicative competence CLT works on the following principles:  

 

 Communication principle: This principle holds that learner’s participation in 

activities which involve real communication assists learning of the target language. The 

implication for the classroom practice is that everything done in the classroom should involve 

some kind of communication leading to the use of language. This can be realized by involving 

learners in activities like role – play, games and problem – solving tasks. To be truly 

communicative, these activities should have the quality of information gap, choice and feedback. 

These qualities generate the need for communication for the learners and brings into play the 

abilities and skills which can ultimately culminate in the development of the communicative 

competence in the target language.  

 

 Erton (2007) emphasized that in order to communicate successfully in the target 

language, the pragmatic competence of the language learner must be well developed. Thus the 

grammar of the target language should not be taught in isolation with its use. In this respect, it 

may be important to remember that grammatical competence is to recognize and produce 

grammar structures and rules for effective and meaningful communication. The learner should 

have the ability to put the knowledge of the language into practice. Such an experience can take 

place in different communicative settings and situations. That is to say that the language course 

http://www.languageinindia.com/


Language in India www.languageinindia.com ISSN 1930-2940 14:1 January 2014  

V. Suntharesan, Ph.D. 

Impediments in Promoting Communicative Competence Among Students of English as a 

Second Language  29 

should be designed to provide learners the opportunity to learn and practice different functions of 

language.  

 

 This simply reflects the idea that form and function go hand in hand in language 

teaching. The functional study of language means, studying how language is used. For instance, 

trying to find out what the specific purposes that language serves for us, and how the members of 

a language community achieve and react to these purposes through speaking, reading, writing 

and listening. Therefore in order to structure a good pragmatic competence, functional study of 

the target language should be one of the vital goals of the language curriculum. In this way, 

however, the language learner not only learns to participate according in classroom discussions, 

but also experiences the ways of interaction in natural settings.  

 

 May (1993) observes that it is possible to distil a number of activities that are useful 

for pragmatic development for the foreign language teaching. Some of these have already been 

mentioned, however, activities aimed at raising students’ pragmatic awareness should also be 

taken into account. The tern awareness raising is used for activities which require the 

development of socio pragmatic and pragma – linguistic knowledge of the language learner, a 

variety of tasks could be assigned to students for practice. To illustrate, students can be assigned 

to observe the particular pragmatic features in the spoken, written or audiovisual sources.  

 

 In this case, open observations (observing the education in a village, observing the 

ways of interaction at a train station) provide the opportunity to experience different context and 

discourse factors in the target language. Such observations enable the language learner develop 

his / her socio – pragmatic competence. On the other hand studying the contexts in which 

different functions of language are used to enable to study a combination of socio pragmatic and 

pragmalinguistic aspects in the target language. By focusing on what the student has learned 

from those observations help learners to establish the connection between pragmatic functions 

and linguistic forms. Such a study also enables the way to experience different social contexts 

and cultural meanings. Linguistic behaviour is social behaviour. People talk because they want to 

socialize in the widest possible sense of the world: either for fun or to express themselves to 

other humans or for some serious purposes, such as building a house, closing a deal, solving a 
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problem and so on. Thus language is a tool for human beings to express themselves as social 

creatures and the language used in that particular context is important in terms of linguistic 

interaction that takes place. Such a context naturally presupposes the existence of a particular 

society, with its implicit and explicit values, norms, rules and laws and with all its particular 

conditions of life. However the actual development of the pragmatic competence is to learn to 

communicate meaning appropriately in the target language.  

 

 Harlow (1990) maintained that most importantly both teachers and text books alike 

need to emphasize to the learner that language is composed of not just linguistic and lexical 

elements; rather, language reflects also the social context, taking into account situational and 

social factors in the act of communication. Since pragmatic competence is a combination of 

these factors, the development of the pragmatic ability should be accepted as one of the primary 

teaching goals. If considered carefully, the students find the opportunity to experience language 

in different social contexts; they practice functions of language in a variety of interactional 

patterns, by using the right utterance at the right time; they learn how to be socially responsible 

language learners. Moreover the study of different communicative patterns not only helps 

students to be the active participants in the classroom but also encourage them to think critically 

and creatively in foreign language. In sum, language learning is a socio – cultural process which 

requires the application of linguistic rules in a variety of contexts, audiences and purposes. The 

development of the pragmatic competence is with all its aspects helps the language learners to 

broaden their education and shape their world views.  

 

 If   the language learner does not achieve most of these goals through the language 

learning process, the result will absolutely be a pragmatic failure. In other words, it is the 

misunderstanding or the lack of the ability to understand the message uttered by the speaker. 

Although an utterance is grammatically well formed it may be functionally confusing or 

contextually inappropriate. Therefore the message conveyed by the speaker can be 

grammatically accurate but because of the contextual factors the message might sound 

inappropriate. The reason of this inappropriateness can result from social factors (traditions, 

customs, values, etc.), the lack of interpersonal skills, cultural differentiations, lack of critical 

and creative thinking etc. Therefore, it should be borne in mind that the development of the 
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pragmatic competence in language learning and teaching today is very indispensable, because 

pragmatic competence not only shapes the world view of the individual through language but 

also provides teachers the opportunity to better understand their students by keeping in mind the 

necessary interactional, psychological, social and cultural factors in language teaching pedagogy. 

 

 Sunthareswaran (2004:169) noted the negligence in the part of teachers in adopting 

proper methods in the classroom in Jaffna schools. “For school students, school text books are 

used and for the others Head Way series, Oxford English Course and Grammars books of 

different types are used. Some of their own materials in these classes are mostly based on 

traditional methods of teaching.”  

 

 Krishnaswamy, Verma and Nagarajan (1992, pp. 20 – 21) argued that grammatical 

knowledge alone is not enough to help us participate effectively in communicative situations. In 

addition to knowing the forms of a language, one must know the following in order to 

communicate appropriately.  

 

   The socio-cultural situation: the attitudes, values, conventions, prejudices and 

preferences of the people who use the language.  

  

 The nature of the participants: the relationship between the speaker / speakers, and the 

hearer / hearers, their occupation, interests, socio – economic status, etc.  

The role of the participants : the relationship in the social network , like father – son, teacher – 

student, boss – subordinate, doctor – patient etc.  

 

 The nature and function of the speech event: whether it is a face – to – face talk for 

persuasion, confrontation etc or a casual conversation, or a request in a formal situation or a 

telephonic conversation, etc.  

  

 The mode (medium) of communication: spoken or written or reading from a written 

script or unprepared speech, etc.   
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 Chomsky’s notion of linguistic competence does not capture all the factors 

mentioned above. Even as late as 1980, Chomsky claimed:  

 

 “By ‘grammatical competence’ I mean the cognitive state that encompasses all these 

aspects of form and meaning and their relation including underlying structures that enter into that 

relation which are properly assigned to the subsystem of the human mind that relates 

representations of form and meaning …. Pragmatic competence underlies the ability to use such 

knowledge along with the conceptual system to achieve certain ends or purposes ......... I assume 

that it is possible in principle for a person to have full grammatical competence and no pragmatic 

competence, hence no ability to use a language appropriately though its syntax and semantics are 

intact.” (Chomsky, 1980. p.59 as cited in Krishnaswamy, Verma and Nagarajan, 1992, p. 21).  

 

 Hymes (1971, as cited in Krishnaswamy, Verma and Nagarajan, 1992. p.21) on the 

other hand said that one who studies language should be able  

 

“… to account for the fact that a normal child acquires knowledge of sentences, 

not only as grammatical, but also as appropriate. He or she acquires competence 

as to when to speak, when not, and as to what to talk about with whom, when, 

where, in what manner. In short, a child becomes able to accomplish a repertoire 

of speech acts, to take part in speech events and to evaluate their accomplishment 

by others.”  

 

 Sunthareswaran (2004) explained about certain drawbacks in the Sri Lankan 

educational system which inhibits the promotion of communicative competence among students. 

The text series ‘Let’s learn English’ used in the primary classes in Sri Lankan schools aims to 

promote communicative skills. In the foreword to these series it is stated “This new series of text 

books-Let’s learn English will promote formal learning of English by strengthening the 

communicative abilities of the pupils.” Yet sometimes these text books do not reach students in 

time and in most schools there is a dearth of competent English teachers and in some schools the 

methods employed and the approaches to teaching of English have been found to be 

unsuccessful. 
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 Teaching / Learning in Real World Contexts  

 Engaging students in activities which are closely related to their day – to – day 

experience may be effective means to develop their communicative competence. Such activities 

may provide exposure as well as motivation for interaction among them and between the teacher 

and them. Learning environment which is relevant to the familiar experience of students will 

make them actively take part in the classroom sessions. It is believed that it will enable them to 

communicate in the target language outside the classroom with confidence and fluency. In this 

section, some views of linguists which endorse the notion that teaching / learning in real world 

context would give ample opportunities for learners to use the language meaningfully and 

appropriately sociolinguistically, are presented.  

 

 Palmer (n.d. as cited in Rivers, 1983) suggested what he called communication 

practice drills. In communication practice drills, the students find pleasure in a response that is 

not only linguistically acceptable, but also conveys information personally relevant to himself 

and other people. He maintained that the most powerful technique at the teacher’s disposal is his 

ability to verbally create situations which could be relevant to the students’ own life and then to 

force the students to think about the meanings and consequences of what he would say in such 

situations.  

 

 Khan (2005) claimed that CLT theory proposes a focus on learning; it holds that 

learning is likely to happen when classroom practices are made real and meaningful to learners. 

CLT sets the goal of language learning to use the language effectively for learners’ real 

communication needs. This goal is consistent with the long – term goal if not the immediate 

goal, of English language instruction in many contexts of the world. Thus while teachers in many 

parts of the world may reject the CLT techniques transferred from the west, it is doubtful that 

they reject the spirit of CLT.  

 

 Newmark (1968 as cited in Brumfit and Johnson, 1979, p. 163) stressed that since the 

actual classroom is only one small piece of the world in which we expect the learner to use the 

language, artificial means must be used to transform it into variety of other pieces; the obvious 
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means for performing this transformation is drama – imaginative play which has always been a 

powerful educational device both for children and adults. By creating a dramatic situation in a 

classroom in part simply by acting out dialogues, but also in part by relabeling objects and 

people in the room to perform for imaginative role-playing – the teacher can expand the 

classroom indefinitely and provide imaginatively natural contexts of the language being used.   

 

 Rivers (1983) wrote that in recent writings on second language teaching, there has 

been increasing emphasis on communication and what have been called communication skills. 

Participation in the drill can be innovation: providing for practice in the repetition and variation 

of language segments, but with simultaneous practice in selection, as students express their own 

meanings and not those of a text book writer. Practice in selection should not be considered a 

separate activity for advanced classes: it can and should be included in class work from the very 

first lesson. The more students are interested in an activity in the target language, the more they 

feel the desire to communicate in the language and this is the first and the most vital step in 

learning to use language forms spontaneously.  

 

 Unlike activities in traditional settings, communicative activities are meaningful 

(Nunan, 1991). They incorporate many features of authentic communication such as information 

gap, choice and feedback. They enable learners to negotiate the meaning, to nominate a topic and 

to follow up as opposed to mechanical drills which allow learners little more than responding.  

 

 Group work and pair work are maintained to maximize students’ involvement in 

practicing genuine communication as well as to increase student – talk time (Long, 1977).  

 

 Larsen Freeman (2000) pointed out that in the communicative language classroom, 

the learner is more than a passive recipient : she/he is an active participant. The communicative 

teacher, in turn is an initiator of situations which engage learners in language production: a 

facilitator of the process of communication as well as its participant.  

 

 Chaudron (1977) illustrated that the new roles for teachers and students consequently 

create a new classroom atmosphere drastically distinguished from that existing in the traditional 
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setting. CLT promotes a cooperative learning environment where teachers and learners support 

each other, and work together. In this environment, students have no fear of failure and they feel 

free to communicate. This also means that errors in communicative language classroom are 

treated differently. The traditional way of correcting learners’ every single error immediately 

doesn’t let them understand their mistakes. Moreover, it suppresses learners’ motivation to speak 

out. On the other hand, error correction in the communicative language instruction facilitates 

language acquisition by taking the form of clarifications confirmations.  

 

 Allwright (1979) held the view that in contrast to the grammar – based methodology 

in which primary emphasis is on mastering grammatical rules, the main concern of the 

communicative approach is how to use those grammatical rules to produce a meaningful 

language. Put simply, communicative competence is on target. This shift in a focus from form to 

function has brought a lot of changes in language classroom instruction. In the classroom where 

the set goal is to develop learners’ abilities to monitor the language, opportunities are provided to 

engage students in using real communication. That is to say, communicative activities are 

promoted.   

    

Negative Views about CLT  

 

 Several studies have pointed out some problems in implementing CLT, including 

lack of proper teacher training, teachers’ traditional perceptions of the English language 

teaching, lack of appropriate teaching and learning materials as well as teaching equipment, 

grammar based examinations and syllabuses, lack of teachers’ contribution to designing an 

innovation, learners’ resistance to new methodologies, teachers’ low English proficiency, large 

classes and needs for the English language.  

 

 Duquette (1995) noted that despite the use of CLT approaches in schools for over 

three decades, claims are still being made that CLT approaches are not effective in elementary 

and secondary classrooms and that many teachers remain uncertain about the concept of CLT 

and about implementing it in classroom. Such claims have been indeed a constant refrain in the 

CLT literature over the last twenty years. Communicative classrooms are rare and that while 
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most teachers profess to be following a communicative approach, in practice, they are following 

more traditional approaches. In a parallel line of thought, Thornbury (1998) claimed that “from a 

communicative approach, CLT (in classroom usage) is not only weak but very weak” (p. 110), a 

judgment based on his observation of EFL classrooms in elementary and secondary schools and 

pre- and in-service teacher education courses over 20 years. A similar comment surfaced again in 

2002: “Despite the theoretical development of communicative language teaching, understanding 

among practitioners remains limited. Moreover a growing number of studies indicate that 

classrooms in which CLT is effectively used are rare” (Sato, 2002, p.41).  

 

 Misconception about CLT or the pessimistic attitude toward CLT is a purely owing 

to the failure in educational policies in organizing necessary training for teachers to adopt CLT 

approach in ESL classrooms, making CLT based teaching materials and student work books 

available and a lack of clear perception about the actual objective of CLT among teachers. 

 

 Further, as far as the schools in the Jaffna district are concerned, educational 

authorities are not interested in conducting periodical monitoring to find out which type of 

teaching method is followed by teachers of English. Hence teachers take the liberty of having 

their own choice of methodology. In fact, communicative language teaching would be 

thoroughly successful if proper and regular training in handling CLT classes is provided to 

teachers, carefully and thematically designed text books are made available to teachers in time, 

and seminars and workshops are periodically arranged to enable teachers to attain a better 

understanding and rationale behind CLT approach. 

 

 There is another argument put forward by Grenfell and Harris (1999) who have 

claimed that CLT describes competence or proficiency or what it consists of, but is not, itself, a 

means to acquiring it. They argue that statements of the type “Using skills is the means to 

learning them and learning is the means to their use” (p. 28), are circular. Their circularity makes 

them devoid of any meaning that can be used practically by teachers in classrooms. 

 

 In the view of the author, the above argument that CLT fails to enable students to 

acquire the language, becomes invalid. In fact, CLT approach recommends the introduction of 

http://www.languageinindia.com/


Language in India www.languageinindia.com ISSN 1930-2940 14:1 January 2014  

V. Suntharesan, Ph.D. 

Impediments in Promoting Communicative Competence Among Students of English as a 

Second Language  37 

real life situations in the ESL classrooms with the sole intention of motivating the students to use 

the second language in a natural environment as they use their first language.  

 

 A third reason for the alleged drawback of CLT is associated with the contexts in 

which it has been used. In some Asian context, there has been only a partial acceptance by the 

teachers of the legitimacy of CLT, which is a predominantly Euro – centric approach to language 

teaching. Anderson (1993) and Chowdhury (2003) opposed the practice of CLT, stating that it 

challenges traditional cultural beliefs and values and is at odds with traditional relationships 

between teachers and students. 

 

 The above deficiency of the CLT may be accepted. In order to overcome this issue, 

the author suggests that native cultural elements and conventional models need to be 

incorporated into the syllabus of CLT to be adopted in the local context. In this manner, the 

possible culture shock the students may suffer in the language class due to the cultural variation 

between the natives and foreigners could be eliminated. 

 

 Stern (1992) argued that despite outstanding characteristics, CLT needs appropriate 

vocabulary for functional language use but it gives little guidance about how to handle 

vocabulary. However it has been realized that more exposure to language and practice with 

functional communication will not ensure the proficiency in language learning. 

 

 Therefore the best way to handle the ESL classes is to include an effectively worked 

out selection of vocabulary, according to frequency and an instruction methodology that 

encourages a meaningful engagement with words. 

 

Tasks in the CLT 

The growing interest in tasks originates largely from the communicative approach to 

language teaching. Almost everything that is performed in the classroom is underpinned by 

beliefs about nature of language and about language learning. Dramatic shifts in attitude towards 

both language and learning can be observed in recent times. This has sometimes resulted in 

contradictory messages in teaching profession which in turn has created confusion.  
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It has been acknowledged that language is more than simply a system of rules. Language 

is regarded as a fertile source for the creation of the meaning. In the process of learning, one is 

expected to understand clearly the distinction between “learning what” and “knowing how”.  In 

other words, one should distinguish between knowing various grammatical rules and have the 

ability to use the rules effectively and appropriately when communicating.  

 

Pedagogically, task based language teaching has strengthened the following principles 

and practices.  

 

 A need – based approach to content selection.  

 An emphasis on leaning to communicate through interaction in the target language.  

 The introduction of authentic texts into the learning situation. 

 The provision of opportunities for learners to focus, not only on language, but also on the 

learning process itself.  

 An enhancement of the learners’ own personal experiences as important contribution 

elements to classroom learning.  

 The linking of classroom language learning with language use outside the classroom.  

(Nunan, 2006, p. 3) 

 

Such task-based language teaching is believed to develop language acquisition by (a) 

providing learners with opportunities to make the language input they receive more 

comprehensible, (b) furnishing contexts in which others can understand and (c) making the 

classroom closer to real-life situations.  

 

Definition of Tasks 

Tasks have been defined in various ways. Nunan (2004) drew a basic distinction between 

real world or target tasks and pedagogical tasks. Target tasks refer to uses of language in the 

world beyond the classroom. Pedagogical tasks are those that occur in the classroom. 

 

The following is another definition of pedagogical task.  
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“… any structured language learning endeavour which has a particular objective, 

appropriate content, a specified working procedure, and a range of outcomes for 

those who undertake the task. ‘Task’ is therefore assumed to refer to a range of 

work plans which have the overall  purposes of facilitating language learning – 

from the simple and brief exercise type, to more complex and lengthy activities 

such as group problem – solving or simulations and decision – making” (Breen, 

1987, p.23).  

 

This definition appears to be very broad and it implies that just about anything the learner 

does in the classroom qualifies as a task. In fact, it can be used to justify any procedure at all as 

‘task – based’, and as such, is not particularly helpful.  

 

Ellis (2003, p. 16) defined task thus.  

 

“A task is a work plan that requires learners to process language pragmatically in 

order to achieve an outcome that can be evaluated in terms of whether the correct 

or appropriate propositional content has been conveyed. To this end, it requires 

them to give primary attention to meaning and to make use of their own linguistic 

resources, although the design of the task may predispose them to choose 

particular forms. A task is intended to result in language use that bears a 

resemblance, direct or indirect, to the way language is used in the real world. Like 

other language activities, a task can engage productive or receptive, and oral or 

written skills and also various cognitive processes”.  

 

Nunan (2006, p. 5) defined task in the following manner:  

 

“A task is a piece of classroom work that involves learners in comprehending, 

manipulating, producing or interacting in the target language while their attention 

is focused on mobilizing their grammatical knowledge in order to express 

meaning, and in which the attention is to convey meaning rather than to 

manipulate form. The task should also have a sense of completeness, being able to 
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stand alone as a communicative act in its own right with a beginning, middle and 

an end”.  

 

Lambert (2004, p. 18) maintained that “Communicative tasks are some pedagogical tasks 

which are effected through a planned diversion in the information held by learners, and which 

usually approximate to some extent to a real world task which learners will encounter outside the 

classroom. The need to share information requires learners to communicate functionally in a 

second language and the link with the real world enables them to acquire task specific language 

and skills.”  

 

TBLT and CLT 

  TBLT is based on the development of CLT, input and interactionist theory and learning 

theory. Its focus is on both learning by doing things meaningfully. The chief aim of TBLT is to 

integrate all four skills and to provide learners with opportunities to experiment with and explore 

both spoken and written language through learning activities designed to engage learners in the 

authentic, practical and functional use of language  meaningfully to develop learners’ 

communicative competence and in this process, a variety of tasks offers immense flexibility and 

the teachers will be able to design communicative tasks and lead to more motivating activities 

for the learners, as well. Teaching becomes a process of fulfilling tasks by using the target 

language under the communicative task design. Thus, how to design appropriate communicative 

tasks becomes a major problem in implementing this approach.  

 

In the task-based language teaching, content of the syllabus and instructional processes 

are selected in relation to communicative tasks which learners will need to engage in outside the 

classroom and also in relation to theoretical and empirical insights into those social and 

psycholinguistic processes which facilitate language acquisition. This approach to language 

teaching includes the ideas of learning theories of Piaget’s cognitive theory and Vygotsky’s 

social constructivist theory (WANG, 2006, p. 11).  
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Piaget explained that overall development is the result of children’s interaction with their 

environment, with a complementary interaction between their developing perceptual cognitive 

capacities and their linguistic experience.  

 

Piaget laid emphasis on the constructive nature of the learning processes. That is 

individuals are actively involved in constructing personal meaning right from birth, which is 

their personal understanding from their experiences. Another cognitive psychologist, Vygotsky 

affirmed that cognitive development and learning originate in a social context (Vygotsky, 1978). 

He assumed that higher psychological functions such as learning develop in interaction between 

individuals. He hypothesized the existence of a zone of proximal development (ZPD) where 

functions learnt in a social dimension are transferred to a cognitive dimension. This theory 

implies that a learner learns under the guidance of an expert who provides assistance and support 

by adjusting the difficulty of the task. Since a language classroom can also be considered as a 

social environment, the phenomena of interaction taking place there can be studied in the light of 

this theory.  

 

Vygotsky (1978) agreed with many of Piaget’s ideas about how children learn, but he 

emphasized more on the social context of learning. Piaget’s cognitive theories have been used as 

the foundation for designing learning models in which the teacher’s role is limited. In 

Vygotsky’s theories, teachers as well as older or more experienced children play very important 

roles in learning. Much overlap between cognitive constructivism and Vygotsky’s social 

constructivist theory is found. However, Vygotsky’s constructivist theory, which paves the way 

for an active, involved teacher. According to Vygotsky, the culture offers the child the cognitive 

tools needed for his development. The type and quality of these tools determine, to a much great 

extent than they do in Piaget’s theory, the pattern and role of the development. Adults like 

parents and teachers are conduits for the tools of the culture, including language. The tools of the 

culture provided to a child include cultural history, social context and language. Currently they 

also include electronic forms of information access.    

 

Vygotsky’s concept, the ‘zone of Proximal Development’ is supposed to be best known. 

It maintains that students with the help from adults or more advanced children, can master 
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concepts and ideas which they can’t understand on their own. No individual is able to achieve 

the full extent of his / her learning potential, but people can continue to develop their cognitive 

capacity throughout their lives and their social interaction. A social constructive model of the 

teaching – learning process, supported by social – interactive and constructive theory has come 

into being. It emphasizes the dynamic nature of the interplay between teachers, learners and 

tasks, and provides a view of learning as arising from interactions with others. In this model, 

learner is an active meaning – maker and problem solver and tasks involve input in the form of a 

piece of text or language. Activities which are the cognitive process needed in order to carry out 

the activities which are incorporated to them. Together with the other two key factors, teachers 

and context, they interact as part of a dynamic ongoing process.  

  

In the view of Ellis (1999, as cited in WANG, 2006), the Input and Interactionist Theory 

is the theoretical base of task – based approach. The explanation of Input and Interactionist 

Theory which Krashen emphasizes refers to using language to learn and then learning to use 

language. Krashen and other L2 acquisition theorists stress that language learning comes about 

through using language communicatively, rather than through practicing language skills. In other 

words, one acquires a language mostly as the result of using language in the process of 

communicative activities, not the result of conscious language drilling.  

 

In the view of Krashen (N.D., as cited in WANG, 2006, p. 13), one acquires a language 

through subconscious acquisition process not our conscious learning process. Language 

acquirers are consciously unaware of the grammatical rules of the language, but rather develop a 

sense for correctness. In a plain sense, acquisition is “picking – up” a language. On the other 

hand, language learning refers to the conscious knowledge of a foreign language, knowing the 

rules, being aware of them and being able to talk about them.  

 

Krashen also claims that students must receive comprehensible input to acquire a 

language. According to the hypothesis, a language acquirer who is at level “I” must receive 

comprehensible input that is at level “i+1”. In other words, one acquirer only when one 

understands language that contains structures that is ‘a little beyond’ where one is now. This 
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understanding is possible due to using the cultural background of the language one hears or reads 

and one’s knowledge of the world.  

 

Some deficiencies of Krashen’s comprehensible input theory have been brought out by 

critics. They disagree with that more exposure to input, even if comprehensible can promote 

language learning. Learners do not have the access to interact with the source of language when 

reading a book, watching a T.V. programme or listening to a radio broadcast. In these instances, 

communication is one-sided. They do not have any means to express that they haven’t 

understood the message, to seek clarification or repetitions. On such grounds, Long (1983), 

while accepting the comprehensible input theory, intended to study how input is made 

comprehensible. His research findings are evidence of how native speakers consistently modify 

their speech when they interact with non – native speakers. Most native speakers naturally adapt 

their speech to the needs of the non – native speakers, for sake of facilitating communication.  

 

In the view of Long (1983, pp. 177-193) only “Conversational interaction” promotes 

language acquisition. He also believes that the necessary language acquisition device is 

“modified interaction” which concerns (1) the modified interaction may make the input 

comprehensible; (2) the comprehensible input is good for language acquisition; (3) modified 

interaction benefits language acquisition. Hence, in ELT, the activity should be designed with the 

modified interaction (task) so that learners can naturally acquire language through the 

conversational interaction. 

 

The great advantage in the task-based language teaching is that language learning in 

classrooms is made parallel to the natural route and higher rate of language acquisition can be 

reached as it provides learners with a clear communicative goal, interaction is needed to reach 

the goal, and comprehensive input can occur, and then language acquisition is facilitated.  

 

Shavelson and Stern (1981, p.478 as cited in WANG, 2006, p. 21) suggested that tasks 

design should incorporate the following elements: 

 

1. Content  –  the subject matter to be taught.  
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2. Materials  - the things that learners can observe / manipulate.  

3. Activities - the things the learners and teacher will be doing during the  

                                          lesson.  

4. Goals  - the teacher’s general aim for the task (they are much more  

                                          general and vague than objectives).  

5. Students  - their abilities, needs and interests are important.  

6. Social community   -     the class as a whole and its sense of “groupness”.  

 

According to Wright (1987), tasks minimally include two elements, one the input data 

provided by materials, teachers or learners, and an initiating question instructing learners on 

what to do with the data.  

 

Candlin (1987) maintained that tasks should include input, role, settings, actions, 

monitoring, outcomes and feedback. Input is the data provided to learners to work on. Roles refer 

to the relationship between participants in a task. Setting refers to the classroom out – of – class 

arrangements decided in the task. Actions are procedures and sub – tasks which the learners are 

to perform. Monitoring is the supervision of the task in progress. Outcomes are the goals of the 

task and feedback denotes the task assessment.  

 

Nunan’s publication, Designing Tasks for the communicative classroom, was brought out 

in 1989. This manual is treated as a milestone of task – based approach to language teaching. In 

this work, Nunan has produced a framework for analyzing communicative tasks and tasks are 

analyzed based on their goals, input data, activities, settings and roles.  

 

Two principal aspects of communicative tasks, (1) the distribution of task – essential 

information and (2) the goal orientation of learners are discussed by Long (1983). With regard to 

distribution of task-essential information, “one-way” tasks and “two-way tasks” are discussed by 

Long. In “one-way” tasks, one learner holds all task-essential information and communicates it 

to the others and in “two-way” tasks, task-essential information is distributed between learners, 

requiring them to share and integrate it. As with goal orientation, there is the reference to “open” 
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task in which learners know that there is no correct solution to the task and “closed” task in 

which learners know that there is only one or a small range of solutions.  

 

Yule (N.D, as cited in WANG, 2006) provided a second typology of communication 

tasks. He proposed three task types, i.e., descriptive, instructional and narrative and argued that 

discourse skills necessary for descriptive tasks are included in instructional tasks and that the 

skills for both are entailed in narrative tasks. The typology of Pica et al (as cited in WANG, 

2006) demonstrated how learners need to interact on individual tasks and Yule’s typology 

provided a basis for sequencing tasks developmentally. The typology of Pica et al and Yule are 

representative of current practice in foreign language instruction. 

                   

Lambert (2004) introduced an approach for planning sequences of communicative tasks 

in which learners become personally involved. By drawing on their own ideas and experience, as 

a product of earlier tasks in a given sequence, learners generate the content and resource material 

on which subsequent tasks operate. Lambert, through this approach, believes to increase 

understanding of the potential of tasks as a planning tool in foreign language or second language 

teaching and offer some practical examples for teachers and material designers. 

 

Breen (1984, pp. 52-53) proposed a syllabus based on processes rather than products. In 

his opinion, “an alternative to the listing of linguistic components would be to: priotize the route 

itself; a focus upon the means towards the learning of a new language. To this effect, the learner 

would give priority to the changing process of learning and the potential of the classroom – to 

the psychological and social resources applied to a new language by learners in the classroom 

context – a greater concern with capacity for communication rather than repertoire of 

communication, with the activity of learning a language viewed as important as the language 

itself and with a focus upon means rather than predetermined objectives, all indicate priority of 

process over product”.  

 

Breen (1984) opined that with regard to communication at the center of curriculum, the 

goal of that curriculum (individuals who are capable of using the target language to communicate 
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with others) and the means (classroom activities which develop this capability) begin to merge; 

the syllabus must take account of both the goals and the means.  

 

Subsequent to the introduction of CLT, the place of grammar in the curriculum was not 

firm. Teaching of grammar was felt to be unimportant by some linguists in the beginning. They 

also believed that if the learners paid much concentration on meaning in using the language to 

communicate, their ability to use a L2 would develop naturally.  Recently their assumption has 

suffered criticism and nowadays, there is emphasis on tasks that prompt learners to focus on 

form. It is also widely accepted that knowledge of grammar gains significance using language 

for communicative purposes.  

 

Littlewood (1981) stated that the following skills are essential in CLT. The learner should 

reach a good level of linguistic competence. He must have the ability to manipulate the linguistic 

system of the target language to use it spontaneously and flexible so as to bring out what he 

intends.  

 

The learner must have the ability to distinguish between the forms he has mastered as 

part of his linguistic competence and the communicative functions that such forms are to 

perform.  

 

The learner should practice necessary skills to use language for communicating meanings 

effectively in real situations.  

 

The learner must inform himself of the social meaning of language forms. Hence the 

learner will achieve the ability to choose the socially acceptable forms and get rid of offensive 

expressions.  

 

Thus it is understood that any comprehensive curriculum is to entail both means and 

goals and consider both product and process.  
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Undoubtedly CLT has had a tremendous impact on both methodology and syllabus design, and 

has promoted the status of learning “task” in the curriculum and TBLT contributes to the 

perfection of CLT approach.   

 

As discussed above, Nunan (2006) suggested that learners should focus more on meaning 

rather than on form. CLT has been generally blamed for giving priority to fluency and not 

accuracy. This result seems to be the result of the fact that when learners communicate in the 

classroom, their performance is assessed according to their communicative effectiveness. The 

definition of Nunan may be considered to reinforce the misunderstanding about the role of 

fluency and accuracy in CLT. In fact, Nunan’s definition emphasizes the need of a non – 

linguistic purpose of the task and it doesn’t mean that form can be ignored in the learner’s 

language.  

 

The issue whether the focus should be on form or on meaning has been under discussion. 

According to most applied linguists, both are important. However they do not fail to stress that 

grammar should not be presented out of context. In fact, effective language use involves 

achieving harmony between form and function. Learners should be made to realize that different 

forms could be used to express different meanings in different circumstances. At the same time, 

when a task or an activity is designed, a good guidance to each task, even a subtask is usually 

shown during teaching or learning so that learners understand and use language effectively in the 

communicative activity, through a series of sound task practice.  

 

Learners can perform better if their attention is drawn to some typical features of 

language form.  

 

Language data can be of two categories, 1) authentic data and 2) non – authentic data. 

Authentic data include the speaker and written language specifically prepared for the purpose of 

language teaching. Authentic data are genuine English expression. They are the result of real 

communication between two or more individuals. Non-authentic data entail the speaker and 

written texts and other samples language specially intended for the classroom use.  
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Non-authentic data becomes a good source that provides learners with examples of target 

grammar and vocabulary in text that would enable learners to understand and process the 

language. Thus they serve as fine means for learners particularly in the beginning of learning.  

 

It is equally important for the learners to make use of the authentic data also. In the 

authentic data, target language items in contexts where they naturally occur are presented to 

learners. If learners do not have the access to authentic materials in the classroom, they will have 

to encounter many difficulties when they involve in real communication outside the classroom. 

When a task is designed, the relevance of the authenticity with the contents of the text should be 

taken into account so as to enable the learners to practice a language in an authentic language 

situation.  

 

Input  

It is generally accepted in second language theories that pertaining to the learning of a 

modern language learners must be exposed to sufficient language input either in artificial or 

natural teaching settings. Ellis (1999) stated that input refers to the language that is addressed to 

the FL learner either by a native speaker or by another F.L. learner. Input also means the 

language that the students hear or read. It should contain some new information that the learners 

have not known. In other words, the input should be at a higher level that the student is capable 

of using, but at a level he is capable of understanding. It is called “rough – tuning” and compared 

to the way adults talk to children. Students can acquire language on their own if they are 

provided with a great deal of comprehensible input.  

 

Two different types of input are termed as roughly-tuned input and finely-tuned input. 

The roughly-tuned input refers to a language at a level a little above the learners’ abilities and 

finely-tuned input is language to be selected precisely to be at exactly the learners’ level. In the 

current context, finely – tuned input is considered to mean the language selected for conscious 

learning and teaching.  

 

Communication through Listening Activities  
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Most of the learners will be interested in spending more time to listen to the L2 than to 

produce it. They must understand what they listen during face-to-face interaction. Also they will 

have to silently receive messages channeled to them from radio, television, seminars etc. In the 

view of some, listening is a passive skill. This is misleading since listening involves active 

involvement of the hearer. The hearer must possess both linguistic and nonlinguistic knowledge 

to understand the speaker’s intended meaning. During the course of an interaction, he may have 

the access to many clues to receive the message. However he should be made aware that all clues 

are not equally relevant to the message. Thus even if he misses a portion of language, he need 

not bother about it as other clues will be helpful to him to know the message. It is also to be 

borne in mind that knowing the whole message may depend on this particular missed item. This 

won’t affect the general point being made here since the learner will soon realize his own 

misunderstanding if he keeps himself involved in the communication rather than allowing 

himself demotivated due to a sense of failure (Maley & Duff, 1978).  

 

In order to make listening to be active, the learner must be motivated by a communicative 

purpose. This purpose will determine what meanings he must listen for and which parts of the 

spoken text are most important to him. For example, there may be parts on which he need not 

focus attention for every detail, but only listen for the general gist. There may be other parts 

which require him to listen for more detailed information. There are even other causes where he 

must listen for specific pieces of information out of the text. 

 

The most popular and familiar activity for providing a purpose for listening is by means 

of questions which prompt learners to listen for specific information or to make inferences from 

what they hear.  

 

Following are some activities through which learners can develop their listening skills 

(Littlewood, 1981, pp. 68-73).  

 

1. Performing physical tasks (e.g. selecting pictures)  

2. Transferring information (e.g. tabular form)  

3. Reformulating and evaluating information.  
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In these activities, the main focus is on listening for functional information. Some 

techniques applied in these activities can be used to motivate learners to listen for social 

meanings also.  

  

Choosing Course Content  

A communicative approach does not abandon the inclusion of structural aspects to its 

course content. Mastery of the structural system is still considered the basic requirement for 

using language to communicate one’s own meanings. Yet, a communicative approach stresses 

the idea of going beyond structures and taking account of other aspects of communication. Thus 

it enables us to relate the content more closely with the actual communicative uses. For example,  

 

When deciding which linguistic forms should be emphasized within a limited time, the 

teacher can give priority to those which seem to offer the greatest value in broadening the 

learners’ communicative capacity. For example, ‘can + infinitive’ can be used to express several 

important communicative functions. Hence the teacher may focus more on this pattern. Whereas 

the teacher need not emphasize much on the distinction between ‘I will’ and ‘I shall’, since it is 

not so important for effective communication.  

 

When designing creative activities, the teacher may take learners’ probable needs into 

consideration. For example, in discussions and problems – solving activities, topics related to 

learners’ interests can be incorporated. In role – playing activities, situations and topics which 

the learner will encounter outside the classroom can be included (Littlewood, 1981, p. 77).    

 

In this section we have discussed how communicative approach can be used to make the 

content of a course to reflect not only the structural demands of the L2, but also the 

communicative demands of learners. However it should be noted that the exact nature of these 

demands cannot be predicted since they depend on the uncertainties of day – to – day life and 

communication. The leaner should have the ability to negotiate these uncertainties and this 

ability partly depends on whether we have exposed him to particular portions of relevant 
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language. In addition, it depends on his creative ability for using the L2 grammatical system to 

communicate new meanings in unpredicted situations.  

 

 Organizing Course Content  

This section deals with the possibilities of organizing the course content based on the 

aspects of language use other than the structure of the language.  

 

Functional – Structural Organization  

Shaw (1977) held that it is important to organize a course into units based on necessary 

communicative functions while retaining the structural aspect of the language to be taught. Then 

the learners will be able to follow the course from function to function rather than from structural 

pattern to structural pattern. With regard to functional – structural form of organization, the 

teacher can recycle functions, introducing each time a more complex language to suit the 

learners’ developing linguistic competence. For example, when dealing with ‘asking directions’ 

can be first expressed by ‘where’s the church, please?’ later by ‘Can you tell me the way to the 

church, please?’ and later still by ‘Excuse me, I wonder if you could direct me to the church?’ 

Learners also become aware of the social meaning of alternative forms.  

 

Functional Organization  

In a class consisting of learners who have already acquired knowledge of the basic 

structures of the language, the teacher can decide on a form of organization that represents the 

communicative uses of the L2. It can be done by relating the course units to communicative 

functions.  

 

This type of organization implies the functions of English. Each teaching unit relates to a 

set of communicative functions such as ‘offering’, ‘asking permission’ and ‘giving reasons’ and 

each function is represented by a series of linguistic forms. Language of widely varying 

grammatical complexity is thus grouped together for functional purposes. For example, ‘asking 

permission’ can be expressed by the simple form ‘I’d like to leave early’ and the complex ‘I 

hope you don’t mind, but would it be at all possible for me to leave early?’  
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Topic-Based Organization  

The course – units can be organized on basis of topics. The teacher can select an area of 

meaning which he believes useful to learners such as literature or history. He may provide useful 

language within this area and make learners involve in a variety of practice activities. The 

activities may include reading, listening, comprehension, discussion and role – playing. 

 

The Teacher’s Part 

The development of communicative ability occurs through processes inside the learner. 

The teacher should decide on the kinds of stimulus and experience these processes require and 

provide them to students. But he shouldn’t exercise direct control over them. It is found that even 

though the teacher applies techniques to influence the course of development, the learner will 

follow the learning process determined by him. If the environment in which the learning takes 

place provides necessary stimulus and experience, the learning process can occur without the 

presence of the teacher. The teacher, further to his role as an ‘instructor’ is a facilitator of 

learning. Stevic (1976) summarized the various roles the teacher should assume in the classroom.  

 

As general overseer of his students’ learning, he must aim to coordinate the activities so 

that they can progress toward greater communicative ability. 

  

As classroom manager, he must take the responsibility of organizing activities into 

lessons satisfactorily at the practical level.  

 

There may be many activities where he must perform the familiar role of language 

instructor: he must present new language, exercise direct control over the learners’ performance, 

evaluate and correct it and so on.  

 

In other activities, once the teacher has initiated the proceedings, he will not intervene, 

but will let learning take place through independent activity.  
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When students are involved in independent activity, he must act as consultant or adviser, 

giving his help where necessary. He can also move around the classroom to monitor the strengths 

and weaknesses of the learners as a basis for planning future activities.  

 

There may be occasions when he wishes to participate as ‘co-communicator’ with  the 

learners in an activity. In this role, he can stimulate and present new language.  

  

Computer Mediated Communication (CMC): The Use of CMC to Develop             

      Communicative Competence 

Schumin (1997) illustrated that in addition to greater level of exposure to the target 

language, learners can have more opportunities to participate in the social and cultural context of 

the target language and learn the pragmatic knowledge, which is very difficult to be achieved in 

EFL cultures. For example, by using e-mails to send photos, audio or video attachments, learners 

can introduce their families, countries and cultures to their e pals; by using microphones and web 

cameras, learners have the opportunities to participate in online communications that is almost 

similar to the traditional face – to – face conversations although the interaction cannot be as 

immediate as real – life communications due to transmission time. Nevertheless audio and video 

communications help learners to obtain both verbal (e.g. intonation) and non – verbal (e.g. facial 

expression) cues that are essential factors to develop social competency.  

  

Use of CMC tools in Language Learning  

By integrating CMC into language learning, learners can be exposed to as much language 

input as possible and motivated to learn with more interest. In order to maximize the efficiency 

of CMC in language learning, teachers have to focus on designing learning tasks, monitoring 

learners’ learning process and evaluating their language progress (Robertson, 2003).  

 

To transform the learned knowledge into competence, adequate opportunities to put the 

learned knowledge into use is essential. Hence, teachers should design learning tasks with clear 

objectives and decide on the learning tasks or materials for learners to acquire both the target 

linguistic and pragmatic knowledge.  
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A careful planning on the design of learning tasks would create motivation to learn, 

among learners. Teachers can involve learners in doing a collaborative project with another 

learner; for example, the project may be to involve learners in writing a story journal together 

online. By using the features of blocks, learners can exploit their imagination, exchange ideas 

online to maintain a story journal together. With motivation, learners will have higher level of 

enthusiasm in taking part in the discussion and engaging in learning.  

 

Through learning task with a clear objective, it is possible to control the learners’ 

learning progress. If there is no such control, learners may be lost in the process of learning. For 

example, if a task is not designed to achieve (e.g. to know more about your friend and introduce 

him/her to the class), learners will get confused about what is needed to be discussed, learned 

and achieved. They may also face unpredictable difficulties during the interaction which was not 

taught prior to the task.  

 

In the psychological perspective, when a learner learns a new word, or phrase, initially it 

is registered in his short term memory and when the learner is exposed to the same term several 

times, he / she is able to acquire it and store it into his / her long term memory (Moras & Carlos, 

2001). 

 

What it implies is that involving learners in a single task will not develop acquisition and 

competence of the target new language. Therefore it is essential for the teacher to plan several 

different tasks with the same goal; different tasks with similar goals would provide learners with 

more exposure and practice and lead them to acquire the target knowledge.  

 

The use of CMC in language learning creates an environment where learners interact 

between them. In addition to one-on-one e-mail interactions, constructing a discussion board to 

extend classroom discussion is another way to help develop the learners’ ability to express 

learners’ agreement or disagreement with others’ opinions. When learners engage in a group 

discussion on a classroom discussion board, the teacher acts as the key figure to encourage 

online opinion exchange and help learners when communication breakdown takes place 

(Campbell, 2004).  
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Although the discussion board should be student centred, teachers continue to have great 

responsibility to monitor learners’ interaction and learning progress. For example, when the 

teacher finds a learner speaking less or not responding to others’ opinions, the teacher should 

induce him to respond to comments (Campbell, 2004).  

 

Whether CMC tools can fully develop learners’ communicative competence depends on 

further research. Nevertheless, the use of CMC tools both inside and outside of the classroom 

can certainly contribute to the success of learning and develop communicative competence of 

learners to a considerable extent.  

 

Conclusion  

 All the above stated views in sections 1, 2 and 3 collectively stress the fact that the 

main objective of CLT approach is to develop the communicative competence of learners. 

Proponents of CLT regard CLT as an innovation with many specific features. CLT views 

language as a tool for communication. It insists that interactional speaking activities in 

classrooms can be excellent instances of real communication. It also concerns the coordination of 

the language skills, viz. speaking, writing, reading and listening in order to achieve the 

communicative competence in a sound manner. It ensures that students have sufficient exposure 

to the target language. Thus it recommends real world contexts for teaching the language to 

provide students with proper and adequate exposure. Therefore the application of CLT in 

classrooms would result in a positive effect on the part of teachers, students and the government. 

It is also noted that there are some negative views about CLT approach but the implied notions in 

such negative views emphasize that the grammar is the means through which linguistic creativity 

is ultimately achieved and an inadequate knowledge of grammar would lead to a serious 

limitation on the capacity for communication. There is therefore no question that grammar needs 

to be imparted to target language learners.  
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CHAPTER – 3 

 FACTORS HINDERING LEARNERS IN ACHIEVING  

COMMUNICATIVE ABILITY 

===================================================================== 

Introduction 

In the initial part of this chapter, the current status of English and the historical 

background of ESL teaching in government schools in Sri Lanka are briefly stated. The decline 

of English language proficiency among the Jaffna Tamils at present and the reasons for this are 

specially focused on since the data analysis which follows has been carried out with subjects 

from the University of Jaffna, Sri Lanka.  Then a theoretical foundation for the data analysis has 

been presented. The theoretical foundation deals with the impact of the main factors: motivation, 

attitude and exposure to English in achieving communicative ability. The data analysis is aimed 

at identifying the factors that impede the development of communicative competence of the 

undergraduates of the University of Jaffna, Sri Lanka. 

 

Teaching ESL in government schools in Sri Lanka, irrespective of the socioeconomic and 

geographical background of students has been a vital concern of successive governments since 

the early 1950s. Since the 1990s, much emphasis has been laid on ESL teaching in view of 

solving the Sinhala – Tamil ethnic conflict adversely affecting the economic and social 

development of the country. In addition, it has been felt that providing students with necessary 

knowledge and technical skills which the modern employment market demands is crucial. To 

achieve this objective also, a good knowledge of English is felt essential. Despite the efforts 

taken by the governments with regard to the school ESL programmes, the overall unsatisfactory 

performance of students in English in the G.C.E (O/L) and (A.L) examinations and the poor 

performance of youths in job interviews are evidence of the inefficiency of the programme. 

 

British colonial rule which lasted from 1796 to 1948 in Sri Lanka had a great influence 

on the status and function of English in this island. The British founded some schools namely the 

‘Superior Schools’ that imparted education in the English medium (Jayasuriya, 1976). Only the 

economically privileged Sri Lankan natives could afford to receive education in these schools by 
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paying a fee. The poor lower class Sri Lankans were deprived of the facility of  English medium 

education which lowered their standard of living. 

 

Gunesekera (2005) remarked, “ From 1796 to 1956, English was the official language of 

the country. In 1948, when we gained independence from the British, English remained the only 

official language of the new dominion. In July, 1987 Indo-Sri Lanka Accord, Sinhala, Tamil and 

English are declared official languages of Sri Lanka. In November, 1987, 13
th

 Amendment to the 

Constitution, English is the link language and Sinhala and Tamil are the official languages of Sri 

Lanka.” (p.14)  

 

The link between the English language and the economic status resulted in making 

English language proficiency a necessary requirement for upward social mobility in the country. 

This is still the case in contemporary Sri Lanka. In  post – independent Sri Lanka, the British 

education system was subject to many changes. 

 

The local politicians were very much concerned about providing equal opportunities to 

people of all strata of society. Free education in the vernacular for all in government schools has 

been prominent among these changes. English instead of being the medium of instruction 

became one of the subjects in the wider school curriculum; i.e. the second language. Though 

English has been replaced by the students’ mother tongue as the medium of instruction, the role 

of English in social life in Sri Lanka is unchallengeable. 

 

Raheem and Ratwatte (2004 as cited in Vignaraja ,2005) remarked that in Sri Lanka the 

national language policy has quite recently been ignored at the institutional level- in the field of 

higher education and some of the then existing faculties continue to teach in English. They 

continue to discuss the influence of the invisible or unplanned forces on language policy and 

implementation and in Sri Lanka it appears to be moving away from the dictation of the planners 

to the choice of the individuals. “This is essentially true of the University of Jaffna, in spite of 

the great hue and cry for a monolingual State, English persists to play the dominant role in most 

of the academic affairs.” (Vignaraja, 2005:5) 
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There were different factors that contributed to the influence of English in Sri Lanka. 

Some members of the middle class used English as the means of establishing their distinct 

identity among the people with whom they lived. Another factor considered sociopolitical is 

associated with the presence of the separate ethnic groups, the Sinhalese speakers and the Tamil 

speakers. English became the effective lingua franca between these two communities. The third 

factor known as ‘reactive’ was determined by external realities. Here the participants have a keen 

inclination toward the language of power. As Sri Lanka is considered, it’s interesting to note that 

that the keenness to cultivate English by certain section of people emerged at a time when the 

language of power was Sinhala and not English. 

 

Samarakkody (N.D:39) stated, “ The position privilege and status occupied by English 

continued even during the period of post independence nationalism, since the elitism bilinguals 

of the national bourgeoisie had no desire to do away with the language that had brought them to 

these positions of power and privilege.”     

 

In Sri Lanka, the direct method and subsequently the grammar translation method had 

been in practice since English as a second language was included to the school curriculum. The 

direct method recommends the target language itself as the medium of instruction while the 

target language is taught in the students’ mother tongue in the grammar translation method. 

These methods are found to have been unsuccessful in promoting the students’ English language 

proficiency. Thus the Communicative Language Teaching has been adopted in schools since the 

late 1980s. 

 

  Decline of English Language use in Jaffna, Sri Lanka 

 

               During British colonial rule in Sri Lanka (1796-1948), the Governor took the initiative 

in persuading the American Missionaries to function in Jaffna. The main objective of the 

Missionaries was to propagate their religious faith. Yet their contribution to the educational 

development of the Jaffna Tamils was tremendous. Vast employment opportunities and better 

prospects in life were available for the natives who had English language proficiency. The 
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American Missionary realizing the need of the hour established several schools in various parts 

of Jaffna.  

 

Kailasapathy (1986:86 as cited in Sunthareswaran,2004:21) commented, “There was 

something unique in the educational facilities available in Jaffna during the middle of the last 

century(19
th

 century) that have an important bearing on the relation between Tamil and Western 

scholarship ------ . Due to a number of factors, some of which were fortuitous and others 

intrinsically historical, Jaffna was in the forefront of this renaissance. The educational 

contribution of some of the Christian Missionaries in Jaffna, to this efflorescence cannot be 

exaggerated.”  

          

A predominantly Tamil monolingual situation in Jaffna today leads to the lesser extent of 

the use of English in this region. In the government departments and state corporations, the 

verbal communication among the employees, pertaining to both official and unofficial dealings 

is entirely in Tamil. Cases of code – switching and code – mixing may be observed but only to a 

very limited extent. Most of the circulars and notices dispatched are found in Tamil, owing to the 

state language policy. The 1978 constitution of Sri Lanka declared through its 16
th

 amendment 

passed in 1988 that “Sinhala and Tamil be the languages of administration of all the provinces in 

Sri Lanka, other than the Northern and Eastern provinces where Tamil shall be so used, etc. All 

laws and subordinate legislation shall be enacted or made and published in Sinhala and Tamil 

together with a translation thereof in English. Sinhala shall be used as the language of courts 

situated in all the areas of Sri Lanka except those in any areas where Tamil is the language of 

administration” (Thirumalai, 2002). Department meetings and discussions are held mostly in 

Tamil. In the case of the private sector, the employees of the Colombo based commercial 

organizations like Brown & Co.Ltd, Singer Co. Ltd, Commercial Bank of Ceylon Ltd etc. and 

some insurance companies may use English to some extent since they have to communicate with 

their counterparts in the south in English. 

 

Saravanapava Iyar (2001:149) stated, “In Jaffna, the use of English in the family and 

friendship domains has been limited to the English educated elite from the British rule. One 
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rarely observes English being used in these spheres by the rural communities, whether 

agricultural, and fishing groups or sub groups.” 

 

“In the total Jaffna English speech community, a small minority of these people use 

English for all communicative purposes.” (Saravanapava Iyar,2001:81)  

 

No public forums or seminars are addressed in English. Even the periodical get – together 

and meetings of major clubs such as the YMCA, the Lions Club and the Rotary Club are held 

mostly in Tamil. Very few people read in English. No English Newspapers or magazines are 

published in Jaffna. Only a few members of Jaffna society subscribe to English newspapers like 

the Daily News brought from Colombo. People rarely show interest in viewing English 

T.V.programmes or listening to English programmes on the radio. 

 

Sunthareswaran (2004:80- 82) observed, “English magazines, journals or periodicals are 

not published in Jaffna since the English reading population is very small now. People in Jaffna 

do not take much interest in English programmes broadcast by SLBC. On the whole, the use of 

English in the family domain in Jaffna is very much restricted.” 

 

When commenting on the post-independence status of English, Suseendiraraja (1997, as 

cited in Sunthareswaran, 2004:74) noted, “English became socially restrictive and did not meet 

the need for popular participation. The day to day use of English in the Jaffna society was 

reduced.------ even among the older generation who had their education through English, the 

need for the use of English has declined considerably. They have given up using English in their 

conversations and writings as they did earlier because the younger generation is not in a position 

to respond in English. In fact, the percentage of people who read in English too has become very 

low. Among the Jaffna Tamil population the regional and national newspapers command the 

highest circulation as against the national English newspapers published in Jaffna at present.” 

    

Even the teachers of English serving in government schools are not suitably qualified and 

although they complete courses in training Colleges and Colleges of Education, their competence 

in English is not satisfactory. 
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Professional courses like Accountancy, CIMA etc. which are conducted in the English 

medium are not available in Jaffna presently for want of qualified resource persons in English. 

But a good number of avenues are open to follow courses in information technology and 

computer literacy in the English medium. Youngsters show much keenness in following these 

programmes with the hope of finding job opportunities. Such pursuits of youngsters have 

undoubtedly led to the progress of English knowledge of youngsters considerably. 

 

Suntharesan (2009) observed that teachers serving in government schools should have a 

moral consciousness in performing their duties with perfection by covering the syllabus in time, 

strictly following the instructional guidelines to handle the text books, attending seminars to 

update their knowledge etc. 

 

Sunthareswaran (2004:176) noted the decline of English language proficiency of the 

undergraduates of the University of Jaffna. “-----the overall performance of the students has not 

been very encouraging in the recent years according to the Instructors and the Head of the ELTC 

of the University of Jaffna.” 

 

The Impact of Social Stratification on Students’ Proficiency in English in Jaffna       

 

Proficiency in English among school students varies depending on the area or location in 

which the schools are situated. Classroom conditions and facilities, teaching methods and 

teachers’ proficiency levels also vary considerably. Although one can assume that an average 

student after certain years of study, acquires knowledge of basic structures of English, however, 

it would be a misconception to assume that an average student across different villages, towns 

and cities knows equally the structures of the language. The following remarks by Thorat (2007, 

p.2)   are worth mentioning in this context. “It is clear to all of us that the standard of English in 

rural areas in India, Pakistan, Bangaladesh, Sri Lanka and Nepal is very poor when compared 

with the skills students in the urban areas demonstrate. Generally the learners in rural areas are 

poor with not many facilities to improve their performance in studies” 
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Since the undergraduates of the University of Jaffna are students from schools situated in 

different locations and surroundings, their proficiency levels in English are found to vary by the 

time they enter the university. Their proficiency still varies even during their course of studies in 

the university due to certain factures which are dealt with later in this section. 

 

People assume various statuses in the social strata and their social roles also vary. The 

markers of peoples’ identity include occupation, education, economic status, gender, age, colour, 

caste, social rank etc. Linguistic correlation of all these markers can be found at all levels. 

 

The organization of people into hierarchically ordered social groups or classes becomes 

one of the sources of sociolinguistic identity. Classes made up of people with similar 

socioeconomic variables in social stratification can be stated in terms of urban versus female etc. 

Proficiency levels in English found to vary across these variables in turn may lead to students’ 

different attitudes, different levels of motivation and different levels of exposure  to English. 

Besides, the teaching materials used and the teaching methods adopted in the university 

influence the English proficiency of the undergraduates of the University of Jaffna. 

 

 Urban versus Rural 

When compared with the students from rural areas, students from urban areas have better 

proficiency. Among the students of the Faculty of Arts and the Faculty of Management Studies 

& Commerce of the University of Jaffna, the students from the urban areas who have secured A 

grade in ESL are 18% whereas the students from rural areas who have secured the same grade in 

ESL are only 3%. (See Section- 3 in Appendix-A) Some urban students listen to and view 

English programmes on the radio and television. They also read English newspapers and 

magazines. Some of their parents subscribe to English newspapers. The author’s discussion with 

students shows that 45% of the students from urban areas have a considerable exposure to 

English in the family surroundings. In short, the urban students have the opportunity to use 

English outside the classroom. In some urban families, students have their personal computers 

and they are able to learn and use English words and vocabulary items related to information 

technology. These facilities enable them to have higher proficiency levels in comparison with 

students from a rural background. It should be noted that in case of the undergraduates of the 
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Faculty of Arts of the University of Jaffna, the majority are from  rural surroundings. According 

to the survey conducted by the author, 60% of the students are from rural areas. (See Section-1 in 

appendix-A).  Canagaraja(1992:15) endorsed it with his observation. 

 

“More of the arts students come from remote rural schools(where English was 

never taught),their families are uneducated, poorly employed, unexposed to 

English.” 

 

Perera (N.D:88) observed, “ ------ in considering the attitudes toward the second language 

we find two extremes. Where the urban class is concerned the majority have positive attitudes. 

They are both instrumentally and integratively motivated. Most children have English speaking 

parents with positive attitudes towards the second language.” 

 

On the other hand, in the rural sector the attitude toward the second language is self 

evident by the term given to it-“Kaduwa.”  The Youth Commission Report (1991:91 as cited in 

Perera, N.D:88) stated, “The notion of ‘Kaduwa’ has two components. The first refers to the 

pervasive discrimination in all spheres of life, especially employment, directed against 

monolingual Sinhala and Tamil speaking youth. The second aspect of ‘Kaduwa’ relates to 

question of social mobility.”    

 

Rich versus Poor 

It’s a usual feature that economically privileged students perform better than 

economically underprivileged ones across the towns and villages. However, inevitably there are 

a few exceptions in all areas. But as per observation, students from the upper class are more 

proficient in English than the middle and lower class students and the middle class students are 

more proficient than the lower class. McPortland (1991, p.2) supported this notion thus. “The 

different capacities of poor and wealthy homes to support students’ learning activities continue 

through the elementary, middle and high school grades. Students from deprived backgrounds 

may not have a quiet place and home to study while well – to – do students will often have not 

only a quiet place but also home libraries and computers to support their learning activities. 

While parents who are not well educated can give strong emotional support in the education of 
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their children, they will not have the academic strengths to help with homework as students 

progress through the grade levels to more challenging courses.” 

 

Another notable phenomenon of family lineage is education. Particularly the students 

whose parents are educated, have more opportunity to use English in their family environment. 

This situation enables them to develop their English proficiency and they do better than the 

students whose parents are not educated. The author’s informal discussion with the students 

revealed that 85% of the students whose parents are educated have passed  ESL in the 

University. 

 

The above discussion by no means, implies that all poor students will perform worse than 

the rich students.  

  

Male versus Female 

General perception is that women are better at language than men. Many female students 

are found to be more proficient in English than the male students. The survey indicates that 

among the students of the Faculty of Arts and the Faculty of Management Studies & Commerce 

of the University of Jaffna, while the female students who have secured A grade in ESL are 13%, 

the male students who have got the same grade are only 5%.(See Section-4 in Appendix –A) 

While 84% of the female students have passed in ESL, 77% of the male students have passed the 

same test. (See Section -5 in Appendix-A) It should be noted that the female students who are the 

most proficient in English do better than some male students in other subjects as well. The 

author’s discussion with the students reveals that 85% of the female students who have secured 

either A grade or B grade in ESL have better performance in other subjects than males. That is 

gender as a social variable has very limited influence on English language proficiency in the 

University of Jaffna. 

 

Sunthareswaran (2004) stated that Jaffna society was traditionally a male- dominated one 

.Education and employment were considered as the sole concern of the men folk. But due to the 

influence of Missionaries, females had avenues for English education. 
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“English education for women prospered earlier and better in Jaffna than in the 

South--- ‘The Jaffna female Seminary’ a model of women’s education in 1864 

provided a complete English education that included French, drawing, Music, 

Needle work and the making of artificial flowers.” (Gooneratne, 1968 as cited in 

Sunthareswaran, 2004:23) 

 

The above comments are evidence of the keenness of females of Jaffna society to be 

proficient in English.  

 

Theoretical Foundation of Data Analysis 

 

The issue that some students perform well in a subject while others though with similar 

background, academic preparation and experience encounter more difficulties in learning it, 

baffles most teachers. In the case of the subject being language instruction whether in a native or 

a second language, a series of factors are involved. One set of factors contributing to the success 

in language classroom are the attitudes and motivation of both students and teachers. Even 

though these factors are not only ones that account for differences in classroom processes and 

student outcomes, it is undeniable that they influence the environment for instruction, teachers’ 

individual roles and students’ efforts significantly. 

 

According to Mckay and Hornberger (1996), there are clear indications that the 

relationship between a person’s prior linguistic and academic experience, the social context of 

instruction, and the result of formal language instruction has complex and reciprocal correlation 

with each other. Positive attitudes about language and language learning may be as much the 

result of success as the cause. However, it should be borne in mind that students with positive 

general attitudes are not linked with effective strategies that enable them to take advantage of 

instructional opportunities presented to them. In addition, there are still other factors such as the 

attitudes and examples of the peers, teachers and parents with respect to language study and 

social and institutional language policies as reflected in, for example, required courses of 

language study, both first and second, in schools which affect students. The language study 

depends also on the social status of the language. The report of Mckay and Hornberger (1996, 
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p.19) rightly fits into this context. “Learners of English as a second language are in a rather 

different situation: their level of comprehension of the standard or any dialect is influenced by 

amount of exposure to the language. As learners increase in second language proficiency, 

typically but not always after ever – longer periods of residence in an environment in which the 

second language is widely used, they become more knowledgeable about and sensitive to 

dialectal and contextual variation in language.” 

 

Definition of Motivation 

Theorists find it difficult to reach a consensus on a single definition for motivation. In the 

view of Gardner (1985,p.10) the term motivation in a second language learning context is found 

as ‘referring to the extent to which the individual works or strives to learn the language because 

of a desire to do so and the satisfaction experienced in this activity.’ 

 

According to Keller (1983), motivation is the degree of the choices people make and the 

degree of effort they will exert. 

 

Oxford and Shearin (1994) stated that motivation is a desire to achieve a goal combined 

with the energy to work toward that goal. 

 

Motivation was defined as the impetus to create and sustain intentions and goal seeking 

acts, by Ames and Ames (1989). 

 

Motivation plays an important role in learning and teaching English as a second 

language. In the task of encouraging slow learners to work harder, creating an attractive learning 

atmosphere or rewarding the hardworking students, the role of motivation is felt. 

 

Since motivation is one of the key factors in language learning, the low motivated 

learners experience difficulties to learn English as a second language. Dornyei (1990) clearly 

stated that motivation is one of the main determinants of second / foreign language learning. 
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Oxford and Shearin (1994, as cited in Qashoa, 2006 ; 5) analyzed a total of 12 

motivational theories or models including those from socio psychology, cognitive development, 

and socio-cultural psychology and identified six factors that impact motivation in language 

learning. 

 

1. Attitudes (i.e., sentiments toward the learning community and the target language), 

2. Beliefs about self (i.e. expectations about one’s attitudes to succeed self – efficacy 

and anxiety), 

3. Goals (i.e. perceived clarity and relevance of learning goals as reasons for learning), 

4. Involvement (i.e. extent to which the learner actively and consciously participates in 

the language learning process),  

5. Environmental support (i.e. extent of teacher and peer support, and the integration of 

cultural and outside – of – class support into learning experience)  

6. Personal attributes (i.e. aptitude, age, sex, and previous language learning 

experience). 

 

 Integrative and Instrumental Motivation 

Integrative Motivation 

Falk (1978, as cited in Norris-Holt, 2001) believed that the most successful learners of a 

target language are those who like the people who speak the language, admire the culture and 

have a desire to become familiar with or even integrate into the society in which the language is 

used. This form of motivation is known as integrative motivation. When someone becomes a 

resident in a new community that uses the target language in its social interactions, integrative 

motivation is a key component in assisting the learner to develop some level of proficiency in the 

language. It becomes a necessity in order to function socially in the community and become one 

of its members. It is also theorized that “integrative motivation typically underlies successful 

acquisition of a wide range of registers and a native like pronunciation” (Finegan, 1999, P.568, 

as cited in Norris-Holt, 2001). 

 

As far as integrative motivation is concerned, as noted in the previous section, only 2% of 

the students express clues regarding their integrative orientation. However, it should be borne in 
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mind that the true assessment of the integrative motivation among students in the Jaffna 

peninsula is impossible owing to the closed avenues for the English oriented programmes and the 

visit of English speaking Westerners to Jaffna at present. The fact to be recognized in this 

context is that a genuine assessment of any project is possible only in an environment where all 

the needed facilities are made available to achieve a target in the project under question. The 

same is applicable to the assessment of the integrative motivation of the students in Jaffna. 

Subsequent to the recent end of the civil conflict in the beginning of the year 2009 and the 

restoration of normalcy in Jaffna, transport services and communication modes have been fast 

developed. Considerable trade investments and the arrival of experts in various fields including 

academics, politicians and business magnates in Jaffna are witnessed. Professional courses like 

CIMA and computer programmes have been introduced and the natives of Jaffna show great 

interest in being proficient in these fields. Meetings and panel discussions between Southern and 

Northern authorities are held frequently.  The newly transformed situation compelling the need 

of a lingua franca seems to restore and revive the English environment gradually in Jaffna. Such 

situation is expected to promote the integrative motivation among students of English as a 

second language, in Jaffna, in course of time. 

 

Instrumental Motivation 

In contrast to integrative motivation, is the form of motivation referred to as instrumental 

motivation. This is generally characterized by the desire to obtain something practical or 

concrete from the study of a second language. (Hudson, 2000). With instrumental motivation, the 

purpose of language acquisition becomes more utilitarian, such as meeting the requirements for 

school or university graduation, applying for a job, reading technical material, translation work 

or achieving high social status. Instrumental motivation is often characteristic of second 

language acquisition, where little or no social integration of the learner into a community using 

the target language takes place or in some instances is even desired. 

 

The Sample and Procedure of Data Collection 

In this investigation, 300 undergraduates including 100 students from the Faculty of 

Management Studies and Commerce and 200 students from the Faculty of Arts of the University 

of Jaffna were selected as a representative sample for the study. The formal investigation was 
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carried out by distributing questionnaires. The informal investigation included observation and 

discussion with students.  

 

The questionnaire was developed into three sections.(See Appendix - B) Section – A 

involves 10 questions relating to the respondents’ exposure to English and their motivation for 

and attitude to the use of English at home. Section – B consists of 4 questions mainly relating to 

the respondents’ attitude and exposure to English in the University. The four questions in Section 

– C are intended to gather data relating to the respondents’ use of English and their attitude to the 

use of English outside their family and the University. 

 

The data analysis focused on the factors that hinder undergraduates from independently 

producing language in its written and spoken form. Several problems which the undergrads 

encounter in communication have been identified. 

 

 Data Analysis 

 Positive Correlation between Exposure and Language Proficiency 

The data elicited from the undergraduates through the distribution of questionnaires 

establish the positive correlation between the undergraduates’ exposure to English and their 

English language proficiency. 

 

The students’ responses to items 3(a) and 3(b) in section B of the questionnaire reflect 

their proficiency levels of English when they entered the university. In response to item 3(a) 

(When you entered the university, were you able to express yourself in English?) 61 students 

answered in the affirmative, 229 students answered in the negative and 10 students did not 

respond. 

 

In response to item 3(b) (To what extent, were you able to express yourself in English?), 

out of the 61 students 7 students were able to speak fluently, 42 moderately and 12 fairly well. 

 

The author’s discussion with the students revealed that the aforesaid 61 students are from 

families with a considerable extent of English exposure and sound economic status. 
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Learners generally do not have sufficient access to the target language outside of the 

classroom and practice what they have learnt in the classroom. Learners usually step into the real 

world using their mother tongue soon after they leave the classroom. In classrooms, although 

teachers now have gradually adopted approaches that focus on meaning and language use, due to 

the linier mode of face – to – face interaction, the learning outcome is still not efficient enough. 

Teachers now urgently need a solution to increase exposure and use of the target knowledge both 

inside and outside of the classroom. 

 

Factors of learners’ different personalities, learning and response pace, motivation and 

language proficiency can all lead to individual inequality to speak up in class or in groups. For 

example, learners who are shy, slow or afraid of making errors may choose to speak less in the 

classroom or group discussions. Insufficient access to the target language both inside and outside 

of the classroom certainly is an obstacle to foster learners’ language proficiency. 

 

Sometimes learners’ previous language knowledge may help communication to some 

extent but they have to learn how to use this effectively in real life situation. As long as they 

make progress in communication, adjustment becomes easier. Language learning means learning 

to communicate i.e. learning to use language appropriately for the communication of meaning in 

social contexts.  

 

The students’ responses to item 2 in section B (What grade have you obtained for 

General English in the G.C.E (A/L) examination?) reveal their attainment levels. The details of 

their performance in this examination clearly indicate their dissatisfied English language 

knowledge by the time they enter the university. It should also be observed that General English 

course book is specially designed to develop students’ communicative ability whereas they are 

found to be far behind in this ability when they admitted to the university. 

 

Grade Number of Students 

A Nil 
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B Nil 

C 3 

S 9 

F 288 

 

Table 3.1:  Students’ attainment levels in General English in the G.C.E (A/L) examination. 

 

The table represents the very high percentage of failures in English which indicates the 

huge decline of students’ language proficiency. 

 

The following comments are worth mentioning here.  “ Even after 8 to 9 years of study 

which includes primary and secondary level of education, when they come to tertiary level they 

are not proficient enough in English to follow their higher studies in English.” ( Sunthareswaran, 

2004:151) 

 

Sunthareswaran (2004:174) made his observation regarding the students’ lack of 

keenness in learning the subject General English. “Some students do not bother to prepare 

themselves for this subject at the examination and the number of students obtaining pass has not  

been very encouraging over the years.” 

 

During the author’s discussion with the students regarding the high percentage of failures 

in English, the students came out with various reasons including the lack of General English 

classes in schools, irregular conducting of classes and what is taught in the class not always 

corresponding to the questions in the General English paper in the G.C.E (A/L) examination. 

 

The author’s discussion with teachers of English in schools revealed that no instruction or 

expert guidance with regard to the use of General English course material in the class is 

provided. Civil disturbances and the prevailing transport difficulties are additional constraints 

that prevent teachers from attending seminars or conferences for teachers of English in other 

parts of the island. Also specialists who can serve as resource persons to deal with the subject of 

new trends in ESL teaching are not available in Jaffna. 
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Extent of the Students’ Use of English 

The choice of methodology in the language class depends on the extent of the use of the 

language of the students in everyday life or outside the classroom. In a monolingual language 

situation like in Jaffna, students have very limited scope to use English in everyday life. 

However, owing to the influence of globalization, some students have access to internet, satellite 

television, mobile phone etc. which provide them knowledge in information communication 

technology. These students have an opportunity to use English on occasion. This opportunity is 

not available to all the people across towns and villages. Differences between the urban and rural 

surroundings and the economically advantaged and the economically disadvantaged people can 

be observed always. 

 

Vignaraja (2005) commented that though the vernaculars were developed languages, they 

grew insignificant before the presence of English and they couldn’t be the source of modern 

learning. Though English is declared as a link language its role in domains such as education and 

law is high. “This could be better evidenced in the University of Jaffna where English dominates 

in the areas of education and law and plays the minimal role or rather a negligible role as a link 

language. This may be due to the fact that the region where the Institute is established is 

predominantly monolingual.” (Vignaraja, 2005:2-3)  

 

Nowadays there is a growing tendency of abandoning the ‘focus on form’ teaching 

approach such as Grammar Translation and Audiolingualism as more language teachers have 

observed the failure of form focusing approach in developing learners’ communicative ability in 

real life situations and shifted to adopt the Communicative Language Teaching (CLT). The CLT 

approach highlights learners’ communicative competence which is defined as learners’ ability to 

efficiently express what they mean in the target language and successfully achieve 

communication in real life situations. (Hymes, 1972 as cited in Chen, 2005). In order to do so 

learners are expected not only to acquire the linguistic but pragmatic knowledge of the target 

language (Hedgecock, 2002). It is suggested that competence, both linguistic and pragmatic, is 

the knowledge developed and acquired through exposure and use (Kasper, 1997). It has been 
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admitted that without sufficient exposure which is essential for learners to notice and acquire the 

language input and chances to use the knowledge, communicative competence can’t be promoted 

(Chen, 2005) 

 

Extent of Students’ use of English in the Classroom in the University 

In response to item 1(a) in section B (Which language do you use when you interact with 

your lecturer in the English class in the university?), almost all the students ticked the option, 

‘English and Tamil’. 

 

Wang  (2006,p.51) said, “In class where all or a number of the learners share the same 

mother tongue, they may tend to use it; because it is easier, because it feels unnatural to speak to 

one another in a foreign language and because they feel less ‘exposed’ if they are speaking their 

mother tongue.” 

 

Many research findings show that students are verbally more comfortable in the bilingual 

instruction class. Cummins (2004) claimed that when students continue to develop their abilities 

in two or more languages they gain a deeper understanding of language and how to use it 

effectively. They have more practice in processing language, especially when they develop 

literacy in both, and they are able to compare and contrast the ways in which their two languages 

organize reality. Bilingual students develop more flexibility in their thinking as a result of 

processing information through two different languages (Cummins, 2004). 

 

Suseendiraraja (1997:11 as cited in Sunthareswaran,2004:164) stated, “We must note that 

a good section of students have begun to feel that they could study in Tamil, work, earn and 

prosper in life comfortably. Today the pattern of life in our society is such that only a very few 

learn English for intellectual satisfaction.”  

  

            While English can be reserved for certain functions like lecturing, the students’ mother 

tongue can be used for other functions including explaining grammar to students particularly 

when the grammatical concepts in the target language do not occur in students’ first language, 
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explaining tasks to the students, explaining a particular methodology used in class, explaining 

aims of a lesson, checking students’ comprehension etc.  

Extent of the Students’ Use of English in Real Situations 

When considering the responses of students to item 5 (Are your parents fluent speakers of 

English?) and item 7 (Do they communicate with you in English?) in section A of the 

questionnaire collectively, 64 students answered in the affirmative and 236 students answered in 

the negative. Thus these 64 students can be assumed to have some exposure to English at home. 

The following chart represents the students’ exposure to English in their household. 

 

Figure 3.2: Students’ Exposure to English 

 

Figure 3.3: Students’ use of English in real life situations 
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A   Use of English in the family environment 

B   Listen to or watch radio / TV programme 

C   Read in English 

D   Communicate in English in community center and places of entertainment 

E   Communicate in English in clubs and playground 

F   Visit public libraries to read in English 

G   Talk to friends in English 

 

The figure 3.3 projects the students with exposure use English to a greater extent than the 

students without exposure. 

 

The following remarks by scholars to stress the importance of learners’ exposure to the 

target language to achieve communicative ability in real life situations are appropriate to be 

quoted here. 

 

“Learners’ whole learning system is greatly marked by constraints caused by culture and 

also lack of institutional supports. Thus language learning becomes incomplete if it lacks the 

practice in real communication” (Khan, 2005, p.7) 

 

According to Wang (2006) facilities should be made to offer learners sufficient exposure to 

a considerable amount of language input either in natural or artificial teaching settings.  Ellis 

(1999 as cited in WANG, 2006) considered that input is a term used to refer to the language that 
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is addressed to the foreign language learner either by a native speaker or another foreign 

language learner. Input also means the language that the students hear or read. 

 

Speaking requires some degree of real time exposure to an audience. Learners are often 

found to be ashamed about what they are expressing in a foreign language in front of other 

students in a classroom; worried about making mistakes, fearful criticism or losing face or 

simply shy of  attention that their speech attracts.” (WANG, 2006, p. 50) 

 

Based on the above collective data and the other scholars’ views, the author sums up that 

as far as classroom teaching is concerned, bilingual instruction is beneficial in the English 

language class as students are found to be more comfortable and at ease in following the class. 

Further, certain teaching items necessarily and inevitably require the use of students’ mother 

tongue for explanation. Use of mother tongue creates a tension free environment that induces 

students to interact with the teacher and the other students independently. Nevertheless, an 

adequate exposure to English outside the classroom is recognized as a strong factor that 

influences the students’ use of English in real life situations. 

 

The chart below indicates to what extent the students of the two different streams i.e. the 

students of the Faculty of Management Studies & Commerce and the students of the Faculty of 

Arts of the University of Jaffna use English in real life situations. (Number mentioned against 

each item indicates the percentage of  students who ticked the item) 

 

           Figure 3.4: Students’ use of English in real life situation. 
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A  Use of English in the family environment 

B  Listen to or watch radio / TV programme 

C  Read in English 

D  Communicate in English in community center and places of entertainment 

E  Communicate in English in clubs and playground 

F   Visit public libraries to read in English 

G   Talk to friends in English 

 

The figure 3.4 reveals that the students of the Faculty of the Man. Studies and Com. who 

have greater exposure to English as the medium of instruction in their faculty is English use 

English for real communication to a higher extent than the students of the Faculty of Arts. 

 

         Although difference in the ability of individual adults to learn a second language exists, if 

enough time and enough opportunity are provided to any adult of reasonable abilities, he can 

learn to communicate in any language. But the extent of fluency achieved will differ 

considerably from individual to individual. Motivation is another important factor in language 

learning and societies that recognize the value of multilingualism will increase the motivation 

level of learners and thus increase the success of second language learning in general.  

 

Among various methods, the most important tools for adult language learners include 

exposure.  
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The views of O’Brien (2002, p.16) are in further support of the importance of exposure in 

the development of second language learning. “In order to proceed along the ‘natural order’ of 

language, a L2 learner needs exposure to L2. The input hypothesis states that this progression 

occurs when the language “input” is one step beyond the current level of competence. The 

formula “i + 1” has been used to represent this idea; with “I” signifying the stage the language 

learner is at and “i + 1” is the level where acquisition would take place.” 

 

When considering the formula “I + 1”, in the context of the students of the Faculty of 

Management Studies and Commerce of the University of Jaffna, learning ESL, “i” may be the 

exposure to English they receive as they follow their main course of studies in the English 

medium. 

 

Attitude of Students, Teachers and Parents to English 

In response to item 1(c) in section B (Are you happy in following the English class in the 

English medium?), almost all the students ticked the option ‘yes’, thereby indicating their 

positive attitude to English in the classroom. 

 

In response to item 4(a)) in section C (When others discuss anything in English with you, 

what is your reaction?), almost all the students expressed a positive attitude to the use of English 

outside home and the university by saying that they keenly participate in the discussion. 

 

The above two sets of data collectively reflect the fact that the entire student population 

in the University of Jaffna have a positive attitude to the use of English in the classroom and 

outside the classroom, as well. 

 

Saravanapava Iyar (2001:68), “Even monolingual speakers of Jaffna society had a 

positive attitude towards English language during the British period. They were not prejudiced 

against the English language.” 
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According to the Youth Commission Report (1991,as cited in Perera, N.D.:88), “The 

liberalization of trade, access to Middle East job market, tourism, mass and electronic media led 

to a need for English among potential job seekers. This in turn, it is presumed will result at least 

in instrumental motivation to learn English which once again will create positive attitudes 

towards the language and its users.” 

 

Sunthareswaran (2004:148) observed, “The teacher of English has a favourable attitude 

towards the use of English not merely as a subject in the school but also outside the school. It 

goes unstated that the teacher of English realizes the importance of English as a global language 

and a medium of higher education better than a teacher of any other subject.” 

 

Sunthareswaran (2004) noted that in Jaffna, parents feel that opportunities are rare for 

students pursuing their higher degrees in their M.T. which is Tamil. So every parent wants the 

child to study English earnestly. Despite the cry for posterity and development in their native 

Tamil language, parents encourage students to study English.  

 

Perera (N.D:94) stated, “---- the most important factor in attitude formation toward the 

second language is the teacher and the learning situation. Therefore second language teachers 

have a major role in developing positive attitude in their students toward the target language and 

thereby facilitating acquisition of the language.” 

 

Perera (N.D:84) remarked, “In spite of nearly a half a century of English for all, 15% of 

those who sit the G.C.E. (O.L) examination receive zero marks in English. Cumaranatunge 

(1983:3, as cited in Perera, N.D:84) referring to the second language learner in Sri Lanka stated, 

“The presence of negative attitude may be one reason why students otherwise competent, reveal 

low attainment of English.” 

 

Hence the author is of the opinion that the attitude of the learner, the teacher, and the 

society toward the target language and the community that uses that language as well plays a 

great role in learning that language, In case of the undergraduates of the University of Jaffna, 

they all have a positive attitude toward English, as data proves it. They thoroughly realize the 
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recognition English receives in the international arena, the value assigned to it in the job market 

and its role as a lingua franca among various communities in the world. Yet the major reason that 

hinders them from communicating in it is the lack of exposure to English. 

 

Correlation between Exposure and Attitude 

In response to item 7 in section A, (Do they – parents communicate with you in 

English?), 51 students ticked the option ‘Yes’ and 249 students ticked the option ‘No’. Hence 

these 51 students could be assumed to have exposure to English in the household. 

 

In response to item 8 in Section A (What is your reaction when they – parents use 

English?), out of the 51 students 48 students showed positive attitude and 3 students did not 

respond. 

 

The above set of data reflects the positive correlation between students’ exposure and 

their attitude to English. 

 

Despite the data reflecting the positive attitude of the entire students toward the use of 

English in the classroom and outside the classroom, the author’s discussion with the students 

revealed that the weaker students have prejudice against English. 

 

Thorat (2007, pp.4-5) summarized the attitudes of the weaker learners in rural areas as 

follows. 

 

1. English language is considered as an imposition as it is a compulsory subject in the 

school curriculum. 

2. They think since they are not native speakers of English, they may never succeed in 

mastering it. Thus they lack confidence and joy in learning it. 

3. They believe that only intelligent learners can understand English. So they consider 

that the study of English is beyond their reach. 

4. Many learners do not attend English classes as they label these as boring. 

5. Many, anyhow, memorize the materials in English and reproduce the answers. 

6. Many do not know even the very basic grammatical rules because they never have 

had an opportunity to use full and complete sentences in English. Their functional 

contexts do not require or encourage them to use English. If they try to use English, 

they will be ridiculed by their peers. 
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7. They are deprived of the opportunities like seminars, group discussions and other 

similar activities because of their negative approach to the language. 

 

Almost all what is outlined above is applicable to the weak learners of English of the 

undergraduates of the University of Jaffna, also. 

 

Saravanapawa Iyar (2001:114) observed, “In Sri Lanka at present, the learning/teaching 

of English differs from the situation during the British period. Now the teaching of English is 

almost confined to the classroom with the limited time and using reinforcement and exposure to 

English outside the classroom is minimal or nil. On the other hand, M.T. dominates among peer 

interaction, family affairs and other social domains. In the English classroom also the usage of 

M.T. is very high. It is true even in the University of Jaffna English language classroom.” 

 

Language Exposure and Learning Difficulties 

 

In response to item 1(d) in Section B (Do you have any difficulties in following English 

classes in the English medium?), out of the 100 students of the Faculty of Management Studies 

& Commerce, 29 students ticked the option ‘yes’ and 71 students ticked the option ‘No’. Out of 

the 200 students of the Faculty of Arts, 84 students ticked the option ‘yes’ and 116 students 

ticked the option ‘No’. It can be maintained from this information that greater numbers of 

students who complain of learning difficulties are from the Faculty of Arts, perhaps partly due to 

their less exposure to English, compared to the students of the Faculty of Management Studies & 

Commerce. 

 

In response to item (1e) in Section B (If yes, what are the difficulties?), out of the 29 

students of the Faculty of Management Studies and Commerce, 14 have the difficulty in 

expressing ideas on their own, 6 students have the difficulty in understanding the meaning of 

words, 5 students have the difficulty in understanding the meaning of sentences and 4 students 

have all the above said difficulties. 

 

Out of the 84 students of the Faculty of Arts, 52 students have the difficulty in expressing 

ideas on their own, 14 students have the difficulty in understanding the meaning of sentences, 6 
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students have the difficulty in understanding the meaning of words and 12 students have all the 

above said difficulties. 

 

The above sets of data reveal that in both cases, i.e in the Faculty of Management Studies 

& Commerce and the Faculty of Arts, the majority of students have the difficulty in expressing 

ideas on their own. This difficulty relates to the lack of speech skill of the students. 

 

In the opinion of the author, students’ lack of speech skill can be attributed to the lack of 

opportunities for them to use English. In plain terms, in Jaffna there are no situations that 

demand them to function in English. For instance, it is their mother tongue, Tamil that is used in 

work places, shopping activities, domestic circles, entertainment etc. If there is any context that 

may compel them to use English, they would themselves attempt to use it for satisfying their 

needs. For example, if they work in an organization where there are employees for whom Tamil 

is not their mother tongue, English will naturally serve as the link language. 

 

Teaching Materials used in the ESL Classroom in the University 

 

The English Language Teaching Centre of the University of Jaffna does not prescribe any 

text books to be used in the ESL classes. However, the Lecturers / Instructors in English use 

certain recommended materials as supplementary readers. These materials including American 

Kernel Lessons, Changing Times Changing Tenses, Developing Writing and Reading Sampler 

series do not incorporate elements in their contents to teach communicative competence. 

 

Teaching Methods 

               Cumaranatunge (N.D) reported that hitherto the favoured method of developing the 

teachers’ professional skills has been the “pull out” model. NIE, The Zonal Directorate or 

Universities design and conduct courses for teachers. The course-based model is still the widely 

recognized approach to the development of teachers. These courses come under several 

categories. The long, award-bearing courses such as the Dip. in TESL or the B.Ed. in TESL are 

intended to enhance the teachers’ qualifications. Other courses of shorter duration are to further 

develop the teachers’ existing skills, such as the course in ‘ELT Materials and Techniques.’ 

http://www.languageinindia.com/


Language in India www.languageinindia.com ISSN 1930-2940 14:1 January 2014  

V. Suntharesan, Ph.D. 

Impediments in Promoting Communicative Competence Among Students of English as a 

Second Language  83 

conducted by the NIE. In addition, there are remedial courses intended to assist teachers in areas 

in which they face difficulties, and the course in ‘Second Language Testing and Evaluation’ is of 

such type. Still there are courses to meet the specific needs of teachers required to take on new 

responsibilities. For example, the course in ‘Supervision and Observation for Prospective 

Teacher Educators’, conducted by the NIE in 1999 can be mentioned. Yet these courses are, of 

course not considered to fulfill participants’ needs and such courses conducted in Sri Lanka are 

based on what course designers perceive as being the needs of teachers. Instead of considering 

the actual needs of teachers, courses are based on what providers have the expertise to provide. 

 

               The above discussion reveals a part of the reason why students’ performance is 

unsatisfactory in the public examinations. Furthermore, all the teachers of English do not have 

the access to follow the above mentioned course programmes. Besides, these course programmes 

do not aim to develop learners, communicative ability. 

               

There is no recommended teaching method for teaching ESL in the university. Lecturers / 

Instructors choose methods which they find appropriate, according to the proficiency level of 

students and the classroom context. Hence a uniformity in the choice of teaching method is lost. 

Informal Discussion with Students 

           An informal discussion with 100 undergraduates in the 2
nd

 year of the University of Jaffna 

was arranged by the author to gather further information on certain demotivating factors which 

operate in achieving communicative competence by students. This discussion was held in two 

separate sessions the duration of each being one hour and the number of participants in each 

session  50 including 25 students from the Faculty of Management Studies and Commerce and 

25 students from the Faculty of Arts. 

 

         The discussion sessions were held in a very casual, flexible and pleasant atmosphere so that 

the participants could respond genuinely and independently to the researcher’s questions. 

 

          Before the discussion, students were assured that their performance in the discussion have 

no any affiliation with their ESL course programme in the university and the purpose of the 
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discussion was also revealed to them so as to encourage them to behave and respond confidently 

during the course of the discussion. 

 

         The following questions mainly in English were posed by the author. When the author 

found students having difficulties in understanding the questions, he switched to Tamil, the 

students’ MT. Except the first two questions which had already been prepared, the rest of the 

questions were developed on the basis of their responses as the discussion progressed. 

 

1. How can you benefit from following the English classes in the University? 

2. What are your difficulties in learning English? 

3. How do you learn the meanings of new words? 

4. Do you refer to the dictionary to find out the meaning? 

5. Do you ask your lecturer for the meaning? 

6. Do you memorize the meanings? 

7. Do you try to guess the meaning from the context? 

8. How do you find the English grammar? Is it interesting to learn? 

9. Which is the most difficult portion in grammar? 

10. Why do you say that English tenses are the most difficult? 

11. What are the difficulties in writing a composition in English? 

12. Do you listen to or watch English programmes on the radio or TV? 

13. What difficulties are there in following the listening classes in the  

     University? 

14. Do your lecturers bring audio/visual equipment to the classroom? 

15. Are your English classes conducted entirely in the English  

     medium? 

16. Is it easier to follow the classes if more Tamil is used by your  

     lecturer in the class? 

17. How many of you are interested in following the classes if they are  

     conducted entirely in English? 

18. What grade have you got for ESL in the last semester exam? 

19. What grades have you got for the other subjects in the last  
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     semester exam.?           

 

The findings of the discussion are summarized below. 

 

Undergraduates’ Instrumental and Integrative Orientations 

With the view of enhancing or instilling motivation for learning L2, the educational 

policy makers and syllabus designers usually identify the L2 learners’ needs and goals. Besides, 

the identification of the L2 learners’ needs and goals would enable the teacher to adopt teaching 

methodologies and strategies to meet and satisfy the students’ needs. This perceived relevance 

between personal needs and learning activities could be a prerequisite for sustaining motivation 

to learn. According to Dornyei and Oxford and Shearin (1994 ; 1994 as cited in Qashoa, 

2006,p.30), the following list of needs for learning a L2 has been produced. 

 

 getting a better job, getting access to target language media or conducting business with the 

target language country (the instrumental orientation) 

 traveling to other countries (the instrumental motivational subsystem) 

 friendship, or in Dornyei’s term, Xenophobia (the integrative motivational subsystem) 

 broadening one’s view and avoiding provincialism (the knowledge orientation) 

 interests in foreign language culture, and people or satisfying curiosity about cultural secrets 

(the socio cultural orientation) 

 seeking new intellectual stimulation and personal challenge; 

 enjoying the elitism of taking a difficult language (e.g. American High School students 

learning Japanese); 

 showing off to friends, parents and society. 

 

In fact, the afore-stated needs are by no means universally applicable or exhaustive. It 

should be borne in mind that not all language learners have the same motives and needs on 

account of their different learning contexts. Nevertheless, the above list could be treated as 

general information which language teacher can take as a starting point to lead to the more 

specific needs in the individual context. 
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The context of the undergraduates of the University of Jaffna can’t be an exception since 

the findings of the discussion in this study represented the students’ instrumentality and 

integrativeness. Regarding the instrumental motivation, improving future career, getting a good 

job, becoming a knowledgeable person as well as continuing a higher education inside the 

country and abroad are some of the most common instrumental orientation for learning English. 

In case of the undergraduates of the Faculty of Management Studies and Commerce, more than 

90% of the respondents are keen to study English for getting a good job since high – paying jobs 

are offered for those who know English by the labour market and knowledge of English is a 

prerequisite for getting jobs particularly in the private sector. Besides job advertisements are 

rarely found without requirements related to English proficiency. 

 

Yet, almost all the undergraduates reported that they seriously concentrated on learning 

English in order to pass English since a pass in English is compulsory in the university. The 

administrative practice of withholding the degree results of the candidate who hasn’t completed 

the ESL requirement in the examination poses a great threat upon the candidate and compels him 

or her to be more serious with learning the subject. Further, the Sri Lankan students seeking 

scholarships or higher educational prospects in foreign countries, particularly English speaking 

countries are in need of English. 

However instrumental motivation is strongly goal oriented and doesn’t seem to involve 

any identification or feeling of closeness with the other language group (Gardner, 2001). L2 

learners might apply instrumental motivation, operating whereby they persuade themselves to 

enjoy in L2 learning even though they have no liking for the language and culture. (Zimmerman, 

1989) Instrumental motivation will be found more prominent in situations where there are 

utilitarian benefits. 

 

With regard to the integrative orientation of the undergraduates, only six students 

reported about their interest in understanding and appreciating the British and American 

literature. The non-existence of the English speaking people in Jaffna is the sole reason for the 

absence of the integrative motivation among the undergraduates. Further, in the ESL classes in 

the university, only the linguistic features of the language are taught. Moreover some students 
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stated that they hate watching English films and plays as most of them include events 

contradicting with the values and beliefs of their native culture. 

 

The value of the integrative orientation should be duly recognized in view of the foreseen 

instability of the instrumental motivation as it can be such as the economic and political changes. 

Those who focus on learning English only for the purpose of getting a good job or because 

English is the dominant language of technology and economy ought to realize the fact that the 

supremacy of English won’t last forever and the rise of a super power might change the situation. 

Greater emphasis on instrumental motivation and the negligence of the integrative motivation 

might tend to affect the learners’ general motivation for learning L2. For example, most of the 

respondents in this study learn English for getting jobs, passing the examinations and or applying 

for foreign scholarships. This follows that after fulfilling these purposes, instrumental motivation 

has run its course for most of the learners. So the strength of the integrative motivation lies in the 

stability of its goals. Compared to the instrumental language goals related to career or passing 

examinations, the goals of integrative language are more stable. 

 

 Demotivating Factors 

 Demotivation related to some subject aspects (Vocabulary, spelling and structural 

difficulties) was referred to by most undergraduates. Other types of demotivating factors 

including the lecturer’s personality and teaching methods and reduced self confidence were also 

stated by the undergraduates. The subject demotivating factors are taken for discussion first since 

they are the most frequent and social factors in addition to the lecturers as demotivators as they 

affect largely the language learning and acquisition. 

 

Subject demotivating Factors 

Vocabulary 

 The discussion with the undergraduates indicates that most of them feel demotivated to 

learn English because of the large number of English words which they have to memorize. 

Vocabulary plays such an important role in learning a foreign language and it is one element that 

links the four skills of speaking, listening, reading and writing all together. For communicating 

well in English, students should acquire an adequate number of words and should know how to 
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use them accurately. Although the undergraduates realize the value of vocabulary, most of them 

learn vocabulary passively due to many factors. First the testing system of ESL in the university 

requires undergraduates to memorize long lists of vocabulary by heart. Students are still 

following the traditional ways of learning and memorizing vocabulary. Practice of memorizing 

long lists of new words with the meaning in the native language without any real context lays 

heavy burden on the learners and spoils their motivation for learning. In the view of Nation 

(2000, p.6) words should not be learnt separately or by memorization without understanding. 

Further, “learning new words is a cumulative process with words enriched and established as 

they are met again.” The author is of the opinion that the learning context in the university 

(evaluation system, teaching methods and learning strategies) can be partly blamed for 

demotivation among students in learning vocabulary. 

 

Structure Difficulties 

 For most ESL students in the university, learning grammar is tedious and they complain 

about the difficulty of structures. A misconception among the undergraduates is that without the 

mastery of English grammatical rules, they won’t be able to communicate in English. The 

negligence of other major skills as listening and speaking and extra concentration on structural 

rules of learners are the reasons for these misconceptions. 

 

 Being a lecturer and in the light of the discussion with the undergraduates, the author 

believes that the difficulty of English structures the students experience stems from the 

difference in the grammatical and syntactical structures between Tamil and English. 

 

 The tenses in English are considered one of the most difficult structural points facing the 

Tamil students learning English since there is a difference in the number of tenses in English and 

Tamil. Khuwaileh and  Shoumali (2000) conducted a study to investigate the Jordanian students’ 

writing errors and they found tense errors are the most frequent ones committed by the Arab 

learners since Arabic like Tamil, has 3 tenses only. 

  

 According to en.wikipedia.org.wiki(N.D.:8), Tamil is a constantly head-final language. 

The verb occurs at the end of the clause and the typical word order, Subject Object Verb (SOV) 
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is found. However Tamil also exhibits extensive word order variations and as a result surface 

permutations of the SOV order are possible with different pragmatic effects.  

 

 Tamil is a null subject language. Not all Tamil sentences have subjects, verbs and 

objects. One can find valid sentences that have only a verb – such as ‘mudintuviddatu’ 

(completed)- or only a subject and object, without a verb such as atu en vi:du (That my house). 

Tamil does not have a copula (a linking verb equivalent to the word is), Whereas, the word order 

in a sentence in English is Subject-Verb-Object (SVO). 

e.g. avan coru unkiran. (He rice eats.) 

 

 The English equivalent of the above sentence is as follows. 

He eats rice. 

 

 While the sentence structure “coru unkiran avan.” (rice eats he.) is recognized as an 

accepted form in Tamil, the corresponding word order in English, “rice eats he.” is totally 

incorrect. 

 

 Saravanapava Iyar (2001) illustrated that in Jaffna English, speakers use the past perfect 

tense very frequently instead of the past tense. For example, I have no work to continue today. I 

had finished it yesterday. 

 

 In the above example, Simple Past tense can be used, but Jaffna English speakers use the 

Past Perfect.” (Saravanapava Iyar, 2001:91) 

 

 Further, Saravanapava Iyar (2001) stated that some verbs such as appear, feel, seem, look 

etc. which cannot be used in the Present Continuous tense are used by the Jaffna English 

speakers to construct sentences in the same tense. 

“I am hoping to see you. 

I am believing you. 

It is appearing to be a planned affair.” (p.90) 
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Spelling Errors 

 One of the handicaps the undergraduates have in writing paragraphs and compositions is 

their fear of making a lot of spelling mistakes. English spelling seems to be difficult for many 

Tamil ESL learners for several reasons. First, students perceive English as not representing the 

pronunciation of words; silent letters are there and there are many ways to spell one sound. 

Second, some learners have the difficulty in identifying pronunciation distinctly enough to spell 

words. Some sounds such as /f/, /g/, /z/ and /b/ have no equivalents in Tamil. Some consonants 

with phonic alternation as “c” in cow and pencil or “g” in green and ginger become a challenge 

for the learners with regard to spelling. 

 

 Being unaware of the reasons for difficulties in mastering English spelling the learners 

are haunted by the fear of making mistakes in spelling. This fear affects negatively their writing 

skill, makes  students learn in an insecure atmosphere and reduces their motivation for learning 

English. 

 

Listening  

 As per the findings, 53% of the respondents are demotivated when they encounter 

difficulties in understanding the recorded materials in the listening classroom.  

  

 The importance of listening as a basic language skill is widely recognized and many 

researchers emphasize the influence of listening on the other language skills and on the learners’ 

schemata. In the view of Rost (1990), listening is the most broadly used language skill and it is 

the primary vehicle for learning language as it is a medium through which people gather 

tremendous information and understanding of the world. Furthermore, listening being a receptive 

skill paves the way for productive skills and communicative competence. Thus the need for 

finding measures to increase the students’ motivation toward listening texts and exercises and to 

identify the demotivating factors so as to reduce the anxiety about the difficulty of recorded 

texts. 
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 In the listening classes in the university, for most students understanding the accent of the 

native speakers is hard since they are familiar with only the speech of their lecturer who is a 

nonnative speaker of English. 

 

 Seliger (1995) stated that a loss of respect for the natural patterns of the language in 

English teaching for many years has been observed; teachers have got in the way of accepting all 

sorts of artificial or adapted tests. Hence the researcher views that authentic teaching material 

which provides a true representation of real speech should be used in the listening classes in 

order to motivate learners to cope with real life situations. 

 

Infrequent use of Technology 

 Students will be more interested in following the English classes if technological devices 

such as T.V, video, computer etc. are used in the classroom. The discussion revealed that 25% of 

the respondents feel demotivated to learning English as their Instructors / Lecturers rarely use 

technology in conducting the English classes. To increase motivation, several types of 

technology can be used. Marshal (2002) claimed that what an experienced teacher does naturally 

can be complemented by educational technology and expands students experience beyond the 

classroom. With ever expanding content and technology choices from video to multimedia to the 

internet, Marshal suggests that a need arises to understand the recipe for success involving the 

learner, the teacher, the content and the environment in which technology is used.  

 

 It is urgent for the English Instructor / Lecturer in the university to appreciate the benefits 

that can be derived from the use of technology in motivating the learners and enriching the 

teaching and learning process. The use of technology in classes leads to positive change in the 

educational process. For example, the teachers’ perceptions of their students’ capabilities can 

shift dramatically when technology is integrated into the classroom. Also when technology is in 

use, teachers frequently find themselves acting more as coaches and less as teachers. Further the 

use of technology would foster collaboration among students which in turn would create a 

positive effect on students’ attainment levels. 
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 Also it is to be noted that using technology has other advantages such as preparing 

students for today’s information society. Since web technology has become a part of today’s 

social fabric, computer technologies and the internet can be considered powerful tools to be used 

in language classes. Besides language learners can now learn through writing e – mail and 

conducting online research. (WANG, 2005) 

 

 It’s notable that utilizing technology in the university is correlated with other variables 

such as teachers’ training, curriculum, cost effectiveness and teacher – students ratio. For 

example, unless the teachers are familiar with the technology to be used in teaching students 

won’t be able to benefit from it. Instructors/Lecturers in English should be provided with 

adequate support in using technology. Lack of acquaintance with technology prevents the teacher 

from using it. Wenglinsky (1998) found that teachers who have received professional 

development with computers are more likely to use computers in effective ways than those who 

have not participated in such training. 

 

Infrequent Use of Tamil 

 The use of students’ mother tongue in second language classes still remains a 

controversial issue and a lot of arguments and counter arguments have been taking place among 

linguists regarding the impact of such issue on 2
nd

 language acquisition. Students are expected to 

have maximum meaningful input of the target language for communicating in the target 

language. For the acquisition of any language, both maximum “input” (Krashen, 1987) and 

“output” (Swain, 1985) are felt to be very important. Yet, the findings of some studies maintain 

that some extent of the use of students’ mother tongue in the second language classroom is 

important (Atkinson, 1987, Guthrie, 1984). 

 

 In the discussion, 18% of the respondents feel demotivated because their Instructors / 

Lecturers rarely use Tamil in English classes. 

 

During the discussion, 10% of the students expressed that they lose interest in following 

the English classes because their Instructors / Lecturers overuse Tamil in English classes. 
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The above two types of information by different students clearly indicate that the 

teacher’s rare use of Tamil in English classes is viewed as motivating and demotivating at the 

same time by different students. Those who referred to the rare use of Tamil as a demotivating 

factor may be satisfied with temporary achievements such as passing the examination whereas 

for some other students in the same classes, it is a motivating factor since they want to 

communicate fluently in English. 

 

Under such circumstances, the Instructors / Lecturers are in a difficult situation because 

on one hand they are expected to maximize the use of English and on the other hand they need to 

ensure that the less proficient students in their classes are able to pick up what they say. It is 

understood that the choice of language can be determined by the consideration of the realistic 

classroom situations. 

 

Conclusion 

Widdowson (1984) has rightly claimed that the aim of L2 class is to teach language for 

communication. However, a distinction between aims and procedure is indispensable. If the goal 

of ESL teaching is to get students to communicate effectively in L2, the procedures through 

which the goal is to be attained should exhibit a balanced combination of both the teaching of 

language as and for communication. Exposition to real texts is not enough to achieve this goal; 

but it remains as an essential component of ESL programme. The findings of the data analysis 

show that most of the university students lack exposure to English at home, in the university and 

outside. It is also evident that greater the level of exposure to English of the students higher their 

use of English in real life situations. 

 

With regard to the attitude, the majority of the undergraduates of the university have a 

positive attitude to the use of English in the household, university and outside. Yet some students 

have developed a negative attitude to the language due to certain misconceptions of the language 

and lack of facilities for learning it. 

 

Instrumental motivation is found to be common among the students.  
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Hence the findings emphasize the necessity to provide students with adequate exposure to 

English. Introduction of real life situations in the ESL classroom is a good practice to achieve 

communicative competence among students. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER - 4 

TEACHING TECHNIQUES TO PROMOTE COMMUNICATIVE 

COMPETENCE 

=================================================== 
 

In this chapter, two types of teaching techniques namely (1) Task Based Language 

Teaching (TBLT) and (2) Teaching through Language Activities, to develop students’ 

communicative competence are under discussion.  

 

TBLT which has been popular since its introduction in the 1980s basically reflects 

communicative teaching and learning. It refers to a type of language teaching which includes 

“tasks” as its prime units for designing and implementing L2 instruction.  
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Language activities are intended to provide students with adequate practice for 

expressing meaning effectively and appropriately as social context requires so that the students’ 

communicative competence could be developed in a natural manner.  

 

In chapter III, it has been observed that a major factor hindering students to achieve 

communicative competence is the lack of exposure to language. Hence the techniques to be 

discussed in this chapter are believed to overcome this problem by providing necessary exposure 

to students, particularly through real world experience.    

 

Task – based Pedagogy – A Brief Review  

In 1976, the British Applied linguist Wilkins (1976, p.2 as cited in Nunan, 2006) made a 

basic distinction between what he called ‘Synthetic approaches’ to syllabus design and 

‘analytical approaches’. According to him, all syllabuses fitted one or other of these approaches.  

 

In synthetic approaches, “Different parts of the language are taught separately and step by 

step so that acquisition is a process of gradual accumulation of parts until the whole structure of 

language has been built up” (Wilkins,1976,p.2 as cited in Nunan, 2006, p. 2) 

 

Such approaches are based on the traditional way of organizing the syllabus and reflect 

the idea that the central role of instruction is to simplify the learning challenges for the student. 

One way to simplify learning is to break the content down into its constituent parts and to 

introduce each part separately and step by step. A related concept that was popular in the 1960s 

was that of mastery learning. In mastery learning, the subject matter was broken down and 

sequenced from easy to difficult and each content item was introduced to the learner in a serial 

fashion, and a new item was not supposed to be introduced until the correct item had been 

thoroughly mastered.  

 

The dominant approach to language teaching in Asia and most of the rest of the world has 

been a synthetic one. Teachers who have learned their own language through a synthetic 

approach consider it as the normal and logical way of learning language.  
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In the book titled Notional Syllabus, written by him, Wilkins (as cited in Nunan, 2006) 

offered an alternative to synthetic approaches. These approaches are known as analytical 

approaches as the learners are presented with holistic chunks of language and are required to 

analyze them or break them down into their constituent parts.  

 

“Prior analysis of the total language system into a set of discrete pieces of language that 

is a necessary precondition for the adoption of a synthetic approach is largely superfluous. Such 

approaches are organized in terms of the purposes of which people are learning language and the 

kinds of language that are necessary to meet these purposes” (Wilkins,1976,p.13 as cited in 

Nunan, 2006, p. 2). 

 

All syllabus proposals that do not depend on a prior analysis of the language belong to 

this second category. In addition to task – based syllabuses, they all have one thing in common – 

they do not rely on prior analysis of the language into its discrete points. Then, Task – based 

language teaching grew out of this alternative approach to language pedagogy. Since then the 

concept of task has become an important element in syllabus design, classroom teaching and 

learner assessment.  

 

Prabhu has been the pioneer to apply TBLT in teaching programmes. He conducted his 

studies in Bangalore of Southern India in 1979 to put his theories into practice. He believed that 

students may learn more effectively when they concentrate on tasks rather than on the language 

they are using.  

 

 Definitions of Task  

Tasks have been defined in various ways. Nunan (2004) drew a basic distinction between 

real world or target tasks and pedagogical tasks. Target tasks refer to uses of language in the 

world beyond the classroom. Pedagogical tasks are those that occur in the classroom.  

 

According to Long (1985, p. 89) “A task is a piece of work undertaken for oneself or for 

others freely or for some reward. Thus examples of tasks include painting a fence, dressing a 

child, filling out a form, buying a pair of shoes , making an airline reservation, borrowing a 
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library book, taking a driving test, typing a letter, weighing a patient, sorting letters, writing a 

cheque, finding a street destination and helping someone across a road. In other words, by ‘task’ 

is meant, the hundred and one things people do in everyday life, at work, at play and in between” 

This definition is non – technical and non – linguistic. It describes the sorts of things that the 

person in the street would say if asked what they were doing.  

 

Here is a definition of a pedagogical task.  

“… an activity or action which is carried out as the result of processing or understanding 

language. (i.e. as a response). For example, drawing a map while listening to a tape, listening to 

an instruction while performing a command may be referred to as tasks. Tasks may or may not 

involve the production of language. A task usually requires the teacher to specify what will be 

regarded as successful completion of task. The use of a variety of different kinds of tasks in 

language teaching is said to make language teaching more communicative …. since it provides a 

purpose for a classroom activity which goes beyond the practice of language for its own sake.” 

(Richards, Platt and Webber, 1986, p. 289).  

 

In this definition, the authors take a pedagogical perspective. Tasks are defined in terms 

of what the learners will do in class rather than in the world outside the classroom.  

Those who advocate TBLT have stressed the importance of incorporating authentic data 

into the classroom while it has been pointed out that authenticity is lost when a piece of language 

is shifted from the communicative context in which it occurred and taken to the classroom. 

However, it is to be borne in mind that if learners are exposed only to contrived dialogues and 

texts, learning the language will be meaningless.  

 

The above discussion endorses the fact that tasks should be related to learners’ real 

experience of daily life. Hence learners need authentic data to make learning meaningful. Tasks 

can be made authentic via following means.  

 

a. Through genuine task purposes  

Willis (1998) asserted that one of the prime aspects of task authenticity is whether real 

communication takes place. In order to make tasks authentic, it is necessary to find out a genuine 
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purpose for the language to be learned; unless there is a purpose, real meaningful communication 

will be impossible. When there is a genuine communicative purpose, students will find the 

chance to interact naturally. Communicative purpose in turn, will lead to increased fluency and 

natural acquisition.  

 

b. Through real world targets   

Long and Crookes (1992) argued that pedagogic tasks must be related to real – world 

target tasks. Examples given by them include buying a train ticket, renting an apartment, 

reporting a chemistry experiment, taking lecture notes and so on. Classroom – based pedagogic 

tasks may not be similar to the target tasks. However they can be regarded as authentic if they 

have a clear relationship with real – world needs.  

 

c. Through classroom interactions  

A classroom is a typical environment in which students and teachers work toward for a 

common goal. Classroom interactions make pedagogic tasks to be authentic. Teachers should 

have the ability to look for the potential authenticity of the learning environment in classroom. 

Learning tasks, the materials to be selected and worked on and the actual needs and interests of 

all people who have gathered in the classroom provide adequate authentic potential for 

communication.  

 

d. Learners’ engagement  

Whether the task is relevant to the learners is another important aspect to be considered. 

When designing a task, it is necessary to take learners engagement into account, so as to make 

tasks more authentic. While some tasks may be authentic to some learners, they may not be so to 

others. Therefore by engaging students in the tasks, tasks can be made authentic to a good extent.     

 

Task Types  

Ellis (1999) held that there are two main types of task, i.e. (1) Unfocused tasks and (2) 

focused tasks. Unfocussed tasks are further categorized into (a) pedagogic tasks and (b) real 

world tasks.  
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Pedagogic Unfocussed Task  

An example of a pedagogic unfocussed task is shown below.  

 

A group of four students is formed and each of the four students has one picture and 

describes it to the rest of the class.  

 

Students from the rest of the class ask the four students questions about their pictures.  

 

One student from the class tries to tell the story.  

 

If necessary step 2 and 3 are repeated.  

 

Real – world Unfocussed Task  

An example of a real – world unfocused task is shown below.  

 

The following instruction is given to students to try the exercise.  

 

Look at the e-mail message below. Listen to Mr. Joy’s instructions on the tape. Make 

notes if you want to. Then write a suitable reply to Ranjan.  

 

Dear Mr. Joy! 

 

Please send flight number, date and time of arrival and I will arrange for someone to meet 

you at the airport.  

 

Ranjan 

 

Focussed Task  

An example of a focused task is as follows.   
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You are the Director of a private language institute and have advertised for a new English 

teacher. Below are summaries of the CVs of two applicants. Discuss each applicant and then 

decide which one to offer the job to.  

 

Nimal, aged 30.  

B.A. in Social studies.  

Has spent a year working his way round the world.  

Has spent six years teaching economics in government schools.  

Has written a highly successful novel about teachers.  

Has been married twice – now divorced, two children.  

Has been running local youth group for three years.  

 

Betty, aged 45.  

Has been married for 24 years, three children.  

Has not worked most of the time.  

Has done evening courses in youth guidance.  

Has spent the last year teaching pupils privately.  

 Has been constantly active in local government.  

 Has been elected to local Council twice.  

 

It is hoped that the above discussions will enlighten the teachers to easily understand the 

basic procedures and advantages of TBLT; the teachers may also find some practical principles 

to apply them to their communicative task design.  

 

Components of Communicative Tasks  

Nunan (1989) stressed that communicative tasks will incorporate a goal, input, activities, 

settings and rules. Task goals are to develop students’ communicative competence. Tasks include 

some form of input data that may be verbal, for example, a dialogue or reading passage or non-

verbal, for example, a picture sequence. Activity refers to tasks not exercises. An activity is 

derived from the input and sets out what the learners are expected to do in relation to the input.  
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There are many sources from which input can be derived. These sources include the 

teacher talking to students, the reading passage, a listening text on tape etc. The necessity of 

providing students sufficient reading and listening materials is felt, since one of the main aims of 

input is to teach students how to read and listen to English. For example, students may be 

required to read a text to extract some specific information. The same can be applicable in 

listening activities also. Adequate practice in reading and listening activities will lead them to 

perform well.  

 

Approaches of input  

In communicative classroom, the approaches of input include listening to extract specific 

information and reading to extract specific information. These two main approaches are 

discussed in the following sections.  

 

a) Listening to extract specific information.  

 Teaching listening involves the training of students to understand what is being said in 

such conversations and to enable them to disregard redundancy, hesitation and ungrammaticality. 

Since they practice it in their own language, we can optimistically assume that they can be 

trained to practice it in English also. After they listen to the text, they can be allowed to go 

through the transcript of conversations quickly to check the information they have extracted 

during listening and again the tape can be played.  

 

b)  Reading to extract specific information  

 It is generally hard for a teacher to convince students of ESL that texts in English can be 

understood even though they contain vocabulary items and structure which may be new to 

students. Students may not be able to understand the whole text but it is possible to extract 

specific information.  

 

It is important to train students in skills such as the ability to understand what is 

important even though the reader is unable to understand everything as they may well have to 

comprehend reading in just a situation in real life. The same is true for listening. Anyhow as the 

reading text is static, students have the tendency to read slowly with the greater focus on the 
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meaning of each word of their interest. If they go on reading in this manner, they will encounter 

difficulties in quickly scanning a text for information. Therefore the teacher should stress on the 

comprehension task being carried out in a limited time frame.  

 

 Activities  

Activities are the participants’ behaviour in relation to the input. Nunan (1989 / 2000) 

suggested three ways of characterizing activities.  

1. rehearsal for the real world;  

2. skills use;  

3. fluency and accuracy.  

 

Speaking is considered the most important activity, of all the four skills, i.e. listening, 

speaking, reading and writing. Speaking activities are regarded important in a language course as 

they are means used to promote the learners’ ability to express themselves. Designing speaking 

activities of course involves strategic efforts. Learners encounter some problems when they take 

part in speaking activities. It’s the responsibility of the teachers to work out effective speaking 

activities to cope with the learners’ problems.  

 

Activity Types  

Researchers have shown great interest in exploring activity types that stimulate 

interactive language use in real situations or classrooms. Pirabhu (1987) proposed one of the 

most general classifications, and these types are based on three principal activity types including 

information gap, reasoning gap and opinion gap activities. On the other hand, various findings 

are put forward, related to the most effective activity in facilitating L2 learning. Pica and 

Doughty (1985, as cited in Jeon and Hahn, 2006) illustrated that the two – way information gap 

games (e.g. all learners in a group discussion have unique information to contribute) stimulated 

more modified interactions than one – way information gap activities. (e.g. One member of the 

group possesses all the relevant information). Role – pays can be effectively used to add variety 

to the kinds of activities students are to perform by encouraging them to develop and practice 

new language and by creating the motivation and involvement required for real learning. Grellet 

(1981,as cited in Jeon and Hahn, 2006) devised some method in which learners may develop 
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flexible communication strategies through matching activities based on inferring the meaning of 

unknown elements. Here each activity type manifested its effectiveness in promoting language 

learning, thereby encouraging learners to develop their own strategies.  

 

Classroom Setting  

Jeon and Hahn (2006) spoke about classroom setting as another component of task. 

Classroom setting refers to a kind of environment in which tasks are performed. There can be 

different arrangements by which learners can be grouped physically based on individual, pair, 

small group and whole class mode. Many researchers favour the effectiveness of group work in 

comparison to individual work for general pedagogic reasons. Group work is believed to increase 

the cooperation and cohesiveness among learners. Group work promotes a linguistic 

environment which may assist L2 learning. In contrast, in the view of Li and Adamson (1992), 

advanced students preferred individual work to group work or whole class work, on their belief 

that group activities would not improve their academic grades. The research findings regarding 

classroom settings are found to represent some mixed results. Therefore the classroom 

arrangement should be flexible rather than fixed. Depending on the learning situations, different 

settings are arranged for task participants and the rules for the teacher should be dynamic in 

order to control class modes.  

Summary  

TBLT provided learner with the opportunity for ‘natural’ learning inside the classroom.  

It emphasizes meaning over form, but can also cater for learning form.  

 

It is intrinsically motivating. It is compatible with a learner – centred educational 

philosophy but also allows for teacher input and direction.  

 

It caters to the development of communicative fluency while not neglecting accuracy.  

It can be used alongside a more traditional approach.  
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CHAPTER – 5 

CONCLUSION 

 

Issues 

The major issues regarding students’ impediments in developing their communicative 

competence in ESL are summarized here.  

 

The English language proficiency of the undergraduates of the University of Jaffna is 

very low when they enter the University. Most of them have failed in General English in the 

G.C.E. (A/L) examination. It is found that no training or expert guidance with regard to the use 

of General English course material is provided to teachers in Jaffna. Specialists or qualified 

resource persons to guide teachers of English to handle this course material are not available in 

Jaffna. In some schools in the remote areas of the Jaffna district, English classes are not held in 

the G.C.E. (A/L) classes since no teachers of English have been appointed in these schools.  

 

The ELTC of the University of Jaffna does not prescribe any textbooks designed for 

teaching communicative competence in the ESL classes. Certain recommended materials used as 

supplementary readers only in the first year of the ESL course do not incorporate elements to 

teach communicative competence. Materials produced by the ELTC staff panel to be used in the 

classes are based on the traditional methods of language teaching.  

 

Since there is no fixed teaching method for teaching ESL in the University of Jaffna, 

Lecturers /Instructors in English have the freedom of choosing their own method which they find 

appropriate according to the proficiency level of students and the classroom context. CLT 

approach is almost neglected.  

 

Majority of the undergraduates lack exposure to English at home, in the University and in 

the social surrounding. It is also discovered that students with greater extent of exposure to 

English, use this language to a higher extent in real life situations.  
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Most undergraduates are found to hold a positive attitude toward English. Yet a very 

small number of undergraduates have a negative attitude due to certain misconception about the 

language and lack of facilities for learning it.  

 

Almost all the undergrads have instrumental motivation to learn English. Their concern 

mainly involves the fulfillment of ESL requirement of obtaining a pass in English. Subsequently 

they do not have the urge to develop their communicative competence.  

 

Demotivating factors related to some subject aspects such as vocabulary, structural 

difficulties, spelling and listening and rare use of technology are stated by the undergraduates.  

 

Most undergraduates feel demotivated to learn English because of the large number of 

English words which they have to memorize. For effective communication, students should have 

an adequate stock of vocabulary and should know how to use them appropriately. Although the 

students have a clear understanding of the value of vocabulary, most of them have the tendency 

to learn it passively due to some factors. First the testing system of ESL in the University 

compels the students to memorize a long list of vocabulary by heart. Students haven’t yet moved 

away from the traditional ways of learning vocabulary. They practice of memorizing several new 

words at a time with their meaning in Tamil, without any context. It lays heavy burden in the 

learners and their interest for learning is lost. The evaluation system, teaching materials and 

learning strategies are factors that demotivate learners from learning vocabulary.  

 

Grammar is a boring portion for most of the ESL students in the University and they 

complain about the structural difficulties of the language. The undergrads also have a 

misconception that they won’t be able to communicate in English without the mastery of its 

grammatical rules. The difficulty of English structures is mainly due to the difference in the 

grammatical and syntactical structures between Tamil and English. As there is a difference in the 

number of tenses in English and Tamil, the tenses in English are believed to be the most difficult 

structural point for Tamil students learning English.  
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The undergraduates have a great handicap in writing paragraphs and compositions 

because of their fear of making spelling mistakes frequently. English spelling system is difficult 

for many Tamil ESL learners for various reasons. First, students believe that they do not find a 

regular correlation between spelling and pronunciation in English as they find the presence of 

silent letters and of many ways to spell one sound. Second, some learners have the difficulty in 

identifying pronunciation distinctly enough to spell words. They are not aware of the reasons for 

difficulties in mastering English spelling. Their fear of making spelling mistakes grows further. 

This fear adversely affects their writing skill and makes them learn in an insecure environment 

and ultimately reduces their motivation for learning English.  

 

As per the findings, nearly half the number of undergrads has difficulties in 

understanding the recorded materials in the listening classroom. Most students in the listening 

classes find it hard to understand the accent of the native speakers since they are familiar with 

only the speech of their lecturer who is a nonnative speaker of English.   

 

Twenty five percent of the undergrads feel demotivated to learn English as their lecturers 

rarely use technology in the English classes.  

 

Solutions 

The author wishes to make the following recommendations in order to overcome the 

difficulties the students face in following the ESL classes and develop their communicative 

competence which is the aim of language teaching and learning.  

 

(i) English Language Proficiency at School Level 

Pertaining to the low level English language proficiency of new entrants to the university, 

ministerial instructions should be given to educational zones to arrange for seminars and training 

programmes to guide teachers of English in handling the General English course material in 

school. Teachers’ participation in such programmes should be made compulsory. Further, the 

schools which have a dearth of teachers of English or which do not have teachers of English at 

all should be identified and immediate steps should be taken to effect teaching appointments in 

these schools. These measures are supposed to increase the quality of teaching, which may, in 
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turn, lead to the development of English language proficiency among students. Hence, the 

students will have achieved a satisfactory level of L2 proficiency before they enter the university.   

 

(ii)  Text Book and Teaching Methodology  

Appropriate text books and teaching materials should be introduced to meet the English 

language needs of the country and to fulfill the expectation of the nation – expectation of 

different parties – the government, the students, the guardians and the employers. The use of 

traditional text books that focus only on form should be replaced by specially designed text 

books that focus on meaning. Again, these materials should be used as they are intended to be 

used. That is, teachers and students should possess a clear idea of how to use them. Both teachers 

and students should be trained for this purpose.  

 

Teachers should be aware that students need English to use it in real communication. To 

ensure that students are learning English with the aim that they will use it, the teaching 

methodology and the testing format must be modified.  CLT approach is generally approved to 

achieve this aim.  

 

(iii)  Exposure  

To provide adequate exposure of language to students, the teacher should introduce task – 

oriented activities which can make learners use the target language to persuade and negotiate 

their way to desired results. This process involves the productive and receptive skills 

simultaneously. During these activities, students can have the opportunity to use language in a 

non-stressful way, after learning and practicing new vocabulary. For example, while playing 

games, the learners’ attention is on the message, not on the language. Most participants will do 

all they can to win, rather than pay attention to the correctness of linguistic forms. Also it will 

ease the fear of negative evaluation, the concern of being negatively judged in public which is 

one of the main factors inhibiting language learners from using target language in front of others. 

During the course of these activities, anxiety is eliminated, speech fluency is generated and thus 

the communicative competence is achieved.  
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Activities selected should be motivating also. Games which are motivating, for example, 

introduce an element of competition which may provide valuable impetus to a purposeful use of 

language. In other words, these activities create a meaningful context for language use. The 

competitive ambiance also makes learners concentrate and think intensively during the learning 

process which enable the learner to unconsciously acquire a good amount of inputs.  

 

In sum, the activities to be introduced in the class should have the following 

characteristics:  

 

They should be learner centered.  

They should promote communicative competence.  

They should create a meaningful context for language use.  

They should increase language motivation.  

They should reduce learning anxiety.  

They should integrate various linguistic skills.  

They should encourage creative and spontaneous use of language.  

They should construct a cooperative learning environment.  

They should foster participatory attitudes of the students.  

 

(iv) Vocabulary  

Lack of vocabulary is a great handicap of students in achieving the communicative 

competence.  

 

Communication becomes impossible without mastery of words. It is mainly the words 

that convey our feelings and thoughts to others. A second or foreign language learner of English 

is required not only focus upon the sentence structures but also upon the acquisition of words.  

The teacher, in order to establish the words in the learner should repeat the newly introduced 

words in different contexts.  

 

Lexical study may include units that compose the words such as prefixes, suffixes, stems, 

and inflectional and derivational patterns.  
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In case of unfamiliar words, observing how they are used and making intelligent guesses 

would help students to learn the meaning of them. Over time guesses will get refined and 

meanings turn out to be specific.  

 

Reading is an effective means to learn new words since the reader will be able to guess 

the meaning of the word from the context.  

 

Students are also advised to develop the habit of using dictionaries and the Thesaurus.      

 

Understanding and application of word formation processes will be a fine way of 

building vocabulary.  

 

(v)  Structure / Grammar  

CLT is perceived as a departure from grammar in favour of focusing on the meaning 

only. It enables students to perform spontaneously, but does not guarantee the linguistic accuracy 

of the utterances. On the other hand, form – based approaches focus on the linguistic and 

grammatical structures which make the speech grammatically accurate. But this accuracy can be 

observed in prepared speech only and students are unable to operate spontaneously.  

 

In learning L2 grammar, students are forced to be in a dilemma. On the one hand, they 

need to know the rules, since they are mostly tested on grammar knowledge in examinations. On 

the other hand, they have to develop the communicative competence as it is the main aim of 

language learning. Here the teacher is expected to look for ways to combine form and meaning 

in teaching ESL.  

 

The EEE method, consisting of three stages (exploration, explanation and expression) as 

recommended by Sysoyev (N.D) can be an appropriate method for combining form and 

meaning.  
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In the first, exploration stage, learners look at certain sentences and discover a 

grammatical pattern under a lecturer’s supervision. Instead of giving an explicit rule, students are 

allowed to discuss and discover grammatical patterns. It will help students understand the rules. 

A teacher is given the role of the monitor. In the second, explanation stage, the teacher will 

explain explicit rules and it will make the students’ speech more grammatically accurate. In the 

third, expression stage, students use new structures in interaction, producing meaningful 

utterances. This stage prepares L2 learners for spontaneous L2 use by helping them focus equally 

on form and on meaning in using their language in communication.  

 

(vi) Spelling  

English spelling system poses big impediments to students. Cronnell (1979, as cited in 

Thirumalai, 2002, p. 77) pointed out that since the second or foreign language learners of English 

do not yet speak Standard English, they are likely to commit more errors in spelling, especially 

with regard to those sounds which they are unable to discriminate between. Therefore, if students 

are to learn the English spelling better, they must use the Standard English.  

 

A programmed text may provide more individualized learning without creating much 

burden on the teacher. Also students should be encouraged to identify the spelling of words in 

which there are sounds with two or more possible spellings. Proof reading sentences with 

spelling errors can be a good exercise.  

 

There are rules which are somewhat more regular than others. Teachers can organize the 

words into groups and then touch words group by group. For example, the letter C is pronounced 

as k before a, o, u or a consonant: cat, cold, cute, cream. Several such rules, not only for 

consonant, but for vowels also are there. Therefore, the teacher can explain these rules for 

students to understand the underlying spelling system.  

 

The researcher suggests that students may memorize and copy the spelling. Dictation by 

the teacher can be an effective exercise to assess the spelling skill. Depending on the capacity of 

students, the number of words to be memorized must be limited.  Spelling bee contests with 

some rewards is an appropriate reinforcement technique.  
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(viii)  Listening  

As pointed out in the previous section of this chapter, half the student population in the 

university loses interest in following the listening classes. Hence proper techniques should be 

adopted to arouse their interest by effectively organizing the teaching of listening skill. 

Listening, like other language skills, can be acquired through wide exposure to the target 

language. Sufficient facilities should be made to enable the students to listen to native speakers’ 

speech from the beginning, so that they can familiarize themselves with the native speakers’ 

accent and understand their speech.  

 

In the part of students, outside the classroom, they have several needs to satisfy only by 

listening to the speech in the surrounding in which they function and express what they need 

actually. If they are studying or working in an English speaking country, they have to understand 

the native speakers of English they contact in their day to day life. In case, they have no access to 

native speakers of English, they should listen and comprehend the native tongue used in the 

electronic media. It is important to have focus on exposure to the native speakers’ speech in 

contexts that are relevant to the L2 learners’ goals in learning English.  

 

In selecting appropriate materials for students, Morley (1991, as cited in Thirumalai, 

2002) suggested three important principles: relevance, transferability / applicability, and task – 

orientation. The materials should be relevant to the interests and level of the students. The 

content, structures and words in the listening materials should be transferable and utilized in 

other classes or outside the classroom. Task – oriented materials focus on performance based on 

what is presented as listening material.  

 

(viii)  Use of Technology  

By using more technology in language learning and teaching, the interaction pattern can 

be changed. Teachers can encourage greater amount of interactions by using technology both 

inside and outside of the classroom. For example, through internet learners find opportunities to 

communicate and learn collaboratively with learners worldwide. ESL learners do not need to 

passively listen to audio tapes alone after class, through the use of the internet and other tools, 

they can more keenly participate in more interactions by posting and replying messages on 
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discussion boards, writing and replying emails to their key pals or joining online chartrooms 

anytime when they feel comfortable or have free time. This new way of learning may engage 

learners in authentic social interactions and greatly expose learners to the TL and practice what 

they have learned in the classroom. Further, learners have more opportunities to take part in the 

target social and cultural context and learn the pragmatic knowledge.  

 

Through audio and video communications, learners are able to obtain both verbal (e.g. 

intonation) and non – verbal (e.g. facial expression) cues which are necessary to develop social 

competence.  

 

Use of technology can also promote motivation for learners to keep learning. This 

motivation enables learners to become more responsible and willing to engage in their own 

learning. Teachers can involve learners in doing a collaborative project with another learner; for 

example, the project can be writing a story together in which learners are more likely to actively 

participate in the discussion and engage in the learning.  

 

For ESL learners who desperately need more authentic exposure and the opportunities to 

exploit the knowledge obtained in the classroom, the use of computer mediated communication 

tools both inside and outside of the classrooms will certainly develop learners’ communicative 

competence. 

 

Summary 

The resources like text books and audio- visual aids such as tape recorders should be 

produced with the aim of promoting students’ communicative ability. Adequate opportunities 

should be made for listening practice, although learning outcomes are addressed in terms of four 

skills. Lessons should be conducted in a manner to motivate students to involve themselves in 

real life contexts, think and act independently and exchange ideas to fulfill a genuine purpose. 

When producing text books/ teaching materials, focus should be on providing maximum 

exposure to students so that they will be able to function in English confidently when they are 

outside the class room. 

================================================================== 
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Appendix- A 

University of Jaffna 

Details of Students’ Performance 

Faculty of Arts and Faculty of Management Studies and Commerce 

Second Year - Second Semester, 2001 

 

1. Student Distribution Area wise – Faculty of Arts 

            Total Number of Students:          379 

            Students from Rural Areas:         60% 

            Students from Urban Areas:         40% 

 

 

2. Student Distribution Area wise -  Faculty of Management Studies and Commerce 

Total Number of Students:           137 

Students from Rural Areas:           36% 

Students from Urban Areas:          64% 

 

 

3. Students’ Performance Area wise – Faculty of Arts and Faculty of Management Studies 

and Commerce 

Total Number of Students:           516 
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Students from Rural Areas:          276 

Students from Urban Areas:         240 

 

Rural area students who secured A grade in ESL:  3% 

Urban area students who secured A grade in ESL:  18% 

 

4. Students’ Performance Gender wise – Faculty of Arts and Faculty of Management 

Studies and Commerce 

Total Number of Students:  516 

Male Students who secured A grade in ESL: 5% 

Female Students who secured A grade in ESL: 13% 

 

5. Students’ Performance Gender wise – Faculty of Arts and Faculty of Management 

Studies and Commerce 

Total Number of Students:  516 

Male Students who passed ESL: 77% 

Female Students who passed ESL: 84% 

 

Signed.S.Sunthareswaran 

Head / English Language Teaching Center 

Faculty of Arts 

University Of Jaffna 

Sri Lanka         
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Appendix - B 

Questionnaire for the undergraduates in the University of Jaffna 

Name :- ………………….    Batch :- ……………… 

Course :- ……………….. 

 

 Underline the best response which represents you. 

                      

 

                       Section A 

 

01 (a). Do you speak in English to your family members in your daily interaction with   them?   

(i) Yes.    (ii) No 

     (b) If yes, how often? 

         (i) Always.    (ii) Sometimes.    

        (iii)  Occasionally.  

 

02 (a). Do you write to them in English? 

      (i)Yes.    (ii) No 

         (b). If yes, how often? 

         (i) Always.    (ii) Sometimes.    

        (iii) Occasionally 

 

03. What is your motive to communicate with them in English? 

         (i) You want to improve your English. 

        (ii) You like to talk in English 

    (iii) You are free to talk to your family in any language. 

    (iv) Your family encourages you to use English.  

 

04. What is the reaction of your family when you use English? 

        (i) They are very attentive and receptive. 
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       (ii) They reply in English. 

      (iii) Both (i) and (ii) above. 

      (iv) They ignore you. 

 

05. Are your parents fluent speakers of English? 

        (i) Yes.    (ii) No 

 

06. Can they write in English? 

        (i) Yes    (ii) No 

 

07 (a). Do they communicate with you in English? 

        (i) Yes.    (ii) No 

       (b) If yes, how often? 

       (i) Always.    (ii) Sometimes.   

       (iii) Occasionally 

          

08. What is your reaction when they use English? 

        (i) You are attentive and receptive. 

       (ii) You also keenly interact with them in English. 

       (iii) Both (i) and (ii) above. 

      (iv) You ignore them. 

 

09 (a). Do you read in English? 

     (i) Yes     (ii) No. 

        (b) If yes, what type of English materials do you read? 

        (i) Newspapers.   (ii) Novels, Short Stories, Poems, Plays etc. 

       (iii) Text books. (iv) Local and International magazines. 

 

10 (a). Do you listen to or watch English programmes on radio/ television? 

        (i) Yes    (ii) No 

       (b) Name the programmes you listen to or watch? 

       (i) BBC World Service  (ii) CNN 
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      (iii) SLBC English Service  (iv) Rupavahini 

 

 

Section B 

 

01 (a). Which language do you use when you interact with your lecturers in the   English class in 

the University? 

    (i) English  (ii) Tamil  (iii) English and Tamil 

 

    (b) Are you allowed by your lecturer to use Tamil in the English class?  

     (i) Yes   (ii) No 

  

   (c) Are you happy in following the English class in the  English medium? 

    (i) Yes   (ii) No 

 

   (d) Do you have any difficulties in following the class in the English medium? 

   (i) Yes   (ii) No 

 

    (e) If yes, what are the difficulties? 

    (i) Understanding the meaning of sentences. 

    (ii) Understanding the meaning of words. 

    (iii) Expressing ideas on your own. 

    (iv) All the above or some of the above. 

 

02. What grade have you obtained for General English in the G.C.E (A/L) examination? 

      (i) A  (ii) B  (iii) C  (iv) S   (v) F 

 

03 (a). When you entered the University, were you able to express yourself in English? 

     (i) Yes   (ii) No 

    

   (b) To what extent, were you able to express yourself in English? 

   (i)  Fluently                  (ii) Moderately             (iii) Fairly well 
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0 4 (a). In what medium do you follow lectures of your main subjects? 

(i) English  (ii) Tamil 

 

   (b) If it is English, do you believe that it helps to improve your English knowledge? 

   (i) Yes   (ii) No 

 

   (c) If yes, how does it help you? 

   (i) Your vocabulary (word power) has been improved. 

   (ii) Your speaking ability has been improved. 

   (iii) All the above. 
 

 

 

Section C 

 

01 (a). Do you have opportunities to communicate in English outside home and the University? 

     (i) Yes   (ii) No 

 

     (b) If yes, where? 

     (i) Clubs. (ii) Playground  (iii) Community Centres. (iv) Places of 

Entertainment 

 

02. Do you visit public libraries to read in English? 

     (i) Yes   (ii) No 

 

03 (a). Do you talk to your friends in English? 

     (i) Yes   (ii) No 

    

    (b) If yes, what are the topics you discuss? 

    (i) Sports/Games  (ii) Politics (iii) Art and Literature.  

    (iv) Any other topics of your own interest. 

 

04 (a). When others discuss anything in English with you, what is your reaction? 
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     (i) You keenly participate in the discussion. 

     (ii) You are not keen in participating in the discussion. 

 

     (b) If you are not keen, what is the reason? 

     (i) You are able to understand English but not able to express in English. 

     (ii) You are not able either to understand or speak English. 

     (iii) You have often difficulty with vocabulary. 

     (iv) You think it is wrong to use English. 
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