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Introduction
A corpus is a fundamental need for natural language process applications.

A parallel corpus is a foundational need for languages like Odia (Oriya - The Unicode Standard,
Version 13.0."https://unicode.org/charts/PDF/U0B00.pdf. Accessed 8 Aug. 2020) which would
enable explorations in natural language processing advancements into machine translation, (Machine
translation - Wikipedia. "https://en.wikipedia.org/wiki/Machine translation. Accessed 8 Aug. 2020)

computational language modelling, (Language model - Wikipedia."
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https://en.wikipedia.org/wiki/Language_model. Accessed 8 Aug. 2020) Question Answer Systems,
Generative (Better Language Models and Their Implications - OpenAL" 14 Feb. 2019,
https://openai.com/blog/better-language-models/. Accessed 8 Aug. 2020) systems.

To make a neural model learn actively a stream of training data is needed.
NLP tasks based on neural architectures based on deep learning need a lot of training data.
Machine Translation tasks need millions of parallel pairs known as a parallel corpus for training.

This paper describes a way to mine a parallel corpus stream on social media to be used by machine

learning-based natural language processing systems.
Methodology

Why parallel corpus

A large Parallel corpus (Parallel corpora - Ilc-Cnr."
http:/ /www.ilc.car.it/EAGLES96/ corpustyp/node20.html. Accessed 8 Aug. 2020) is one of the
input components needed by Natural language processing tasks like Machine Translation. “Natural
language processing (NLP) is a subfield of linguistics, computer science, information engineering, and
artificial intelligence concerned with the interactions between computers and human (natural)
languages, in particular how to program computers to process and analyze large amounts of natural
language data” (Natural language processing - Wikipedia."
https://en.wikipedia.org/wiki/Natural_language processing. Accessed 8 Aug. 2020.). “Machine
translation is a sub-field of computational linguistics that investigates the use of software to translate
text or speech from one language to another” (Machine translation - Wikipedia."

https://en.wikipedia.org/wiki/Machine_translation. Accessed 8 Aug. 2020)

“Parallel corpora are made in the business of communication in multilingual societies,” Present SOTA
Machine Translation models (Machine Translation, Papers with Code."
https://paperswithcode.com/task/machine-translation. Accessed 8 Aug. 2020) uses deep learning
(Deep learning - Wikipedia." https://en.wikipedia.org/wiki/Deep_learning. Accessed 8 Aug. 2020)
and neural network (Artificial neural network - Wikipedia."

https://en.wikipedia.org/wiki/Artificial_neural _network. Accessed 8 Aug. 2020) architectures to
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predict a translation from an input. These models using deep learning need a lot of training data, in

case of a machine translation engine, the training data comes from parallel corpora.

India is a multilingual society. Present advances in technology and the fields of linguistics allows Indian
language systems to advance towards easing the multilingual communication channels. Amongst
Indian languages, absence of large parallel corpus acts as a blocker for the research in Odia

computational linguistics.

How to make a pair and a corpus

To make a parallel pair, an input in one language gets translated to output in another language retaining

the original meaning,.

w

“I love you” in English can be translated to “¢] Q€19 @mdNg”

An example of a parallel pair is followed

e “Ilove you”: “¢] 991G QRAIN”.

A collection of related pair is called corpus, here is one with eight parallel pairs.

e “Ilove you: “¢] 9919 QAN

o “Q671 6711 Jo1Q 64L” : “Ilove You”
o “Q6¢1 641 OB AN : “T love You”
o (9 9ER Q1Y : “T love You”

e “Iaman Odia” : “¢] 968 GG

e “Iaman Odia”: ¢ GGaI”

o (] 32 @6@”: “I speak Odia”

° “?j: (3@8“ @@AI6Q” : “I can speak Odia”
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The usefulness of these pairs
New Machine translation systems can be trained on corpora described above.

Benchmarks like “language modelling benchmark” (Language Modelling, Papers with Code."
https://papetswithcode.com/task/language-modelling. Accessed 8 Aug. 2020.) are used all over the
applied linguistics (Applied linguistics - Wikipedia."
https://en.wikipedia.org/wiki/Applied_linguistics. Accessed 8 Aug. 2020) research space. We believe
a reasonable sized parallel corpus can scale natural language processing research for Odia. Researches

on comparative linguistics can use this corpus for understanding the language comparisons.

While “Google Translate” has recently launched Odia into its supported languages, (Google Translate
supports  new  languages for the .. -  The Verge" 26  Feb. 2020,
https:/ /www.theverge.com/2020/2/26/21154417 / google-translate-new-languages-support-odia-

tatar-turkmen-uyghur-kinyarwanda. Accessed 8 Aug. 2020) other big technology organizations are yet

to support Odia. Google and others are way behind when implementing Odia.

We believe new generations of researchers and applications may use this corpus as a base to build their
research. So in our view, a readily available parallel corpus is useful as a fundamental building block of

language research.
Why parallel corpus Stream?

Effectiveness and accuracy of the language models depend significantly on the size of a large corpus
that is used as training data. “The Effects of Corpus Size and Homogeneity on Language Model
Quality”  (The Effects of Corpus Size and Homogeneity on Language S
https:/ /www.aclweb.org/anthology/W97-0118.pdf. Accessed 8 Aug. 2020) is a well-researched topic
described in this paper for speech recognition systems. Language tasks like Machine Translation need
a lot of quality corpus for exactly the same reason. In the age of Big Data and Deep Learning, A big
corpus gives better quality of a model. Deep learning models use the big corpus to learn features from
the first few layers of the network and then learn to predict tasks in deeper layers before generating

output. There is a question for many languages like Odia, which are underrepresented computationally

at present in the digital world with a small if available corpus.
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Where will we get a large parallel corpus?
A stream is a solution in this situation.

A stream is a solution to building a large corpus, incrementally, while continuing the research possible
with a small corpus. For example, a synthesizer network can be trained on a small corpus to generate

synthetic corpus that in-turn can be used as a training pair for a translation network.

A stream will also be an effective input mechanism for the neural networks that learn actively, they

learn from new training data continuously.

A large corpus will be an accumulation of a continuously generating stream of pairs into it. Many large

corpora can be created by specialists if we can learn and model to generate one corpus by the stream.
Why social media is an effective medium for streaming parallel pairs

New user-generated content is available in Social media continuously. The Facebook posts, twitter
feeds are essentially data streams generated from users, travel through many paths on the internet and

ultimately stored in servers as data stores.

Due to these properties of current, user-generated, continuous nature of the data generated on social

media, it is chosen as the catchment area for the stream of the parallel corpus.
Why twitter is chosen for the stream
Twitter is chosen because of its unique characteristics as noted below.

It provides a small entry point (240 character limit), avenues of engagement (reply, poll), programming

interfaces (APIs).

With this limitation of character, a parallel pair can be in the form of a tweet, Odia and English part
divided in it. A parallel pair can also be derived from a tweet where a translation sub quotes the original

tweet.

These two approaches to derive a parallel pair can be encoded in the tools like regular expressions

available in various computer languages
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The tweet Style:

® <Beginning><English Sentence><separator><Translated Odia Sentence><End>
® <Beginning><Odia Sentence><separator><Translated English Sentence><End>

® <Beginning> <Translation Tweet> <Sub Tweet><End>

Twitter gives Application Programing Interfaces to programmatically parse the tweet streams, extract

the pairs using the above-mentioned style guide.
Why not another form of social media like Facebook

While character limitations on twitter was a primary motivator for choosing it as the first catchment
social media platform to mine parallel corpus streams, other social media platforms like Facebook can

potentially be used.
To act as a stream catchment following properties are required.

e Continuous content generated from User Base
® Programmability
o APIs to read the user content

o Style Guide to parse the parallel pairs
Procedure: Steps to extract parallel pairs and suggested usage

1. Origination: a pair can be generated in a few ways
a. An Odia and English knowing Twitter user tags a parallel pair in a tweet
b. A volunteer twitter account creates a parallel pair in a tweet
2. Streaming: All tweets having parallel pair form a stream having sequential nature
3. Mining: Corpus is mined from the stream by
a. A tweet bot software to read the generated stream
b. A software module inside the bot to extract parallel pairs from the stream
c. A software module inside the bot to store the extracted pairs into a storage
4. Validation

a. 'The pairs are community validated during the origination
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b. Before feeding pairs to the machine translation models a community of academicians
to validate
5. Usage
a. The corpus stream may be used by NLP engines by consuming the generated pairs in
JSON format sampled below, or CSV format by applying data transformation

algorithms.

{en: “I love you™:

or: “¢] 9919 QAT

Why this is effective
This model is effective because

e Itinvolves a Natively Odia Speaking Community to generate content

® [tinvolves a Natively Odia Speaking moderator community to moderate and validate
content

® [tinvolves Academics to the validated generated stream

® [t uses technical community to build the tools required for the complete pipeline

® [t creates a foundation for the research community

This model's effectiveness can be measured from the result

So far the following is observed from a bot on twitter named as g2 (Sua) (g2l (@mte20) |

Twitter." https://twitter.com/mte20. Accessed 8 Aug. 2020) that follows the model we
described.

® This model is now operational as a tweet bot.
® [t generates around 100 parallel pairs per day.

e Till 15th May 2018, it has generated ~12800 English Odia pairs.
Problem formulation

Need is to generate as many parallel pairs as possible, in a continuous stream format.
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Twitter Interface provides a small entry point. “The text content of a Tweeter can contain up to 240
characters (Counting characters — Twitter Developers."
https://developer.twitter.com/en/docs/basics/counting-characters. Accessed 8 Aug. 2020), avenues
of engagement (reply, poll), programming interfaces (APIs) It can go to the methodological part and
step ways description required like how you extract pair words, justification of extracting from social

media.

To generate a parallel corpus, in our experience, using social media is one
of the most effective approaches due to its properties of engagement, ease
of use, usage levels, and availability of multiple formats to use them. Social
media reflects contemporary subjects by user’s contributions from their own
fields of experience and most often reflects what is happening at the
moment, it includes diversity such as art from artists, public policy from
public administrators in charge or a short story and poetry from writers,
users skilled at various levels from a novice to an expert in their field
participate in social media. Social media allows everyone to participate at
their skill level. If searched deeper, social media has historical artefacts to
get historical artefacts too. While it is not a great place for quality academic
research, it is a great place to socialize and have digital content generated
in the form of conversations in natural languages. Hence, we believe its
effectiveness being used as a catchment platform for generating streams of
the parallel corpus.

Out of many Social media platforms twitter is chosen as it is a buzzing place, everyone contributes to
that space, the tweets like the replies. The characteristics of the platform and its suitability as the first

catchment platform for corpus stream generation is listed above in “why twitter is chosen”.

Odia subset of twitter is full of participants who know both English and Odia, understand what a
parallel pair means and can easily tune themselves to contribute pairs. For example, there are accounts
like @OdiaCulture ("Odia Culture (@OdiaCulture) | Twitter." https://twitter.com/odiaculture.
Accessed 8 Aug. 2020) who tweets on Odia culture @CMO_Odisha (CMO Odisha (@CMO_Odisha)
| Twitter." https://twitter.com/cmo_odisha. Accessed 8 Aug. 2020) who tweets on Odisha. There
are many international accounts like billionaire space and electricity entrepreneur @elonmusk whose
tweets can be translated by the Odia community to make meaningful pairs. Though these reference
accounts are used initially, eventually a community builds around an account and it starts to take its

own personality.

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020
Anjan Kumar Panda, MSC IT, KSOU Mysore and Dr Arun Kumar Malik, PhD
Generating a Parallel Corpus Stream for Odia: Mining Parallel Corpus from Odia Twitter 9



http://www.languageinindia.com/

Community contributions of the pairs generate a continuous stream of pairs sequenced on time which
can be consumed by actively learning agents built on neural network based architectures as presented

indicatively in the following diagram.

Hence getting a parallel stream of parallel pairs of corpus is a function of the process of the
engagement with Odia Twitterati, process of picking the candidate parallel pairs, the algorithms and

computational toolset to extract the pairs and convert it into a stream.

1. Community
a. Community tweets on their own
b. Some of them tweet bilingual pairs
c. Translating Community translates some tweets from community

2. Tweeter: All these tweets goes to twitter infrastructure

3. Al Tweet Bot: Parses the tweet stream and generates parallel corpus stream

4. NLP systems: read the stream generated by the tweet bot
Consolidating the discussion above may we present the notation and the formulation?

® 2: Parallel Corpus Stream =PaCoSt

e 1: Community Odia twitterati = CoOrT
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e 3: Hach eligible pair = Ep
® 3: Algorithms =algo
® 3:45:ToolSet = ts

The Corpus Stream Equation

PaCoSt=process (CoOrT, Ep, algo, ts)

May we call these adobe as the corpus stream equation? Parallel corpus stream is a function of the
process involving Community, contributing eligible parallel pairs, presented as a stream, parsed by
tools like tweetbots and regular expressions involving algorithms to read stream, parse and extract

pairs and store into a data store or pass the stream to a subscribing actively learning neural network .

Solution
Community Odia Twitterati (CoOrT)

Odia Community in twitter was observed to be having following properties to be chosen as a

community base to generate a parallel corpus stream

® Participating members
o Anyone knowing both the languages, English and Odia and willing to contribute
parallel pair is an eligible member
o All those members can tag parallel pair to the tweetbot by doing
@|tweetbot_id]{Pair}
® Tweets representing present state of events, hence candidate pairs are relevant
® Variety of interests amongst the community: hence it has a healthy diversity in the candidate
pairs
® Diversity in corpus ensures that the training data is close to real life
O Specialized corpus in different domains can be extracted out if needed
e A few examples representing diversity
0  (@Odiaculture tweets about Odia culture

O (@drgynec tweets poetty
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Eligible Pairs (Ep)

e All pairs contributed by the community are candidate pairs
® [rom those candidate pairs, pairs are selected by moderators based on eligibility
® [Eligibility is solely based on correctness of a pair
O (A natively speaking individual with a graduate education makes a judgment of
correctness by following the rules of grammar in both languages)
e All pairs generated by the moderator team are eligible
o Eligibility follows the same rules as the eligibility of moderator pairs
O The pairs generated by moderators are peer reviewed as an additional quality gate
® Moderation team follows do and do not list to pick candidate tweets eligible to generate pairs,
the do and do not list is primarily used to maintain the positivity around the timeline.
© Do and Do not list is a simple thumb rule to avoid moderators” human biases entering
into the corpus un-internationally, and keep the stream only having parallel pair
0 One moderator cannot retweet their tagged pair into the stream
o Simplicity and Objectivity is the driving factor for the do and don't lists
0 The do and do not list introduces a positive bias in the stream which is unnatural for
a language corpus (negative language is also part of the language), however it is well
considered and consideration possible to build a negative stream quickly as a separate

project
Algorithms

® Regular expressions were used to match the style guide

O Regular expressions are used based on the patterns mentioned above in the tweet style

section
m  <Beginning><English Sentence><separator><Translated Odia
Sentence><End>
m  <Beginning><Odia Sentence><separator><Translated English
Sentence><End>

m  <Beginning> <Translation Tweet> <Sub Tweet><End>

Toolset
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® A twitter account

A twitter account was created as an interface with the Odia Twitterati. The account interacts with the

community as a bot (using twitter API).
® A team of volunteer moderators

A team of volunteer moderators were created. An engagement policy was prepared, do and do not
list was created as a guideline to the moderators. Simplicity, Objectivity, Goal Orientation (Generating
parallel pairs), and Scalability (scaling the team size to create bigger streams) were the basis of defining

the do and do not guides and engagement policy.
® Technology volunteer teams

A tech team of volunteers created tools to read the twitter stream, parse the pairs, and store them in a storage

pluggable to a data pipeline which will feed the neural models that need them.

Another tech team of volunteers worked to read that continnons stream of data and train the neural model.

Process
o n Y=
(:‘ A h.’ :’ G
6h 6 ]
" ! -

1o do ust
2) @) (1) @) 1@ i
T

® Open community contributions

1. The community contributes pairs through twitter
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® Moderation through a simple self-created to do and do not list
O 2: Moderator reviews the pairs tagged
O 3: By referring the do and do not lists
O 4: makes a decision
O 5: moderator re-tweets the tagged tweet

O  0: the retweeted pair becomes part of the automatic stream
Applications

® This press model is usable by any system which needs a parallel corpus stream.

® This model is active and running in the form of a tweet bot named €2l for Odia English

parallel corpus.

e Similarly, this model can be applied to create any parallel pair stream for any language corpus
computationally underrepresented Languages May involve the community in this way and
build their own parallel corpus.

® Other language forms ranging from revered Sanskrit to marginalized Olchiki which are yet to
be represented in modern NLP space like machine translation can also use this model to
generate corpus streams.

® We urge Linguistics researchers and computational experts in the field of Natural Language
Processing related computing to look at wusing this model for computationally
underrepresented languages.

® There can be numerous NLP applications on it and it may even bring dead languages like
Sanskrit alive, it may bring other underrepresented languages to the fore

® We recommend language activists to observe this model and derive approaches where this
model can help their languages

® We also request a global collaboration for natural language processing in this age of advanced

capabilities in computing and deep learning.
Extensions

e Twitter and tweet bot were chosen as the catchment platform for generating feed, however

we believe that this model can be used on other social media platforms.
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® For Facebook, it might be a stricter regular expression based parsing when applied it will
enable long-range translations like paragraphs and pages.

® We urge that this model to be extended to platforms like Quora, Reddit etc., to be able to as
big a stream possible for a parallel corpus needed for a specific language

® We also think that this model extension may be used and created at the undergraduate levels
in universities in Odisha by the students coordinating with their professors and their Odia and

English counterpart making it a multidisciplinary activity
Conclusion

The present analysis of models depicts how to generate a parallel corpus stream and description of
methodology process and support of infrastructure to achieve the model. The choices made to apply
these above models and formula to make an operational and functional viability. There are avenues of
a few computer based applications that will open up a possibility to extent and use of social media
platforms as catchment net. Therefore, Machine Translation from English to Odia is a need of the
hour. The larger implications of these applications would be to find Odia language in any digital search

engine translation board.

Glossary

® Active Learning: In Machine Learning, active learning is a process in which a machine, an
agent, a computer program, a bot learns actively from the new data, this is in contrast to the
models where Training is performed on available data only, next batch of data available need
to wait for the next training cycle.

® Catchment platform: the platform which will act as a base from which parallel corpus will be
mined, it has been derived from the “catchment area” in geology.

® Social Media: A suite of applications running on the internet Facebook, Twitter, LinkedIn,
Snapchat, TikTok, WhatsApp which enables information to be passed from individual to

individual with the society they know taking an active part in it.
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® SOTA: State of the art: agreed by the research community to be the best available at that

moment
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Appendix
Sample parallel pairs from MTE20 g2l timeline in JSON format
(JSON." https://www.json.org/. Accessed 8 Aug. 2020)

1.

{od: “691QIG QIS QAR 98%, @ A& 6517 AG6R AR ATG g6% ; V1Tl 6TIRITY FeR
aSSallae @ACKR” ,en: “A boat will be on water , but water should not be in the boat ; that will

make the boat stagnant and unfit for the purpose for which it is meant.” }

. {en:"0ld ways won't open new doors.”,0d:"J@¢ll 98861 2 2R 6HRS AIZ [}
. {od:”@@—@é@ﬂﬁ’ QIe6Q @49?”,en:”Who is in the hands of Har-Parvati?”}

. {0d:"QQ9IGQ QUG [IG™ ,en:”The Night Wholesaling Vegetable Market of Bargarh}
. {en:”Proud moment for Odisha”,od:” B&4l JIQ 99Q ﬂg@"}

. {QI' FAQ @T6Q 6@16 6QIY AR F@Q? ,en:"How to SAY 'NO' without feeling any guilt?"}

. {81010 @°0IG, 62 6RIRMI AR, UG FAF1 QG LIGY FERD B9, 2R UG A Y 62 § VPG AR

@Q6@Q |1,en:"Bad company is like charcoal, if hot it will scald the hand that holds it,

if cold it will make it black."}

. {en:”A glass shaping process.”, od:”Na QI 296 SaIQ gaaul"}

. {en:"Quality is not an act, it is a habit.”,od:” gEIFIL @ Q¢ g6, Y2l U@ 2AWIAI")

{en:"Patience is bitter, but its fruit is sweet. ”,0d:"68d4 6228 Aal, @g G TG
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Abstract

This research investigates how Saudi male and female English as Foreign Language (EFL)
instructors in Riyadh, Saudi Arabia, had motivated students to learn English during regular classes.
Forty instructors working in Saudi tertiary EFL classrooms completed a survey “questionnaire”
comprising forty-three motivating strategies. Each statement in the survey was based on a five-
point Likert scale that vacillates from "very important” to "unimportant.” To analyze the data
obtained from the survey, the researcher used means and standard deviation to decide the supreme
and the smallest practiced teaching strategies in universities. Moreover, to determine if there was
any difference between the two gender instructors on how Saudi tertiary EFL instructors viewed
each strategy in terms of significance, the researcher used implicational statistics, t-test. On this
matter, the research had shown that there is existed an outstanding resemblance in perceptions
between the two genders of instructors. Instructors in Saudi tertiary EFL classes indicated that EFL
instructors should make students feel accepted, wanted, worthy, and valued no matter their
strengths and weaknesses. On the contrary, despite the importance of having a positive setting in
the Saudi tertiary EFL classrooms, instructors considered this strategy the least practical technique
for motivating their students. Due to time and sampling constraints, this study had its limitations;
therefore, the researcher encourages other researchers to shed more light on motivating teaching
strategies, as they are considered a critical factor in students’ success. The researcher also proposes
that EFL curriculum developers retain curriculum resources in coordination with motivating
strategies experienced by instructors.

Keywords: Motivating strategies, instructor performance, motivation, Saudi Tertiary EFL.

1. Introduction

The role of motivation has been largely researched in EFL research (e.g., Garcia-Sampedro &
Prado, 2020; Cocca & Cocca, 2019; Dornyei & Ushioda, 2011; Dornyei, 1994, 2005, and 2010).
Learning a foreign language (FL) is impacted by the learner’s level of motivation, according to
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Dornyei (1998). It is thought that learners with an extraordinary level of motivation would be more
determined to succeed than unmotivated learners (Dérnyei, 2010).

Students' level of motivation can be attributed to many factors. One of the key factors is
EFL instructors' motivating strategies in classrooms. (Garcia-Sampedro & Prado, 2020;
Guilloteaux & Dornyei, 2008). But compared to learning motivation by or in itself, this has not
been thoroughly examined yet by researchers (Lee & Lin, 2019). Accordingly, this study sought
to shed light on Saudi instructors' perceptions of the importance of motivating English teaching
strategies. Moreover, this study concentrated on whether educational contexts (i.e., public)
influence EFL instructors' use of motivating strategies.

Research Problem

Most Saudi students encounter challenges as they go through their journey of learning
English; consequently, they fail to reach their goals (Al-Khairy, 2013a, Al Arabia, 2014). The
reasons for this are manifold (Alrabai, 2014). For instance, students might be under certain
circumstances that lower their motivation to learn, such as anxiety, low self-esteem, or diffidence.
Instructors’ strategies are also thought to have a remarkable effect on students' motivation.
Accordingly, this research sheds light on motivating strategies used by EFL instructors. Further
scholars had explored Saudi EFL instructors' use of motivating strategies (Cocca & Cocca, 2019;
Algahtani, 2016; Al Arabia, 2014; Alrabai, 2011). However, not much attention has been given on
drawing a comparison between Saudi different gender instructors in the public sector. In view of
this, this research aspires to find out the motivating strategies used by Saudi EFL instructors in
universities.

Research Questions
The study seeks to answer the following questions:

1- How do Saudi male and female EFL instructors in Saudi universities perceive each motivating
strategy in terms of importance?

2- How do diverse educational settings contribute to EFL instructors' use of motivating strategies?

Research Objectives
This study aims at:

1- Investigating gender variances in the usage of motivating strategies in Saudi Tertiary EFL
Classrooms.

2- Examining the extent to which diverse educational settings contribute to instructors' opinions
of the use of motivating strategies.
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3- Introduce a number of reliable applied strategies to provide a motivating learning setting for
Saudi university students.

Significance of the Study

The current study is significant for both theoretical and practical reasons. At the theoretical
level, this study is essential in three ways. First, it sheds light on an area of research in foreign
language teaching addressed extensively by applied linguists worldwide. Second, it provides
information concerning the use of motivating strategies in Saudi Tertiary EFL Classrooms. Third,
it extends the discussion of motivating strategies by looking at how gender influences the use of
different motivating Strategies in the Saudi Tertiary EFL Classrooms. At the practical level, the
proposed study would help instructors understand learners' different motivating tools to do well in
English language classrooms. This study also provides guidelines to EFL instructors to tailor their
motivating strategies to avoid mismatches between classroom practices and learners' expectations.
The finding of the present study would help enhance English language teaching at the university
level. Similarly, this study's results would provide the field of English Language Teaching with
innovative, motivating strategies that could be integrated into their EFL teaching to increase
learning.

Literature Review
Defining Motivation

Ddrnyei (2001) describes motivation as an action or signal that pushes learners to better
behavior or works to develop performance. In line with Daif-Allah & Aljumah (2020), Alharbi
(2020), Csizer (2017) define motivation as a feeling or a factor that stimulates learners for specific
behavioral choices. Accordingly, motivation is largely affected by nature, and the degree of
incentives learners receive as an end goal.

Dornyei, 2013; Gardner & Lambert (1972) emphasize that motivation, whether intrinsic or
extrinsic, allows learners to satisfy their desires for knowledge and progress. In this context, Daif-
Allah & Aljumah (2020) believe that learners’ motivation inspires them to learn and obtain
knowledge and meet family, school, or peers' expectations. They also confirm that motivation is a
self-driving force towards vital and effective learning and achievement. In short, the author of the
present study perceives motivation as the fuel or the inner ability that drives learners towards
achieving their desired goals in time effectively and appropriately.

Principles of Enhancing Learners’ Motivation

Instructors can effectively enhance learners’ motivation to learn and obtain knowledge
using a variety of teaching practices and behaviors. Cocca & Cocca (2019) emphasize that
instructors should work hard in the classroom and even before coming to the classroom to maintain
an interactive, relaxed and cooperative learning environment for the classroom group dominated
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by familiarity and common interest, moving away from bullying, orders, prohibitions, and
violence. Instructors need to have a warm, friendly, and open personality. Many educational
studies, Dornyei (2005); Wondim (2020), have indicated that the instructors who enjoy warmth,
flexibility, tolerance, sympathy, and patience are highly concerned with meeting the interests and
expectations of their students, often stimulate these qualities in their students.

Alarabai (2011), Cheng & Dornyei (2007) stress that the instructors’ indirect methods of
interacting with their students and directing them are considered important cognitive motivating
strategies in the classrooms. An effective motivating strategy in the classroom stresses the
instructors' appropriate social role in enhancing a healthy and secure learning environment. An
instructor should be a model for his students to follow as a leader who is fair in style and treatment,
or firm with naughty students (Garcia-Sampedro & Prado, 2020).

Moskovsky et al. (2013) are of the opinion that it is the instructs’ role to help learners
define their personal goals and plan implementation activities based on investing their self and
collective energies shared by their peers. Similarly, Dornyei & Csizet, (1998) believe that
instructors should enhance social acceptance among students on the one hand and between
instructors and students on the other. This could be achieved by providing learners with an
atmosphere of open interaction based on fruitful cooperation, interest, and mutual respect, away
from quarrels and personal disputes in general.

In this context and based on the present researcher’s experience, some instructors are
sullen, critical, self-made in their characters, not interested in the desires and interests of their
learners and are direct authoritarian in their dealings with their learners. These unethical classroom
practices arouse a sense of alienation and resistance in students and increase the chances of
classroom problems. Also, such unprofessional classroom practices would lead to the development
of negative tendencies towards instructors and learning in general.

Method
Subjects of the Study

Gender Differences in the Use of Motivating Strategies in Saudi Tertiary EFL Classroom
was investigated quantitatively through addressing a total of forty university EFL Instructors
chosen randomly (twenty male instructors and 20 female instructors). These participants were
requested to respond to a survey about the motivating strategies.

The Survey

To obtain data, a questionnaire was used in this study. The questionnaire designed based
on a five-point Likert scale ranging from "very important” to “not important.” Items of the
questionnaire were developed and adapted from various sources (Daif-Allah & Aljumah 2020;
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Wondim 2020, Garcia-Sampedro & Prado,2020; Cocca & Cocca, 2019; Daif-Allah, 2013;
Moskovsky, Alrabai, Paolini, & Ratcheva, 2013; Guilloteaux & Dérnyei, 2008; Cheng & Dornyei,
2007). The first part of the survey aims at collecting participants' personal information. The second
part of the survey includes a total of thirty-five strategies. After constructing the survey, it was
piloted on 10 university EFL instructors to assess its reliability level. Then, it was submitted to a
jury of five English Language teaching university professors to assess its validity. The Alpha
reliability estimate for the survey was 0.689, which is an acceptable estimation for such a kind of
survey. This study was carried out during the 2020 summer session. An online survey was used to
collect the needed data for the study.

Results and Discussion
The following table (Table 1) includes the most important strategies used by Saudi tertiary EFL

male and Female instructors.

Table 1 Motivating strategies used by tertiary EFL instructors

Strategies M. S.D. Cronbach’s alpha
Enhance learners’ intercultural knowledge 430 0.69 0.81
Enhance learners’ confidence 431 058 0.74
Meet learners’ end-goals 419 0.73 0.72
Increase learners’ expectancy of success 425 055 0.77
Promote learners’ autonomy 4.22 0.60 0.79
Make the learning environment motivating 4.04 0.78 0.80
Provide relaxed classroom context 385 084 0.74
develop learners’ aspirations 420 0.72 0.76
Promote group-ethics. 411 0.62 0.88

The table above includes the motivating strategies used by Saudi tertiary EFL instructors
fluctuated from [M=4.31, SD=0.58]" Enhance learners’ confidence’to [M=3. 85, SD=0.84] ’
Provide relaxed classroom context’. This implies that the above listed strategies topped first of
importance among all other strategies. Other strategies were regarded as vital in daily classroom
practices. Increasing learners’ expectancy of success, promoting learners’ aspirations, developing
learners’ expectations, and meeting their learners’ end-goals were viewed as important motivating
strategies that should be considered while teaching to develop learners’ cognitive abilities.
Interpersonal skills could also be enhanced through promoting group ethics, relaxed learning
environment, and promoting learners’ autonomy and cooperation.

Consequently, the above discussion clearly provides the answer to the first research
question: “How do Saudi male and female EFL instructors in Saudi universities perceive each
motivating strategy in terms of importance? ”.
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To answer the second research question, “How do different educational contexts contribute
to EFL instructors' use of motivating strategies?”, a t-test was used to determine gender
differences between male and female tertiary EFL instructors using motivating strategies in the
classrooms. Findings indicated in the table below(Table 2), shows no significant differences
among Saudi tertiary EFL male and female instructors at the level of (p>0.05), but enhancing
intercultural awareness was much more stressed by male instructors than females due to
conservative nature of the Saudi society in discussing cross-cultural topics in the classrooms.
Table 1. Gender differences in the use of motivating strategies in the Saudi Tertiary EFL
classrooms

Feature Gender M. . Level of .D. T. _Mean
importance difference
intErncTJaI‘tnuCrZIIZ?/\rlzt:(:fless Male 452 imvgr?/ant 059
Enhance learners’ Important 22477 045 0.03
. Female  4.07 P 0.73
confidence
Meet learners’ end-goals Male 4.26 Important 0.57
| 1 ’ -0.62 -0.11 54
ncrease learners Female  4.37 Important 0.60 0.6 0 0.5
expectancy of success
Promote learners’ Male 4.26 Important 0.67
autonomy Important
Make the learning Female 4.12 0.80 062 0.14 0-54
environment motivating
Provide relaxed classroom  Male 4.36 Important 0.55
context Important
1.34 22 A
develop learners’ Female 4.14 0.54 3 0 019
aspirations
Promote group-ethics. Male 4.20 Important 0.67
!Enhance learners Female  4.95 Important 0.53 -0.29 -0.05 0.77
intercultural knowledge
Enhance learners’ Male 4.20 Important 0.76
fi 1.31 .32 2
confidence ’ Female  3.88 Important 0.79 3 0.3 0.20
Meet learners’ end-goals
Increase learners’ Male 4.04 Important 0.93
expectancy of success Important
Promote learners’ Female  3.65 0.70 154 0-39 0.13
autonomy
Male 4.27 Important 0.80 0.64 0.14 0.53
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Make the learning Important
environment motivating

Provide relaxed classroom Female  4.13 063
context
Develop 1 ’ Mal 4.1 | .62
evelop learners ale 6 mportant 0.6 0.51 0.10 0.62
aspirations Female  4.06 Important 0.63
Discussion

Findings shown in tables 1 & 2 above emphasize the importance of using a variety of
teaching strategies in the Saudi tertiary EFL classroom by both equally male and female instructors
for developing the cognitive abilities of the learners and enhancing their interpersonal skills. These
results are in line with Alharbi (2020); Al Qahtani (2016); Daif-Allah & Aljumah (2020); Dorrnyei
(2013), who have realized the importance of enhancing learners intercultural awareness, self-
confidence, promoting learners’ autonomy and meeting learners’ goals and aspirations. They came
to believe that providing such a supportive learning environment not only encourages the
individual achievement of the students but rather stimulates each of them to see himself as an
important member of his group, feeling that this membership is necessary for all of them since
they have a mutual benefit and a collection of cognitive and academic complementarity. Findings
of the present study are in agreement with Alharbi (2020); Al Qahtani (2016) who found no gender
differences between male and female teachers in schools in using motivating strategies. Previous
studies supported the present research results in the field by Garcia-Sampedro & Prado,(2020);
Cocca & Cocca, (2019); Moskovsky et al., (2013); Alrabai, (2010); Dornyei & Csizet, (1998);
Kounin (1970) consider praise as a crucial motivating classroom strategy. Parise is the drive of
classroom instruction and activities, and it is a powerful variable in controlling irregular behavior
and sustaining student attention.

Conclusion

The present study provided information regarding the effective motivating strategies that
can be used in Saudi EFL tertiary classrooms. It also introduced a number of reliable applied
strategies that can be used both male and female instructors to motivate Saudi university students.
Additionally, gender variations were tackled. This study would contribute to helping EFL
instructors realize the importance of using motivating strategies in Saudi Tertiary EFL classrooms
and how it affects students' achievement.

At the practical level, the present study might help instructors understand learners' different
motivating tools to do well in English language classrooms. This study also provides guidelines to
EFL instructors to adapt their motivating techniques to meet learners’ expectations and aspirations.
The study recommends that educationists and policymakers in Saudi Arabia consider including
the proposed motivating strategies gleaned from the study when designing the EFL curriculum and
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publicizing those strategies among EFL instructors and teachers at all educational levels to help
develop EFL proficiency levels in Saudi Arabia. Further qualitative research focusing on
discussing the effect of the proposed motivating strategies is highly recommended.
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Jayampu Krishna is one of the well appreciated modern story writers in
Telugu. With his multifaceted knowledge he stepped into various literary genres
like Novel, Essay, TV series and Films. Most of his plots are based on everyday
life and issues surrounding it. His first volume of short stories “Jayampu Krishna
Kathalu™ has 32 stories. Jayampu Krishna born Nellore district, hence the culture,
customs, and language (dialect) reflected in his stories. Influence of various
writers like Tagore, Sarat, Sri Sri, Guy de Maupassant, O. Henry can be seen in
his writings.

The first chapter portrays the life history of the writer Jayampu Krishna.
His childhood, employment, marriage and literary life and the awards as a writer
were explained in detail in a chronological order.

The second chapter deals with the analysis of plot, in short stories written
by Jayampu Krishna. The basis for the analysis is realistic point of view.

The third chapter entitled “An analysis of Jayampu Krishna Stories”. In
this chapter I tried to throw light on the theme, characterization and narrative style
of the author.

Fourth chapter focuses on the linguistic approach of the writer in his
stories. In this context Dialectic words, foreign words, idioms, proverbs, swearing
words and onomatopoeic words used by Jayampu Krishna in his stories were
observed.

The fifth chapter gives the writers point of view as a story writer. His aim
and the message he wants to convey through his stories were discussed.
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NOT VDY 553G S 3OT 2L D593 IS0, (De3
2,808 E 28 0N TIH0 OB IDIS 8. Srodseen
0D, TR B). elH0OEFON, D0 @ S, B $H) Ad
2,5) @ THIB0. & VAANOSEF B DA DB ¢ 5%0)eS
¢, @I 28 2SS B DS 238S S 07N S (1)
XTI §.00550 OB F0E/|TT0BAN IGO0 SrledaDd -
GOLEFON. & DAY @IS o0 O D) EFredd
3P0 OTTEN €93,

23°eas @ON-BeNH DnoenHeS Dialect D8 (The term of
idiom of a language) 23 23650, 8, FWB, JEP DT 5PN
S OW. 1) STPES .S, DA™ 'Q0ND-BenH’ 00Ny’
Dialect @& D8 “0BE, 59 TN |NDBENHD Dere0,
GT)BED, 2PANOND 237, ¥l (923690, SPoOE arAen el
TS, 2) 200" Dialect @ I8 JSrrdEor Sexnih e’
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SroOE0 @ DO HNFB0S  VEHB0A.  Encyclopedia
BritannicacS’ Sr0cE0 0T “A Dialect is a variety of language. The
word came from the ancient Greek ‘dialekto’ discourse, language, dialect
which is derived from dialegesthat, ‘to discourse talk’. Dialect @& ¢S50
B IS BST oD SnFadod. (A% eraeS
SPOBOEN0T |TF0BAN 27 23650 ST, TR oD, 200N
PSS AR @8 QY EOR0H. |FOBOH BO RO
P37 E BEGLD DD DB 27T IV, JrE $Sr0BOZoTrS
200 2880E. 3) Dialect @S “A regionally or socially distinctive
variety of language, identified by a particular set of words and
grammatical structures. Any language with a reasonably large number of
speakers will develop dialects — especially if there are geographic barriers
separating groups at people from each other or if there are divisions at
social class”.

28 [BPOS0S B D) SRS ST 0N FONS
& )3T, 58805 T DA V0 SNV €8 ST
Sr0BOE0 DATIFANDLEY TIINRY. @ 2ol D0 S
OOE DoPIBS D3N DI AroBOZ0  J9&
DOVOE.  (DBLEOMT Tl IO0T) T HPE0MT ST O D
DBICRBO0LFON. WOBMTE 2,3 7L 2738 TOAS (DB NS
DPOE B0 GO 3P0BOTE 9655280 DB,

“Variety of a language spoken by a group of people and having
features of vocabulary, grammar, and/or pronunciation that distinguish it
from other varieties at the same language. Dialects usually develop as a
result of geographic, social political or economic barriers between
groups of people who speak the same language. When dialects diverse
to the point that they are mutually incomprehensible, they become
language in their own right”.

208 2PN WO TRQY Qe D20, °§880
GISRS D) 508 BONS)NIE A Srocdso
0er%). AJ8 ©TE SEETENOLTON. 23 N B DS
DSFere NS 1ros0, T°sdaHo, @850 ©F eddTShen
SrOBOE0 ABIBETAE B0 ST, 28 FPoNS DT
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DATIFH 2SS DBDYE OTSHE TS0 SO 0D (DBsE
2PN BP0 CNTOW.

“A form of a language distinguished from other forms at the same
language by pronunciation, grammar or vocabulary. It may be regional,
social or occupational (a regional form of a language especially as
distinguished from the standard or literary language) a language in
relation to the family to which it belongs”.

28 AR Gr)B, FIESTOTEN B D0
D) e AT doZ s Sroddio. & Dol s
BFOBODOT D, oo Y, SIS0
0N, (IBRE H53FB0 DS Jhs 27D B (eI
2P T RET GOLN0E). 28 7S ©OSHTYNOT GO
T 237 B0EN02)06 KB 20850 EDB GOENOD.

"DOGBONIT HoD BE o), 28 ared B0 M 28
HOMO B0E) DeFr)  SHOBSO @0erd. e HockeroS
&N T 308 DE0. €9¢3 27r DBTR) Sr0OF 2 e0erd. 2.8
SO Ee0S HEBS DSOS’ 2.52,8).8 555530 2,8,.8) I008E
DO FHB0IHTR). @ENS50e3 BOHEE HAHS FSrdg OF e7een
) 28 SBoSS’, (BFoS0S S B8RO 0T 331063 $OJ
SPOGOE0" @OEFED. "ELELE STErT S FE) Do each
ED)N0B. B0 GTYBRS, DO oSS, D0
DT80, 8 DLETFIOS K, ERAES, 5EHS D, e
33105, 2,585,065 2828) (0355 EQDN0A. & Do DX
SrrS DI) TS &d) FEEOL  "SrodOdsen’ e
OEFR).  (BFOBONGS TN ST, Sy, DS
DO TN D DBIC 3538558 B 3 “Sroddseeny”
OEFX). WO AEIIE D D DD EFH0S 2raAN0B.
Jr80mT DIDV oS s DS oS 23cren
i80S & 0S8 3O 30D SrodE 2.
23 AR (DBO 5555530 HTOSK, 3 G ISES Y,
DS AFOS K, DO OTOS D BN GOA & A B5°en
GOETON. 23 2PAZN) RN 357D IroBOE0 ©0Erd.
JGeooS ), GYSRST™, Fod  dofeode 2l
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3,08 TOAN 2PANMY), 2.8 e DM, & 2.8 red
2PAE0 TOAY 2FANMTR, 28 J9E, ST TOAS HDOWH
2PATY SroOE0"  @oErd. ‘eSS o8 IS
2SO, TS, LS EFPSS 53955 D0 EJDNOB.
&8 IV, Sr0BOE0 0erSd (Sr0cddES 3OS’ Bren — Senth
T Ooen). ‘a8 2P DIrBOS 288 S595FE0  SHEESD
S35 TA8 23050 G0oEN0B. & B0 TO(HF0, ([F00NO,
PONEO0, B0 DOVOOM EOENOE. QEFOLS H53TEY BSOS
2SS SF0BOTEN WOEFED.

(DS 2 58S 0N JV0RIOZ S2& G0tNod
8IS 2 (DA aFNZ DO &OR S B3I S
HOLNOE. Sr0OE 23 T8(BE, (BP0, S8 NS0 EORIT
&0en0d. RONNS  Dialect @) HTIE  dSrrdiore
"53r0OE0" €5) N0 H55535506S DBEIHB0E.

SN 27 - S0 ¥ D2 S:
2.8 (050 0D T (3roe8, 28 3P0 oD T IT°E,

28 500 oD T el ard AN A,
SPOCNS0LN0A. & DITITH DA STODE0 ¥EY NSO

29 3B NETIBRS INGS0, T EST0TOS IS0, DA
BFTO D50, G0’ IS0 @ DOBGOD) TSN, 199909
SO 0P FOZ 2 WeNBd 2rAO) DATIFART) K. (De3
2PN (DBE NFB(d S0, OB (DB AR & 2T
9593700t 9535378,  H5NIEE (P00, DATe30, DO )ed
GO ON. VD Q) EOHO 7L DB 23 (DVBEOT OS>
2PAOZ) DEIRB0E. @9eENS0E3 OTE 2L 2750 S PEFDS
SRS DOVOTTEEN AT SO, DR NSO, PO e)ed
DB, DBFOIE  0HBTYIon. & SE5DS  HOIO
JBTRID  HOSBOT  |HDN0W OB F)  Soenoerent
SO580TX. IS (S ezar H0EN0D0 2,83 (DVNS0 &
06002 27N X8 TI0S JATJrHOSS Gar)on. & 2yer

Z0eN0V0S’ R (DTS T HOE e 586 arSHTIOS eyrdeh
250K T8N0 P08 G0N, IS BN 27 20863, St
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2B DSBS T°aleN Gar) 0N, €9 eS0(8 TR0, BOMS’
OOTOE0T™ 23 2N 0N. SO, SO0 TR 9OY
2P B, DS FOD, TEON0, B S5 BSOS Senih
2 29500 GO, (DN TENOM SBeNH Schy 2™ EOAS
8 Do 11 FEZ ORI, BN 277080 SO, €S0G5 S
roereeS  DIFE  rend®  FO%  DOAS  Sredy  erer
SITFEENTYEK. B  2FARD) QS HBAD  SgndS
GONED &8 270 ég&ﬁésséoeﬁ% 0658 23O é@%’@o&é@g@
) 95035388 D0CseTeNT e3Trds 25T EadedrOMrEd &TPeH
27 S0OCETEeNTT, SrocsOsen S8EB0TE.
S0 ¥ - e FeIren:

50e3 S PO ‘(DTS 2TaroSPSH R DO (DTF))
DT GITBFANS) ITR) LM, IBIAES (DS 20
PSR BT DLSOHDS rBI LSO 8ES T
SEFIB0 0B ODE0 NP DF 0" 9T K. Sr0BOE 2 28
TFOIE/STAE  IF(SHD DOV S eoor)forr
SO0LNOA. 27ar DSETT) 28 2.8 |DTFOS0N0T 2300 2775
ST ™8 28 2e3/58 80N T 2P0 BF 08 500
DTS OO 2JINS)  2PLOSTITON  AFDTON.
Sr0BOE 23 (DT 27N @OHTYNOM GO0, SrocidE
2 S $ESE FPONS X, NATONS D, ANTarE D £a¢hd O
EGOLNO. SPOGOF a7 [0S0 O $O8 G0B 553958 &
r0erd8 TOAITERT BLNNETIETIE dew EOIN0A. (DI
2PN DOE O GOLYT BSIBD (NBE dg s EOR 00
DS 270’ @0HT*YND DT8R0 (DTS 208 S0 OE 28
088 DINS @0S$BIB0 GTr)BRS EDDOIBO Srocdseed
HIE7rd) 8 NS @oS$BITO N8 dewrr
GO0, 23 SO0S NIFS OF TS 2)IED) 0SB T
0S5 180T den EORoBG0.
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SO 0"

BARTN N

N(eMN

&S 8). e

ok

D J308er

4.2. ©S5STBEN:

N w&a@sﬁa" Doren BFen (Indigenous), ©S5T33°en (Foreign)
©Q BOC BN GOETFON. IO 2% cDOW DOENOD
DFeN, HABTEN OSBFTEN. 2rAS TS Hren DI
AV 5°B0 BP0 (Borrowing). areO0mT 208 23D
JSFEFT 1NN THDE0MT DN 2rAORN0D T, oS,
oo8a%, N, oD IBE, T3Sy DOVOTOSL TS
2PAONOD TR §h H2er) (P, 28 25%r 9590 2.8
SDIHTR, 2.8 27T) M AFDORETIE HAS D0 S 237’
SIDIE S350 DY H0220K0 K 5538 erAS e HS0
GOB) Q) VLEOTCR. DBTOT® 553D HE FOZO NS
D220 HETOHS 27PAS DO @ITF0 DEST &SOENOE.
IR DODOTOID  2¥ACN DO DEABO /D)
DTNIZV0EFON. Qer0L3 DO 8 27 I3 Hod0
D L2, EBa0TIITN) (SN 2% 58| ¢5:2014:313).

I 2% J0EN02rA8  TOoAS SBewh oo

DBFOR DS S3S” 5360 59005 D20 DBV ST DALY
TDIXTR). 036020 HBTON 520065 e0SE, HOGHS exar

JHren BN 8 TREOD, FoE BOTOES  H55555SE0S 8
STEYION. & HHTSH SR P, R0 BNSBS
AT DONS 20D D2FS0 BN D BRI EIADNOH
(Beth 270 56| ¢5:2014:314).
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e3¢5%35°¢35 82
1EFSINBOE ET DS
28 ©0& IO Sa °8)0h
{36} . 350
A5 AS De30R '8
OO 858 JEE
YARTN A3 B&E)
Q0LEISO RSO IR
S SIN0HD & 0§ 25°5¢3)S
05D S BOHE
VPN DTS
D8) 22er38O SYOF)
0 (860 TSI OB BV
Aeedd

4.3. 228 05reX - HBTOHO:

08350, DALY, TFAON0, DA O DO
20T DT SONOT  FRT R, 2PSASTO  FGHE0 2R
BE15Q), T8 DELATR), SBOET @S B
90BNOH. "5 2D DHNFIB0 W0 T, & IS
PBOTPON  OITERS BWEFS%0 880" (Do,
QX e3:1991:1).

2205 - DB gLdren:

2PBOITOZ Fered JHeW, AN0ENIHED ADIS A sLiveed
& S0° 3¢S D S8 Foeh S350 @980 TE ).
() "0 DAJAT  FE  SrLENT &GS @IS S
H02F306T €8 SreOF  DAJET™ BIE B A& 208 B 27
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358536050 SrOD B dASvorren™  erAS
QODFEBIT) OV (D320 I*823°0:1963:05).

(ii)

QU0 TP )0T) BOLD DEPE BOK €9T°e) I KM

GOETON. 2 BOH Dren DR T @0 SN0, &3
2SO (DBE0” (FOELDIONS,  SOM:2013:07).

(iii)

“Idiom — A phrase which means something different from the
meaning of the separate words from which it is formed” (2.8
D200 DAIS HTre T 0B IBS @)
PR 2°3OAN0 0EFTR) (Longman Dictionary:1995).

“An expression established in the usage of a language that is
peculiar to itself either in grammatical construction or in having a
meaning that can't be derived as a whole from the conjoined
meanings at it elements” (@al 55933506 rsESed DT=269
DBOTD B IS DAIE I T OB 53
NGB0 @0 0T IBS @TNIMOT  |DBsEed EDAS
©2)3358 23000 @0EFE (Websters Dictionary:2003:412).

“An idiom is an expression whose meaning cannot be deduced
from the literal definitions and the arrangement at its parts, but
refers instead to a figurative meaning that is known only through

common use” (P8 B LTS TP, IS DAJIS
DO 9088 TT° 2PSAN0 T NS0, 2e3aH0
OO 800585°P0 EOAS 2.8 @8I58 & @wTrly Ferars

80 rsTr B BT HEO0  (Mohammad  Reza
Bateni:2010:05).

DN DES'S (HEX1)
§C0) BBV PIB0 ()e:4)
0T THNONEFEIBO  ()E:4)

52¢38 32809 TAD (DE:5)
NOT 27BeIC80 ()ed:14)
g&ew SO0V ()&:21)
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OWINVaToPlorr i Sx (2)€d:24)
S{OPSISVINVINIGINIAN (2)€:27)
€36) T o0 (8)€3:25)
T EFSBHOT ()€3:29)
SE 8 5 (5€2:29)
e ©°88 ()€:40)
Y D)) RO (0)€):40)
0[5 NN ESS (5)€:60)
NOT 2380 ()&d:74)

INVINTON ANELEN  ()E:87)
DN

300 3OS0 ()€3:102)
Z0D BB ¢ ()€:105)
&80 DZAT® (£5€3:106)
KOS5 (€:106)

Sex Swden (£E:108)

ECH) O (29€:108)
Qa)en §8).¢80 (2)€:108)
B0 DL (2)€3:102)
NNV RS TR RSO (2)€>:105)
B00¢s ST SO0 ()€:110)
glehfatel{aVaN (2)€:116)
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DORS S MEORoE (HEr117)
S0 BETHEDT) 0N (HE117)
D0y S0eB0 (Ex117)
SMOIRINNO ANV, (2)€:129)
°OT®e3 3O (D€3:129)
F0H OANSBO ()ex:132)
2523PON0IC0 (2)€:132)

\Yelw FoeaeS8 (HE:138)
INTARTOIN

DleloiainlSx (€:138)
S50 §38) (3)€2:138)
DOTEN DOTZFON ()€:138)
0B DOB TONGBO  ()Ex:138)

220750 (ex:141)

AN DBNHCBO ()ed:144)
DY 2RSS0 (2)¢2:144)
SE), TOHSED ()€2:144)

20O8)
BEPED

B Hoer ()€2:147)
300f S0 (a)€:151)
YA R elele! S (a)€):155)
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48, TS DY ()e:157)

49.  Sréoen (2)¢3:159)
SE)r aL o

50. 23S ED) (2)¢2:149)

51 S §eRTH%0o (DE:152)
52.  BIS Hh S (ex:153)
53. e (AT ()¢:164)
54, DTS FERRDPIB0  (HE:177)
55.  §a%§erd &S¢0 (o9€2:201)
56.  HATTO HAMH ()€2:189)
57. 5280 QP30 (09¢2:198)
58, S TS (59€3:25)

4.4. D eden - D8oho:

N0 O D0 NOG TS X D0 ABHR0N
Z2NTR. PS8 2B 283 DTIR) B J°EYEEC

S0E3XQ THIITNY. 2PASQ TSN @0 TNETO0T &
2L DODYYSOE, 8BNS S0, wr8|H8 0TS IOIAHO
&GO ®.
4.4.1. SN - QY gdren:

DS HO0D DAY FrBIBO D FOTOL BTFCO.

NS AODS QG IS0 RIB0 50 AL HES
SOEEFIET T8 D PON0. e 5, TR Saren SEoE®

DPRBD QG SDOVBO0 ER0 O TY® B TS &8 DO
QY SDOTI.

() "ened O™ B HOIFORNS G @9x 90)E38 ey
DBITOIX. O™ IO S DBEOAS ey @©d edo”
(R0EEFITA, B$8:2007:03).
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() "DITD D rTrORNEITE” 208 DOHTT) FO Sreredsd
Z20B0E P05 @97 D (FOEEFIT), HE:2007:31).

(i)  "GOBTHEOMR, DOBFTEHEOMD (e 528, dIsh
0B )N 2TEIOTT EoITTPAON 220G FPeh. eSS
AreDS @8 DEOH0 DE HODSTS 258 S90S S58B0
)0, @ONT NS ST onod! Ve 88
90NOA! (3333, :1983:03-T"NA0AR).

“A short, generally known sentence of the folk which contains
wisdom, truth, morals, and traditional views in a metaphorical,
fixed and memorizable form and which is handed down from

generation to generation” (RPSTSS 2309 5539IFE0SR 28 DY
80 &0, DeH50, AANED DO(NTPAD 2FNDIEW, 8OO EH
J50¢3 oFeren DA, VENS, HROBTFTH Brdo Sored

B33 NS GNP TS TG0
(Meider:1985:119).

“A unit of meaning in a specific context through which the speaker
and hearer arrives at the same meaning” (HORT*)AE HONFD
OT) ®OROT (DBENS  27r  daro. A wrsor
SIEITBI, DR 208 0T (Harardd (2001:51).

“The proverb is a traditional, conversational, didactic genre with
general meaning, a potential free conversational turn, preferable
with figurative meaning” (Pe0ed O  DODTANER,
DOZTFAETHERND, D0BFTBIERNS IDEAD. e SBE
200585 3OS, OO HSTTTR) ©OO0T 0T
EOA &0en0& (Norrick:1985:78).

“A short popular saying that expresses effectively some complete
truth or useful thought” (DAIPPNS &) B HOD
SSTIIR TD) DINBS, 2 S &) 5°ey) (Random
House Dictionary).

“The Arabs say — A proverb is to speech what salt is to food”

(RS 9O S8I0S &) eroed3d) (Burton Egbert
Stevenson:1948:1905).
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T RHO HENED APAN0TIBO 0. D58 eSS0

QOB IDIS 28 80 BIIEITE0S N Fod
TNSHT  DEIHBH0D. BSOS ©IE  Doddoryew,
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Abstract

The place of a coursebook in an EFL classroom is of ample academic significance and
worth. English for Today is the common title of the English coursebook prescribed for primary,
secondary and higher secondary levels of education in Bangladesh. This coursebook is the
harbinger of Communicative Language Teaching. The present study analytically sheds light on
the practicality and unattainability of this coursbook prescribed for the higher secondary level
based on the only the criteria like- language skills, learners’ activities, inclusion of literary and
stimulating contents and cultural representation. This paper shows, how the criteria are dealt with
in the textbook and to what extent they maintain close proximity with the academic reality of our
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context. Atthe closing line of the paper, some deviations of English for Today as a context-
oriented EFL textbook have been disclosed.

Keywords: Bangladesh, Coursebook, learners, teachers, culture, skills, activities, EFL & CLT.

1. Introduction

In the EFL arena, the implication of a textbook that comprises every aspect of auspicious
teaching/learning requirements is enormously fingered. Second language teaching and learning is
an intricate as well as multifarious process where a textbook plays very vibrant role. According
to Wen-Cheng, Chien-Hung, & Chung-Chieh (2011), “Textbooks remain a staple within school
curricula worldwide, presenting teachers and students with the official knowledge of school
subjects as well as the preferred values, attitudes, skills, and behaviors of experts in those
fields”(p. 92). The EFL textbook in Bangladesh, commonly titled as English for Today, is also
playing very hands-on role to our EFL teachers and learners for many years. The present study
actually deals with the practicality and the unattainability of the textbook English for Today for
the higher secondary level. This paper is a review study based on the practical experiences of the
researcher as an EFL teacher as well as some theoretical and research articles in the relevant
ground.

2. Literature Review
2.1 Role of Textbooks in EFL Classroom

In the EFL classroom the role of a textbook is enormous. According to Tomlinson
(2011), “A textbook provides the core materials for a language-learning course. It aims to
provide as much as possible in one book and is designed so that it could serve as the only book
which the learners necessarily use during a course. Such a book usually includes work on
grammar, vocabulary, pronunciation, functions and the skills of reading, writing, listening and
speaking” (p.11). Harmer (2011) opines in a different way by saying thattextbooks “are merely
proposals for action, not instructions for use” (p. 8). Sheldon (1988, p. 237) expresses that
textbooks acts as “the visible heart of any ELT program”.

Cunningsworth (1995, p. 7) assesses the EFL textbook as: a) an effective syllabus b)
support for less experienced teachers to gain confidence and demonstrate new methodologies c)
source of ideas and activities for practice andcommunicative interaction d) effective resource for
learning and self-study, and e) valuable resource for materials. O’Neill (1982) argues that
textbooks are advantageous for both teachers and language learners. Both teachers and learners
get valuable learning resources from a textbook (Richards, 1993, p. 104). Cortazzi and Jin (1999)
refer to thetextbook as a teacher, a map, a resource, a trainer and an authority (p. 198).
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2.2. Criteria for Selecting a Textbook

There are some basic criteria which must be fulfilled while selecting an EFL textbook.
lakovos (2011) looks into some issues to select a textbook. They are: a) appropriateness of the
tasks and activities in relation to the aims and objectives of the syllabus b) task and activities
being interesting and relevant to the leaners c) relevance of the language of the task d) tasks
having variety e) tasks beings authentic, simulating real-life situations f) cultural suitability of
the task, and g) clear manifestation of the learning objective (p. 761).

There are more criteria like a) materials of the textbook should be well-organized,
attractive and pleasant b) learners’ linguistic ability should be matched with the contents, and c)
consistent artwork. Wen-Cheng, Chien-Hung, & Chung-Chieh (2011), propose some more
aspects regarding selecting an EFL textbook. They are: a) up to date materials b) linguistic and
cultural diversity of the learners c) appropriate layout and formatting d) clear and appropriate
visual and graphics e) materials addressing variety of learning styles,and f) materials being
conducive to variety of grouping strategies (p.94).

3. Significance of the Study

English for Today, the EFL textbook for the class XI-XII prescribed by the NCTB is a
much talked about coursebook due to its uniqueness as well as academic constraints. There have
been many debates and discussions over the issues related to this textbook whether it deserves
full acceptance by the EFL teachers and learners, or needs modification, though, there are some
renowned professors and experts behind the implementation of this textbook. The present study
is significant because it deals with an all-inclusive analysis regardingthe practicality and the
inaccessibilityof this textbook.

4. Objectives

The main objective of the study is to explore the practical applicability of various aspects
of English for Today prescribed for class XI-XII in relation to the basic criteria of an EFL
textbook.

5. Evaluating English for Today (XI-XI1) as a Textbook
6.1. Language Skills

Achieving language skills is the prime concern ofan EFL textbook since to achieve the
target level of the English language is the foremost point of EFL learning objective. Actually, the
main objective of the present English curriculum is to achieve communicative skill. That’s why
Communicative Language Teaching (CLT) has been introduced amidst much debate. To achieve
the perfection in the four language skills, i.e., listening, speaking, reading and writing, the
learners try heart and soul. In this circumstance, the textbook must contain the contents that
ensure learners’ maximum benefits for obtaining the skills. Language skills should be integrated
accordingly with contents of the textbook since “teaching the skills in isolation is ridiculous”
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(Harmer, 1983, p. 47). Sadika (2015) opines that “the integration of listening and speaking with
reading and writing will make learners good listeners, speakers, readers and writers so as to be
able to communicate effectively” (p. 29).The EFL textbook creates the opportunity for the inert-
integration of the language skills.

Language Skills
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Diagram-1: Language skills

English for Today contains numerous and sufficient contents and activities related to
learners’ language skills. The diagram describes the presentation of various language skills in the
textbook English for Today. Only reading and writing skills are shown in the diagram. Speaking
and listening skills are not valued because they occur automatically through learners’
group/pair/individual works, though some special listening skill activities could have been
incorporated. The numbers below the categories indicate the frequency of the category.

There is a category shown in the diagram named ‘Ambiguous’ which means that in the
textbook English for Today there are a good number places in the instructions for learners where
it is not clear whether they are for reading skill or writing skill. It may be that the teacher will let
it go according to her own choice and contextual needs. We can see that in terms of frequency
reading skill dominates other skills. But it may work positively for the teacher as she can modify
the instruction to make reading skill change to writing skill according to the context. Regarding
the writing skill, the textbook instructs the learners, most of the cases, to write paragraphs on a
given topic. Sometimes, it is essay-type or dialogue writing. This is contextual and practical as
our learners are very much oriented and familiar with these types of writing. This is also
commendable in the sense that paragraph, essay or dialogue writing activities in the textbook act
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as the bridge between the two parts of the syllabus of English- Paper-1 (English for Today) and
Paper-I1 (grammar and other applied aspects).

6.2. Learners’ Activities

EFL learners’ physical involvement in the learning process is very much expected and
glorified in Communicative Language Learning. Learners are expected to participate in various
linguistic practices through group/pair works or other types of involvement. By group works or
pair works, learners can learn from each other. This is a kinesthetic type of activity where
learners are expected to involve themselves physically. They also need to be extrovert learners.
Actually, CLT approach requires the extrovert learners where there is no scope for feeling shy
and uneasy in the whole learning processes and activities.

Learners' Activities
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Diagram-2: Learners’ activities

Diagram-2 indicates that the textbook English for Today contains a good number of
instructions for learners’ group/pair works. Compared to these activities, the number of learners’
individual speaking in front of the class is very trivial. This issue is important because there have
been many debates over the issue of the practicality of group works and pair works in our
context. The requirements of group/pair works are not exclusively available here. Besides, our
learners’ psychological (dis)orientation towards participating in group/pair works needs to be
explored. Most of our EFL learners feel shy and remain introverted when they are asked to do
any linguistic performance. Even if we ignore this point, we cannot deny the physical constraints
like insufficient classroom size to implement the activities of group\pair works. As an EFL
teacher, the researcher of the article experiences enormously that theactivities of group\pair
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works are seldom done in the classroom. Causes may be found out from variety of sources, like
pressure for completing syllabus, time constraint etc. So, the EFL teacher feels real challenge to
implement the group/pair works prescribed in English for Today.

6.3. Literary Contents

Literature is a very convenient tool for learning language. Experts argue for incorporating
literary contents in the EFL textbook. There are many reasons behind their arguments. Collie &
Slater (1990) show four main reasons forusing literature in the language classroom. They opine
that, literary pieces should be used for language learning because they are a) valuable authentic
materials, b) sources of cultural enrichment,c) sources of language enrichment, and d) ensure
personal involvement (p.75).

According to Keshavarzi (2012, p. 557), “Literature develops learners’ strategies. They
listen and read for general meaning, predict and guess the meaning of unfamiliar words. Since,
when discussing about the contents of the subject matter, they have to verbalize their own
thoughts, they develop higher levels of thinking skills. Also, their frequent engagement with
words reinforces students’ tendency to induce meaning from the contexts in which they
appear....Literary texts provide us with a lot of opportunity to learn effectively to use words in
different contexts. Literature helps students to go beyond the surface meaning and dive into
underlying meanings.”

Literary Contents

12
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Axis Title

Poem Short essay Short fiction
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Diagram-3: Use of literary contents

English for Today for the class XI-XII contains twelve poems, one literary essay and two
short fictions. Though,the number is not so high, considering the real context, the number is
enough because dealing with literary pieces as a tool for EFL class is really a challenging
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phenomenon and requires more favorable settings as well as skilled EFL teacher. This
requirement is not possible to implement most of the time. That’s why the EFL teacher deals
with the literary pieces merely as a part of adding aesthetic flavor to the class. Here we have
huge gap between the expectations and the realities. Hence, in this respect, the less number of the
inclusion of literary pieces in the textbook is a practical choice.

6.4. Cultural Issue

Representation of learners’ native culture in the EFL textbook is positively considered
and heavily expected by a group of linguists. They argue that language learning through the
contents of the learners’ own culture is much more favorable than that of the foreign culture.
According to Huda (2013), “Because of the close relationship between culture and learning,
many educationists, researchers and experts now argue that an instructional process of learning
cannot be successful if we do not base it on the cultural traits of the learners” (p. 69).But this
issue has generated many debates whether EFL learners should go through their native culture or
target language culture while learning the language.

Culture has multiple aspects and branches. To discuss its places in EFL textbook
evaluation, this paper will take educational culture into account. The educational culture of
Bangladesh (and of the Subcontinent) is still guru-based where the learner depends fully on the
lectures of the class teacher. We are still dependent on a teacher-centered classroom. “In a
traditional teacher-centered classroom the teacher behaves as possessing autonomous power and
intellectual authority, and students submit themselves to the teacher. The learners take the
teacher’s authority for granted” (Alam, 2013, p. 29).

The textbook English for Today follows the instructional mechanisms prescribed by
Communicative Language Teaching which suggests a learner-centered EFL classroom where the
teacher is a mere facilitator and classroom manager. It does not go with our educational culture.
Though the textbook is written and prepared by a group of experienced EFL teachers and
experts, this is a hindrance of the textbook to the way to implementation. Though we cannot
deny the world-wide influence of CLT, still we are not ready to accept a learner-centered EFL
classroom which is also whole-heartedly recommended by English for Today. In the textbook,
there is not a single place where there is any indication of the classroom teacher’s direct
involvement with the learners and their learning activities. The teacher seems to be a mere
shadow, nothing else. This is quite contradictory to the educational culture of our context.

As an EFL teacher, the researcher of this paper has practical experiences regarding the
learner-centered class. From the experience it is practical to opine that the concept of teacher as a
facilitator or classroom manager is unproductive (and fake) in our Bangladeshi context. We, the
EFL teachers, have to exercise direct control over our learners and they (learners) also expect so,
though the scenario is slowly changing with the thrust of modern science and technology with its
global invasion.
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7. Are the Contents in the Coursebook Interesting?

This is proposed by the ELT experts that the textbook must contain a sufficient number
of contents where learners find fun and aesthetic interest. Too many serious topics and
contentsare detrimental to sustaining the EFL learners’ interest and motivation to carry on the
learning process smoothly. The textbook English for Today (XI-XII) contains the issues like
diaspora, climate problems, food adulteration, human rights, scientific achievements and other
concerns related to the modern civilization. Most of the Units are burdened with the issues that
have made the textbook more a multi-disciplinary guide than a handy EFL learning instrument.
Of course, this text is prepared for the higher secondary level; but aesthetic flavor delivering
through fun and interest is a compulsory presencein the learning materials used by the learners of
all stages. Besides, some may argue that as contents and topics of the EFL textbook are
suggested to beextracted from the real life happenings and stores to ensure learners’ achieving
life-like communication skill, the textbook possesses acceptability and practicality. But, problem
is that, by containing too many serious contents of real life, the textbook has made itself
alienated from both the teacher and the learners.

8. Conclusion

The EFL scenario prevalent Bangladesh is changing, though very leisurely, with the
effect of globalization. Our EFL teachers and learners are trying to keep pace with stream of
global race in language pedagogy. That’s why, though there is less practicality in the textbook
English for Today, we are still assertive to take it as our best tool for learning the English
language academically. Our EFL teachers are undergoing operative training to handle
Communicative Language Teaching, as well as the textbook. Our EFL learners are going
through psychological adaptation to be more active and demonstrative in their class to learn
language interactively. Therefore, we dream of a day when English for Today will really be our
best EFL material.
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Appendix

Samples of Learners’ Activities Taken from English for Today (XI-XII)

Work in pairs,
O Who are the people in the pictures? Why are they famous?
O Make a list of some famous people that you have heard about and write about

their contribution in their fields,

1. Warm up activity:
QO Discuss in a small group what traffic management means. Then write down
how you think traffic management can be improved in our cities .

2. Now read the poem given below and answer the questions that follow:

9. Now write a paragraph in 150 words about Tereshkova and Chawla based on
the information provided in the text.

3. Write “T" if the statement is true, ‘'F' if the statement is false.
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Now rank these activities and share your rankings with your partner. Put the
best at the top. Change partners and share yvour rankings again.

7. “Paradoxically, the poor infrastructure is one of the reasons why the city is
growing so fast.” Do you agree? Form two groups to debate this proposition.

8. Write a short essay on “Solving Traffic Jams" (500 words)

3. Guess the meanings of the following words from the context:
2. Now read the story (slightly abridged) and answer the questions that follow.
The story. "The Luncheon.” i1s by William Somerset Maugham (1874-1965).
6. Find 5 adjectives in the text and make setences with them.

12. Wriite a brief summary of each of the poems.
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Abstract

In recent years, technological advancements in social media such as Facebook, Instagram,
Twitter and YouTube have raised concern to how reading and reading attitude is perceived and
acted on among students in institutions of higher education. This study was conducted to
investigate the relationship between time spent on social media and reading attitude among
undergraduate students in UCSI University. The study also intended to find out which social media
platforms such as Facebook, Instagram, Twitter and YouTube affected students’ reading attitude
the most. To answer these questions, the present study adopted the correlational research design
to identify the relationship and degree of association between social media use and reading attitude.
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Using simple random sampling technique, 614 undergraduate students participated in this
study. An online survey was administered to the students to determine their reading attitude. The
Pearson’s correlation coefficient and multiple linear regression was done to identify the
relationship between variables established in the research objectives. The results indicated there
was a positive correlation between time spent on social media and reading attitude. This indicates
that more time spent on social media reading is associated with a more positive reading attitude.
Furthermore, the results also revealed that Instagram influenced reading attitude the most,
followed by YouTube, Facebook and Twitter. The discussion of the study indicates that social
media positively influences and inspires reading attitude.

Keywords: Social Media, Reading, Reading Attitude, Correlation, Undergraduate, UCSI
University, Pearson

Introduction

There have been many studies on research ranging from the importance of reading to the
significance of reading attitude. The term reading is described as a process that involves deducing,
understanding and grasping sounds (Kamhi & Catts, 2008) (as cited by Akyol, Cakiroglu &
Kuruyer, 2014). Reading has also been described as a cognitive process where knowledge is vital
to smooth reading (Eskey, 1983; Kalayci & Humiston, 2015; Rathert, 2012) (as cited by Kaya,
2015). Reading is not without its purpose as well because several studies have shown that the
significance of reading is comprehension and without proper reading skills, the progress of
learning information and vocabulary understanding will be impeded, as poor reading skills lead to
poor reading comprehension which results in lesser reading experience (Lyon, Shywitz & Shywitz,
2003). Consequently, reading gives the ability to learn new knowledge and information, attain
necessary information, soothe the mind and enhance the mastery of language and vocabulary
(Inderjit, 2014).

However, learning through reading cannot take place without reading attitude, as a positive
one will decide the accomplishment of any given instruction (Liu, 2005). Reading attitude can
decide whether an individual will begin the reading process in the first place as it plays a crucial
role in fostering and the practice of lifelong reading skills (Wilson, James & Roberts, 2006).
Alexander (1983) shares that attitude is the first requirement for reading process and that if it was
negative, other elements such as incentive, focus and understanding and beliefs will not manifest
or even if they do, they will happen in an unstructured manner (as cited by Brooks, 1996).
Consequently, reading attitude is significant to the reading process as the students’ reading attitude
is an integral factor that impacts reading performance (McKenna & Kear, 1990). The importance
of reading attitude is shown to be the determiner of the reading process and the link to academic
achievement. For example, Wade (2012) found that students who had great achievement in the
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subjects of mathematics, social studies and science were related to having positive reading
attitudes. Furthermore, a study by Druyor (2012) came across a similar result which found that
high achievement in reading was accomplished by students who have positive reading attitudes
(as cited by Mohd-Asraf & Abdullah, 2016). These studies show that reading attitudes affect the
success or failure of reading and it is the very first and crucial component before reading even
begins.

With this in mind, the introduction and the expansion of the Internet and its usage, studies
show that reading on the web has provided readers with an emphatic boost to fill up their hunger
for knowledge and multiplying their base of intelligence. Clearly, students in particular are able to
access the Internet frequently through computers as it was found in survey conducted by OCED
(2011), that there is less than 1% of teenagers who have never used a computer before. Meanwhile,
it was observed that there was an increase in the amount time spent on reading as the population
searched and skimmed through the web. This shows that Internet networks, websites and
applications are able generate more interest in reading among the population (Inderjit, 2014).

The growth of the Internet is not without its benefits as a study was done to show how a
social media platform which is Facebook, was able to be integrated in the ESL context as a teaching
tool. The results produced many positive outcomes such as improvement of students’ L2 reading
and writing skills, expansion of social proximities, enhancement of communication skills and
reduced their fear and anxiety when learning and practicing the language among their classmates
(Mahmud & Ching, 2012).

Furthermore, the use of social media platforms such as Twitter has allowed for the
convenient circulating of information from teacher to students (Veletsianos & Navarrete, 2012),
while instant messaging and websites such as wikis promoted synergy among students and their
peers (Hrastinski & Aghaee, 2012). With the integration of social media in teaching, students have
been positively receptive to it as the social media site contributes to a supportive aspect of their
learning experience and improving it (Veletsianos & Navarrete, 2012). Effective teaching-learning
participation in an online learning community not just improves the teaching and learning
experience but also necessitates both students and instructors to strike a balance of respect and
tolerance with one another (Lim & Vighnarajah, 2018), even to the extent of sharing (open)
educational resources in the scholarship of teaching and learning (Ganapathy et al., 2015).

Interestingly, there have been new studies on the relationship between the use of social
media and reading attitudes which gathered a positive result. According to OECD (2011), students
frequently enjoyed reading when often searching for information online which lead them to read
a wide range of printed material. To contrast this, another study shows that the increase use of the
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Internet and online games affected the reading attitudes of students negatively because the students
in that environment spend more time on other recreational and leisure activities rather than reading
(Turkyilmaz, 2014). Therefore, further research needs to be done to understand the relationship
between these two variables as there are limited studies regarding attitudes and related affective
factors carried out with students passing the primary level of education (Kamil, Pearson, Moje &
Afflerbach, 2011). The present study will provide new and comprehensive information regarding
the subject matter by investigating the role of social media in promoting reading attitudes in
undergraduate students in UCSI University.

Statement of the Problem

Ideally, Malaysia has envisioned achieving a literacy rate on 100% by the year 2020 and
have made many proactive efforts to contribute to that goal. However, in 1993, the World
Education Report revealed that the literacy rate of Malaysians was 85%. Studies have been carried
on the reading habits in Malaysia using surveys. It was found that students in tertiary education
have spent less hours reading previously before entering university which coincides with another
survey that generated the same results (Inderjit, 2014).

While another study conducted by Pandian in 1997, described the state of reading habits
and reading attitudes of university students. It was found that 80.1% of university students as
unwilling readers towards English language content as reading was perceived to be difficult and
anxiety inducing compared to engaging in video games or watching television (as cited by
Annamalai & Muniandy, 2013). Additionally, students only spend a minimal amount of time
reading English resources outside of the classroom and did not make full use of the library to
engage in the reading process. Among the reasons identified for the low amount of time spent on
reading was students’ interest in different activities and that the environment surrounding them
was not stimulating towards reading process. This displays the progressively declining rate of
reading among Malaysians (Karim & Hasan, 2007).

Currently, the National Literacy Survey that was conducted in 2005 had calculated that
Malaysian students only read an average of two books a year which did not show any
improvement. Another survey conducted by the Malaysian National Library which involved a
sample size of 60,441 respondents reported that the literacy rate had dipped by 1% from 93% to
92% in the year 2006 (Annamalai & Muniandy, 2013). This alarming rate of decline has provided
a clear picture of Malaysians’ attitudes towards reading. This troubling trend demonstrates that
students who have negative reading attitude will not approach a reading situation thus impeding
the reading process from the very beginning. Specifically, reading attitudes of students decline due
to the ineffective use of the online technology in the students’ learning environment. What is
certain is the need for students to be technologically literate for them to successfully savor the
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university learning experience (Vighnarajah, 2018). Students are left dissatisfied with the
unentertaining use of online technology in their classes which lead them to be bored and
disengaged towards reading the text on screen (McKenna, Conradi, Lawrence, Jang & Meyer,
2012).

Nevertheless, in the recent years since the expansion and development of technology, the
reading habits and attitude of Malaysians, specifically students may have changed due to the
widespread presence and use of the Internet. As such, it is evident that the youth are growing to be
more tolerant towards reading on-screen materials and this trend may cause a change towards
perception of reading (Liu, 2005)

Given the current state of deterioration of reading attitude which leads to erosion of reading
and reading habits of the population, if left to continue, the ability to acquire and learn information
will be lost to Malaysians as reading is crucial to understanding and it is a significant agent for
lifelong learning (Inderjit, 2014). Therefore, it is important to focus on the role of social media in
promoting reading attitudes as reading attitude is the first crucial step for one to even begin the act
of reading which later requires reading skill during the and then develops into reading habits.
Reading cannot take place without one having a positive attitude towards reading in the first place
which will cause one to approach the reading. The act of students reading is dependent on their
reading attitude (Yoke, Sharmannie & Azman, 2007).

Social media can be a helpful tool in language learning and improving literacy as
mentioned in previous studies but there is a lack of research on social media and reading attitudes
in the context of this research. Hence, this explanatory research will identify the role of social
media in the promotion of reading attitudes in undergraduate students in UCSI University.

Objectives of the Study

1) To identify the relationship between social media and reading attitude amongst
undergraduate students in UCSI University.

2) To investigate which social media application influences reading attitude the most amongst
undergraduate students in UCSI University.

Research Questions

1) Is there a statistically significant relationship between social media and reading attitudes
amongst undergraduate students in UCSI University?

2) Which social media application influences reading attitude the most amongst
undergraduate students in UCSI University?
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Reading

Over the years, the definition of reading has been defined by many researchers. Nuttall
(1996) defined reading as; “The process of getting out of the text as nearly as possible with the
message the writer puts into it.” (p.4) while Williams (1996) defined it as; “a process through
which one looks at and understands a written text.” (p. 2) (as cited by Solak & Altay, 2014).
Additionally, some researchers have defined it as; “Reading is an interactive process consisting of
inferring, knowing correct sounds and comprehension” an interactive process consisting of
inferring, knowing correct sounds and comprehension” (Akyol, Cakiroglu & Kuruyer, 2014, p.
200) and “Reading is a receptive skill. It is an intricate mental activity which is essential for the
kind of knowledge society that one envisages in the globalized context” (Asiri & Momani, 2017,

p.1).

Reading is the most important skill that needs to be honed and sharpened as it is to be used
for a lifetime (Inderjit, 2014). Besides, it is a widely known fact that reading cultivates creative
thinking, curious cognition and improves the competency of lifelong learning of an individual
(Bulgurcuoglu, 2016) and it has been found to aid in occupational achievements, career growth
and a better reaction towards change (Kirsh & Guthrie, 1984) (as cited by Karim & Hassan, 2006).
Additionally, reading is an important component that is part of the learning process. It is imperative
to the academic achievement of the students and includes a convoluted process (Ad-Heisat,
Mohammed, Sharmella & Issa, 2009). If a student fails to learn reading at the primary stage of
education, the student’s reading ability will be inadequate and influence the students’ learning
process negatively (Sloat, Beswick & Willms, 2007). As such, to even consider the being of an
accomplished reader, it is required to state the existence of a positive reading attitude in the reader
which precedes the act of reading (Turkyilmaz, 2014).

Reading Attitude

Reading attitude is an important of reading and to provide a clear understanding and
definition of reading attitude, it is important to define attitude first. Attitude is defined by Fishbein
and Ajzen (1975) as “"a learned predisposition to respond in a consistently favorable or
unfavorable manner with respect to a given object” (p.6). Allport (1967) defines attitude as the
emotional and mental preparedness or a pre-notion based on occurrences, understanding, feelings
or motive towards any subject, societal matter or occasion (as cited by BAS, 2012). Both
definitions highlight a similar element that is the involvement of a feeling or emotion which affects
the view of the individual towards a subject. Fishbein and Ajzen (1975) added that reading attitude
is "a system of feelings related to reading which causes the learner to approach or avoid a reading
situation™ (p. 1).
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Reading attitude is an important starting point that occurs even before the action of reading
which determines the experience of the reading process. Reading attitude plays an important role
in the aspect of reading as mentioned by J. E. Alexander (1983) who stated that attitude is the
precondition of reading and that if the reading is negative, there is a high possibility that other
necessary elements such as motive, focus, understanding and reception may not manifest or even
if they do, they would manifest unstructured (as cited by Brooks, 1996). Reading attitude has also
been linked to academic achievement as positive attitudes are able to foster growth in the students’
reading experience and performance. Positive reading experiences are caused by positive reading
attitudes which allow opportunities to promote greater performance in academic matters
(Annamalai & Muniandy, 2013). In addition, Walberg and Tsai (1985) explained that reading
achievement is strongly correlated by a positive reading attitude as it is one of the greatest
correlates (as cited by Annamalai & Muniandy, 2013). The importance of reading attitude is
highlighted in these studies clearly because it is a crucial factor in the students’ development of
reading. Reading attitude plays a role in students’ reading achievement and decides whether the
student will turn into an independent reader (Logan & Johnston, 2009).

Other authors stress the importance of focusing on the aspect of attitude when researching
about reading. Hood, Creed & Neuman (2012) state that research on reading should highlight
attitudes as it is an element that forecasts academic achievement (as cited by Bastug, 2014).

Social Media

With the growth of information spread through the digital medium, social media has been
prevalent in the past decade and there have been many studies that have been done on the topic.
Therefore, the respective researchers have both narrowed down the broad term and defined it
accordingly. In a broad sense, social media is; “a term that is broadly used to describe any number
of technological systems related to collaboration and community” (Tess, 2013, p. A60).
Additionally, social media has been defined as “a variety of new sources of online information that
are created, circulated, and used by consumers intent on educating each other about products,
brands, services, personalities, and issues” (Mangold & Faulds, 2009, p. 357). While another
researcher defined social media “a group of internet-based applications that build on the
ideological and technical foundations of Web 2.0, and that allow the creation and exchange of user
generated content” (Kaplan and Haenlein, 2010, p. 61). Besides, social media plays a pivotal in
the expansion of communication and connection of individuals over the geographical barriers and
distance.

Social media is a communication system that allows its users to interact with thousands if
not more, of the population across the globe (Williams, Crittenden, Keo & McCarty, 2012). In
relation to education, there has been discussion on use of social media in pedagogical teachings.
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Social media can be used as tools which is defined as ““a range of software tools which allow users
to interact and share data with other users, primarily via the web” (Minocha, 2009, p. 353). This
is a frequent question in the educational context because usage of social media has been so
inculcated into the daily lives of students.

The current generation of millennials have been reviewed as “digital natives” by many
articles and popular media (Tapscott, 2009) due to the knowledge that social media plays an
important role in the lives of students (Greenhow & Burton, 2011). The trend may be so because
social media has impacted the lives of individuals and has fundamentally changed the ways of
interaction, ingenuity and collaboration (Rafig, Asim, Khan & Arif, 2019). When speaking of
social media platforms, there are a popular few that would come to mind as there is a high usage
rate such as WhatsApp, Facebook, Instagram, YouTube and Twitter (Tayo & Yahya, 2019). The
respective platforms operate on content that is generated by the user and extremely impactful in a
variety of context (Greenwood & Gopal 2015).

With a high usage rate among students, the use of social media for interaction and
communication has distracted the growth of reading in users. This is because users spend more
time surfing the web online rather than taking part in active reading. Students were found to be
constantly occupied by online websites instead of reading (Turkyilmaz, 2014). This then leads to
negative reading attitude as the students do not find reading interesting and decide not to place
themselves in a reading situation. Consequently, the reading attitudes deteriorate due to the use of
social media which presents less difficulty compared to reading. Students often found reading
boring and demotivating compared to engaging in activities which involved a media platform
(Annamalai & Muniandy, 2013).

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020

Benjamin, F., B.A. (Hons), Vighnarajah, Ph.D. (Pedagogy) and Lydia, D., B.A. (Hons)

The Role of Social Media in Promoting Reading Attitudes among Undergraduate Students in UCSI
University 144



http://www.languageinindia.com/

Conceptual Framework
Figure 1 Conceptual Framework

Social Media

1) Facebook
2) Instagram
3) Twitter

4) YouTube

Interest

McKenna et al.
(2012)’s Reading

Attitude

Motivation

a) Expectancy
b) Value
c) Affect

In this context, social media refers generally, to these four social media platforms typically
used by undergraduate students which are Facebook, Instagram, Twitter and YouTube. The usage
of these social media platforms was then connected to reading attitude via the Reading Attitude
Theory by McKenna, Conradi, Lawrence, Bong & Meyer (2012). The Reading Attitude Theory
then provides the framework of the factors that make up reading attitude. Reading attitude is then
broken down into two factors that constitutes it which are Interest and Motivation. Additionally,
there are three sub-factors that constitute Motivation which are Expectancy, Value and Affect.
These Interest and Motivation factors will then be inserted within the items of the survey to elicits
the students’ reading attitude in accordance to the respective factors. This was able to provide a
comprehensive understanding of the students’ reading interest and reading motivation on social

media.
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Methodology
Research Design

The correlational design was adopted as the research design for the present study. This is
because the research looked at the trend of the usage of social media and its role in developing
reading attitude among undergraduate students. The research aimed to discover degree of
association between the usage of four social media platforms and the promotion of reading attitude.
The problem statement was answered by describing the relationship between the two variables
where one may have an influence on the other variable (Creswell, 2012).

This was suitable for the current research as it investigated the degree of association
between the usage of social media platforms and reading attitudes. This was done by eliciting data
from the current undergraduate students at UCSI university. The data collected shows significance
as it allows the students to self-report on their attitudes which provides an honest feedback. The
online survey was administered to the participants who were part of minimum target sample out
of the targeted population. This is because a survey can provide information on how a large group
or demographic perceive a topic and provide a wide range of perspective as well. (Creswell, 2012).

Description of Participants

The participants of the research will be undergraduate students who are currently studying
at UCSI University. The current research intends to collect data with a sample size of a minimum
of 400 undergraduate students of a population of 15,000 individuals (UCSI Education, 2020). The
research collected data from nine faculties of the UCSI University. The nine faculties selected
were:

1)  Faculty of Applied Sciences (FAS)

2)  Faculty of Business & Information Science (FOBIS)*

3) Faculty of Engineering, Technology & Built Environment (FETBE)
4)  De Institute of Creative Arts and Design (ICAD)

5) Institute of Music (loM)

6) Faculty of Social Sciences & Liberal Arts (FOSSLA).

7)  Faculty of Hospitality & Tourism (FHTM)

8)  Faculty of Pharmaceutical Sciences (FPS)

9) Faculty of Medicine & Health Sciences (FMHS)

The current research employed the simple random sampling. Adoption of this sampling
technique warrants the acquired sample size to be representative of the targeted population.
Moreover, the simple random sampling technique ensure that the data collected is unbiased and
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this necessitates the requirement to conduct inferential analysis. This study targeted to achieve a
minimum sample size of 400.

Research Instrument

The instrument (see Appendix 1) used in this research is the questionnaire that was adapted
from McKenna, Conradi, Lawrence, Bong & Meyer (2012). This questionnaire was chosen
because the respective study researched on reading attitude and compared the difference in attitude
according to medium; print and digital and purpose; academic and recreational. Consequently, the
questionnaire is relevant to the present study as there are items that is used to identify participants’
reading attitude in digital mediums. The present study then adapted the items from the
questionnaire to suit the variable of social media in the context of the present study.

The questionnaire is divided into three sections known as Section A, B and C. Section A
questions will contain the demographic of participant and the rating of social media platforms
according to the students’ use and the amount of time spent on the platform. As there are two
factors that constitute reading attitude which are Interest and Motivation according to Mckenna et.
al (2012). Section B and C contained questions prepared according to the definitions of Interest
and Motivation and placed within the context of social media. Generally, the questions for each
factor are directed to measure the reading attitude of students when using social media platforms.

Section B contained questions which are focused on the factor of Interest. This section
contained ten items which elicited the interest of participants towards a specific reading activity.
As for Section C, the factor of Motivation was further split into three sub-factors which are: (a)
Expectancy, (b) Value and (c) Affect. Therefore, the questions in this section comprised of three
questions for the sub-factor of Expectancy, three questions for the sub-factor for Value and four
questions for the sub-factor of Affect. These questions were directed towards each sub-factors’
definition. However, the respective questions that are directed towards the three sub-factors are
compiled into one complete section. A 5-point Likert scale was used in the questionnaire for the
participants to indicate their level of agreement or disagreement towards the item.
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Reliability Test
The following table 1 illustrates the results of the reliability test of Section B survey items.

Table 1
Reliability statistics for Section B
Cronbach's Cronbach's N of ltems

Alpha Alpha Based
on
Standardized
Items

.739 744 10

According to George & Mallery (2016), the Cronbach’s coefficients, a > .9 is excellent, a
> .8 is good and a > .7 is considered acceptable. Table 1 shows the reliability statistics for Section
B which consist of ten items with the Cronbach’s coefficient, 0.74. This indicates that the
coefficient is acceptable.

The following table 2 illustrates the results of the reliability test of Section C survey items.

Table 2
Reliability statistics for Section C
Cronbach's ~ Cronbach's Alpha N of Items

Alpha Based on Standardized
Items
.856 .856 10

Table 2 shows the reliability statistics for Section C which contains ten items. The
Cronbach’s coefficient is 0.86 which indicates that it is good.

The following table 3 illustrates the results of the reliability test of the Section and Section
C survey items.

Table 3
Reliability statistics for Section B and Section C
Cronbach's Cronbach's Alpha N of Items

Alpha Based on
Standardized ltems
874 .876 20
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Table 3 shows the Cronbach’s coefficient was 0.87 for Section B and Section C which
contain 20 items in total. The coefficient statistics that the items in the survey is internally
consistent and is reliable.

Due to the circumstances caused by the Covid-19 pandemic, the data collection was
conducted via e-mail and necessary online messaging. Subsequently, the survey was converted
into an online version using Google forms which were administered through Course Networking
(CN), Facebook, Gmail and WhatsApp.

Results and Discussion
Demographic

The participants in the present study remain anonymous and are identified based on their
basic information such as age, gender, faculty, year of study and nationality. A total number of
614 undergraduate students participated in the survey. The demographic information collected
from the respective participants were then tabulated according to the frequencies, mean and
standard deviation of each category. Additionally, data was collected from participants based on
their average use of social media platforms such as Facebook, Instagram, Twitter, YouTube and
Others, Time spent on social media in a day and Time spent reading on social media in a day. The
respective information collected was important in understanding the amount of time spent of
participants’ use of social media platform that is related to the present study’s research questions.

From the data collected, the demographics of participants share several insightful
information of the sample size. It was observed that the majority of respondents were of the age
of 22 and above (36.8%) and in the Year 3 of their study (37.1%). Besides, there was a total of 252
male respondents and 362 female respondents with the majority of the respondents belonging to
the Faculty of Business and Management (FBM) with the percentage of 28.2%.

Table 4
Age demographic
Age Frequency  Percent (%)
19 85 13.8
20 138 22.5
21 165 26.9
>22 226 36.8
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Table 4 shows the demographic of participants’ age with the frequency of participants’ age.
The highest percentage comes from the age group of >22 with a percentage of 36.8%, followed
by age 21 with 26.9%, age 20 with 22.5% and the lowest percentage of 13.8% coming from the
age of 19. Besides, the table indicates the percentage gap between each participants’ age group
from 19 until >22. The percentage gap between the age 19 and 20 was 8.7%, while the percentage
gap between age 20 and 21 was 4.5% and the percentage gap between age 21 and >22 was 9.9%.
Additionally, the biggest percentage gap comes from the difference between the highest frequency
of age group >22 and the lowest frequency of age group 19 which is 23%.

Table 5
Year of study demographic
Year of Study  Frequency Percent (%)

Year 1 141 23.0
Year 2 203 33.1
Year 3 228 37.1
Year 4 42 6.8

Table 5 shows the demographic of participants’ year of study with the frequency of
participants’ year of study with the highest percentage coming from Year 3 with 37.1%, followed
by Year 2 with 33.1%, Year 1 with 23% and Year 4 with the lowest percentage of 6.8%.
Furthermore, the percentage gap between each group of participants’ year of study is indicated in
the table. The percentage gap between Year 1 and Year 2 was 10.1% and the percentage gap
between Year 2 and Year 3 was 4%. Moreover, the biggest percentage gap comes from the
differences between the highest frequency of Year 3 and lowest frequency of Year 4 at 30.3%.

Table 6
Faculty demographic
Faculty  Frequency Percent (%)

FAS 118 19.2
FOBIS 173 28.2
FETBE 107 17.4
ICAD 50 8.1

loM 10 1.6

FOSSLA 121 19.7
FHTM 12 2.0

FPS 14 2.3

FMHS 9 1.5
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Table 6 shows the demographic of the participants’ faculty and the frequencies. The table
indicates that most participants belong to the Faculty of Business and Management (FBM) with
the highest percentage of 28.2%.

Table 7

Gender demographic

Gender Frequency Percent (%)
Male 252 41.0

Female 362 59.0

Table 7 shows the gender demographic of participants and frequencies. The table indicates
that the majority of participants are female with the percentage of 59% while other participants are
male with the percentage of 41%. The percentage gap between male and female is 2% which
signifies a small percentage difference.

Table 8

Nationality demographic

Nationality Frequency Percent (%)

Malaysian 499 81.3
Others 115 18.7

Table 8 shows the nationality demographic of participants and frequencies. The table
shows that the majority of participants are of Malaysian nationality with a percentage of 81.3%
and the remaining participants are other nationalities that amount to a percentage of 18.7%.
Moreover, the differences in percentage between the nationality groups are 62.6%.

Findings and Discussion to RQ1
The following discussion highlights the results to RQ1: Is there a statistically significant
relationship between social media and reading attitude among UCSI undergraduate students?

The following Table 9 illustrates the result of the relationship between time spent on social
media in a day and reading attitude.
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Table 9

Relationship between time spent on social media in a day and reading attitude
Time spent on Reading
Social Media Attitude

in a day
Ti . Social Pearson Correlation 1 1417
N:Zfla TEZ” da;” o3 sig. (2-tailed) 000
N 614 614
Pearson Correlation .141™ 1
Reading Attitude Sig. (2-tailed) .000
N 614 614

**_Correlation is significant at the 0.01 level (2-tailed).

According to Pallant (2016, p.143-144), the Pearson product-moment correlation is an
example of a correlation coefficient which shows the strength and direction of the linear
relationship between two variables. The r-value is the Pearson correlation coefficients that can
range from -1 to +1. The symbol in front of the number signifies whether there is a positive or
negative correlation between the two variables. A positive correlation indicates as one variable
increases, the other variable increases as well while a negative correlation indicates as one variable
decreases, the other variable decreases too. According to Marczyk, DeMatteo and Festinger (2005,
p.218), the p-value is the main indication of statistical significance. The p-value shows the
probability of chance occurring which is used to ascertain the validity of the findings which could
be used to represent the population.

Table 9 shows the results of Pearson correlation between time spent on social media in a
day and reading attitude, with the r-value being [r (612)] = .141, p < .001) which indicate a
significant relationship and is statistically significant. The finding shows that there is a positive
correlation between the two variables with the correlation coefficient reports a value of r = .141.
This finding indicates that participants who use social media more are expected to have a more
positive reading attitude.

The following Table 10 illustrates the result of the relationship between time spent reading
on social media in a day and reading attitude.
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Table 10
Relationship between time spent reading on social media in a day and reading
attitude

Time spent Reading
Reading on Attitude

Social Media
in a day
Time spent Reading o Pearson Correlation 1 203"
Social Media in a day Sig. (2-tailed) 000
614 614
Pearson Correlation .203™ 1
Reading Attitude Sig. (2-tailed) .000
N 614 614

**_Correlation is significant at the 0.01 level (2-tailed).

Table 10 shows the results of the Pearson correlation between time spent reading on social
media in a day and reading attitude. The r-value is r = .203 with the degree of freedom, df = 612
and it is statistically significant because the p-value is p <.001. This indicates a positive correlation
between the two variables as the r-value, r = .203 is positive. This finding shows that participants
who spent more time reading on social media in a day are likely to have a more positive reading
attitude.

Assumptions for RQ1

According to Pallant (2016) p.169-171 using the multiple linear regression for analysis of
data requires several assumptions of the data to be met. Among them are the assumptions of
normality, linearity, homoscedasticity and independence of residuals. The assumption of normality
refers to the normal distribution of residuals regarding the predicted values of the dependent
variable. Secondly, the assumption of linearity refers to the straight-line relationship that the
residuals should have with the predicted value of dependent variable. Thirdly, homoscedasticity
refers to the equal variance that residuals should have regarding the all predicted values of the
dependent variable. These assumptions look into the different facets of distribution of values and
the kind of primary relationship that appears among variables.
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Figure 2 Histogram of standardized residual for RQ1
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From Figure 2, the residuals about the predicted values about the dependent variable which
is reading attitude, is normally distributed as a majority of values appear in the center while the
values with lower frequencies stretching out towards each end of the tails of the distribution. A
distribution is considered to be normal when the distribution displays a bell-shaped curve that is
symmetrical in which the highest frequency of values are in the center along with the smaller
frequency of values being sloped towards the extremes (Pallant, 2016).
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Figure 3 Residual scatterplot for RQ1
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According to Tabachnick and Fidell (2014, p.166), a scatterplot graph is used assess the
assumptions of normality, linearity and homoscedasticity between the predicted values of
dependent variable and prediction errors. This can be done by evaluating the residuals in the
scatterplot graph.

Figure 3 shows the primarily normal distribution of the prediction errors as it surrounds all
predicted values of the dependent variable which is reading attitude. The residuals are mainly
gathered in the centre and the residuals spreading fairly symmetrically from the horizontal line that
emerges from 0O at the y-axis. The assumption of normality is met when there is a buildup in the
centre of the scatterplot of all predicted values and the residuals is distributed normally about the
predicted value of the dependent variable (Tabachnick & Fidell, 2014).

Besides, Figure 3 shows the shape of predicted values and residuals to be generally random
and scattered and does not resemble any shape of a curve of cone which indicates that the
assumption of linearity has been met. This is because the relationship of linearity between
predicted values of the dependent variable and residuals are confirmed when the general shape of
the scatterplot is rectangular shaped (Tabachnick & Fidell, 2014).

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020

Benjamin, F., B.A. (Hons), Vighnarajah, Ph.D. (Pedagogy) and Lydia, D., B.A. (Hons)

The Role of Social Media in Promoting Reading Attitudes among Undergraduate Students in UCSI
University 155



http://www.languageinindia.com/

Additionally, Figure 3 shows that the variance of the residuals is primarily equal to the
predicted values of the dependent variable which is reading attitude. This means that the variance
of the residuals is mainly consistent and similar in width as the predicted values increases. This
indicates the assumption of homoscedasticity has been met as the standard deviations of the
residuals are generally equal to each predicted value of dependent variable on the scatterplot
(Tabachnick & Fidell, 2014).

Inferential statistics results to RQ1
The following Table 11 illustrates the results of the regression of time spent on social media and
time spent reading on social media on reading attitude.

Table 11
Regression of time spent and time spent reading on social media on reading attitude
Coefficients?

Model Unstandardized Standardiz t Sig. Collinearity
Coefficients ed Statistics
Coefficien
ts
B Std. Error Beta Toler VIF
ance
(Constant) 58.495 1.837 31.847 <.001
Time spent on
Social Media in a 1.153 543 .088 2.123 .034 908 1.101
day
Time spent
Reading on Social 2.499 .588 176 4,252 <.001 908 1.101
Media in a day

a. Dependent Variable: Reading Attitude

The following Table 12 illustrates the results of the model summary of the multiple linear
regression for RQ1

Table 12
Model summary of multiple linear regression for RQ1
Model Summary®

Model R R Square Adjusted R Std. Error of Durbin-
Square the Estimate  Watson
1 2192 .048 .045 11.93367 1.918
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a. Predictors: (Constant), Time spent Reading on Social Media in a day, Time spent on Social
Media in a day
b. Dependent Variable: Reading Attitude

According to Creswell (2014) p. 349-350, multiple regression is a statistical test to
investigate the relationship between numerous independent variable and one dependent variable
and is utilized when researchers intend to observe the effect of several variables on the dependent
variable. When using the regression analysis, the R2 value is used to describe how much variation
that occurs in the dependent variable can be explained by the variation that occurs in all
independent variables including the merged consequences of all independent variables (Kline,
2016).

Firstly, Table 11 shows the results of the Collinearity diagnostic which was done to ensure
that the independent variables are not correlated with one another. The results show that there was
no multicollinearity between both predictor variables (Time spent on social media, Tolerance =
90, VIF = 1.10; Time spent reading on social media, Tolerance = .90, VIF = 1.10). This is
acceptable because the Tolerance is not less than 0.1 and the VIF value is not greater than 10 (Dart,
2013). Secondly, Table 12 shows the results of the Durbin-Watson test which was done to ensure
that the residuals are not correlated. The results show that the residuals are independent from
another (Durbin-Watson value = 1.92). This is acceptable because the value falls in the range of
1.5 to 2.5 which means that it is normal (Glen, 2016).

Based on the multiple linear regression test done, it was found that social media is a
significant predictor of reading attitude. Table 12 shows the R2 value which is R2 = 0.48. This
indicates that 4.8% of the variance in the dependent variable which is reading attitude can be
explained in the independent variables which are time spent on social media and time spent reading
on social media. Table 11 shows the strength of the relationship between time spent on social
media and reading attitude (B = 1.153, t = 2.123, p = .034) which is statistically significant.
Secondly, Table 11 shows the strength of the relationship between time spent reading on social
media and reading attitude (B = 2.499, t = 4.252, p = <.001) which is statistically significant as
well. Hence, there is a statistically significant relationship between social media and reading
attitude that is displayed in Table 11. Additionally, these results denote that those who spent more
time and reading on social media are more likely to display a more positive reading attitude.

Discussion to RQ1

Firstly, the results indicate a significant relationship between time spent on social media
and reading attitude. Secondly, the results also indicate a significant relationship between time
spent reading on social media and reading attitude. Hence, a student who spends more time on
social media has a more positive reading attitude. Moreover, the use of social media for reading
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was found to have a stronger influence on reading attitude compared to spending time on social
media. It was found that students’ reading attitude is influenced positively with more time spent
on social media.

Although, the strength of the relationship for both the independent variables is minimal
with an R2 = .048, they are both statistically significant even at p <.001. This indicates that these
variables still contribute to a positive reading attitude. A positive reading attitude has a better
chance to lead students to engage in the reading process. This is supported by Alexander (1983)
who states that a positive attitude is the prerequisite of the reading process (as cited by Brooks,
1996). Additionally, findings by Sundari and No (2013) also corroborates these results by
mentioning that positive feelings regarding reading plays an influential role in whether a student
will approach reading.

This present study indicates that a positive reading attitude is correlated with time spent on
social media. This is contrary with previous findings in similar fields, as McKenna, Conradi,
Lawrence, Jang and Meyer (2012) indicated that the recent development of media literacies among
teenagers has increased time spent online. The mentioned study also elaborates that the increment
has played a role in the deterioration of reading attitude. Furthermore, Akanda, Hog and Hasan
(2013) asserts a similar sharing which was time spent on reading becomes limited due to the
distraction of the online sites.

However, the findings in the present study suggest otherwise as more time spent on social
media is associated with a more positive reading attitude. This indicates that social media can
function as a potential reading channel that improves reading attitude. A study conducted by Karim
and Hassan (2006), shares a similar finding which is that online platforms are regarded as a
growing significant reading source among students. Correspondingly, the findings illustrate that
students had a more positive reading attitude on social media compared to reading in the
conventional medium of print. Annamalai and Muniandy (2013) shares a related finding in that
students had a negative reading attitude as they did not find pleasure in reading in comparison to
activities that include the use of technology.

The findings also signified that the time spent on social media can contribute to a positive
reading attitude which enables students to take part in reading more. This describes a mutual
relationship that encourages an increase in each other. This is because more time spent on social
media is likely to improve reading attitude and an improved positive reading attitude can also
encourage more time spent on social media for reading. This is corroborated by Bastug (2014)
who adds that a positive reading attitude can increase the amount of reading that takes place which
causes more time spent on reading.
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The results indicate that even though students spend time on social media, there is a small
amount of reading that takes place which positively influences their reading attitude through their
reading interest and reading motivation. This may be counter intuitive as previous studies such as
Pandian (2000) have found that students read less due more time spent on other activities involving
the internet, television and games (as cited by Anugrah, 2019). Despite that, the findings suggest
that social media is able to generate interest and motivation among students that improves reading
attitude. This is due to the possibility that students are more inclined to read more on social media
as it is easier to obtain information by browsing through the content. This is aligned with Inderjit
(2014), who highlights how online networks are capable in creating more interest among users that
lead to more time spent on reading as users skim and survey for information online.

Findings and Discussion to RQ2
The following discussion highlights the results to RQ2: Which social media platform
influences reading attitude the most amongst UCSI undergraduate students?

4.5.1 Assumptions for RQ2

According to Heiberger and Holland (2015, p. 356), an assumptions check must be done
to ensure that the data analysed is distributed normally and have equal variance which refers to
homoscedasticity.

Figure 4 Histogram of standardized residual for RQ2
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Histogram
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Figure 4 shows that the distribution of residual is normally distributed as the frequency
forms a bell-curved shape. Besides, most of the values emerge in the centre and the remaining
values with lower frequencies extending to each of the tail equally. This is considered a normal
distribution as a normal distribution is defined as a frequency that is bell-shaped to display the
dispersion of values with a peak at the center with symmetrical slopes on both sides of the curve

(Neuman, 2014).
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Figure 5 Residual scatterplot for RQ2
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Figure 5 shows that the variance of residuals are primarily symmetrical to the predicted
value of the dependent variable which is reading attitude. This indicates that the variance of the
residuals is mainly consistent in breadth as the predicted value increases. Additionally, there is no
obvious pattern observed in the residuals which indicates a primarily random dispersion. The
homoscedasticity assumption is met as the variance of the residuals and the predicted values
around the hypothetical regression line that emerges from 0 on the y-axis are alike. (Stockemer,
2019).

Inferential results to RQ2
The following Table 13 illustrates the regression of average frequencies of Facebook,
Instagram, Twitter and YouTube use on reading attitude.
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Table 13

Regression of average frequencies of Facebook, Instagram, Twitter and YouTube use on reading

attitude
Coefficients?
Model Unstandardized Standardiz t Sig.  Collinearity
Coefficients ed Statistics
Coefficien
ts
B Std. Error Beta Toleran VIF
ce
(Constant) 42.271 3.146 13.437 <.001
Average
frequency of 1.383 371 146 3.725 <.001 .950 1.053
Facebook use
Average
frequency of 2.220 412 211 5389 <.001 .948 1.054
Instagram use
Average
frequency of 1.020 339 116 3.007 .003 971 1.030
Twitter use
Average
frequency of 1.924 554 134 3.469 .001 .981 1.019

YouTube use

a. Dependent Variable: Reading Attitude

The following Table 14 illustrates the results of the model summary of the multiple linear

regression for RQ2

Table 14
Model summary of multiple linear regression for RQ2
Model Summary®

Model R R Square Adjusted R Std. Error of Durbin-
Square the Estimate  Watson
1 3392 115 109 11.52732 1.858

a. Predictors: (Constant), Average frequency of YouTube use, Average frequency of
Instagram use, Average frequency of Twitter use, Average frequency of Facebook use
b. Dependent Variable: Reading Attitude

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020
Benjamin, F., B.A. (Hons), Vighnarajah, Ph.D. (Pedagogy) and Lydia, D., B.A. (Hons)

The Role of Social Media in Promoting Reading Attitudes among Undergraduate Students in UCSI

University 162


http://www.languageinindia.com/

Firstly, Table 13 shows the results of the Collinearity diagnostic (Average frequency of
Facebook use, Tolerance = .95, VIF = 1.05; Average frequency of Instagram use, Tolerance = .95,
VIF = 1.05; Average frequency of Twitter use, Tolerance = .97, VIF = 1.03; Average frequency
of YouTube use, Tolerance = .981, VIF = 1.02). These results show that there is no
multicollinearity between the independent variables as the Tolerance is not less than 0.1 and the
VIF value is not greater than 10 which means that it is acceptable (Dart, 2013). Secondly, Table
14 shows the results of the Durbin-Watson test (Durbin-Watson value = 1.86) which means that
there is no correlation between residuals. This result is acceptable because it falls within the range
of 1.5 and 2.5 which indicates it is normal (Glen, 2016).

The multiple linear regression test shows that each social media platform affects reading
attitude at different levels. Table 14 shows the regression on how the frequency of use of different
social media platforms on reading attitude with R2 =.115. This indicates that 11.5% of the variance
in the dependent variable which is reading attitude is explained by the independent variable which
is the average frequency of Facebook, Instagram, Twitter and YouTube use.

Table 13 shows the positive increase of reading attitude for the average use of each social
media platforms. Firstly, with increased use of Facebook, the reading attitude will increase
positively (B = 1.383, t = 3.725, p < .001) which is statistically significant. Secondly, with the
increased use of Instagram, the reading attitude will increase positively (f = 2.220, t = 5.389, p <
.001) which is statistically significant. Thirdly, the increased use of Twitter will result in the
positive increase of reading attitude (B = 1.020, t=3.007, p=.003) which is statistically significant.
Fourthly, the increased use of YouTube will likely increase reading attitude positively (f = 1.924,
t = 3.469, p =.001) which is statistically significant. The findings demonstrate that Instagram use
establishes a stronger influence on reading attitude (f = 2.220) as compared to YouTube (8
=1.924). This is followed by Facebook use (f = 1.383) and Twitter use (B = 1.020) over reading
attitude.

Discussion to RQ2

The findings indicate a statistically significant relationship between the average frequency
of Facebook, Instagram, Twitter and YouTube use and reading attitude. Interestingly, Instagram
and YouTube projected a stronger influence on reading attitude compared to other social media
platforms such as Facebook and Twitter. The results shown could be due to the popularity of
Instagram that has been increasing among students. Recently, the application has been fast growing
and overtaking other social media applications in the aspect of use and popularity (Al Fadda,
2020). In general, a positive reading attitude occurs as users are more inclined to take part in the
reading process because of the small size of text such as captions and text in videos. This is aligned
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with the findings by Morshidi, Embi and Hashim (2019) which found that students were very eager
to participate in the reading process again when the Instagram video tool was utilized.

Another possible reasoning to this finding is the effect of students’ socio-economic status (SES).
The socio-economic status (SES) of the student is most commonly determined by combining
parents’ educational level, occupational status, and income level (Jeynes, 2002). These factors
have a pertinent effect on students’ exposure and access to the technological world especially
where social media is concerned. Lack of such access results in the deterioration of exposure to
online reading materials and information. This limits their comprehension and perception of
reading to only within the boundaries of books and written documents. In fact, low SES has been
found to negatively affect academic achievement because low SES prevents access to vital
resources (Barry, 2005).

Besides, the use of YouTube is able to generate more interest in users through the use of
attractive visuals. This can interest users to be more engaged in the video which then generates a
better positive reading attitude. It is possible when the user is more engaged in the video
presentation, they are more willing to take part in the reading process of small amount of texts
such as the words and captions. These results are consistent with Alwehaibi (2015) who found that
students had a positive experience with the use of YouTube in the English as a Foreign Language
(EFL) classroom. The mentioned study shares that students were highly encouraged to read due to
the delightful and fascinating environment constructed by YouTube.

Additionally, the weaker reading attitude with the average use of Facebook and Twitter is
consistent with the related findings of Turkyilmaz (2014), which disclosed a relationship between
possessing a social media account on Facebook and Twitter with reading attitude. The findings
shared that students had a lower reading attitude when engaging with the respective social media
platforms compared to student who did not have an account. Conversely, the findings in the present
study does not mean that reading does not take place within the respective social media platforms
but only resulting in a weaker reading attitude in comparison to the other social media platforms.
Reading content produced by the social media platform such as posts and comments are considered
as reading nonetheless. McKenna, Conradi, Lawrence, Jang & Meyer (2012) argues a similar
notion in that reading texts or a Facebook page is a form of reading.

Overall, the results share that there is a transition from the reading of text in primarily
written form referring to Facebook and Twitter to Instagram and YouTube which is substantiated
with the audio-visual form and content. The latter group can generate a more positive reading
attitude corresponding with the frequency of use among users in comparison to other platforms.
This is corroborated by Lomicka and Lord (2016) which shared there has been shift from Facebook

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020

Benjamin, F., B.A. (Hons), Vighnarajah, Ph.D. (Pedagogy) and Lydia, D., B.A. (Hons)

The Role of Social Media in Promoting Reading Attitudes among Undergraduate Students in UCSI
University 164



http://www.languageinindia.com/

among Yyouths to Instagram in liking towards brief content. Furthermore, the respective authors
predicted a decrease in text with an increase in images which was noted to be prevalent among the
social media community.
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Abstract

Rokeya Sakhawat Hossain and Sufia Kamal are two pioneering and revolutionary
writers in the history of women’s rights movement of Bangladesh. They wrote and fought for
women’s rights at such a time and social setting when women had no rights and opinions of
their own, when they were not granted many basic human and civil rights with regard to men,
when they had subjugated social status and for that reason the society was not willing to give
them proper respect. Both of Rokeya and Sufia believed that through education, women
would utilize their entire potentialities as human beings and reach their success without
relying on men. However, even though Rokeya and Sufia advocated women’s education, they
had no institutional education. Never having the scope for going to school, their self-
education kindled their characters, from their childhood days, a spark of independence. The
way Rokeya and Sufia dealt with the problems of women of their respective times and the
diagnoses they made imply that they have many common areas enough to form a connection
between their feminist thoughts. For this reason, in spite of having a clear gap in the times to
which they belonged, the similarity of their thoughts and writings provides sufficient
rationale to bring them under a study of comparison and contrast. The article attempts to
make a comparative study on Rokeya Sakhawat Hossain and Sufia Kamal with special
emphasis on their thoughts on society and female education, contributions on the
emancipation and empowerment of women, voice against communalism, role on the abolition
of religious orthodoxy, and above all, their influence on the women’s rights movement of
Bangladesh.

Keywords: Awareness, Female Education, Emancipation, Empowerment, Women’s Rights
Movement

Introduction

Rokeya Sakhawat Hossain and Sufia Kamal are much discussed and highly esteemed
names in Bangladesh nowadays. The more the question of women’s liberation is coming to
the limelight, overcoming obstacles the more women are advancing to attain their rights, the
more their names are being uttered. They were far advanced in their progressive ideas among

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020
Rashed Mahmud 170
Feminist Thoughts of Rokeya Sakhawat Hossain and Sufia Kamal: A Comparative Study



http://www.languageinindia.com/
http://www.languageinindia.com/
mailto:rashed.sust07@gmail.com

the contemporaries of their society and played a significant role to free women from the age-
old social bonds. As close observers of the society, they witnessed the untold sufferings of
women and took pen to right the wrongs of the society.

Rokeya was born in 1880 in a village called Pairabondh, Rangpur. From the first
decade of the twentieth century till her death, she worked for the society without any break.
To free women from ignorance, illiteracy, suffering, disgrace, prejudices, narrow-
mindedness, and seclusion, she appeared with courageous and progressive measures and with
the messages of renaissance and regeneration. But in her short life, she could not complete
her long cherished goal of women’s liberation. Yet the progress of women did not stop. After
her death, being inspired with her ideals, many of her followers became able to play great
roles in the emancipation movement. Among them, Sufia Kamal was the most distinguished
one to take an active part to carry out Rokeya’s unfinished works. Some have called her “the
successor of Begum Rokeya” (Begum 87). Sufia was born in 1911 at Shayestabad, Barisal.

Even though Rokeya and Sufia lived and wrote in different times, their motto was
identical- to awaken and emancipate women through education and economic independence.
With this vision in minds, they established schools, founded social organizations for the
oppressed women, authored several literary pieces in which they showed the miserable
condition of women. Through their writings and activities, they urged women to be aware of
their follies and frivolities that they have accepted as their characteristic traits. As women
could not forsake their follies and frivolities, men considered them as naturally substandard.
Therefore, they reasoned that women were emotional being and did not require education.
But Rokeya and Sufia explained that the follies and frivolities ascribed to women were not
natural but social constructions. The patriarchal society imputed these attributes to women to
subjugate them. They argued that, like women, if men were denied the opportunities to
develop their rational powers, to grow into intelligent persons, they would also become very
emotional. Through their writings and activities, Rokeya and Sufia criticized the patriarchal
society for denying women’s education and exercising their rational power. Alongside, they
also rebuked women to accept the suppressed status and, in this way, having some share in
the subjugation process. They advised women to get aware of their rights, receive the long-
denied education, join the workforce, become economically solvent, assume full
responsibilities as human beings and abolish their reliance on men, and thereby change the
patriarchal notion of women.

Family and Surrounding Environment

Rokeya hailed from a very conservative family of landed aristocracy. Like other
female members of the family, she had to live in seclusion from the age of five. The female
members of the family had to maintain strict purdah even in front of the women who were
not their relatives. As Rokeya writes:
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| had to observe purdah even from woman from the age of five. | did not
understand why it was improper to meet somebody, but | had to observe
purdah. The inner side of the house was out of bounds for the menfolk; so, |
did not have to suffer by their presence. However, women freely entered the
house, and | had to hide myself before they could see me.” (qtd. in Joarder 6)

Rokeya shares that when she was five, she had to maintain strict purdah. Besides, in
her time, the society was entangled in superstitions. Women’s movement was limited, and
they were isolated from the external world. So, the women who could not even see the glow
of the outer world, it was a mockery for them to think of the light of education.

Living in that superstitious and conservative society, Rokeya closely observed the
plight of women and determined that it was her duty as an aware woman to right the wrongs
of the society and do something to uplift the subjugated status of the downtrodden women.
She realized that women must be awakened to claim their rightful position in the society.
Therefore, in her writings, she repeatedly persuaded women to receive education. In this way,
she began her activities for the liberation of the Muslim women of Bengal. She was the first
among the Bengali Muslims who publicly raised the question of equal status for women, and
thus she started a new era in the history of Bengali Muslim society (Hossain 108).

Like Rokeya, Sufia was born into a noble and affluent landowning family. She was
brought up in her maternal uncle’s house where she had to observe purdah strictly. Similar to
Rokeya’s family, women’s education was prohibited in Sufia’s maternal uncle’s house and
therefore she could not receive institutional education. Like other girls of the family, she was
allowed to learn only the religious texts.

In spite of having aristocracy, wealth and education, Sufia’s maternal uncle’s family
was very conservative. The women could not meet any male person outside the family. Sufia
had to live in seclusion maintaining the rules and regulations of the nawab family. In her own
words:

My childhood and adolescent days were confined to the boundaries of our
family house. It was a large building surrounded by a huge wall . . . Men had
no access to the inner house. Our family language was Urdu . . . My first
maternal uncle did not support female education at all. (qtd. in Baidya 21)™

This nawab family was educated, cultured, and showed much interest to send their
male children to schools, but was vehemently against female education. Sufia’s maternal
uncles were highly educated; they were barristers, magistrates and top-ranking police
officers, but they did not support female education. The little boys and girls of the nawab

"My translation. All double star marks (**) that follow refer to the same.
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family could learn Arabic in the family mosque-cum-maktab, but when a bit grown up, the
girls could not continue their education. The family would opine— the girl has grown up, she
should not move out of the inner house. The girls could learn Arabic and Persian at the inner
house but there was no scope to learn Bangla. At that time, Bangla was not counted as a
dignified language in those families.

Both of Rokeya and Sufia were brought up in very conservative families. Their two
families maintained strict purdah and men’s entry into the inner house was firmly prohibited.
Their family language was also similar— Urdu, and Bangla was neglected in both the families.
The families provided institutional education to their males but were indifferent to the
education of their females. And these two families lost their zamindari almost at the same
time, and with that lost their glories of tradition and opulence as well.

Formative Years and Sources of Inspirations

Like the trend of the times, Rokeya’s father permitted his sons to receive formal
education and neglected the education of his daughters. During that time, the females were
only taught to read the Quran, Urdu and Persian. But Rokeya had an insatiable thirst for
knowledge. Her brother lbrahim, who was educated in the Western system, realized that
female education was essential to progress the society and therefore he taught Rokeya Bangla
and English secretly. His encouragement inspired her to remove superstitions and embrace
modern thoughts (Mir 5). Rokeya also learnt Bangla from her elder sister Karimunnessa, a
woman of grand qualities and outstanding resilience (Murshid 172).

Rokeya’s second phase of inspiration emanated from her husband Sakhawat Hossain
who was a deputy magistrate in Bhagalpur. He was very cultured, progressive and a real
gentleman who advocated female education. He always encouraged Rokeya to explore her
potentials and provided sufficient facilities to apply her dream with valiant efforts. Under her
husband’s influence, Rokeya started to write about her thoughts on social issues of
womanhood and women’s degradation (Hossain 79).

Rokeya was also deeply moved by the reformations of Brahmo reformers. The
abolition of sati by Raja Ram Mohan Roy, the establishment of the custom of widow
remarriage by Iswar Chandra Vidyasagar and their supports for female education, were
definitely examples of initial reforms that stimulated the society to progress. Rokeya was also
enthused by the stories of Islamic women in history, such as Ayesha, who had been an erudite
scholar and an energetic woman leader. In addition to upholding her piety within Islam,
Rokeya read the stories of Turkish women, who joined the First World War along with men,
and who proved that being Muslim women in the modern century did not obstruct them from
engaging equally alongside their husbands in society (Sen). Other than these, Rokeya’s keen
observation of the problems of her own society and her conscience urged her to work hard for
uplifting the status of women.
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Similar to Rokeya, Sufia’s family was against female education. But, unlike Rokeya,
who had no institutional education, Sufia could go to a maktab, a mosque based learning
centre, where she could learn Arabic. Like Rokeya’s family, the family also spoke Urdu at
home and Sufia learnt Urdu and Persian as well as Arabic. At that time, Bangla was not
taught in the maktabs, so like Rokeya, she secretly learnt Bangla from her mother and
brother. She also learnt Bangla by reading different books behind everybody’s back from her
maternal uncle’s family library which presented a new world before her to satiate her
unquenchable thirst for knowledge.

Like Rokeya, Sufia also got inspired by her husband, Syed Nehal Hossain. Nehal was
an aspiring writer connected with a literary periodical. He took Sufia with him to Calcutta
and thus gave her a scope to step out of home and engage herself in different social works.
During this time, encouraged by her husband, she also wrote a short story titled “Sainik
Badhu” (Wife of a Soldier) and several verses that were published in a literary magazine.

Sufia was also inspired and encouraged by Mohammad Nasiruddin, Rokeya Sakhawat
Hossain, Kazi Nazrul Islam and Rabindranath Tagore. Nasiruddin, a great benefactor of
Muslim writers and the editor-cum-publisher of the literary journal Saogat, encouraged Sufia
to engage herself in literary activities. When in Calcutta, Sufia could come in close
association with Rokeya from 1927 to 1932. This time she worked with Rokeya and her
“Anjuman-e-Khawateen-e-Islam”. For working in the organization, she closely observed
Rokeya and was inspired by her thoughts and works. Apart from Nasiruddin and Rokeya,
Sufia was inspired by Kazi Nazrul Islam who persuaded her to continue writing and wrote the
preface of “Sanjher Maya” (The Evening Enchantment) where he admired Sufia as “a new
star on the horizon of Bangla poetry” (qtd. in Kabir). Sufia was moved by the poems of
Rabindranath Tagore from an early age. Tagore read “Sanjher Maya” and appreciated Sufia
saying, “You have a high place in Bangla literature, as constant and fixed as the Pole Star”
(gtd. in Kabir). All these luminary personalities and their thoughts had profound influences
on the life and works of Sufia Kamal who, all through her life, tirelessly worked to improve
the degraded status of women.

Thoughts on Society and Female Education

In Rokeya’s time, the patriarchy did not realize the significance of female education.
Education, in general, was restricted to a particular section of the society. Rokeya dreamt
about the emancipation of women and regarded education as the way of obtaining that
emancipation. She wrote:

The spread of education is the only panacea of this oppression! At least, the
girls must be provided with primary education! By education | refer to the real
education; being able to read some books or write few verses of poem is not
education. | wish for that education— which will permit them to gain citizen
rights. (“Subeh Sadek” 221)™
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Rokeya opined to provide women that education which will increase awareness, self-
assurance and self-respect in them regarding their rights, will make them enthusiastic about
freedom. “The purpose of education,” stated Rokeya, “is not to blindly imitate a community
or a race” (“Istrijatir Abanati” 12). “It is,” she added, “to develop the innate faculties of the
individual . . . through cultivation” (12). Rokeya furthered her ideas and thoughts on
education in her novel Padmarag (Essence of the Lotus), where she detailed the education
system of Tarini Bhavan’s school:

Teaching students to read several pages and moulding them in university form,
they are not made puppets for luxury. Science, literature, geography,
astronomy, history, mathematics— they are taught every subject, but the
methods of education are different. By teaching to memorize fake history they
are not taught to hate the country and its people. Special care is taken to teach
ethics, religion, virtues, etc. The girls are trained to be ideal woman, good
housewives, and good mother; they are instructed to love their country and
religion more than their lives. They are specially supervised so that they
become self-reliant, and like wooden puppets, they do not become dependent
on their fathers, brothers, husbands or sons in future. (270)™

In social aspects, on several issues Rokeya’s view was enough progressive with
respect to modern times. The prerequisite of emancipation is financial solvency or self-
reliance. If women remain economically dependent on men, it will be pointless to think of
their emancipation. Rokeya writes about this financial solvency in “Delicia Hatta” (The
Murder of Delicia). The prime concern of Padmarag is also the financial solvency of women.
Rokeya was also shocked at the suffering of farmers and social malpractices prevalent in the
society and expressed these in her “Endi Shilpa” (Silk Craft).

Rokeya passed a large portion of her life for the expansion of education amongst the
Bengali Muslim women and established a girls’ school to implement that; she formed an
association called “Anjuman-e-Khawatin-e-Islam” or Muslim Ladies’ Association to make
women capable so that they can play significant role in the society and the state.

Like Rokeya, Sufia’s struggle was for education and against the conservative society.
She could not receive institutional education owing to the conservative society, which she
regretted throughout her life. In her “Ekale Amader Kal” (In This Time, Our Time), she
wrote:
Today, it seems that if I could receive education, if | could roam in the free
world, I could write so wonderfully as the mind desires. | could have left
behind the best contribution of my life to all. But I could not. In spite of
having a wish to offer something, | have failed to afford it. (Kamal 52)™
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This regret is the result of her profound concern for education. She opined that unless
the society changes its conservative mentality, it cannot move forward. She believed that only
education could help progress the society and education is the only instrument for social
development. Therefore, she devoted her life to social work and to the expansion of female
education.

Sufia urged women to avoid bookish knowledge and receive that education which can
be implemented in real life. In her view of education, she was greatly influenced by Tagore
who emphasized on receiving education from nature (Mallick 117). Sufia believed that one’s
learning cannot be complete unless he or she comes close to nature. Besides, she also
emphasized on vocational education. She talked about providing scopes for female education,
and alongside, she was aware of the fact that women can utilize that education.

In her early life, Sufia was associated with Rokeya’s “Anjuman-e-Khawatin-e-Islam”
that imparted education to the slum women and organized the oppressed women to claim
their rights. In 1946, after the communal riot, Sufia established a school named “Rokeya
Memorial School” in the Park Circus of Calcutta. In the subsequent years she involved
herself in making women aware of their education and other rights. In her later life, Sufia’s
experiences in Anjuman helped her preside and lead various social and cultural organizations
that worked for the welfare of the vulnerable and helpless women.

Throughout her life, Rokeya dreamt about the progress of women. But for some
limitations, she could not carry out all her dreams. Sufia took Rokeya’s thoughts to the street
and turned those into movement. She was a self-educated woman who untiringly worked to
make women aware of their rights and claim their rightful position in the society.

Role on the Emancipation and the Empowerment of Women

The prerequisite of women’s emancipation is the financial solvency and decision-
making power of women. To assert the rights of women, Rokeya stressed on women’s
financial solvency and explained that the achieved financial solvency would bring about the
empowerment of women. She illustrated that if women acquire knowledge, join the
workforce and get financially independent, they can be aware of their rights. This awareness
will facilitate women to make decisions in different matters the family and the state.

Rokeya thought about improving the social, political and economic condition of
women and stressed on female education that can help women secure financial solvency and
ensure their empowerment. To eliminate women’s plight, Rokeya opined to ensure three
things—women must be awakened through education, they should be made economically
solvent, and they should be empowered through ensuring equal rights with men. In her
writings, she depicted how women are deprived of their due rights and talked about education
that can illuminate them and secure their rights in the society. She depicted the images of a
utopia and imaginative land where women have received education and thereby attained
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equal status with men, and these women are superior to men in terms of knowledge and
intellect, and they are well established in respective fields for their intelligence.’

In Rokeya’s Motichur I, all the essays are aimed at awakening the secluded women.
In that compilation, she depicts illiteracy, lack of knowledge, superstitions and subjugated
status of women. She shows how the merciless seclusion has impaired the females and shares
her views on the role of women for the advancement of the society. In Matichur Il, Rokeya
shows how in every society and country women are suppressed by the male dominated
society, and urges women to acquire knowledge, enter professional life and raise their voices
against the exploitation of women.

Rokeya’s Sultana’s Dream shows the changes that the educated women can make.
Here she depicts a “Ladyland” where women have flourished their brain power so fittingly
that in their country peace and harmony reigns and where women get all basic human rights.
The “driving force behind the success of the utopian feminist country of Ladyland is
women’s education. Rokeya lays particular emphasis on the importance of women
familiarizing themselves with the world of science and is unconventional in her
condemnation of male militarism” (Bagchi, xii). The females of the Ladyland which Rokeya
envisaged, are emancipated in every aspect, they are liberated from seclusion.

In Padmarag, Rokeya merely expands the plot of “Sultana’s Dream”. She portrays a
community established and run by women. In that community, the oppressed and abused
women of different faiths, localities and cultures improve their fate by tangible social works.
In the narrative, Rokeya delineates her ideology, methods of operating schools, and her
thoughts on education which are faultless and which methods should be the principles of
human life. Both Sultana’s Dream and Padmarag explore in optimistic, attractive, and smart
ways the theme of female education and sing the glory of educated women.

Likewise, to Sufia, the emancipation of women meant to be free from prejudices,
ignorance and illiteracy. In fact, her real life experiences helped her realize the importance of
female education. Being widowed at the age of 21, she had to live in Calcutta with her little
daughter and mother alone. She urgently required a job; but as she had no institutional
education and any certificate, and any previous job experience as well, she did not get any
satisfactory job. With great difficulty, she managed a job in Calcutta Corporation School with
fifty taka salary. Despite lacking any institutional education, with her sincere efforts she
made herself fit for teaching profession. However, the difficulties that she faced for lacking
education worked as a driving force behind her fight for female education.

Sufia realized that women have to face immense hardships unless they receive
education. Therefore, she urged the guardians to send their female children to schools. She

iSee Sultana’s Dream and Padmarag.
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also worked for the expansion of female education and social development. She viewed
education as the way of survival and an emblem of self-respect and social dignity. She
expressed her view of uneducated women in an interview: “In the then time women had no
social dignity because they were not educated. They were not in a position to speak before
the society. They did not even realize the fact that— I have to speak, I have to protest”
(Kamal, “Interview” 150).”" As a result, women had to undergo patriarchal persecution and
social injustices constantly. Sufia urged women to be aware of their rights and protest against
those injustices and oppression. Alongside, she also urged men to change their conservative
attitude and help improve the status of women. She said, “To get rid of the oppression women
need to be courageous. Laws have been made to stop the oppression of women. But making
laws is not enough. If men become aware of the problems and come forward, it will
safeguard women’s dignity and thus oppression will decrease” (qtd. in Baidya 76).”

Sufia understood it well that unless women are aware of their rights and think for
themselves, no one else will think for them, and even if they do, that will not be entirely
favorable for them. So, she said: “No one will allow women their freedom, women will have
to achieve it. Conscious struggle is required to break up the shackles which the patriarchal
society has put on women for centuries. Freedom does not mean willfulness; it is to establish
one’s rights, to upgrade one’s self to a dignified position” (qtd. in Baidya 76).”

Throughout her life, Sufia protested against every form of social oppression,
injustices and discrimination against women without any break. In order to eliminate the
discrimination between men and women and to fight against social oppression of women, she
founded and led different associations. At the back of the establishment of those associations,
there was motivation, encouragement and blessing of Rokeya. Rokeya and her ideals were
constant source of inspiration for her.

Voice against Communalism

Though Rokeya was born and brought up in a conservative family, she was never
affected by conservatism. The way she was devoted to Islam, similarly she showed her
respect to other religions. Irrespective of caste, creed, race, and religion, she was a non-
communal and an enlightened lady.

In her “Anjuman-e-Khawatin-e-Islam”, along with other members of the association,
she extended her helping hands to the poor widows, battered wives and the poor women of all
religions and ethnicities to achieve literacy and overcome their problems. Though the
organization was differently named as Muslim Ladies’ Association, the association did not
make any discriminatory treatment against the members or the beneficiaries in terms of
religions. Its main purpose was to facilitate the helpless and subjugated women regardless of
the background they come from. The activities of the organization clearly shows Rokeya’s
non-communal standpoint.
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In Padmarag, Rokeya treats every character with equal importance. She treats the
unhappy and sordid histories of Saudamini with similar importance as she treats the character
of the protagonist Siddika. She does not present any Muslim or Hindu character with
different lights. In the novel, the writer comments: “What a luminous harmony! —Muslims,
Hindus, Brahmins, Christians, all are working jointly like siblings of the same mother”
(Rokeya 269).” In her speech at the “Bengal Women’s Educational Conference”, she urges
the Muslim guardians to teach their daughters the holy Quran in the primary level’s education
so that the religion and society remain concurrently functional. But at the same time, she
addresses the women of other religions and says, “My sisters from other religions! Please
don’t interpret my suggestion of teaching the Quran alongside primary education as my
orthodox opinion. It is not true; | am far away from orthodoxy” (Rokeya 210).™

Besides, the Sakhawat Memorial Girls’ School that Rokeya set up and administered
admitted the girls not only from Islamic background, but also from other religions including
Hindus and Christians. It shows Rokeya’s non-communal standpoint and serves as a
luminous example of her liberal and non-communal spirit.

Sufia’s family was conservative, but it was not so conservative as Rokeya’s family.
With the passage of time, and for various reasons including the changes in education, politics
and values, the nawab family of Shayestabad could come out of conservatism in many
aspects. From her childhood, Sufia observed liberalism practiced in her family. As she
reminisces:

There was enjoyable atmosphere everywhere— in the maktab, mosque and
almshouse, in the school-library, and in the puja ceremonies and festivals of
the Hindu workers. There was no restriction to attend those delightful
ceremonies and festivals . . . The clerks, employees, doctors and kabiraj— they
all were Hindus. Their ceremonies and festivals were financed by the
zamindari fund. Therefore, they entertained the zamindar with proper honour.
Many a time | have consumed payesh, laddu, manda, and sweetmeats that
they provided. (qtd. in Baidya 58)™

Sufia was brought up amidst such religious harmony and non-communal ambience.
Besides, from 1926 to 1932, she worked as a member of Anjuman for six years. The non-
communal spirit that she nurtured through working for the poor and helpless Hindu-Muslim
slum women during these times has been reflected in her later life and works. In 1946, she,
along with other women, tirelessly worked to put down the communal riots between the
Hindus and Muslims in Calcutta and serve the riot victims with a non-communal spirit. In the
following year, returning to Dhaka she formed the ‘Peace Committee’ with Leela Roy to
safeguard the communal harmony.
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Sufia loved and mixed with people impartially. Whether Muslims or Hindus, to her,
people were human beings first. In a literary conference in London, Sufia said, “I don’t
believe in the discrimination based on class, caste, creed and religion. To me, above everyone
is the truth of humans, and above that there is nothing” (qtd. in Baidya 58).”

Overcoming the narrowness of caste distinction, rather than being a Muslim, Rokeya
wanted to be an Indian. Similarly, coming out of the narrowness of caste difference, Sufia
firstly wanted to be ‘a human being above everything else’ and then a Bengali. Both of them
loved people considering them as human beings. To them, no other identity was as great as
human identity. Therefore, they tried to help the distressed women irrespective of their
religious or ethnic backgrounds throughout their lives.

Role on the Elimination of Religious Orthodoxy

Religious bigotry and superstitions play a pivotal role in the subjugation of women. In
the patriarchal society, women are subjugated by misusing religion. Rokeya and Sufia
reasoned that religion does not distinguish between men and women; rather, men create and
prolong the distinction for their own interests. Both of them blamed religious orthodoxy and
superstitions for the subjugation of women. In their writings and activities, they emphasized
that if religious fanaticism and prejudices are abolished from the society, women can enjoy
their due rights.

In her literary works, Rokeya frequently talked about religious orthodoxy,
superstitions, vileness of purdah, early marriages, polygamy, and separation that left lots of
helpless women in misery and hardship. She remarked that men have dominated women
misinterpreting the doctrines of religion. To continue their supremacy over females they have
misconstrued the instruction of Islam. In her own words:

Men have established their supremacy over women using religions and
misinterpreting the scriptures. Being lord of the male-dominated society, to
sustain their interest and dominance men have interpreted religions in their
own way. This fabricated explanation of religions has imposed exploitation,
torture and oppression on women. Whenever women have tried to raise their
voices against this patriarchal persecution, their attempts have been thwarted
in the name of religion. (qtd in Sufi 265)™

The male-dominated society has constantly misinterpreted religion for their own
benefits. To ruin the free spirit of women, they argued that if women acquire knowledge, they
will be disruptive and that will damage the social order. But Rokeya spoke against this
propaganda and said:

The opponents of female education say that women will be unruly . . . fie!
They call themselves Muslims and yet go against the basic tenet of Islam
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which gives equal right to education. If men are not led astray once educated,
why should women? (Hossein 694-95)

Rokeya reasoned that about learning there is no distinction between men and women
in Islam; rather, acquiring knowledge is mandatory for both of them. Besides, the men who
deny women education, they act against the precept of Islam. Therefore, in her writings,
Rokeya urged and encouraged women to receive education, become self-reliant and attain
independence. In Padmarag, and Sultana’s Dream, Rokeya projected what the enlightened
women can do when they have access to education.

In her early days, Sufia could not go to school in spite of having keen interest to
receive education; and while in Calcutta, though an opportunity came to secure admission to
Sakhawat Memorial Girls’ School, she could not avail that of. Her family’s conservatism is
held responsible for this miss of opportunity. Besides, she had to undergo untold criticism
and censure by her family as her photo was published along with her poems in the literary
magazine Saogat and as she joined a flight with a male pilot in 1929. All these unexpected
things happened due to the conservatism and religious orthodoxy of the then society.

A sufferer of conservatism and religious orthodoxy, Sufia realized that the main
barrier of women’s liberation is education. The patriarchy secluded women and denied them
education misinterpreting the messages of religion. In her times, the Muslim women were
allowed only to learn the holy Quran. Yet, it was to be learnt staying within the four walls,
not going outside the house. As Sufia explained, “For the Muslim women, receiving
education is the main obstacle. Women were not allowed to receive education. They could
not read anything other than the Quran, they could not go outside the house” (Kamal,
“Interview” 153).”" Sufia was not against learning the Quran but she was against the process
that did not teach the meaning. She questioned the use of such learning where the learners
cannot comprehend what they read. Education gives us knowledge and awareness, and the
lifestyle becomes improved with the use of that knowledge. Sufia realized the vacuity of such
learning process and commented, “Shariah has allowed us many things, other than listening
to the spoken words of the religious hypocrites: women have to know about their rights
offered by Shariah” (qtd. in Mallick 105).™

Sufia blamed that in the patriarchal society, men use religions as tools of satisfying
their intended interests and in so doing hinder the progress of society. She said in an
interview, “Still today, the progress of our nation is being obstructed by perpetuating the
discrimination in the name of religion. Without applying religion for the prescribed welfare
purposes, it is being used to satisfy malicious intentions (qtd. in Baidya 62)." Sufia led every
movement, struggle, protest and resistance of her life against injustices, evils, falsehood,
bigotry, narrow-mindedness, fundamentalism, communalism, oppression of women, and the
wartime criminals. Every time when the existence of the Bengalis was endangered, or when
the fundamentalists put the life and existence of women at the risk of obliteration with
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different fatwas, Sufia, with her raised head, urged everyone to protest against these evils and
gave shelter to the oppressed.

From early days till their death, Rokeya and Sufia wrote and fought against
prejudices, religious orthodoxy and fundamentalism. Both of them had to face various
obstacles by the conservative atmosphere of their families. In their later days, whenever they
worked for the downtrodden women and the progress of the society, they were obstructed by
the religious bigots and fundamentalists. With indomitable spirit and courage, they protested
against those obstacles of the bigots and fundamentalists and overcame the hurdles.

Influence on the Women’s Rights Movement of Bangladesh

Even though in the Western world, the feminist writings began to make its impact in
the eighteenth century, in the Indian subcontinent, the feminist writings started to make its
impact in the later decades of the nineteenth century and the early decades of the twentieth
century. After the division of India and the tenure of Pakistan, in Bangladesh, the feminist
writings of the earlier times began to make its impact. Through her writings and works,
Rokeya urged women to pursue education, become cognizant of their rights and claim their
rightful position in the society. But in her short life, she could not fulfill her long cherished
dream of women’s emancipation. Yet the progress of women did not stop. Her influence
continued after her death; being influenced and inspired with her ideals, many of her
followers dedicated themselves to work for the downtrodden women of the country. As
competent disciples, they stuck to their role model’s ideals and put their efforts to improve
the status of Bangladeshi women from their relevant fields.

In today’s Bangladesh, Rokeya’s influence is visible in the family, society and the
state level. In every family, almost all the parents try to provide education to their daughters
who after pursuing proper education play prominent role in the society. The majority of the
parents encourage their daughters to follow the ideology of Rokeya. As Rokeya’s followers
continued their activities by bringing her thoughts to the streets and led to the feminist
movement, the importance of female education has increased to a satisfactory level in the
present Bangladesh. To further increase and boost up the progress of women’s education, the
government has adopted various measures to lessen female dropout ratio and made female
education fees less. To motivate the girls to pursue education, the government is also giving
stipends to the female students. However, Rokeya not only called for elementary education
but also demanded for higher education for the females. In today’s Bangladesh, women are
pursuing higher education, joining the first ranking jobs, holding leading positions, and
keeping significant contributions to the state.

In her writings, Rokeya urged women to change their dependent attitudes and claim
their rights by themselves. To assemble women for asserting their own rights, she founded
Anjuman which helped the poor and helpless women to overcome their problems and achieve
literacy. In the current Bangladesh, many women’s platforms have been formed following
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Rokeya’s Anjuman. From these platforms the feminist activists demand to secure women’s
rights and try to pressurize the government in an organized way. For executing various
protests, they arrange seminars, symposiums, conferences and write placards taking the key
quotes from Rokeya. These are the manifestation of Rokeya’s thoughts.

Rokeya believed that the precondition of women’s emancipation is financial
independence. In her writings, she repeatedly talked about the financial independence of
women. She urged the parents to educate their daughters and said, “Groom them to enter
professional life and let them earn their own livelihood” (“Istrijatir Abanati” 12). At present,
in Bangladesh, almost half of the entire population is women. Nowadays, the country is
giving special attention to the advancement of women. It is seen that almost in all families,
both the spouses are working outside the house. These days, women’s inclination to enter the
profession is not a trend; rather, it is a responsibility to add economic security to the family.
These instances clarify the fact that Rokeya’s efforts to eliminate the seclusion system have
been fruitful and her dream of women to work outside the house has come true. Today’s free-
thinking women evidently manifest Rokeya’s dream of a progressive society where women
enjoy similar rights like men.

Rokeya also talked about the empowerment of women. She maintained that if women
attain political power through proper education and economic independence, they can keep
significant contributions to the society as well as the state. She also dreamt of women to be
‘Lady Viceroy’. In today’s Bangladesh, Rokeya’s dream of ‘Lady Viceroy’ is not an
imagination, but a reality. Currently, the country is producing not only lady magistrates,
barristers, judges; it is producing lady Members of Parliament, Ministers, and even the Prime
Minister. In the present Bangladesh, the Prime Minister, the Leader of the Opposition, and
even the Speaker of the National Parliament are women. They are the manifestation of the
vision that Rokeya envisaged of the emancipation and empowerment of woman.

Similar to Rokeya, Sufia also dreamt of an improved society where women can enjoy
equal rights like men, receive proper education, join the workforce, occupy important
positions, and contribute to the affairs of the society and the state. Her experiences in
Rokeya’s Anjuman helped her form and lead different social and cultural organizations that
worked for the betterment of the downtrodden women. In 1954, Sufia, along with Leela Roy,
founded “Wari Women Samity” where she worked as the Founder-President. In 1960, Sufia
formed “Begum Rokeya Smriti Committee” and recommended naming the first ladies’ Hall
of Dhaka University after Begum Rokeya. The motto of the naming was to promote female
education by glorifying the life and ideals of Rokeya. Throughout her life, Sufia regarded
women’s rights as her first priority and in 1970, she led “Bangladesh Mahila Parishad”, the
largest women’s association in Bangladesh. The association is playing a dynamic role to
eliminate all forms of injustices, oppression and discrimination against women and keeping a
significant contribution to upgrade the status of the downtrodden women of Bangladesh. The
association has been running for almost fifty years and advocating the feminist movement
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with the catchphrase, ‘Women’s Rights are Human Rights’. As Nasima Haque observes,
“From the inception of this organization till her death, for about three decades (29 years)
Sufia Kamal, as a President of Mahila Parishad, has led women’s liberation movement in this
country. She was very shocked at the oppression, negligence and discrimination of women in
the society. She was deeply concerned about the rise of rape, murder and oppression of
women in the society. For this reason, she has moved from one corner of the country to the
other to make women and all people aware of the problems. She repeatedly urged women to
raise their heads to safeguard their rights . . . She said, the struggle of women’s liberation and
the liberation of humankind are interrelated” (qtd. in Baidya 80)."

Sufia also made significant contributions to the various mass movements of
Bangladesh. In the times of crises, she always extended her support and cooperation. For her
works and interactions with the mass people, she turned into a familiar figure in the society.
She led people staying at the frontline of various struggles and demonstrations of the mass
people, took the role of a defender of the agitators in the time of the Language Movement of
Bangladesh, and assisted and encouraged the freedom fighters during the Liberation War in
1971. In brief, she demonstrated her utmost intrepidity in the times of crises.

In Bangladesh, Rokeya’s dreams and visions got implement by the activities of Sufia.
Rokeya could not take her thoughts to the streets and go for demonstrations. This was done
by Sufia. Sufia took Rokeya’s thoughts to the streets and turned those into demonstrations
and movements. Following the aims, objectives and ideals of Rokeya, Sufia tirelessly worked
for the emancipation and empowerment of the subjugated women till her last breath. The
torch of protest that Sufia carried for the emancipation of women, that torch was set ablaze by
Rokeya herself. Sufia accelerated Rokeya’s spirit of women’s emancipation and took it to the
streets to implement women'’s rights as well as human rights.

Criticism

Both of Rokeya and Sufia had to undergo severe slander, criticism and censure. The
social dogmatists and religious bigots were infuriated at their inexorable accusation and
views concerning the plight and emancipation of women. Rokeya was labeled as “a
shameless woman, a misanthrope, a radical misguided by the proselytizing propaganda of
Christian missionaries, and a sexist” (Jahan 53). One detractor misconstrued that to Rokeya
“everything Indian is bad and everything Euro-American good” (Tharu 342). Many even
accused that “her companions were prostitutes and the scum of society. Some branded her a
woman of loose morals” (Bagchi x). Not only that; she could not escape patriarchal
persecution even after her death. A number of orthodox people opposed Rokeya’s burial in
Kolkata. After her death, her funeral ceremony was arranged in Kolkata but owing to the
pressure of the orthodox people, it was not possible to bury her in Kolkata. So, one of her
relatives secretly buried her in Sodepur, near Kolkata (Aksam 119). As Sufia spoke against
the religious hypocrites, wartime criminals, collaborators and the fundamentalists with an
uncompromising attitude, many a time they termed her ‘Murtad’, the traitor of faith or
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apostate. In one of her speeches addressed at Jatiya Rabindra Sangeet Sammelan Parishad
(JRSSP), Sufia said that to her Tagore’s song was a kind of worship. This statement enraged
the fundamentalists who raised a storm of criticism against her as a reaction to the statement
(Haque 67). They also threatened her to death over telephone. But Sufia boldly tackled this
incidence. She never compromised with anyone and always stuck to the path of the truth.

Conclusion

For the liberation and progress of women, Rokeya and Sufia’s thoughts and
contributions can be compared with two sides of the same coin. Both of them considered
women’s lack of education a major obstacle to the emancipation and progress of women. For
lacking education, women could not claim their rightful position in the society and became
dependent on men for food and shelter. As they were not allowed to think freely and engage
in any work outside the house independently, they had to go through domination,
discrimination, exploitation, oppression and deprivation. Rokeya and Sufia opined that unless
women receive education and overcome these problems, the society cannot step forward
smoothly. Therefore, they urged women to pursue education, join the workforce, attain
financial solvency, occupy important positions, claim their rights and contribute to the affairs
of the family, society and the state. They held very positive attitudes and, in their writings,
works and activities, they did never discriminate against anyone with regard to caste, creed,
race and religions. They also urged men to change their conservative attitude and stop the
abuse of religion. In doing so, they had to endure severe criticism, slander, and censure. But
they did not lose their hearts. With indomitable spirit and courage, they protested against the
injustices against women and tackled the problems courageously. Being inspired by the
thoughts and ideals of Rokeya, Sufia accelerated Rokeya’s spirit of women’s emancipation
and took it to the streets to implement the women’s rights as well as human rights.
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Abstract

This article reports the results of a study carried out to establish the effectiveness of
mnemonics used in facilitating learning of second language vocabulary. This experimental
study was conducted among 24 low proficiency freshmen of the Faculty of Arts of the
University of Jaffna, Sri Lanka with the objective of finding the extent of effectiveness the
keyword method has on facilitating second language acquisition. The results revealed a
positive relationship between the keyword method and learning of vocabulary.

Keywords: memory, languages, mnemonics, keyword technique, second language learning.

Introduction

The need to guarantee mastery of more than one language is, without a doubt, one of the
most pressing concerns of the current world and as such Sri Lanka is not an exception to this
phenomenon. Thus, teaching and learning of English as a second language has become one of
the most widespread social phenomena and is currently a guarantee of social, work and personal
development in students especially in Sri Lanka.

In this area of language proficiency, our ability to evoke from memory the resources
necessary to be able to use a language becomes the main tool for reaching the natural
understanding and expression of messages. However, despite the great variety of elements that
make up a language, mastering a broad vocabulary is one of the most important elements when
acquiring a second language, since it not only allows for spontaneous conversations but also
favours move on to the bilingual world (Piribabai & Rahmany, 2014).

For this reason, the main objective of this article is to evaluate to what extent the memory
techniques used in the learning of a second language lexicon among low proficiency freshmen of
the Faculty of Arts of the University of Jaffna, Sri Lanka, in order to achieve improvement in the
proper planning and programming of teaching vocabulary.
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Review of Related Literature

In this sense, the relationship between language learning and memory has been marked
by the constant changes with respect to the unequal evaluation that memory has received in the
different methods of language acquisition. The controversy regarding this area maintained since
the 19th century has opened the way to recent methodological proposals that, far from being
firmly established, are subject to constant review. Thus, it is within the teaching of the
vocabulary where we find the application of the well-known memory techniques as a way of
learning but also as a tool to combat the forgetting of vocabulary.

Derived from the ancient Greek word 'mnemonikos’, the term mnemonics is defined as
that technique by which memory is reinforced (Mastropieri and Scruggs, 1991) and allows
information to be stored in it in order to be able to obtain it when needed (Higbee, 2001) without
thereby replacing the basic principles of learning if not using them to make sense of the material
to be learned.

Thus, the vast majority of the techniques used affect the recovery stage, based on the idea
that the more associations are established between the vocabulary learned and the schemata that
the subject already has in his long-term memory, the greater the possibilities of successfully
recover it (Higbee, 1991).

Therefore, there are many existing memory techniques that present associations of very
different types such as semantics (contrast, similarity, etc.), phonetic (phonetic similarities
between items to be learned), visual, etc. to promote memory. Despite the great variety of forms
of presentation of mnemonic methods, we can mention the keyword technique (Atkinson, 1975)
as one of the most widely used methods for learning and remembering vocabulary in foreign
languages.

The keyword system describes the mnemonic class whose purpose was to improve the
learning of a second language lexicon. Based on the principle of association of new words or
concepts with key words or images that have a similar sound (Woolfolk, 2019, p. 262), the
connection between an unfamiliar word and one that is familiar and between which there is
acoustic similarity divides the study of each new word to be learned into two consecutive steps:
verbal and visual.

In the first, the subject associates the foreign word object of learning with another one of
his/her own language (key word) that she keeps with that certain phonetic similarity. The second
of the steps involves the elaboration of a mental image in which the translation of the foreign
word and the key word interact. With this, we establish two different associations in succession:
a phonetic one that connects both words, and a visual association that connects the keyword and
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the translation. During recollection, — the pronunciation of the [English] word will provoke, by
phonetic similarity, the evocation of the key word and this, in turn, the recollection of the image
that contains the meaning that the subject seeks (Pressley, Levin & Delaney, 1981). We therefore
use a combination of words with acoustic, semantic and visual associations with this technique.
The retrieval of stored information leads us to long-term memory and, specifically, to semantic
memory, whose presence in this technique of the keyword is very relevant since it is at the base
of practically all the procedures used in mnemonics by providing the student with the basic
element for language learning: the meaning and relationship between concepts.

There are numerous investigations that have had as main objective to know, analyze and
deepen the knowledge of the role that the keyword technique has in learning a second language
(Campos, Amor & Gonalez, 2004; Baleghizadeh & Ashhori, 2010; Campos & Ameijide, 2011,
Soleimani, Saeedi & Mohajerna, 2012; Koksal, 2013; Davoudi & Yousefi, 2016; Consiglo,
2018) where the evidence suggests that the relationship between them extends through all the
processes of memory (from encoding to retrieval, from sensory memory to long-term memory)
that contribute in different degrees of language development.

Seeing the line of these investigations, the present work is especially relevant in that it
delves into the previously documented relationship between second language learning and
mnemonics. However, this research seeks to empirically verify the degree of importance of the
techniques used to optimize these memory mechanisms in students.

As has been pointed out, memory techniques are an element of undeniable relevance for
the acquisition of other languages. So it was considered to scrutinize the following research
problem: Is the use of memory techniques effective when learning the vocabulary of a second
language?

To answer this question, a general objective and two specific objectives were established.
The general objective tries to verify the effectiveness of the association as one of the basic
principles used by memory techniques through one of these techniques - those of the key words -
to verify its effects on the acquisition of second language vocabulary in students at the
university. And this general objective is specified in two more specific objectives:

- Analyze the relationship between the use of these memory techniques based on association or
no method and the number of words remembered.

- Compare immediate recall and memory footprint with delayed recall between the two groups.
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To do this, the hypotheses proposed are directly related to the aforementioned objectives.
Thus, and as a first hypothesis, the use of the mnemonic technique is expected to be stable over
time (delayed recall). In other words, it is hoped that as we advance in the use of this technique
for learning a second/foreign language, the more effective will be the recovery of the lexicon by
the students, since in the acquisition of a second language we understand and express messages
thanks to the ability to quickly recognize and understand previously recorded words (Jiménez,
1997). Therefore, memory techniques should have a relevant role in this process.

More specifically and as a second hypothesis, it is expected to find evidence about the
relationship between the use of an association-based memory technique and the learning of
vocabulary in the English language (immediate recall).

In the case of confirming these points from which we start, the intervention design for the
improvement of this learning will delve into them for their development.

Method

The present study analyzes the results of two groups of students from the low proficiency
freshmen from the Faculty of Arts of the University of Jaffna, Sri Lanka in the variable of
recovery of second language vocabulary, measured through the use of a memory technique —
mnemonics of the keyword. The design of this research is experimental since there is
manipulation of one of the variables (the independent variable: use or absence of the memory
method). There is a control group and the subjects have been randomized between the groups.
Similarly, this research is defined as relationship (memory-retrieval of the lexicon of a second
language) and difference (comparison between the results of the two groups: those who use the
association technique and those who do not). The variables of this design are included in two
different groups according to their role in the research:

e Independent variable: type of method used in learning: keyword method or no indication
about the method.

e Dependent variables: these in turn are divided into two. On the one hand, the number of
words correctly translated at first (immediate recall) and on the other, the stabilization of
the memory footprint to the extent of delayed recall.

Participants

To carry out this study, a total of 24 freshmen, consisting of 16 females and 8 males, who
were admitted to the university in the year 2018 by the University Grants Commission were
selected, using a non-probabilistic procedure in which the selection from a larger population
(148) who scored below 20 marks out of 100 in the preliminary screening test conducted at the
beginning of the course has followed specific criteria (access and availability) and has not been
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dependent on chance. Specifically, two groups of 12 students between the ages of 21 and 23 have
been chosen, one will be the experimental group and the other the control group.

The choice of this age group responds to the desire to deepen the role played by memory
techniques in learning a second language in the university environment in order to contribute
more data to language teaching in compulsory education.

Each of the two groups mentioned had different guidelines. On the one hand, the
experimental group was made up of subjects to whom the technique of the key words was
explained and who carried out the learning according to the approaches already explained. On
the other hand, the second group of 12 subjects (the control group) were unaware of the
technique and will not be given any indication on how to carry out the learning.

Instruments

The instrument applied for this research is mainly related to the retrieval phase the last of
the three main memory processes: encoding, storage, and retrieval although, as we have already
seen, to successfully reach it, good coordination with the two previous processes (encoding and
storage) that are also present in this type of technique. Specifically, the keyword mnemonic
technique has been used (Atkinson, 1975), using the following material for its implementation:
list of 15 words in English, answer record sheets, 15 cards showing the Tamil translation of each
of the 15 English words, 15 cards showing the key word to use(presented to the subjects in
digital PowerPoint format), stopwatch, instruction sheets and laptop.

Procedure

To carry out the study, the sample was divided into two groups of 15 subjects, and the
evaluation was carried out in two separate classrooms where they received the treatment. For the
total assessment, it was necessary to go to each group for 2 days (with an interval of 7 days
between the two).

After explaining the instructions to each group, they both carried out two test trials and
only started the learning phase after checking that the instructions had been correctly understood.

During the learning phase, the computer was placed in a zone of maximum visibility for
all the subjects in the group in question. When you started the pronunciation of each word, it
appeared on the screen. After reading it, the translation (control group) or the key word to be
used with each and the translation (experimental group) were automatically given and the subject
was given 10 seconds to carry out the learning. After these 10 seconds, the next word will start
appearing automatically.

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020
Rasakumaran, A., Ph.D.
Effect of Keyword Mnemotechnics on Second Language Vocabulary Learning 192



http://www.languageinindia.com/

This procedure was followed with 15 words and, once finished, the test phase began. In
it, each English word was spoken again and the subject was given another 10 seconds to record
their translation on the distributed answer sheet.

After 10 days, a new test phase was carried out on both groups in order to also obtain
delayed recall and analyze the differences with respect to immediate recall.

For the analysis of the data, the Excel program was used, carrying out the following
analyzes:

For the verification of the first hypothesis, a first analysis was performed contrasting the
immediate recall and delayed recall between both groups with the T test and another with the
same test to verify the equality of means between the control and experimental groups.
Regarding the second hypothesis, a comparative analysis of the differences between both tests
was carried out separately for both groups. Subsequently, the Pearson's linear correlation index
was calculated.

Results
Initially, in relation to the first hypothesis, a first contrast analysis was performed
between the variable immediate recall and delayed recall between the control and experimental
groups (Table 1).
Table 1: Group statistics

Group N Mean SD Std. Error Mean
Immediate Control 12 8.59 1.956 0.504
Experimental 12 8.86 1.994 0.514
Delayed Coptrol 12 5.72 1.790 0.463
Experimental 12 7.52 2.324 0.600

The t-test for equality of means (Table 2) shows significant differences p= 0.025 which is
less than 0.05 for the variable delayed recall, but not for the immediate one (p= 0.714).
In delayed recall, the experimental group had a higher mean word recall (mean= 7.52) than the
control group (mean= 5.72). The difference is 1.8 words, which is very high considering that the
standard error of the difference is 0.757, so the effect size is important.

Table 2: T-test for equality of means

) Std. error of the
t df Sig. difference
Immediate -.369 28 0.714 0.721
Delayed -2.374 28 0.025 0.757
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Second, to test the second hypothesis, the differences between the two tests were
compared, making the analysis separately for both groups (Table 3).

In both cases, there are very significant differences (p <0.0001). In the control group, the
result in immediate memory reached an average (8.60) that is much higher than the delayed one
(5.73), there is a difference of 2.87 points (the effect size is very large considering the standard
error for mean differences is .192).

In the experimental group, the immediate memory (mean= 8.87) is also higher than the
delayed memory (7.53), but the effect size is smaller, since the difference in the means is 1.33

points, being the standard error of the mean 0.232.

Table 3: Test of related samples.

Paired Differences
Std. Error )
Mean Mean t df sig
Control | 'Mmediate- |, ¢ 0.191 14.937 14 000
Delayed
Experimental | 'mMediate- |y 4 0.231 5.738 14 000
Delayed

Subsequently, the Pearson's linear correlation index was calculated, obtaining a value of
0.876, which is very high, which indicates that there is a very strong relationship between both
variables (the relationship is highly significant: p <0.00001).

As has been demonstrated in hypothesis one, there is an effect of the intervention in the
experimental group, so the scores have been affected. Therefore, the correlations for both groups
(control and experimental) were recalculated separately, obtaining in both cases a Pearson
correlation very similar and close to 0.925. Thus, the correlation has increased (Table 4).

Table 4: Correlations of related samples

Group N Correlation Sig.
Control Pair 0 | Immediate-Delayed | 12 | 0.9250 .000
Experimental | Pair 1 | Immediate-Delayed |12 | 0.9244 .000

A new test confirms these data, since the calculation of the partial correlation eliminating
the group factor (control: O; experimental: 1) gives us a Pearson correlation of 0.918. This data
unifies both hypotheses; since it proves that there is a strong relationship between both variables
and that the intervention has had an effect.
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Discussion and Conclusion

Regarding the first hypothesis, it has been proven that there really is a positive effect on
the use of mnemonics in the learning of a second language. As the contrast analysis shows
between the results of immediate recall and delayed recall between the control and experimental
groups, the differences are very significant in the case of delayed recall. Thus, as we advance in
the use of this learning technique, the more effective is the recovery of the lexicon by the
students, that is, more words are remembered.

However, the results of the first analysis on immediate recall reveal that although the
number of remembered words is slightly higher in the group trained in the technique, the
difference is not significant. This may be due to the difficulty of some of the proposed words that
may have influenced the responses to the test carried out, as well as the reduced number of
sessions carried out, which is why the effect that repetition has on memory has not could occur.

Regarding the second hypothesis, the relationship between the use of the memory
technique and the significant learning of vocabulary in the English language has been verified.
Thus, we see a strong effect between the recall variable and the intervention in the experimental
group, which affects the results.

This is corroborated by previous studies focused on the relationship between semantic
memory and visual memory that show that the use of images influences the memory, in its
quantity, in recognition and in access to content.

Therefore, after analyzing the data obtained and as a general conclusion of this study, we
can really corroborate the effectiveness of the association as one of the basic principles used by
memory techniques through the keyword technique in the acquisition of second/foreign language
vocabulary as the study by Soleimani, Saeedi and Mohajernia (2012) had already shown.

Thus, association techniques must be taken into account as a necessary methodological
element in language teaching in the school context. Based on the complex system that is
memory, its use in this field not only enables our students to work on the functioning of their
memory and the mechanisms closely related to it (sensory, short and long term) at the moment of
learning. , but it is developed to ensure its future success.

As has been verified, the use of mnemonic techniques means knowing how to take
advantage of the resources available to our students to facilitate the task of teaching languages.
With this, this study opens new ways for these techniques and this memory process to be
considered by teachers when teaching a foreign language and thus facilitate effective acquisition.
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As Mayer (2008) points out, it is essential to facilitate learning to the maximum with the
instructional applications that each subject requires or with the different processes involved in
each specific learning task. Although the questioning of the mnemonic technique for meaningful
learning is evident, we think that its usefulness for acquiring and consolidating vocabulary
(semantic memory) can be effective.
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Paule Marshall (1929-2019)
Courtesy: http://www.projecthbw.ku.edu/uncategorized/remembering-paule-marshall/

Paule Marshall was born in 1929 at VValenza Pauline Burke in Brooklyn, New York. She
visited her parents’ birthplace, Barbados, for the first time at the age of nine. Marshall graduated
from Brooklyn College in 1953 and graduate school at Hunter College in 1955. Early in her life,
Marshall wrote a series of poems reflecting impressions of Barbados. Later, she turned to
fiction. She has published short stories and articles in various magazines. She is best known for
her novels_ and collections of short stories: Brown Girl, Brownstones (1959), Soul Clap Hands
and Sing (1961), The Chosen Place, the Timeless People (1969), Praisesong for the
Widow (1983), Reena and Other Short Stories (1983), and Daughters (1991). Marshall has
lectured on black literature at universities and colleges such as Oxford University, Columbia
University, Michigan State University, and Cornell University. She holds a distinguished chair
in creative writing at New York University. Her fiction is characterized by narration in related to
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African diasporic identity.” She showecases in her fiction the success and failures of the West
Indian immigrants living in America.

Paule Marshall grew up in a bicultural environment rich with the folklore and language
of Barbados. Marshall did not visit Barbados until she was nine years old. The island culture
was made real to her by the lively conversation of her mother’s friends around the kitchen table.
Their metaphoric, often ironic language inspired her attempts to find a narrative voice in her
literary career. Richard Sandomir says, “Through five novels and several collections of short
stories and novellas, Ms. Marshall created strong female characters, evoked the linguistic
rhythms of Barbadian speech, and forged an early link between the African-American and
Caribbean literary canons.

Paule Marshall’s novels emerged through the background of historical evolution, political
power and aesthetic beauty of Caribbean Islands. The prominent purpose of her novels is to
portray the Black women and their identity. She is concerned over the Black women and their
society which is influenced by the white culture. The suffering of Black is an outburst
legitimacy in her novels. She is envisioned by Marian A Davis, “Throughout Brown Girl,
Brownstones, Silla is continually referred to as a hard-working woman. Her religious views seem
to indicate a heavy emphasis on works. She initially appears to possess an unbreakable will,
always bearing a constant look of determination.”

Paule Marshall occupies a prominent position not only for creating complex characters
but also for effective reflection of feminine aesthetic deliberations. Aruna Shantha Kumari says,
“Considered a champion of the search for individual identity Paule Marshall is praised by critics
for exploring the psychological trials and concerns of African-American women. She began her
career as a writer when African-American women's literature was at a major crossroad.”

Though she has been neglected for long time she proved herself as an emerging writer.
She advocates greatest amount of Black experience in her novels. She has given importance to
the female characters and she portrayed female characters as heroes of her novels. Techniques
help the readers to discover and travel among other identities, other varieties of the human
adventures. The readers are exposed to the psychological process of the ordinary person. They
can compare their private experience to their own. They can even identify and symbolises more.
Paule Marshall uses techniques between life and art which helps the novels to interpret and
transform reality. She uses the movement of characters and experience of Black people in their
living ground, survival, and new perception of Black life as major techniques in her novels.

The further techniques employed by Paule Marshall in her novels included plots,
narrative, imagery, landscape setting, characterization, narrative persona, style and use of
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language. The Plots of her novels inculcate incidents and events which are considered to be the
structure of structures. They contain conflict and suspense and keep the readers engrossed till
the end. She expressed Quest for identity and conflicts in her novels.

In her first novel Brown Girl, Brownstones (1959), the female protagonist Selina Boyce
is partly her own. In her second novel Soul Clap Hands and Sing (1961), she reveals Pan
African experiences by four different locals (Brazil, Barbados, Brooklyn, British Guyana). In
her next novel The Chosen Place, the Timeless People (1969),she exposes the theme of places,
Afro-Caribbean identity, home and responsibilities. In the novel Praisesong for the
Widow (1983), she traces the protagonist path towards healing and self discovery. Through her
work Reena and Other Stories ( 1983), she reveals the creative power of mother and other
women in the unconditional love community. She explores female responsibilities in her novel
Daughters (1991), and the unconditional love in The Fisher King (2001). The collection of her
own work Triangular Road: A Memoir (2009), deals her sharing with Hughes and about rivers,
seas and oceans and it also focuses on the impact on Black history and culture.

According to Paule Marshall, the narrative techniques in the novels should create a
strong illusion of reality. She uses her plot to engage and hold the readers by her expertise in
handling of setting, characters and use of language. She uses themes abundantly in her novels
through the characters and the characters expose their own reality and human problems.

Some of the themes used in her novels are individuality and exposing Black experience.
Other major themes of her novels include identity crisis, need for searching the importance of
tradition blends with the innovations of recent years. Individuality, quest for identity, racism,
migration, dream and reality, reintegration, gender identity, sense of belonging, ethnic identity,
inter racial love, White guilt and structure and formal considerations are some other important
themes exposed in her novels.
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Abstract

It is said that culture and personality are correlative terms; that to know the culture of a
people is to know the types of personalities to be found within it and that to know the personalities
is to understand the culture. International students from different countries interact differently in
class and communicate and respond accordingly to their culture. Henceforth, with the help of
Hofstede’s five cultural dimensions: Power distance, collectivism, masculinity, uncertainty
avoidance and long term orientation, this study provides an understanding of how students from
Thailand and Yemen studying at higher level education interact in class.

Keywords: Culture, International students, higher level education, Hofstede’s cultural
dimensions.

Introduction

Culture is an accumulation of knowledge, beliefs, behaviors, morals, laws, and customs
that distinguishes members of one group from another group. Different scholars have defined
culture differently. According to Hofstede, Hofstede, & Minkov (2010), “Culture is the collective
programming of mind that distinguishes the members of one group or category of people from
another.”” It consists of shared values, beliefs, practices, habits and laws. It is not something that
can be inherited it rather describes a group of people who were raised up in the same social
environment and shared the same life experiences and education. People learn culture from
childhood as they live in a society and a kid learn the basic values, perceptions, wants and
behaviors as s/he lives with family, go to school, mix with other Kkids in the area (Hofstede, et al.,
2010; Kotler, et al., 1999). People from different cultural background communicate in different
ways. For example, in Thai society pointing with a single finger is considered to be rude and
accusatory while in Yemeni society male cannot have direct eye contact with the female as it is
considered as a taboo. Similarly, students from different countries carry out different cultural
mindsets and they differ in attitude, habits, and beliefs. International students are not students of
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their home country, henceforth their expectations and interactions in education are different. In
order to understand those differences, Hofstede’s cultural dimensions were employed in this paper.
Hofstede defines “dimension as an aspect of culture that can be measured relative to other culture.’’
This study sought to compare the five cultural dimensions of Hofstede between Thai and Yemeni
students in Higher Education (HE).

Literature Review

Numerous typologies and frameworks have been developed to identify and measure culture
but during the last decades, Hofstede’s cultural dimensions have been widely used in cross-cultural
communication (Saleem, 2012). His cultural dimensions have also been linked to educational
culture (Hofstede 2010). He first proposed four cultural dimensions such as power distance,
individualism vs. collectivism, masculinity vs. feminism and uncertainty avoidance. Later, he
introduced a fifth dimension which is long term orientation.

Cooney, Erstad, Keller, & Wang (2015) conducted a survey between aviation students from
China and USA. Four cultural dimensions of Hofstede were employed in the study. An
independent t test was employed to test the mean scores of the two groups. The t test revealed a
significant difference between power distance, masculinity vs. femininity and individualism vs.
collectivism but did not indicate a significant difference between uncertainty avoidance.

Dennehy (2015) conducted another survey of 327 students from 37 nationalities studying at a
third level institute in Ireland. He employed Hofstede’s five cultural dimensions and each item
was measured on a five point likert-scale. Another researchers, Rieck, Gerhardt, Eringa,
Caudron, & Xie (2017) studied a survey of 1033 international students from Netherlands,
Germany, China, South Africa and Qatar to validate Hofstede’s result on a new sample. The
findings of the research contest many of Hofstede’s original findings. The dimension of power
distance and long term orientation show significant differences with Hofstede’s original country
values. The dimensions individualism, masculinity and uncertainty avoidance show significant
differences from half of the countries.

Rienties & Tempelaar (2013) use a sample of 1257 students in Netherlands between Dutch and
International students. The international students were clustered into nine geographical clusters
Using Hofstede’s cultural dimension scores to relate personal emotional and social adjustment
iSsues.

Mohr, (2010) investigated the relationship between cultural values and the learning styles
preferences of students from business administration. The data was collected from 939 students
studying at different countries and the VSM94 instrument suggested by Hofstede was employed
in the study to measure the cultural values. Payan, Reardon, & McCorkle (2010) focused on the
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dimension of individualism/ collectivism when they asked marketing and business students from
nine countries about their perceptions of academic honesty and then compared the results obtained
against Hofstede’s original country scores.

Jayatilleke & Gunawardena (2016) conducted a research based on small sample participants from
Sri Lanka, Pakistan and Mauritius who were engaged in online learning courses. The research
employed Hofstede’s and Hall’s framework. The result showed that Sri Lankan and Pakistanis
showed similar patterns in their recognition that their cultures exhibit characteristics of high power
distance, collectivism and feminine values while there were no definite dimensional perspectives
from the Mauritians.

Boland (2011) employed Kolb’s learning style inventory and Hofstede’s value survey module
among 244 undergraduate students studying accounting in Japanese, Australian and Belgian
universities. The research revealed that the student group from Australia and Belgium tended to
be more individualistic in their learning.

Purpose of the study and Research Questions

The purpose of the study was to apply Hofstede’s five cultural dimensions among the Thai
and Yemeni students and to provide a clearer understanding of differences and similarities between
eastern and Middle East culture. The following research questions are:

1. How far are Hofstede’s cultural dimensions relevant when they come to education?

2. What are the similarities and differences that are prevailed among the Thai and Yemeni
students?

3. Does culture have a significant impact on learning?

Method and Data

Twenty five Likert scale items based on Hofstede’s cultural dimensions model; Power
distance, Collectivism/ Individualism, Masculinity/ Femininity, Uncertainty avoidance and
Long term orientation was employed in this research. Each dimension had four items except one
dimension which had three items. All the items were measured on a five point likert scale.
Respondents were given the option to rate items: 1= strongly disagree, 2= disagree, 3=neutral,
4=agree, 5=strongly agree. All the research items were derived from a cultural dimensions study
conducted by Dennehy (2014) (see table 2).

Since majority of the foreign students studying at Aligarh Muslim University are from
Thailand and Yemen, a survey was conducted among these two nationalities. Eighty
questionnaires were distributed among the Thai and Yemeni students studying at different
departments and seventy-four participants completed the survey of which thirty-seven were from
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Thailand and thirty seven from Yemen. Additionally, the questionnaire asked participants for
demographic information: gender and educational level.

Results

All results were transferred into the Statistical Package for the Social Science (SPSS) and
an independent t test was conducted to determine if a significant difference exists between the
mean scores of the two groups. The data for this study was based on 74 participants. 53 (71.6%)
were male and 21 (28.4%) were female. While collecting the data it was found that majority of the
students were pursuing BA and Ph.D. 47.3% were in bachelor’s degree, 21.6% were in master’s
degree and 31.1 % were in PhD. The table below will explain more.

Table 1: Distribution of participants according to their gender, country, and educational
level.

Items Variables Frequency Percentage
Gender Male 53 71.6%
Female 21 28.4%
Country Thailand 37 50%
Yemen 37 50%
Educational level B.A 35 47.3%
M.A 16 21.6%
Ph.D. 23 31.1%

Figure 1: Comparison of cultural dimensions means from Thai and Yemeni students.
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Discussion
Power Distance

The result of this study indicated that Thailand has a higher power distance than Yemen.
Thailand scores 3.0 and Yemen 2.5. Thailand is a hierarchical country in which relationships
between teachers and students are based on superiority and they are totally dependent on their
teachers when it comes for learning and they believe that teachers should not be contradicted as
teachers are perceived as ‘guru’ with ‘personal wisdom’. On the other hands the Yemenis’ students
believe that they should not be fully dependent on their teachers and teachers should not always
initiate communication first. They are rather expected to find their own intellectual path.

Collectivism v/s Individualism

The Thai students’ responses indicate a more collective traits than the Yemeni students.
Loyalty to the group in a collectivist culture is paramount. The society fosters strong relationships
where everyone takes responsibility for fellow members of their groups. In this study Thailand
scores 3.5 while Yemen scores 3.0. Thai students prefer to study in group while the Yemenis
students are more self-direct. Moreover, the Thai students speak up only in class when they are
invited by the teachers and they always maintain formal harmony in class. On the contrary, the
Yemeni students are more opened to confrontation and challenges in class.

Masculinity v/s Femininity

A masculine society is driven by power, competition, achievement, and success. Students
in masculine society is more likely to be goal driven. The result of this study showed that Yemen
has a more masculinity trait than Thailand. Yemen scores 3.72 while Thailand scores 3.43 on this
dimension. The Yemenis students believe that it is good to have competition between students and
teacher should rather be brilliant and strict than being friendly in class while the Thai students
believe that the teacher should be friendly.

Uncertainty Avoidance

The results of this study indicated that Thailand has a higher uncertainty avoidance than
Yemen. Thailand scores 3.5 while Yemen scores 3.2. Thai students’ tend to avoid uncertainties
when compared to Yemen. Thai students seem to be less comfortable in handling uncertainties
while Yemeni students are more relaxed in dealing with ambiguity.

Long Term Orientation

The score shows that Thailand is 3.4 and Yemen is 3.2. The Thai students denote systematic
planning process, careful on risk taking when it comes to learning. In long term orientation students
focus on asking how, while in short term orientation culture, students focus on asking why.
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Conclusion

The purpose of the study was to find out the cultural differences and similarities among the
Thai and Yemeni students by employing the cultural dimensions of Hofstede. The study revealed
a significant difference between the Thai and Yemeni students. Thailand is having a high power
distance, collectivistic, high uncertainty avoidance, and long term orientation than Yemen. Yemen
on the other side is showing a masculine culture. However, when it comes to education, Hofstede’s
cultural dimensions seem to be useful. Country from high power distance shows great respect to
their teachers and will not dare to contradict their teachers in class. When it comes to collectivism,
students show loyalty to their groups. In high uncertainty avoidance, students are strictly adherent
to their works and stick to the structured timetable. It is evident that culture has an impact on
education. Both Thailand and Yemen are having different cultural background. It is evident from
the study that eastern culture is different from Middle East culture.
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Table 2 Items

Power Distance

1. I am totally dependent on my teachers for my Learning.

2. A teacher should not be contradicted by a student.

3. It should always be the teacher to initiate Communication.
4. Students should not ask the teacher questions in class

Collectivism vs. Individualism

1. | prefer to study in group.

2. My family strongly influenced my choice of study.

3. Students should speak up in class only when invited by teachers.

4. Formal harmony in learning situations should be maintained all times.

Masculinity vs. Femininity

1. It is good to have competition between students

2. It is very important that the teacher is friendly.

3. Failing in college is a disaster.

4. Students should choose academic subjects in view of career.

Uncertainty Avoidance

1. It is acceptable for a teacher to say ‘I don’t know’ to a student’s question.
2. A good teacher uses plain language not academic language.

3. | feel comfortable in strict timetables and detailed assignment.

Long Term Orientation

1. It is important to make sacrifices in the short term for the long term benefit.
2. Student failure is due to lack of effort.

3. 1 do not really believe in planning things in life.

4. 1 plan my time so | can finish my assignments on time.
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Abstract

This paper presents a detailed analysis of the linkage or relationship between language and
culture in the light of the Mizo language of the Mizo community in Mizoram, India. The main
purpose of this paper is to explain in detail the intrinsic relation between culture and language and
to show that they are indeed related to each other citing instances from the Mizo language as proof.
The relation between the two terms has been a subject of debate among linguists, some agree to
the relation and some doubt the intensity of the presumed relation. This paper stands in favour of
the theory that language and culture are closely related. Using different examples and instances
drawn from Mizo, an attempt has been made in this paper to prove that culture does indeed
influence language. Different terms and idioms have been analyzed, which show that certain terms
lose their essence when they are translated. The paper has drawn a conclusion that the
complications faced in translation are due to the fact that certain terms are too heavily influenced
by culture that they cannot be isolated without the cultural connotations they possess.

Keywords: Mizoram, Mizo, language, culture, relation, intrinsic, translation

1. Introduction
To apprehend the relation between language and culture, one has to conceive the meanings

of language and that of culture. Many definitions have been made or put forward for language, one
of them being “Language is a purely human and non-instinctive method of communicating ideas,
emotions and desires by means of a system of voluntarily produced symbols” (Sapir, 1921).
Culture, on the other hand, refers to the behaviours, beliefs and characteristics of a social or ethnic
group. These two phenomena are presumed to be intimately related and have been a subject of
debate and have been a subject to a large number of anthropological and sociological studies and
research. Language has been presumed to be determined by culture to some extent, though the
extent to which this is true has now become a topic of debate among anthropologists.

Earlier, language was believed to be entirely dependent on the cultural context in which
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they existed. This was a follow-up of the theory that words determine thought. This was a logical
extension of the Standard Social Science Model, which views the human mind as an indefinite
malleable structure which is capable of absorbing any sort of culture without any constraints from
genetic or neurological factors (Tooby & Cosmides, 1992). Hence, culture has been often
described as a socially acquired knowledge. Culture further influences language to some extent,
as is shown from one of the design features of language known as cultural transmission. Cultural
transmission is mainly the process by which a language is passed on from one generation to the
next. This theory stands in agreement to the belief that culture determines language. According to
Wardhaugh, there are several possible relationships between language and society. One of which
is that social structure may either influence or determine linguistic structure and/or behavior
(Wardhaugh, 1986, 2010).

However, it is not right to just say that culture determines language or culture is related to
language without any empirical basis or evidence. Therefore, with accordance to different
hypothesis drawn from different studies, the relation between language and culture will be further
explained in detail in the upcoming chapters, along with examples to clarify it.

Literature Reviews

e The process whereby a language is passed on from one generation to the next is described
as cultural transmission. It is clear that humans are born with some kind of predisposition
to acquire language in a general sense. However, we are not born with the ability to produce
utterances in a specific language such as English. We acquire our first language as children
in a culture. (Yule, 1985)

o Different languages will create different limitations, therefore a people who share a culture
but speak different languages, will have different world views. (Emmitt & Pollock, 1997)

e Wardhaugh (1986) claims that the issue of language and culture can be illustrated in the
backdrop of Sapir-Whorf hypothesis (1921).

e The Sapir-Whorf hypothesis (1921) described two terms called linguistic determinism and
linguistic relativism. Linguistic determinism claims that it is the language which
determines our thought process. Linguistic relativism, which is considered as the weaker
version of the hypothesis, claims that linguistic categories and usage influence thought and
certain kinds of non-linguistic behaviour.

e Wardhaugh (2010) states that the definitions of language and culture are not independent,
in fact, the definition of language includes in it a reference to society.

e Risager (2006) says that the investigation of the interface between language and culture is
necessary for both the theoretical understanding of language and linguistic practice as a
part of larger wholes and for the development of a variety of areas where language plays
a central role. She claims that the increased focus on the relationship of language not only
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to the societal or structural context, but also to the cultural meaning- conveying text is a
promising sign.

e Sapir (1921, 1961) indicates that language, as a social behaviour, can be seen as a way to
describe and represent human experience and understand the world, that is, as a way to
reflect the underlying cultural patterns.

e Sohn (2006) denotes that the intimate connection between culture and language derives
from the fact that language is the primary vehicle for expressing cultural perspectives as
well as products and for participating in social practices and interactions and that all aspects
of culture, including all walks of life, are inextricably woven into the language of those
who live in the culture.

e Yule (1985) states that the particular language we learn through the process of cultural
transmission provides us with a ready-made system of categorizing the world around us
and our experience of it.

3. Analysis - Evidence from Mizo

As already mentioned, the phenomenon of language and culture are intimately related in
abounding ways. In fact, it has been postulated that culture determines language and vice versa.
However, the instances of how language is determined by culture can be seen from language to
language. Even though this may be true at some point, one cannot just go ahead and say that culture
determines and influences language without any form of proof or evidence. So, in order to justify
the belief that culture determines language, a few examples have been taken from Mizo, the lingua
franca of the Mizo community of Mizoram, India, as evidence.

3.1. Idioms and Proverbs

Idioms are predominantly used in a culture with references from within the culture. In the
Mizo culture, there are some idioms and phrases that have significant meaning within the culture
itself, but if translated, makes absolutely no sense at all. For an example, one could take the idiom
'‘Behliangmunhun'. 'Behliang' is a type of green vegetable which is found in the hills of Mizoram.
The word 'mun’ denotes a traditional method of cooking procedure and 'hun' means time. The
idiom designates a certain time in the afternoon when people usually prepare the vegetable, i.e.,
Behliang. Thus, if one were to translate this idiom into English, then it would be translated as
"Time to cook Behliang' which will make no sense for a person who is not familiar to the different
cooking practices in that culture.

Proverbs are another important part of a culture. It may be safe to presume that almost
every cultural group of the world has a proverb of their own. The Mizo community is no exception.
Unfortunately, the case of translated proverbs is the same as that of translated idioms, i.e., they
lose all of their significance. An example can be taken from the Mizo proverb "Tawngkamtha in
sial a man'. This proverb means that if one uses words to please others, then he often ends up being
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rewarded. In the Mizo form, the proverb uses the word 'sial' in particular, which refers to a
domesticated gayal. 'Sial" is specifically used because in the olden days, the most valuable form of
wealth was this animal. 'Tawngkamtha' here refers to words of appraisal. But when one translates
the proverb, then the essence or the significance of the 'sial’ is lost, because the animal may not
possess the same degree of importance to a person outside the community.

Another example can be drawn from the proverb 'Kawi pawh a kawm a that chuan a rah
pawh a tha'. 'Kawi' here is a tree which is found in Mizoram which produces a long hard shelled
kernel. Inside the shell is the seed which is referred to as 'kawi'. What the proverb here is trying to
denote is that parents play an important part in moulding the behaviour of the child. But if one
translates it as it is, it will turn into 'If the shell of the kawi is good then the fruit/bud is good'. The
principle of the proverb is unarguably lost if translated literally. However, if one was to translate
it in such a way that it makes sense, then the essence of the 'kawi' is absolutely lost. Therefore,
from the above examples, we can say that cultural ethics such as proverbs and idioms are a perfect
example of the axiom of the relation between culture and language.

3.2. Festivals

Festivals are usually staged by a cultural group to celebrate something that are unique to
their own culture. In Mizoram, there are some festivals that are solely unique to the Mizo culture,
namely the MimKut, the Pawl Kut and the Chapchar Kut. In the local Mizo parlance, 'kut' simply
means 'festival’. The MimKut is usually celebrated during the months of August and September
after the annual harvest of maize, thus carrying the name 'Mim' which means 'maize’. In the case
of it being translated, if the language to which it is translated into has a word equivalent to maize
or mim, then it becomes comprehensible that it is a festival associated with maize. However, the
case is different with ChapcharKut. ChapcharKut is celebrated in March, after the bamboos and
trees are cut down to be dried for agricultural practices. But if one were to translate the word
'‘Chapchar" into another language, for instance, English, then it would simply mean 'dry wood'. It
loses all of the essence of the festival and the story which lies behind the word 'Chapchar’. While
a Mizoram habitat and a Mizo speaker will immediately internalize the depth of the word
‘Chapchar’, for a person who neither speaks Mizo nor is exposed to the Mizo culture, the
significance of the festival would not be understood unless the whole process of the festival is
explained in detail to him. Thus, this shows that there are some words determined by the culture
and are unique to the culture itself, which therefore exculpates the conjecture that culture
determines language to some extent.

3.3 Language- Colour Terms

Colours are a universal entity or something that can be perceived by any individual from
any cultural group across the globe. However, the names that we assign the colours may be
different, and moreover, a speech community may have or not have a word for a colour according
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to the abundance of the colour or the exposure to it. In the Mizo language, there are some colours
which do not have a word akin to it or an analogous translation for it. For example, there is no
word in Mizo that corresponds to the colour ‘golden’. As a result, if one wants to refer to the colour
golden, it is usually conveyed as 'rangkachakrawng" which means 'gold colour’, referring to the
element gold. The other colours which have no corresponding elucidation in Mizo are purple, grey,
and silver. For purple, the closest equivalent is 'pawlduk’, but the word 'pawlduk’ actually means
dark blue. For denoting grey, the term ‘chhawhchhibuhpawlhrawng' is often used. 'Chhawhchhi’
is the Mizo word for black sesame and is used for depicting the colour grey. As for silver, there is
no analogous translation for either the colour silver or the element silver, as the element was quite
foreign to the culture before it was imported from other places. This is yet another exculpation of
the hypothesis of the determination of language by culture.

3.4 Traditional Attire

Traditional/ ethnic attires are yet another evidence which solidify the intimate relation
between culture and language. The Mizo culture has a number of traditional attires which belong
to the different tribes within the community. The traditional attire of the Mizo culture is known as
'‘puanchei’. In the literal translation, '‘puan’ simply means ‘cloth’ and ‘chei’ means 'decorate’. Yet, if
one simply refers to the ‘puanchei’ as 'decorated cloth' as the name implies, the beauty and the
value of the dress which is embedded in the simple word, is drained of all its essence and worth.
As a matter of fact, if one cites it as 'decorated cloth’, this would be an insult to the Mizo
community. As a result, because of the hidden depth of the simple word 'puanchei’, the translation
of the word is complicated and impossible to translate it into a word which covers the same
intricacies the word 'puanchei’ carries, in any other language. Another example can be taken from
the 'thangchhuah' attire. In the olden days, the men who could hunt down huge numbers of animals
were considered brave and would be rewarded by the village kings when they hunt a specific
number of wild animals. This act was called 'thangchhuah' by the Mizo forefathers. Those who
could achieve this 'thangchhuah' were thrown huge celebrations and were awarded a special attire
by the king or village chiefs. Thus, a person who was worthy of this attire immediately entails
great courage and achievement. This particular word ‘thangchhuah’, is a word embedded with
history exclusive to the Mizo culture and if one wants to translate it into another language, there
is a very slim chance of him translating it in a simple word without losing all of its vein. Not only
in the Mizo culture, the names of the traditional attires of a cultural group stand as an example that
culture plays a significant role in determining or influencing the language of that culture.

3.4. Constraints or Restrictions Laid Down by Culture on Language

Our culture sometimes restricts what we can think efficiently about in our own language.
According to Mizo, there are some entities which do not have a word for it in Mizo. In such
instances, borrowed terms are employed, and are therefore referred to by their names in other
languages, mostly English. For example, there is no word for ‘fan' in Mizo. If one wants to talk
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about a fan, then he simply calls it a fan. There is no word equivalent to ‘computer' as well. It is at
times referred to as 'khawl', which simply means ‘'machine’. However, the word 'khawl' is more
likely used for 'sewing machine'. Another such examples where English words are borrowed are
pen, pencil, telephone, earphone, shampoo, bulb, surf, doormat, cushion, television, refrigerator,
etc. Moreover, the names of professions such as Engineer, Scientist, Manager, Director and
Architect do not have words to correspond to it in Mizo. The reason behind this is that all these
things have prefaced in the Mizo culture after westernization, long after the scripts for the language
were developed. Since all the aforementioned examples are concepts that have evolved from
outside the Mizo culture and mostly in the modern era, the forefathers who developed the Mizo
language, had not been aware of their existence during the time they developed the language.
Therefore, this shows that culture determines our thoughts or the way we perceive our external
reality to a large extent which in turn determines language.

4. Findings
A few notable findings can be seen from the analysis of the Mizo language in the backdrop
of the intimate connection between language and culture.

1. Firstly, after going through the analysis, it can be found that the society or culture possesses
restrictions or control on the thought process of a person belonging to that specific culture, as it
was for the Mizo culture.

2. Secondly, it can be observed that folklore and the names of traditional facets of a culture which
are unique to that particular culture, prove that some words are exclusive to the culture to which
they are based upon.

3. Thirdly, the fact that there are some exclusive words which, when required translating into other
languages, are unique to the culture they belong, making it difficult to isolate the language from
the culture, further implicates that culture influences the language to a great extent.

4. Finally, the notion that certain concepts and ideas imported from other cultures require borrowed
terms stands as proof that certain aspects of language, like nomenclatures, are largely influenced
by culture.

5. Conclusion

From the different theories put forwarded regarding the intrinsic relation between language
and culture, from the myriad examples denoted through the analysis of the Mizo language in the
background of language and culture, and from the evaluations taken from the research findings, it
can be herewith concluded that language and culture are two concepts which are dependent upon
each other, and cannot be isolated. They may each possess a certain degree of independence, but
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it is undeniable that in defining both the terms, a reference is made to one term and the other. The
evidence collected from Mizo language stands as a proof that though language may not be entirely
determined by culture, culture does have an influence on language and often draws a line on what
we can think about effectively in our language. This paper thus draws a conclusion to the fact that
language and culture are indeed intimately related to each other.
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Abstract

This paper presents a formal and functional description of numeral classifiers in Nepali.
Nepali, like other classifier languages, has the feature of classifying nouns especially in two
ways: General and Specific. General numeral classifiers in Nepali distinguish human nouns from
that of non-human nouns while specific classifiers are there for the classification of inanimate
nouns in terms of their sortal and mensural attributes. General numeral classifiers also differ
from the specific one in that they are morphologically bound units which have no meaning in
isolation whereas specific numeral classifiers are free morphemes with their own meaning and
can sometimes occur as head of the noun phrases, though their distribution is strictly restricted to
their referent nouns.

Keywords: Nepali, Numeral, Classifier, Noun, General, Specific

1. Introduction

Nepali is one of the major languages of South Asia which belongs to the Northern group
of Modern Indo-Aryan languages. It shows a proximity in grammar as well as in lexicon to other
cognate languages like Kumauni andGarwali. The other names for this language are Khas Kura,
ParbateBhasa, Gorkhali and Dzongkha Lhotshammikha. It is spoken widely in Nepal, India,
Bhutan and Myanmar.

Typologically, Nepali is an agglutinating language and structurally, Subject Object Verb
phrase order dominant language. It is a language with nominal and verbal agreement system
which inflects for number, person, gender, TAM and honorificity etc.

The Nepali language exhibit an attribute of classifying nouns on the basis of its semantic

features. It is assumed that ‘Nepali has developed this feature due to the influence of Tibeto-
Burman languages like Newari which are in close contact with it since time unknown. Because
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no other languages under western group of Indo-Aryan family has numeral classifier system’
(Barz and Diller, 1985; Pokharel, 2054 B.S.).

2. Formal Description of Nepali Numeral Classifiers

Nepali is a Numeral Classifier language in terms of language classification based on the
types of classifiers found in the language. ‘Numeral Classifier languages are the paradigm type;
they are so called because a classifier is obligatory in many expressions of quantity’ (Allan,
2007). Nepali has only noun classifiers and ‘it is estimated to have around 200 numeral
classifiers for Nepali nouns’ (Pokharel, 2054 B.S.:82).

Formally, the numerals of Nepali always precede the classifier morpheme and the head
noun always follows the compound constituent. All types of classifiers follow the same sequence
of [Number + Classifier + Noun] and it is rigid in Nepali as in dui-dsana manche ‘two-CLF
men’, dui-vaga kukur ‘two-CLF dog’, tin-vafa Kitab ‘three-CLF book’, ek pofi lasun ‘one-CLF
garlic’ etc.

The sequence of [Number + Classifier + Modifier + Noun] can be attested in Nepali as in
ek-dsana aglo manche ‘one-CLF tall man’. However, [quantifier + classifier] construction is
restricted to some quantifiers only. For an instance, dherai-vaza katha ‘many-CLF story’ , dherai-
dsana manche ‘many-CLF people’ are grammatical but *thorai-vaga katha ‘less-CLF story’ ,
*thorai dsana manche ‘less-CLF people’” are considered quite odd and ungrammatical in this
language. Rather, instead of -vaza and -dsana, the morpheme —tino is used with thorai as in
thorai-tino ‘less-?’. But since tino does not occur with any other numerals and does not possess
ability to categorize nouns semantically, it is feasible to consider it as an echo word.

Unlike other non-classifier languages, numerals cannot occur alone as the quantifier of
the head noun in Nepali like, *ek manche ‘one man’. It is obligatory to have classifier morpheme
in every numeral construction in Nepali and such construction without classifier is considered as
ungrammatical. However, with increasing structural influence of non-classifier dominant
language like Hindi, colloquial variety of Nepali can often be seen with such usage. However, in
the constructions like ek manche gahiro khadal ‘one man deep hole’, ek Kitab vidhja *one book
knowledge’, ek bhai chora ‘one brother son’, ek bahini chori ‘one sister daughter’, the noun
phrases like manche ‘man’, kitab ‘book’, bhai ‘brother’, bahini ‘sister’ respectively function as
modifiers and such constructions do not require to use classifiers with their respective numerals.

There are two types of numeral classifiers in Nepali based on their morphological
structure: dsana and vagalfalfilgogalofa fall under the first type which are bound morphemes and
have no meaning in isolation. Whereas remaining other many classifiers like kosa, kesra, dana,
ghana etc. constitute second type which are free morphemes and they sometimes function as
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head of the noun phrase as in kera-ko kosa ‘banana-GEN piece’, makai-ko dana ‘maize-GEN
grain’. Due to such tendency, there is confusion among the scholars about whether or not they
are pure classifiers in Nepali. But since those classifiers are totally restricted to their respective
referent nouns, we can consider them as classifiers.

It is fascinating to note that classifier vaza has its feminine counterpart as well i.e. vazi/fi
as in char-vati keti “four-CLF girl’, eu-fi chorni ‘one-CLF female theif’ etc. Moreover, some
classifiers in Nepali do agree with their referent nouns on the basis of number, such as — ek thun-

go phul ‘one-CLF (SG) flower’, dui thun-ga phul ‘two CLF (PL) flowers’ etc.

3. Functional Description of Nepali Numeral Classifiers

Following the functional classification of the Newari Classifiers made by Shakya (1997),
categories of Nepali numeral classifiers can be divided into general and specific. First kind of
numeral classifiers distinguish non-human and inanimate nouns from human ones. Two
classifiers dsana and vagalta come under this type.

Pokharel (2054 B.S) has provided four matrices for the distribution of these classifiers:

I. [-vata, -dsana] = Mass noun;

Il. [+vata, -dsana] = Non-human noun;
1. [-vata, +dzana] = Honorific human noun; and,
IV. [+vata, +d3ana] = Non honorific human noun.

These matrices formulate the whole system of Nepali Numeral Classifiers efficiently.

Second type of Nepali classifiers are specific to inanimate nouns and they categorize
those nouns mostly in terms of their I. Measurement; Il. Shape; Ill. Size; IV. Material; V.
Thickness; VI. Dimension; VII. Arrangement; and VIII. Consistency. Instances for such Nepali
Classifiers are as follows:
ek Kja t paisa ‘one CLF money’, ek lung dhago ‘one CLF thread’ ek turko dshol ‘one CLF soup’,
dui ghana ba s ‘two CLF bamboo’, ek qallo bhat ‘one CLF rice’, tin ga sbhat‘three CLF rice’, ek
choifo daura ‘one CLF firewood’, ek phabljafo daura ‘one CLF firewood’, ek tar sun ‘one CLF
gold’, ek sinko ba s ‘one CLF bamboo’, ek latko ghiu ‘one CLF butter’, ek pitko ghiu ‘one CLF
butter’, ek sirko dudh ‘one CLF milk’, dui thopa dudh ‘two CLF milk’, ek ghari kera ‘one CLF
banana’, ek har daura *one CLF firewood’, ek geqo chamal ‘one CLF rice’, ek sito bhar ‘one
CLF rice’etc.

Besides these, there is a category of Nepali numeral classifiers for abstract nouns such as
ek khitko hasai ‘one-CLF smile’, ek charan ghumai ‘one CLF visit’, ek dsasko samdsana ‘one
CLF rememeberance’, ek phayko hirai ‘one CLF walking’ etc.
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3. Conclusion

Among other types of classifiers, Nepali has only numeral classifiers which categorize
nouns in two ways: General and Specific. General classifiers are for distinction between human
and non-human nouns and they are morphologically bound which do not have meaning in
isolation. On the other hand, specific numeral classifiers are for inanimate nouns which distinguish
their referent nouns on the basis of sortal and mensural characteristics such as measurement, shape,
size, dimension, thickness, arrangement and consistency. Nepali also exhibits specific type of
classifiers for abstract nouns.
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Biblical allusions are sprinkled throughout the stories of Flannery O’Connor. Of
particular interest to this short note are the allusions to the Garden of Eden. In Parker’s
Back, Parker meets Sarah as he sells apples—which is often portrayed as the forbidden
fruit in Eden. Toward the end of the story he “felt the light pouring through him turning
his spider web soul into a perfect arabesque of colors, a garden of trees and birds and
beasts” (my emphasis, 528). Could there be other allusions to the Garden of Eden?

Early in A Good Man is Hard to Find, the grandmother says: *“ ‘There was a secret
panel in the house,’” she said craftily, not telling the truth but wishing that she were, ‘and
the story went that all the family silver was hidden in it’ ” (123, my emphasis). Notable is
the author’s use of the word craftily. The serpent in Eden is generally depicted as a crafty
creature. This being so, it is worth examining the manner in which the grandmother
displays the following snakelike characteristics: she “hissed” at her granddaughter June
Star (121), “was curled up under the dashboard (144-5, my emphasis), and “sank down in
the ditch with her legs twisted under her” (125, my emphasis).

Also, relevant here is the name of her old suitor Edgar Atkins Teagarden (my
emphasis) who used to give her watermelons. His name along with his initials— E.A.T.—
may recall the tragic action that took place in the garden. Eden is also hinted at in the
words of Red Sammy’s wife: “It isn’t a soul in this green world of God’s that you can trust”
(142, my emphasis).

There is a further point to be considered: at the opening the grandmother wants
Bailey to take the children to east Tennessee. It will be recalled that God planted the garden
in the east in Eden. When the grandmother reaches out to touch the Misfit he “sprang
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back as if a snake had bitten him and shot her three times through the chest” (132, my
emphasis).

Despite her snakelike description earlier in the story, however, her death is viewed
from a different light. It will be noticed that she “half lay in a puddle of blood with her
legs crossed under her like a child’s and her face smiling up at the cloudless sky” (132, my
emphasis). This word, in conjunction with the phrase “a puddle of blood,” evokes the image
of the cross in Calvary— leaving a visible reminder of the mystery of God’s grace.

Regarding the grace of God, O’Connor writes in a letter: “There is a moment of
grace in most of the stories, or a moment where it is offered, and is usually rejected. Like
when the Grandmother recognizes the Misfit as one of her own children and reaches out to
touch him. It’s the moment of grace for her anyway— a silly old woman— but leads him
to shoot her. This moment of grace excites the devil to frenzy” (95). To be sure, much
more biblical allusions remain unstudied. Exploring these allusions will help us gain a
wider appreciation of O’Connor’s stories.
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Abstract

This study presents vocabulary learning strategy use and performance between male and
female students in Tanzanian Secondary schools. The study adapted a vocabulary learning
strategies questionnaire developed by Oxford. Like other previous studies on VVocabulary Learning
Strategies, the research has made comparison of strategy use between gender and their relationship
with general English language performance. The students’ performance was assessed using a
comprehension text which measured their reading for comprehension ability, vocabulary
knowledge ability and paraphrasing ability. The present study had a sample size of 195 students
whose strategy use was compared to English language performance across genders. The study
found greater use of vocabulary learning strategies among female students than male students and
a higher performance among female students than their counterparts. However, there were a few
Vocabulary Learning Strategies that were used most frequently by male students than female
students. Even though there could be other variables that might have contributed to students’
performance, this study recommends that teachers of English as a Foreign Language to devote
their time more in helping the students choose and use the appropriate VVocabulary Learning
Strategies.

Keywords: Vocabulary Learning Strategies, English as a Foreign Language, Performance,
Secondary School, Tanzania.

Introduction

Vocabulary is an essential aspect that contributes to proficiency in target language, and
vocabulary learning strategies have been equally important to techniques that commit these words
to memory and use (Schmitt, 1997; Oxford 1996). Strategies are the behaviors and thoughts that a
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learner engages in during learning that are intended to influence the learner’s encoding processes.
Vocabulary Learning Strategies (VLSs) usually expose the learner of any language with an
opportunity to acquire a new language. Many studies show that the conscious and coordinated use
of vocabulary learning strategies is associated with language achievement and proficiency
(O’Malley & Chamot, 1990). It is also said, in order to learn and use English efficiently; learners
need to expand proper vocabulary learning strategies for long- term learning. Language learning
strategies are of interest not only for revealing the ways language learners apply learning strategies,
but also for demonstrating how the use of strategies is related to effective language learning. It is
said that students with an extensive knowledge of target language vocabulary become more
successful in second language learning.

Previous studies on vocabulary and language learning have shown that (Nation 1990, 2001;
Nation and Waring, 1997; Luppescu and Day, 1993; Schmitt, 2015) knowing a sufficient number
of words is necessary for language proficiency. Thus, the knowledge of vocabulary is fundamental
to the field of second and foreign language learning and so must be learned in some manner in
order for learners to be competent in a new language. The use of effective vocabulary learning
strategies is related to higher levels of language proficiency and short of that would be a hindrance
toward language competence.

One of the challenges that many English as a Foreign Language (EFL) learners face today
is inadequate vocabulary knowledge and appropriate strategies for acquiring the target language.
Lack of enough vocabulary was for example, found to be the largest reading comprehension
problem for L2 Hungarian learners. Jones (1995:95) reports of his self-study experience as
Hungarian L2 learner he noted that, his learners faced some difficulties in receptive and productive
aspects as a result of inadequate vocabulary. He therefore concluded that, students need an
orientation of appropriate vocabulary learning strategies that would direct them to communicative
competence. As such, without rich vocabulary no meaningful communication can take place. For
meaningful communication can take place better when one is rich in vocabulary, as mostly
communication relies on vocabulary (MacCarthy; 1990; Oxford, 1990; Bialystocky 1981). Even
to acquire a language, words need to be known and a good stock of vocabulary is the key to using
the language effectively. This is equally as saying, when too many words are unknown,
comprehension is compromised; listening becomes demanding, speaking becomes a fearing
undertaking and reading turns out to be a tedious task.

On the other hand, evidence shows that learners who tend to use learning strategies in small
extent usually experience a certain hardship in acquiring language skills that is reading, writing,
listening and speaking (Park, 1994; Chang, 1991; Philips, 1991). It was also observed that
communicative competence was easy for those learners who used the strategies more unlike those
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who moderately used the strategies. Vocabulary learning strategies help to facilitate vocabulary
and help the students become more independent in acquiring English language (Oxford, 1990).
Thus, it is invaluable for a learner to be guided through a series of strategies that they need to be
exposed to, as well as to be encouraged as it is the only way that can assist the learner in learning
the target language. It is through the useful and appropriate strategy use when language learning
becomes smooth and may therefore last a lifetime.

There is a noticeable difference in proficiency level between the learners who use strategies
and those who do not use and those differences between more and less proficient language learners
were found in the number and range of strategies used. Likewise, there is a difference in strategy
use between poor and good language users, for example, they noted that poor learners of language
tended to use inappropriate language learning strategies, mostly memorization strategies but they
failed to improve their learning because of their inappropriate language learning strategies (Fewel,
2010; Cohen, 1998; O’Malley and Chamot 1990; Wharton, 2000; Oxford, 1995; Samad and Singh;
2010).

With a similar view is Bialystock’s (1981), who said, poor learners fail to improve their
learning because they apply wrong strategies. On the other hand, he said, the use of language
learning strategies helps the learner to cope with difficulties that prevent them from attaining
desired proficiency in the new language. This is equally saying that the use of vocabulary
knowledge plus a proper utility of strategies help to develop competence in the target language.
This is why some strategy specialists believe that learners with strategic knowledge of language
learning, compared with those without, become more efficient, resourceful, and flexible, thus
acquiring a language becomes easier. The idea is that, if learners can develop, personalize, and use
a repertoire of learning strategies, they will be able to achieve language proficiency in a much
facilitated manner. What is still unknown up to this date, are what strategies and their frequency
of use the Tanzanian learners utilize in vocabulary learning strategies and their relationship with
English language performance.

Many studies have been conducted to study vocabulary learning strategies. These include
Noguchi, 1991; Oxford, 1990; Green, 1991;) much of these studies have been carried in Puerto
Rico, Taiwan, China, Japan, the U.S., India and Egypt. These studies have demonstrated that
learners differ in the range of strategies they use and in the effectiveness with which they apply
those strategies (Gu & Johnson 1996; Schmitt 1997; Nyikos & Fan, 2007). These studies have
researched on the effectiveness of particular vocabulary learning strategies, such as memory-based
strategies, incidental vocabulary learning from reading, or consulting reference sources.
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Some previous studies carried out in East African context (Msuya, 2016; Wambui; 2010)
may be mentioned here. A study by Msuya studied general language learning strategies whereas
Wambui studied vocabulary teaching in Kenya. Up to recently, there is little research done on
vocabulary learning strategies in Tanzania, to be more specific. It was therefore crucial to carry
out this study to compare vocabulary learning strategies use between male and female secondary
school students in Tanzania. This was again important, since in Tanzania, English language is
somewhere in between, it is not a completely foreign language neither is it a second language,
hence many students in this context will meet most of their language encounters in the classrooms.
Having realized that, it was imperative to find out what was still unknown in this side of EFL/ESL
context. The other reason for this focus has partly been the significance attached to vocabulary and
VLSs in enhancing English language proficiency. Therefore, due to scanty literature and the
contribution vocabulary learning strategies has to language proficiency, it was enough a
justification for carrying out this study. Therefore, this study was conducted to compare vocabulary
learning strategy use between male and female students in Tanzania and their relationships with
English language performance.

Studies on Vocabulary Learning Strategies

There are a number of large-scale studies carried out on vocabulary learning strategies, For
example, Ahmed (1989) investigated how good and poor learners (300 EFL learners in Sudan)
used vocabulary-learning strategies. Ahmed used a think-aloud procedure, observations,
questionnaires, and interviews to collect data. The results showed that both good and poor learners
used the same macro strategies (note-taking, memorization, practice, dictionaries or other
information sources), but good learners applied more micro-strategies within each macro-strategy;
for example, they often used words in context or tested themselves while practicing.

Also, Schmitt’s (1997) administered 58-item questionnaire to 600 Japanese EFL learners
of different ages: junior-high school, high school, university students, and adult learners.
Following Nation (1990), Schmitt distinguished between strategies used for discovery of new
words and strategies for consolidating the knowledge. Discovery strategies included determination
strategies used for independent looking up of the word’s meaning and social strategies used for
asking teachers or classmates for a meaning. Consolidation strategies included social, cognitive,
metacognitive, and memory strategies. The participants were asked to indicate what strategies they
used most often, and what strategies they found most helpful. The results showed that using of a
bilingual dictionary, verbal and written repetition, studying the spelling, guessing from context
were the most frequently and helpful used strategies. It was also found that the youngest learners
favored repetition; focus on form, L1-L2 word lists and cards. While more mature learners
reported more strategies that involved deeper processing: imaging, associations, and analysis.
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Some studies have looked into other variables such as gender, age, culture and context
(Oxford, 1990; Oxford and Nyikos, 1989.) other studies have compared learners of different
proficiency levels. Since the initial attempts at good language learner studies, considerable
research has been devoted to understanding learning strategies with the specific target of
identifying the relationship between proficiency and strategies ( Lai, 2009).

Another study on vocabulary and performance was carried by Gu and Johnson (1996).
Their study sought to establish the vocabulary learning strategies used by Chinese university
learners of English and the relationship between strategies and outcome in English. They
administered a vocabulary learning questionnaire to 850 students categorized into three proficient
groups. Their participants reported to use a variety of VLSs, the best students were using strategies
than the other two groups, which they termed them as poor and moderate group. The strategies
used included contextual guessing; paying attention to word formation and activation some
strategies correlated with performance and others with vocabulary size but did not correlate to L2
proficiency. They concluded that vocabulary learning strategies contributed to both vocabulary
size and performance.

These studies have provided the evidence that there is a positive relationship between
language proficiency and the use of vocabulary learning strategies. To the best of my knowledge,
up to recent, very scant literature has studied the relationship between VLSs and their relationship
with gender and performance, and most especially in Tanzania. This study would therefore add to
this knowledge gap. In the same line, majority of studies have been carried in Asia, America, hence
the present study would add to the body of knowledge on vocabulary learning strategies in
Tanzania.

Materials and Methods

The study was conducted in Moshi Municipality, Tanzania. The study purposively selected
195 students from four secondary schools in the Moshi Municipality. The sample of this study
consisted of students from four secondary schools purposively selected. The sample was
purposively selected first because this group was considered competent enough to be able to
understand the questionnaire which was in English language. The second reason was this group
was considered free from other internal and external routines such as national examinations. Then
from each individual school one form Il1 class was randomly sampled due to their availability in
their school timetable. The data were gathered using a questionnaire adapted from Oxford (1990)
on vocabulary learning strategies, all redundant items were removed from the questionnaire. The
questionnaire reflected previous quantitative and qualitative research (Gu &Johnson, 1996;
Ahmed, 1989; Gu, 1994). The questionnaire was divided into two parts: part one was about general
information whereas part two comprised the five groups of strategies: cognitive, memory,
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metacognitive, social, and memory strategies. There were a total of 17 items of individual
strategies. The students were asked to rate each statement of a 5-point scale from all the time,
often, sometimes, rarely, and never. The second instrument was a reading for comprehension text.

A Reading for Comprehension Text

We used a reading for comprehension text in this study as a measure of English proficiency
not as an achievement on a given curriculum. The text was designed to assess the students’ English
language performance in relation to other students. The text had three sections which aimed at
measuring their reading for comprehension ability, paraphrasing ability and word knowledge
ability. The students were given 80 minutes to read and answer the questions which came along
with the text. The students’ written exercise from the text was marked and posted to SPSS in which
their scores were computed and compared between male and female students and correlated with
strategy use.

Analysis Procedures

This section presents the findings on strategy use between male and female EFL Tanzanian
students. A group of five categories of vocabulary learning strategies from Oxford Taxonomy
questionnaire (1990) were used to guide this study, they were: determination, social,
metacognitive, memory and cognitive strategies. The strategies are presented both individually
and in group. A Table for each strategy group is also presented showing their frequency,
percentage and significance of use. The correlation test was run to compare the actual frequencies
in which students gave different responses on the 5-point scale. The responses ‘1’ and ‘2’ (all the
time and often”) were consolidated into a single “high strategy use” category, and responses ‘3’
and ’4’ (“sometime” and “rarely were combined into a single “medium strategy use” category,
while the response 5’ “‘never’” was termed as no use strategy category so as to obtain cell sizes
with expected values high enough to ensure a valid analysis.

Results
The Use of Determination Strategies between Male and Female Students

The findings on the use of determination strategy between male and female students
showed that female students were high-users of determination strategies (131.4%) than male
students (112.2%) however with low significance level (p<0.071). Similarly, the results showed
that male students were the moderate users of determination strategies (168.9%) while female
seemed to be below men in the medium category use 146.3%.

Giving a closer look into individual strategies in the determination group, the strategy
guessing from the context strategy was most frequently used by female (31.4%) while male scored
low (28.4%). More female students used dictionary (66.1%) while male students who used
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dictionary were (41.9%). On the other hand, the strategy of making sentence using a new word
was most frequently used by male students (41.9%) whereas a few female students were (33.9%).

Table 1: The use of determination strategies

Gender High-use Med-use  No-use  Total Sig.
Guessing the meaning of  Male  21(28.4%) 48(64.9%) 5(6.8%) 74 0.071
vocabulary Female 38(31.4%) 73(60.3%) 10(8.3%) 121 '

I Male  31(41.9%) 41(55.4%) 2(2.7%) 74
Dictionary use Female 80(66.1%) 36(29.8%) 5(4.1%) 121 07t
Making sentence using Male  31(41.9%) 36(48.6%) 7(9.5%) 74 0.072
new word Female 41(33.9%) 68(56.2%) 12(9.9%) 121 '

The Use of Social Strategies between Male and Female Students

The findings on the use of social strategy between male and female students showed that
female students used social strategies most frequently (147.9%) than male students (122.9%). Just
like determination strategies, male students seemed to be the moderate users of the social strategies
(135.2%) while the percentage of female who used this strategy was a little lower (120.6%). The
strategy of asking teacher for meaning was most frequently used by male students (40.5%) than it
was with female students (32.2%). A strategy of asking a friend for meaning was most frequently
used by female students (71.9%) than (58.1%) of male students. A strategy of asking help from
parents or others, had more female students (43.8%) as the most frequent users while males were
(24.3%) and their difference was significantly higher.

Table 2: The use social strategies

Gender  High-use Med-use  No-use Total Sig.
Asking the teacher, the Male 30(40.5%) 33(44.6%) 11(14.9%) 74 0.072
meaning of vocabulary Female 39(32.2%) 61(50.4%) 21(17.4%) 121 '
Asking help from parents/ Male 18(24.3%) 44(59.5%) 12(16.2%) 74 0.069
others Female 53(43.8%) 53(43.8%) 15(12.4%) 121 '
Asking a friend to Male 43(58.1%) 23(31.1%) 8(10.8%) 74 0.072
translate for me Female 87(71.9%) 32(26.4%) 2(1.7%) 121 '

The Use of Metacognitive Strategies between Male and Female Students

The general findings on the use of metacognitive strategy between male and female
students indicated that female students used metacognitive strategy more frequently (267.8%) than
male students (254.1%). Loud practice strategy had many female students (39.7%) who said they
used this strategy most frequently while a few male students (28.4%) agreed to have been using
this strategy most frequently. In the same line, female students (35.5%) out performed male
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students in note taking at home while (33.8%) of female students used this strategy when at home.
Findings showed that male students were a little bit higher (45.9%) in using memorization
strategies; female students scored (45.5%), the difference with just a point in variation of use.

Table 3: The use of metacognitive strategies

Gender High-use Medium- No-use Total Sig.
use
. Male 21(28.4%) 29(39.2%) 24(32.4%) 74
Loud practice Female 48(30.7%) 42(34.7%) 31(25.6%) 121 071
. Male 25(33.8%) 37(50.0%) 12(16.2%) 74
Note taking at home Female 43(35.5%) 52(43.0%) 26(16.2%) 121 070
Memorizing new words after ~ Male 34(45.9%) 28(37.8%) 12(13.2%) 74 0.071
class. Female 55(45.5%) 44(36.4%) 22(18.2) 121 '
Listening and watching Male 56(75.7%) 17(23.0%) 1(1.4%) 74 0.058
songs/videos at home. Female 90(74.4%) 25(20.7%) 6(5.0%) 121 '
Translation to know the Male 52(70.3%) 17(23.0%) 5(6.8%) 74 0.072
meaning of the new word. Female 88(72.7%) 25(20.7%) 8(6.6%) 121 '

The strategy of listening to music and watching video (English language) was most
frequently used by male students (75.7%) than female students (74.4%). The strategy of learning
vocabulary through translation, like other strategies, was most frequently used by female students
(72.7%) while male students were (70.3%) though their significance level was low (0.072).

The Use of Memory Strategies between Male and Female Students

The findings on the use of memory strategy between male and female students showed that
female students used this strategy most frequently (158%) than male students (147.2%). Just like
determination, cognitive and social strategies, male students seemed to be the moderate users of
memory strategies (122.9%) while female who used this strategy moderately were lower (106.6%)
than male students.

Table 4: The use of Memory Strategies

Gender High-use Med-use No-use Total Sig.
_ — Male  37(50.0%) 31(41.9%) 6(8.1%) 74
Making mental association £ 1o 40(405%) 51(421%) 21(17.4%) 121 008
. _ Male  36(48.6%) 26(35.1%) 12(16.2%) 74
Silent practice Female 63(521%) 42(34.7%) 16(132%) 121 072
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Visualizing the spelling of the Male 36(48.6%) 34(45.9%) 4(5.4%) 74

new words Female 80(66.1%) 36(29.8%) 5(4.1%) 121 0.072

In assessing the individual strategy in the group memory strategies, making mental
association strategy was most frequently used by male students (50%) while female students were
(40.5%) a little below the male students. Learning vocabulary through silent practice was most
frequently used by female students (52.1%) and only (48.1%) of male students used it. The strategy
of visualizing spellings of the new word was most frequently used by female (66.1%) than male
students (48.6%). More male students (45.9%) used this strategy in moderation compared to
female students (29.8%).

The Use of Cognitive Strategy between Male and Female Students

The results on the use of cognitive strategies by gender showed that female students were
high users of cognitive strategies (143%) than male students (124.3%). Surprisingly, despite the
fact that majority of female students seemed to utilize cognitive strategies more often than male
students, the finding on the other hand has depicted that there has been a great number of female
students (30.6%) who reported not to use this strategy at all when learning vocabulary, unlike
(24.4%) of male students who said they never used this strategy when learning vocabulary.

Table 5: The use of Cognitive Strategies

Gender High-use Medium- No-use Total Sig.
use

Male  35(47.3%) 36(48.6%) 3(4.1%) 74

Repetition Female 70(57.9%) 46(38.0%) 5(@41%) 121 097!
Learning from vocabulary ~ Male 23(31.1%) 42(56.8%) 9(12.2%) 74 0.070
list Female 40(33.1%) 60(49.6%) 21(17.4%) 121 '

0, 0, 0,
Note taking in the class Male 34(45.9%) - 34(45.9%)  6(3.1%) 4 0.071

Female 64(52.9) 46(38.0%) 11(9.1%) 121

Note taking in the classroom strategy was most frequently used by female students (52.9%)
while male students were only (45.9%). Again, repetition strategy was most frequently used by
female students (57.9%) while there were (47.3%) male students who used this strategy. Word list
strategy was most frequently used by female students (33.1%) while male students using it were a
little lower (31.1%). Generally, in all strategy categories, female students were the most frequent
users of all the strategies however there were also many female students than male student who
reported not to use any strategies when learning vocabulary.

Vocabulary Learning Strategies and Students’ Performance
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The assessment of the test scores was clustered and linked with strategy use between
genders. Results as presented earlier have shown that, there was significantly greater overall use
of strategies among female students. Similarly, the results have shown a positive relationship to
performance for all five strategy categories. It is important to mention here that, though majority
of female students had higher performance (47.93%), there were many female students than male
students who had low performance (33.06%). Majority of male students are to seen to be clustered
in the medium performance (32.43%). These findings showed that, all the students who were not
the frequent users of the strategies had at the same scored below in the given test. See Figure one
on students’ performance.

Il Low Performance
I mMedium Performance
I High Performance

S0 .0%=—

40 .0%=

30.0%—

Percent

20.0%—

10.0%:=]

Male Female

Figure 1: Gender Performance

The results of this study are consistent with previous Vocabulary Learning Strategies
(Oxford and Burry-stock, 1989; Oxford and Nyikos, 1989; O’Malley and Chamot, 1990) studies
and provide new evidence for a substantial relationship between strategy use and performance in
language learning. Like previous studies, this study of Tanzanian male and female students found
significantly greater overall use of VLSs among female students. It was found that all male students
were generally the moderate users of vocabulary learning strategies whereas female students were
the dominant users of almost all strategy categories. Also, as majority of the male students were
the medium users of strategies and so were their performance on the given test.

Likewise, these findings on VLSs and performance corroborate the findings by Oxford
(1996). In his study, he found a relationship between high strategy use with performance. He
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however cautioned that strategies may highly correlate with vocabulary size but not with overall
proficiency. Meaning that, the students would benefit more if they aimed at learning the language
skills rather than at just recalling English equivalents of their L1. Assessing what Oxford has put
forward, we can say that, teachers need to help the learners into using the strategies that will help
the learners acquire all the skills of a word. This is in line with some earlier researchers (Richard,
1976; Hymes, 1971) who said that knowing a word includes knowing all other aspects such as
syntactically and pragmatically forms of a word, and the ability to use it appropriately in social
contexts as a social and cognitive phenomenon.

Discussion

The overall findings showed higher overall strategy use by female students than male
students in all categories, i.e. determination, social, metacognitive, memory and cognitive
strategies. This means that the female students were the higher users of all strategies while male
students were moderate users of all the strategies. The most-used strategy was metacognitive,
memory strategy was the second most used strategy, social strategy came third in the list, cognitive
strategies came fourth and the least used strategy was determination. In individual strategies, it
was however found that, a total of five strategies out of seventeen were most significantly used by
male than female students. These were: asking teacher for meaning, listening to music and
watching video (English), the strategy of making sentence by using a new word, making mental
association and memorization. Some researchers such as (Hulstijn, 1997; Cohen & Aphek, 1981)
believe that there are better strategies which students can use which enhance better retention than
memorization. Regarding the use memorization strategy, Gu and Johnson (1996) believed that this
strategy has never been a good predictor of vocabulary size and performance. They reported that,
the Chinese students who used this strategy most frequently did not do well in language
performance and in their vocabulary size.

Findings showed predominantly use of metacognitive strategies followed by
determination, social, memory and the least in frequency of use was cognitive strategies. Similar
to these findings were the results by (O’Malley & Chamot, 1990; Park, 1997) who supported the
claims that metacognitive strategies are closely related to a higher level of language proficiency.
Similarly, their study found a correlation between cognitive strategies to proficiency; it was
however contrary to this study as the students’ cognitive strategy did not correlate with
performance since this was the strategy with least frequency of use.

Generally, itis crucial to point out here that, though female students were the most frequent
users of all twelve strategies their variation in terms of frequency and percentage in strategy use
between these two groups was not statistically significant with p-value =0.068. One could
therefore agree that using more strategies is better than using a few seeing the fact that the results
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of this study have shown positive correlations with performance, with female students seen to do
better than male students.

A study by Oxford and Burry-stock involving a large scale (N = 374) students on language
learning strategy use reported similar findings, the more the participants used the learning
strategies the better was their performance. The participants of their study were the students at
three different course levels at the University of Puerto Rico. Their study found that female
students were the frequent strategy users which also correlated with their overall general English
language performance.

Conclusion and Recommendations

The findings showed that the female used strategies most frequently than male students.
Like other previous studies, the present study has also demonstrated the relationship between
strategy use and English language performance. This study provides new evidence regarding
strategy use between male and female students, with female students seem to perform better in
strategy use and in the test that measured their language performance.

It is worth mentioning that, the sampling of the data was limited to only 195 sample size
of secondary students in Tanzania. Therefore, some of the findings are limited to this study and
may not be generalizable to all language learners given the fact that there are many variables that
were not put studied in the present study. According to Oxford (1990) culture, motivations and
language learning context have an influence to strategy choice and to language learning as a whole.
What could be done is for the teachers to help their students using a variety and appropriate
strategies in learning vocabulary.
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Abstract

This paper analyses the fictional art and forte of Rabindranath Tagore
with a focus on the sufferings, agonies, distractions faced by modern woman
searching for self-identity, for which the young wife Kumo (from the short
story Vision) is chosen for a brief evaluation and analysis, so as to bring home
the point that the women is projected as a frustrated wife longing for love,
proper care and kind treatment from her husband who is not at all ready and
prepared to gives as many husbands normally do in Indian society. At a point
when both husband and wife are separated, she became more aguish, the pain
of separation is still worse than her sickness. Finally, Kumo lost her sight
because of her foolish act. Being pioneers towards spiritual life is respectable
but losing the life on behalf of it is a foolish act. Even though a woman gets a
great advancement in life, she is still in the dark side of life. But Tagore is
always a strong supporter of women, his concept of common hood is always
something remarkable and appreciable in all respects.

Keywords: Rabindranath Tagore, Short stories Vision, Wife’s letter, Living or
Dead?, The River Stairs, Personality, Womanhood, Popularity, self-identity,
agony and frustration, racial discrimination, longing for love, exploitation,
depression, liberation.

In Bengali literature, the modern short story is a unique product of the
nineteenth Century which witnessed many upheavals in politics as well as in
social customs. With the arrival of Rabindranath Tagore, Short Story writing
received the impetus it was in need of. Tagore’s first story “Bhikarini” was
published when he was just sixteen years old. Though the short story as a
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literary genre is now very popular with Indian writers, no one has yet equaled
him in this art” (Kripalani 153).

In a field where competition was stiff, Tagore occupied a unique place in
the forefront. His views on patriotism, love, relationship, social relations among
the young and the old find imaginative expression in his stories. Every story
written by Tagore shines like a gem. His stories generally focus on how we
should live in unity, eradicate racial discrimination and fight against violence
and exploitation. The concept of women’s liberation and emancipation existed
in India more than a half a century ago. One can see this aspect richly portrayed
in the short stories of Tagore. The prominent writers Sarat Chandra Chatterjee,
Bankim Chandra Chatterjee and Tagore - all believed in the liberation of
women. With superb artistic power, Tagore brought before the reader’s eye
numerous cases of social injustice especially meted out to women.

Tagore was a pioneer in Championing the cause of not only widows but
women in general. About women, Tagore says,

“She has been an inspiration to man, guiding most often unconsciously,
his restless energy into an immense variety of creation in literature, art,
music, and religion. This is why, in India, women have been described as
the symbol of Shakti, the creative power” (Creative Unity 157).

In “Vision”, Tagore deals vividly with the life of a woman, who has
become blind and is a burden to her husband. She strives her utmost to save him
from falling off the pedestal she has erected for him in her heart. It is her
blindness which adds poignancy to her utter devotion to her husband. The
significance of the theme in Vision depends on the factor of external blindness
helping the inner vision of a woman. Blindness becomes a blessing in disguise
for her; for all the distractions to which her mind was a prey to before are shut
out from her. One can see the devotion of the young wife Kumo for her
husband. She does not mind losing her eyesight just to pamper the conceited
man. Having delivered a dead child, Kumo, Kama very near to death herself and
her eyesight became very weak. Her husband, a medical student took pride in
treating her himself. When Kumo’s elder brother brought in a doctor to see her,
she refused to take the medicines as she took pride in being treated by her
husband. Gradually, in spite of an operation being performed, Kumo lost the
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sight in both her eyes. She comforted herself with the thought that it was at her
husband’s hands that she had lost her eyes.

The husband confessed to Kumo that it was he who had ruined her eyes.
She had dedicated her eyes to her husband. If he saw anything that was of joy,
he must describe it to her and she would accept it as a sacred gift. The beautiful
description is without parallel. When Kumo suggested that her husband should
marry again, the repentant man swore that he should never again take a wife but
look after Kumo always. After completing his medical course, the doctor went
with his wife to practice at Hursingpur, a small town. The everyday joys of the
countryside filled Kumo’s life with happiness. Tagore writes:

“Fortunately for us, our everyday world has the subtler and unobstrusive
beauty of the common place and we have to depend upon our own
sensitive minds to realize its wonders which are invisible because
spiritual. If we can pierce through the exterior, we find that the world in
its commonplace aspects is a miracle” (Personality 175).

Kumo’s husband became so involved with his practice that he developed
a thirst for money and lost his human qualities. As a result, both husband and
wife drifted apart. The separation caused by blindness is the merest physical
trifle But Oh! It suffocates me to find that he is no longer with me, where he
stood with me in that hour when we both knew that | was blind. That is a
separation indeed” (Vision 86). Kumo has passed a few months happily with
her husband, “--- when | come back to the country all my earlier hopes and
faiths, all that | held true in life during childhood, became fresh and bright one
more. God came to me and filled my heart and my world” (P85). But money
caused mischief and brought about a change in her husband’s life. “I, with my
love fresh and my faith unbroken, have kept to the shelter of my heart’s inner
shrine. But my husband has left the cool shade of those things that are ageless
and unfading. He is fast disappearing into the barren, waterless waste in his mad
thirst for gold” (P86). Serious problems started when an aunt of the doctor
brought her cousin’s daughter, Hemangini to their house. She wanted Abinash
to marry Hemangini. Kumo prayed that God should save her husband from
breaking his oath. About this time, Kumo’s brother who came on a visit
assessed the situation. Soon after that Hemangini returned home.
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One night in early May, Abinash made preparations to leave for
Mathuryani in order to marry Hemangini. Inspite of Kumo’s protests, he left.
Prayer was her only solace. That evening when Hemangini arrived, Kumo felt
certain that her prayers were not answered. In a few minutes, she heard her
brother’s voice. Indeed, it was he who had saved Abinash came to Kumo,
holding her hand, he told her that it was with great joy and shame that he had
heard the truth. He realized his wife’s devotion and love for him. In Vision,
Kumo suffered because of her utter devotion to her husband, but her faith in
God and sincerity paid her rich dividends because they brought her husband
back to her. The blind woman’s keen perceptions got keener by constant
meditation in darkness to save her husband. This story reveals the intensity of
love which can change the will of man. The unheeding husband leaves the wife
weeping in her loneliness and tries to reach the place for marrying the girl of his
choice. The devotion of the wife to her husband is a familiar theme which is
delineated here in the story “vision” in a remarkable way. Tagore’s words prove
very true in Abinash’s case,

“In human nature, there 1s that which is desirable and the other which is
desired. The wise man keeps the two separate ... He who accepts the
good is pure, he who accepts evil falls short of his true worth” (Man 27-
28).

The story Vision reveals how Kumo’s foolish act resulted in her loss of
sight and her physical blindness is contrasted with the spiritually alive whereas
her husband is not so, quite unable to see this. Abinash, Kumo’s husband
realizes his wife’s devotion to him only when he fails in his attempt to go in for
another marriage. Kumo’s brother has been intelligent enough to prevent this
disastrous happening.

Indian society with all its stance of progressive thinking still lacks in
certain areas. One is the problem of widows and widow remarriage. In “Living
or Dead?”, the author has vividly brought out the plight of a widow, Kadambini
who had no relations except her brother-in-law, Saradasankar, whose child she
fostered, its mother being ill. One night, Kadambini suddenly died and fearing
the police, Saradasankar sent the body without any ceremony to be burnt by
four Brahmins. The man left the body in a hut beside the burning ghat and went
in search of wood. Now Kadambini’s heart had stopped beating for some
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reason. So, when consciousness returned, seeing darkness all around her, she at
first thought that she was in the house of Yama. But a flash of lightning
revealed to her the bank, the banyan tree and the pan near the burning ground.
At first, she thought of returning home, but then she was dead, “Surely she was
no member of earthly society! Surely, she was a creature of horror, of ill-omen,
her own ghost!” (Living or Dead”? 114). Thinking that all her ties with the
world were broken, she rushed out of the hut. She walked an fearlessly till it
was morning. She was filled with dread on being accosted by a traveler. She
then remembered a childhood friend, Jagmaya and wished to be escorted to her
house. Of course, at first, her friend was happy to see her, but as Kadambini
brooded, Jagmaya grew impatient. When Jagmaya’s husband Sripati went to
Ranihat, he understood that Kadambini was dead. He felt that this was someone
else. Kadambini assured him that she was indeed Jagmaya’s friend. Feeling that
this was a ghost, Jagmaya fainted and Kadambini rushed out. Reaching Ranihat,
she took shelter in a temple till noon when a storm broke out. She then entered
her father-in-law’s house and on seeing the sick child Satis, she realized that she
was not dead. A maid servant and the child’s mother-fainted on seeing her.

Saradashankar begged the “ghost” to go away and not to haunt his only
son. Then Kadambini, saying that she was not dead lifted a brass pot and dashed
it again her forehead which began to bleed. She went down the steps to the
zanana well and plunged in. “By dying, Kadambini had given proof that she
was not dead” (Living or Dead 122). In this story, Tagore brings out the conflict
between an individual and society. The conflict creates a pathetic situation in
the life of Kadambini. Society did not allow widows like Kadambini to survive.
Superstition made her believe that she was her own ghost; yet she was filled
with immense warmth and love for the boy, Satis and for her friend Jagmaya.
The blind belief of Saradasankar forced her to commit suicide. Tagore’s
humanism is evidently brought out in this story “Living or Dead?”. Humayun
Kabir evidently asserts:

“Tagore’s humanism is clearly revealed in his universality and sense of
identity with all men, in his revolt against all types of tyranny and
Injustice, in his repudiation of asceticism and in his acceptance of life in
its fullness, in his exaltation of human and above all in his respect for the
human personality” (P 29).
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In the words of Kripalani, “Tagore seems to have had inexhaustible
sympathy and admiration for Bengali women but little for the males of his race”
(P156). Wife’s Latter is a story about a woman’s brave attempt to break the
shackles of tradition and stand up for her own rights. Mukherjee remarks:

“It touched off a prolonged controversy, perhaps more among the
reactionary social thinkers than among the literary man. The story plainly
points to the cracking of the walls of outmoded convention; it stresses the
individual rights of women, rights neglected almost throughout our
history” (P 120).

Mrinal, the lady writing the letter is the wife of the second son of a
family. She writes the letter to him when she is away from her husband for the
first time on a pilgrimage after fifteen years of married life. She is a beautiful
girl with more than average intelligence. Being of an independent nature, she
has neither been afraid of speaking out her mind to her in-laws nor of standing
by her conviction.

Tagore in this story expresses the hidden and suppressed feelings and
emotions of a daughter-in-law of an Indian family in the past. She was
recognized only as a maid servant of the household and as a medium of
procreation for the maintenance of the progeny. It does carry a summary of the
fifteen long years of her colourless married life. The only part of it which gives
it the hue of a short story is the happenings in the life of the destitute young girl
Bindu, a distant cousin of the elder daughter-in-law, who after the demise of her
widowed mother has no other refuge than her cousin’s. The story is focused
upon the tragedy and pathos of the fondness of the younger daughter-in-law for
Bindu, her inability to keep her under her ways and to save her from the fate of
getting married to a mad man and from the ultimate destiny of committing
suicide. Tagore brings out in the words of the wife the futility of all the finer
attributes of a married woman — the physical and mental beauty and charm, the
intelligence, the gift of literary creation, the feeling of individualism. These
attributes did not make a woman any more precious than one who had none of
these attributes. Marriage seemed to stifle their creative talents. A woman lost
her individuality as she was forced to be a slave to the rules followed in her
husband’s house.
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The adolescent Bindu was not welcomed in her cousin’s house after the
death of her mother; yet she had to be accepted there as otherwise the family’s
name would be stained. So, she was treated like a servant. She did hard tasks
and was looked down upon even by the servants of the house. The destitute
young girl Biindu was treated very badly even by her own cousin, the wife of
the elder brother of the house. The second daughter-in-law alone took pity on
her, for she was very compassionate and kind. The family wanted to get rid of
the grown-up young girl by getting her married to some unknown person totally
against her will. Even Mrinal could not prevent it. Biindu was shocked to
discover that the man she was married to was mad. She escaped from her new
house and sought the help of the one who had shown concern for her. Bindu did
not succeed in escaping from the stranglehold of marriage. She finally
committed suicide.

The plight of destitute women has been a deplorable one. Though we
have made a great deal of advancement in the field of education, science,
technology, agriculture and what not, the Bindus of our society have always
remained victims of narrow-minded traditionalism. Our progress has only been
a delusion, a mirage. Tagore had full sympathy for women. Viswanath
Naravene observes:

“His protest is against all injustice and oppression, whether the
perpetrator is the foreign ruler, the village money lender, the city
bureaucrat, or the mother-in-law. And yet, although he depicts misery and
iniquity as aspects of human life as a whole, his concern is not with
humanity in the abstract but with concrete human beings, real persons”
(Naravane 115).

Tagore was always a staunch supporter of the fair sex. Woman to Tagore
was the personification of charm, a being to be loved and cherished and not to
be exposed to torture and suffering. He says in Personality as:

“And because woman has this power, she exercises such charm over our
minds; her exuberance of vital interest is so attractive that it makes her
speech, her laughter, her movement, everything graceful, for the note of
gracefulness is in this harmony with all our surrounding” (P175)
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Stories like Vision and Wife’s letter reveal Tagore’s understanding of the
women’s heart which is filled with subtle and deep feelings.

In The River Stairs, Tagore depicts a seven year old girl called Kusum.
one day Kusum’s playmates were lamenting at the ghat as Kusum had gone
away to her husband’s home in a far away village. A year passed. One evening,
the ghat felt the tread of familiar feet but without its old music. Kusum had
returned, a widow at eight. She had hardly met her husband who worked
somewhere far away and a letter brought the news of his death. Most of
Kusum’s friends were married and gone. Tagore in this story The River Stairs
has beautifully brought out the secret longings and frustrated love of Kusum.
Tagore’s concept of ideal womanhood though not very new, is perfectly in tune
with those of the modern times. He was able to hit upon the right conception of
womanhood for the future society. The devoted wife Kumo, loses her eyesight
to pamper a conceited husband; Kadambini who the ill-luck to revive on her
funeral pyre only had to wander like a ghost. No one accepted her as she was
considered to be dead. Ironically, she had to prove that she was alive by dying.
Tagore’s skill in delineating women characters is something remarkable. He has
a keen insight into the heart of a woman. According to Tagore, a woman has
potential, but certain coercive factors suppress this. Hence, she is at once an
embodiment of strength and weakness.
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Abstract

This paper is an attempt to project Nissim Ezekiel as one of the most prominent Indian
poets writing in English, not only as a conscientious artist but also a fine metrical artist with a
high conception of his art using the right word at the right place, with a special focus on the
projection of ‘Urban Sensibility’ and ‘Indian Sensibility’ in his poetry. As a poet of the city,
Ezekiel has proved himself to be a man of Urban Sensibilities being fully alive to the ugliness,
dirt, squalor and wickedness of a city like Bombay pointing out the dehumanizing discomforts of
urban life, and in his poetic realm, he projects, no doubt, a wide panorama of Indian society with
its multiracial, multi-cultural and multi-religious character. It beautifully examines how the
world of Ezekiel’s poetry is, through art, inflamed by a broad deep Indian sympathy towards the
human race in general and for the poor, the depressed, the oppressed and the suffering Indians in
particular.

Keywords: Nissim Ezekiel, Prominent, conscientious, metrical, high conception, dehumanizing,
discomforts, deep sympathy, urban sensibility, Indian sensibility.

Nissim Ezekiel, one of the most prominent Indian poets writing in English, is both a
conscientious artist and a fine metrical artist with a high conception of his art using the right
word at the right place. Being a prolific writer, he has published, besides many verses in various
literature journals and magazines, six anthologies of poems. ‘A Time to Change’, ‘Sixty Poems’,
“The Third’, ‘The Unfinished Men’, ‘The Exact name’ and ‘The Hymns in Darkness’ and ‘Poster
Poems’ are the collection of his poems. A study of his poetry reveals a gradual evolution of
poetic art and genius. Besides poetry, he tried his hand at plays like Nalini, The Sleep Walkers,
Song of Deprivation and a few other literary essays and articles including books on Art
Criticism and Social criticism. However, Ezekiel is known primarily for his poetic creations.
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Such a well-established poet Nissim Ezekiel was born in Bombay on Dec 14, 1924. A
Jew by ancestry, he made India his home. He received his school education at Antonio D’Souza
high school and college education from Wilson College, Bombay and Birkbeck College,
London. After high studies at London, Ezekiel returned to India and worked for some time as
Professor and Head of the Department of English, Mittibhai College of Arts, Bombay. Then he
worked as a Reader in American Literature in the University of Bombay till his retirement in
1985. After retirement, he kept himself busy in literary activities through PEN-a form of poets,
essayists a number of journals like The Quest, The Illustrated Weakly of India, The Indian
Poetry Series, and for sometimes he was holding the post of Director for Theatre Unit in
Bombay. Thus Nissim Ezekiel is said to have had varied interests, through which he has inspired
many other Indian poets to write in this foreign Language.

Nissim Ezekiel, Dom Moraes, A.K.Ramanujan, P. Lal, Kamala Das, D. Parthasarathy,
Shiv. K. Kumar, Jayanta Mahapatra, K.N. Daruwalle are said to have enriched Indian English
poetry, of whom Nissim Ezekiel stands out as the most outstanding poet of the post-
Independence India. Ezekiel wrote poetry considering it as ‘a disciplined art’ falling in line with
the remark of K.R.S. lyengar who said:

“Hopkins, Yeats, Eliot and Auden have taught our poets the importance of taking their art
seriously. They have realized that easy writing cannot make good poetry. The profession
of poetry is a consecrated endeavor and an exacting discipline.” (Iyengar 649)

Ezekiel is a pain taking artist who, like Coleridge, believes in using the right word art the
right place. “The best poets wait for words” says Ezekiel and he does wait for the appropriate
words while writing most of his poems. He practices economy of words in his poems, but the
poems never become obscure. Moreover, Ezekiel does exploit to the full the music that is in
words. The images used by him are not for embellishment but for illustration for making the
unclear clear. Ezekiel’s work can be divided into prose, poetry and verse. The bulk of his verse
is free including rhymed verse as well. His corpus also contains poster poems, poems meant for
singing. Urban experience constitutes an important segment of Ezekiel’s work. So does rural
experience. Gieve Patel is right in saying: “Ezekiel was the first poet to allow the significant
entry of realistic rural experience into Indian poetry in English.” (P 17)

Ezekiel’s wide travel and his career as an assistant editor of a National weekly, a deck
hand on a cargo ship, an executive of a business firm, a factory manager, a school teacher, a
university professor all these have given him an insight into the rawness of reality which eluded
almost all poets before him. According to Ezekiel, a poet must expose himself to experience so
that it will make him feel and react and he must constantly assess his own value both as a poet
and as man. The poet who lives and thinks in isolation is likely to have much sympathy with
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those who read his poems. Poetry, in order to be successful, must originate in actual experience.
Ezekiel has a clear conception of the poetic process by explaining how a poem is written. He
writers:
“Every poet knows what it is to be delighted with the poem he has written — the poet
walks on this tight rope fear fully but confidently and gets to the other side by the grace
of God i.e. by faith, patience and persistence.” (P 49)

It is universally acknowledged that Nissim Ezekiel is a poet of the city. He is a man of
urban sensibilities and as has been pointed out by Rajeev Taranath and Meena Belliappa, “the
urban theme forms an important strain in Ezekiel’s poetry”. This theme, in fact, runs through
most of his poems. In the words of Linda Hess, “Ezekiel is a poet of the city, Bombay” — the
critic further adds,” the poet is fully alive to the ugliness, dirt, squalor, and wickedness of a city
like Bombay”. In the poem, “A morning walk”, Ezekiel describes this city as a living hell. He
calls it “a barbaric city, sick with slums” and adds:

“Its hawkers, beggars, iron-lunged
Processions led by frantic drums,

A million purgatorial lanes,

And child — like masses, many-tongued.
Whose wages are in words and crumbs”.

In “In India”, the poet dwells upon the poverty, the squat or, the heat and ugliness of an
Indian city like Bombay. He describes it as a city of beggars, hawkers, pavement sleepers,
hutment-dwellers, slums etc. he also describes ‘the dead souls”, “burnt-out mothers”, “fright and
virgins”, “wasted child and tortured animals” of this city. In “Island”, the poet calls Bombay an
island of “Slums and Sky Scrapers” it is the habitat of “dragons claiming to be human” city life,
as Ezekiel feels and regrets, is cut off from Nature which is a rich source of life.in the poem,

“Urban”, Ezekiel laments that for a man living in Bombay, “the hills are always far away and

“The river which he claims he loves
is dry and all the winds lie dead.”

Commenting on the lines, Inder Nath Kher writes: “the persona in this poem...... is
always at a great distance from the hills which symbolize the loftiness of spirit.... His river of
life is dry, and the winds lie dead in his path, meaning that he is devoid of the creative breath
which has the power of regeneration. The protagonist in the poem “Happening” laments the
emotional and spiritual loss suffered in an urban setting:
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“We have lost

The language of dreams

We have forgotten
Everything but knowledge.”

In the poem ‘Boss’ he flings a satire at the mechanical life of a big official in an urban
setting. In the poem ‘Island’ he describes Bombay as a pleasure island of slums and skyscrapers,
yet he declares:

“I cannot leave the island
I was born have and belong.”

While talking about the artificial city life, Ezekiel does not fail to perceive the fact that
even such a large city as Bombay has its roots in the pastoral and the primitive. The two
contraries for the poet exist side by side and are in fact fused and harmonized by the poet’s
genius. The primordial and the urban are integrated. For example, in ‘Love sonnet’ the hill on
which the lovers meet is not far away from the city lights. From that hill, the lovers look down
“at the distant sees” which they find as “a passionate and perpetual mystery. The sea here is the
symbol of the flux between life and death. With such a perception, the lovers descend the hill,
and happily mingle with humanity in the urban world. Thus, the two contraries — the urban and
the primitive, the worldly and the spiritual — are brought together and harmonized by the
alchemy of Ezekiel’s genius.

The Indian element in Ezekiel’s poetry derives its strength from his choice of themes and
allusions. Ezekiel is a very Indian poet writing in English. His commitment to India, and to
Bombay, which is his chosen home is complete in all respects. Anil Darker says, “His entire
poetry is stuffed with Indianans” (P 35). More characters, objects and situations have an Indian
air about them in “The Third” (1958) and in the “Unfinished Man” (1960). “Night of the
scorpion” is one of the finest poems of Ezekiel which shows that Ezekiel is a typical Indian poet
whose interest in the Indian soil and in ordinary human events of day-to-day Indian life is
superb. It is a narrative poem. The mother is stung by a scorpion one rainy right. The mother
occupies a prominent place in Indian home. We love and respect her. So, all the members of the
family and neighbours are very anxious to bring her quick relief. “They are simple and well-
intentioned people who believe in the efficacy of prayer. Prayer can ward of the evil influence.

“The peasants came like swarms of flies, and buzzed the name of God a hundred times, to
paralyse the evil one.” (CP 136)
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The poet also throws light on Indian superstition. The search for the scorpion but are in
vain. They are simple and ignorant people who believe that if the scorpion moves, its poison
will also move in the mother’s blood:

“With every moment that the scorpion made, his poison moved in mother’s blood, may
he sit still, they said may the sins of your previous birth is burned away tonight, they said
may your suffering decrease? the misfortune of your next birth they said.” (CP 130)

The rationalist and skeptical father tries every cause and blessing, powder, herb and
beyond:

“He even poured a little paraffin
Upon the bitten toe and put a match to it.” (CP 130)

Ezekiel ironically juxtaposes the world of magic superstition, irrationality and blind faith,
represented by the simple peasants with the world of science, rationalism and skepticism
represented by the father. The last three lines from an ironic contrast to the whole:

“My mother only said
Thank God the scorpion picked on me
And spared my children.”

In the poem, “In India”, he brings out the unique relationship between literature and
environment. He makes no secret of the fact that he has to put up with poverty, squalor and
other dehumanizing discomforts of urban life. The very opening section of the poem gives a
rather grim picture of India, a country populated by beggars, hawkers, pavement sleepers and
others in the following lines:

“Always, in the sun’s eye

Here among the beggars,
Hawkers, pavement sleepers,
Hutment dwellers, slums

Dead soul of men..........
Burnt out mothers, frightened
Virgins, wasted child,

And tortured animal.” (CP 131)
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In his famous poem “Background casually”, he reveals “his total commitment to and
attachment with Indians” (King 99). It is evident here:

“The Indian landscape sears my eyes,
| have become a part of it
To be observed by foreigners
They say that | am singular,
Their letters overstate the case,
| have made my commitments now
This is one; to say where | am
As others choose to give them selves
In some remote and backward place is where | am.” (CP 181)

The poem, “The Railway Clerk” does significantly capture the miserable existence of a
representative of contemporary lover middle class Indian society as stated here:

“My wife is always asking for more money
Money, money where to get money?

My job is such, no one is giving bribe

While the other clerks are in fortunate position
And no promotion even because | am not graduate
| wish I was a bird.” (CP 184)

The fact that Ezekiel is a very much Indian in sensibility can easily be seen from the way
he has described a flood in Bihar. The official indifference and apathy for the victims of flood
and the craze for publicity of a relief party of students are highlighted with a touch of satire. In
the opening lines, the poet creates at atmosphere of the flood affected areas as:

“For a visitor,

To the flood affected areas,
Of Balasore,

In North Bihar,

It is a job to get at the truth
Meet any official,

He will claim his district
Sub-division or block

It is the “worst hit’

And pass on a handout
With a statistics of relief work.” (CP 185)
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Ezekiel is found evoking a grim picture of Indian poverty in the lines that follow:

“The villagers ran to them

They slapped their bellies and whined;

“I have not eaten for three days”

“My husband has been washed away”
“My parents have abandoned me”

“My son is dying”

“I cannot find my daughter.” (CP 185-86)

In his poetic world, Ezekiel projects no doubt, a wide panorama of Indian society with its
multiracial, multi-cultural and multi-religious character. In the poem, “Background, casually”,
the Roman Catholic school has Christian, Muslim, Jewish (like the poet himself) and Hindu
boys. The Jewish poet, being of a minority community, suffers harassment and persecution at
the hands of the boys belonging to other religions. In ‘very Indian poem in Indian English’, the
protagonist is a typical Indian believing in Ancient Indian wisdom, in Mahatma Gandhi’s peace
and non-violence, his preference of lass to wine. He also voices his Indian indictment of the
craze for fashions and foreign things. In the poem, ‘Goodbye party for Miss Puspha T.S’, Miss.
Puspha is ironically described as “departing for foreign to improve her prospects”. In the poem
namely ‘Entertainment’, Ezekiel describes a monkey-show, a common sight in erstwhile Indian
bazaars. It depicts the poverty of the master of the show as well as that of the spectators for the
on lookers, having enjoyed the entertainment, like to slink away quietly instead of parting with a
few coins. Ezekiel’s Indian sensibility get reflected also in the way he has taken to Indian
spiritualism. In his poem, ‘Happening’, he does neatly express the Indian religious belief that the
whole cosmos is enshrined within the individual consciousness. He says:

“I am near everybody
Being near myself alone.”

In ‘speech and silence’ he extols the virtue of silence which in Indian thought is highly
valued as a means of communication with one’s inner self as well as with God. He says:

“If speech is truly speech, silence
A whisper of eternity.”

He defines silence as “Speech that needs no words”. Ezekiel captures the typical tone of
Indian English in the following lines:

“Every day I am reading Times of India
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To improve my English language
How one gunman fellow
Throws stones at Indra Behin.”

The man is also quietly hopeful that everything in India is coming slowly “regeneration,
remuneration contraception”. Nissim Ezekiel is essentially Indian in his sensibility for he is a
great Indian poet writing in English without losing his national identity. He affirms that he is
very much an Indian and his roots lie deep in India. He says:

“I am not a Hindu and my background makes me a national outsider. Circumstances and
decisions relate me to India. In other countries | am a foreigner. In India, | am an
Indian”.

To conclude, it may be said that the world of Ezekiel’s poetry is through art inflamed by
a broad deep Indian sympathy towards the human race in general and for the poor, the depressed,
the oppressed and the suffering Indians in particular. Ezekiel’s poetic corpus is definitely the
single most dynamic influence on Indian poetry in English making the young contemporaries
move further along the course chartered by him, for Ezekiel’s greatest achievement lies in his
encouraging the Indian context in poetry to sprout roots into the physical reality of the country.
In a nutshell, Ezekiel is as good an instigator as a poet and his contribution towards the shaping
of the poet in others is as significant as his contribution to poetry. No doubt, Ezekiel’s poetry is
the main link between pre-independence and post-independence Indian poetry in English.
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Abstract

The paper briefly examines the phonological features of Asur. Asur is North Munda language mostly
spoken in Gumla district of Jharkhand in India. Asur being a North Munda language, has phonological
features like the presence of glottal sound and unreleased stop /g /. Asur phonology is rich in retroflexes
and aspirated retroflexes which is also a common feature of Munda languages. The paper looks into the
phonemic inventory and allophonic variations in Asur phonology. It also delves into other phonological
phenomenon like gemination, syllabication, nasalization, reduplication and morphophonemic adaptation
of borrowed verbs in Asur.

1.0 Introduction

Asur language (1SO-639-3) has been categorized as a ‘definitely endangered’ language by UNESCO in
2010. Asur is a language belonging to the Munda branch of Austro-Asiatic family of languages. Being a
North Munda language, Asur shares similarities with other North Munda languages like Ho and Mundari.
Asur is also known as Ashree, and more commonly known as Asuri. The native speakers or the
community members prefer to call their tribe and their language ‘Asur’.

Native speakers of Asurs mostly live in Gumla district of Jharkhand state in India. The people of Asur
tribe can also speak Sadri and Hindi language other than Asur. Some speakers can also speak Kurux
language due to their close proximity with the Oraon/Kurux tribe. While Asur is an Austro-Asiatic
language, Hindi and Sadri belong from the Indo Aryan family of languages and Kurux is a language of
Dravidian family. Therefore, there are three different language families coming in contact and much
likely influencing each other. Sadri being the lingua franca of Jharkhand has a much greater influence on
Asur language. The domains of usage of Asur are continually shrinking, or rather it can be said the lives
of the community people is becoming very divergent and domains in life are expanding where Asur
language is not used. Sadri or Hindi is spoken in schools and workplaces. There is a massive amount of
lexical borrowing from Hindi and Sadri that can be seen in Asur.

2.0 Asur Phonology

Asur, being a language of North Munda family has phonological similarity with other North Munda
languages like Mundari, Ho and Santhali. The presence of glottal sound in Munda languages is something

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020
Zoya Khalid
A Phonological Sketch of Asur 252



http://www.languageinindia.com/
http://www.languageinindia.com/
mailto:khalidzoya11@gmail.com

that sets Munda languages phonologically apart from the neighboring languages of Indo-Aryan and
Dravidian family. Vowel length in North Munda languages is mostly not phonemic and so is nasalization.
In following sections explicate the phonology of Asur language with examples.

2.1 Asur Phonemic Inventory

2.1.1 Consonants in Asur:

Bilabial Labio Dental®  Alveolar Postalve Retrofle Palatal Velar Glottal
dental olar X

Plosive p b

I
p=5

t d k 9 @

Aspirate  ph b v roq kv gt
d
plosives

Nasal m n L

Trill r

Tap/Flap r

Fricative s h

Approxi w y
mant

Lateral I
Approxi
mant

Affricate | 3
s

Aspirate " "
d
affricates

North Munda languages have several retroflexes. Glottal sounds is heard at the word end position when
the preceding vowel is open i.e /a/, glottal sound is followed by unreleased [g~'] sound. Therefore glottal
[?] may not be a phoneme but an allophonic variation of /g/, occuring word finally. The sound /g/ is seen
to appear word finally mostly in borrowed words, where the words have been borrowed from Sadri or
Hindi language. The absence of word ending in released /g/ sound in Asur language supports the above
claim. Similar phenomenon can also be seen in Mundari which is also a language closely related to Asur,

! Instead of IPA symbol /t/ and /d/, for voiceless and voiced dental plosives ,the symbols /t/ and /d/ will henceforth
be used in the text for the purpose of simplicity and general readability.
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sharing phonological, lexical and morpho-syntactic similarities with Asur. Main phonological difference
between Asur and Mundari is that unlike Mundari, Asur does not have the phoneme /p/.

2.1.2 Minimal Pairs in Asur

Following are few minimal pairs that could be spotted in Asur lexeme.

/p/ and /b/

pari ‘able’- bari ‘banyan’

/m/ and /y/

sim ‘rooster’- sin ‘tree’

/d&3/ and /dg®/

/dzait/ ‘root’ - /dzhaiy/ ‘heavy continuous rain’

2.1.3 Consonants in Asur in Initial, Medial and Final position of words

Asur is constantly losing domains in which it is used. All the Asur speakers are speakers of at least one
Indo-Aryan language. Words therefore are heavily borrowed from other languages, mostly Hindi and
Sadri and so are sounds. For example, Asur does not have the phone [f], but some speakers may
pronounce this phone when using a borrowed word like [fam] ‘evening’. Certain sounds do not occur
word finally in Asur phonology like /47, /d3/. Although these sounds do occur in the words borrowed into
Asur lexicon from other languages, mostly Sadri and Hindi.

2.1.3.1 Plosives:

Voiceless bilabial plosive- /p/can be found in word initial, medial and final position in Asur language.

Position Example in Asur Meaning

Initial /putus / ‘ a wild flower plant’
/pands/ ‘footprint’

Medial /pipar/ ‘peepal tree’
/gapa/ ‘tomorrow’

Final /mikep/ ‘once’
ftip/ ‘funnel’

Voiced bilabial plosive / b/can be spotted in word initial, medial as well as final position in Asur
language.

Position Example in Asur Meaning
Initial /big/ ‘snake’

/baha / ‘flower’

/bair/ ‘a small berry’
Medial /dabni/ ‘lid’
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fumbe/ ¢ a kind of fruit’
Final [kara:b/ ‘bad’
/hab/ ‘to bite’

Voiceless Dental plosive /t/ may occur in word initial, medial or final position in Asur language.

Position Example in Asur Meaning
Initial [tawa/ ‘frying pan’
/tala/ ‘middle’
Medial [situm/ ‘sunlight’
futu/ ‘vegetable’
Final ot/ ‘land’
/dhait/ ‘flame’

Voiced Dental plosive /d / appears in word initial, medial or final position in Asur language.

Position Example in Asur Meaning

Initial /dao/ ‘chopping knife’
/dail/ ‘pulses’

Medial /bandra/ ‘monkey’
/baha/ ‘flower’

Final /mer"ed/ ‘iron’
layub/ ‘evening’

Voiceless Retroflex plosives /t/ appears in word initial, medial or final position in Asur language.

Position Example in Asur Meaning

Initial /tuku/ ‘stone’
/tetena/ ‘chameleon’

Medial /putus/ ‘a wild flower plant’
Itetena/ ‘chameleon’

Final fsilot/ ‘grinding stone’
Igha:t / ‘mountain slope’
[rorot/ ‘lizard’

Voiced Retroflex plosives /d / appears in word initial, medial or final position in Asur language.

Position Example in Asur Meaning
Initial /dihi/ ‘village’
/diggi/ ‘a cooking vessel’
Medial /banda/ ‘castrate’
/bid/ ‘to sow’
Final lud/ ‘mushroom’
/birid/ ‘to wake up’

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020

Zoya Khalid

A Phonological Sketch of Asur

255



http://www.languageinindia.com/

Velar voiceless plosive /k/appears in word initial and medial position in Asur language. Whenever it
occurs in the word final position it is in the words which have been borrowed from Sadri like the word
/muruk/ or Hindi as the word /sagak/.

Position Example in Asur Meaning

Initial /Koraiya/ ‘a flower’
/kuru/ “fir’

Medial /putka/ ‘a kind of fruit’
/bakla/ ‘peel’

Final [sarak/ ‘road’
/muruk/ ‘very’

Velar voiced plosive /g/appears in word initial and medial position in Asur language. It also occurs in

word final position but it appears as a glottal sound or an unreleased /g7 sound.

Position Example in Asur Meaning
Initial /gohom/ ‘wheat’
/galan/ ‘to weave’
Medial /dogo/ ‘saliva’
lagu/ ‘to bring’
Final [sag/ ¢ a leafy vegetable’
Imui?g’ ‘ant’
ftore?g] ‘ash’
luri?g] ‘bull’

Glottal sound followed by unreleased /g/ i.e. [?g"'] and glottal [?] appear to be allophones of the phoneme
/g/. The two allophones manifest every time /g/ occurs word finally, except when the word is borrowed
from Hindi or Sadri like the word /sag/. The glottal sound appears word finally every time /g/ is preceded
by the open back vowel /a/ , in all the other instances the unreleased phoneme [g~]is also heard word
finally along with glottal stop as its allophonic variant.

/ora?/ ‘house’

/da’?/ ‘water’

2.1.3.2 Aspirated Plosives

Aspirated Bilabial Voiceless plosive/p™ occurs in word initial and word medial position, all the words in
the with /p"/ word finally are borrowed.

Position Example in Asur Meaning
Initial Iphara/ ‘crack’
/phikro/ ‘black bulbul’
Medial Inagphini/ ‘water lily’
/sarip"a/ ‘custard apple’
/dghopha/ ‘bunch of something’
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| /taklipt/ ‘discomfort’ |

Final

Aspirated Bilabial Voiced Plosive /b™occurs in word initial and word medial position in Asur language.

Position Example in Asur Meaning
Initial /bhairta/ ‘mashed food preparation’
/bhalu / ‘bear’
/bhadli/ ‘small bat’
/bMjri/ ‘tomato’
Medial /TubM/ ‘Greedy’
/dubha/ ‘bowl’
Final --

Aspirated Retroflex Voiceless Plosive/f"occurs in word initial and word medial position, all the words
in the with /t"/ occurring word finally are borrowed. The word /pat®/ has been borrowed from Sadri.

Position Example in Asur Meaning
Initial /thamyu/ ‘mudfish’
Medial /lakt"o gur/ ‘a kind of sweet dry snack’
Ipat"ru/ ‘a young goat’
/ghat"a/ ¢ a boiled maize preparation’
Final Ipath/ ‘plateau’

Aspirated Dental Voiced Plosive /d"occurs in word initial and word medial position, all the words in
the with /d"/ word finally are borrowed. The word /gid"/ has been borrowed from Hindi.

Position Example in Asur Meaning
Initial /d"atra/ ‘Stramonium’
/dtuka/ ‘storm’
Medial /d"id"ipao/ ‘to boil’
/gad"a/ ‘donkey’
Final /gidh/ ‘kite’

Aspirated Retroflex Voiced Plosive/d" occurs very rarely in Asur language and mostly word initially.

Position Example in Asur Meaning

Initial Id"onra/ ‘box’
/dhadsa/ ‘hillock’

Medial

Final

Aspirated Velar Voiceless Plosive/k™appears in initial and medial position in Asur. Following are the

examples.
Position Example in Asur Meaning
Initial /k"aj"ra ffauli/ ‘mixed rice and grains’
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/K"usar/ ‘owl’
Medial /k"ak"ra/ ‘crab’

/paknu/ ‘land’

/k"ok"ro/ ‘rooster’
Final

Aspirated Velar Voiced Stops /gMoccurs in word initial and medial position in Asur.

Position Example in Asur Meaning
Initial /ghoto/ ‘food’
/gheti/ ‘female pig’
Ighaila/ ‘pot’
Ighiu/ ‘clarified butter/ ghee’
Medial /thinghi/ ‘a kind of leech’
/regha/ ‘coarse’
Final
2.1.3.3 Nasals

Bilabial Nasal /m/ occurs in word initial , medial and final position in Asur.

Position Example in Asur Meaning
Initial /musla/ ‘pestle’
/muna/ ‘a flower’
Medial /umbe/ ‘a kind of fruit’
Final /sim/ ‘rooster’
/merom/ ‘goat’

Alveolar Nasal/n/ in Asur may appear word initially, medially and finally.

Position Example in Asur Meaning
Initial /nawa/ ‘new’
Medial /mendzra/ ‘mouse’
Final /sasan/ ‘turmeric’
fisin/ ‘cooked’

Velar Nasal /»/does not appear in word initial position in Asur.

Position Example in Asur Meaning
Initial
Medial /muna/ ‘a flower’
/anor / ‘burning coal’
Final /biy/ ‘snake’
/in/ ‘T

2.1.3.4 Trill and Tap, Aspirated Trill and Tap
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Alveolar Trill /r/

Position Example in Asur Meaning
Initial /rorot/ ‘lizard’
[rote/ ‘frog’
Medial [rorot/ ‘lizard’
/saram/ ‘deer’
/hora/ ‘way’
Final /anor/ ‘burning coal’

Retroflex Tap /¢/

Position Example in Asur Meaning
Initial Iel Postposition ‘on’
Medial lora’?/ ‘house’

Itagi/ ‘a kind of liquor’
Final /t"ar/ ‘cold’

/hot/ ‘human’

Aspirated Retroflex Tap /¢ only appears in borrowed words like /lotha/ ‘pestle’ borrowed from Hindi.
2.1.3.5 Fricatives

Asur language has two fricative phonemes /s/ and /h/. Phone [f] may be heard sometimes from a few
Asur speakers, this sound is heard in word borrowed from Hindi language.

Voiceless Alveolar Fricative/s/ may appear word initially, medially or finally in Asur language.

Position Example in Asur Meaning
Initial [situm/ ‘sunlight’
/seyalom/ ‘moss’
Medial /sasan/ ‘yellow’
/busu?/ ‘paddy straw’
Final /has/ ‘soil’
/das/ ‘horse fly’

Voiceless Glottal Fricative / h/ occurs in word initial, medial and final position in Asur.

Position Example in Asur Meaning
Initial /hariya / ‘rice beer’
/haku/ ‘fish’
Medial /dihi/ ‘village’
/baha/ ‘flower’
Final foh/ interjection

2.1.3.6 Approximants

Voiced Labio-Velar Approximant /w/ can be seen to occur mostly in borrowed words.
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Position Example in Asur Meaning
Initial Iwitar/ ‘thought’
/wapas/ ‘return’
Medial /piluwa/ ‘worm’
[tawa/ ‘frying pan’
/diwair/ ‘shaman’
/ruwar/ ‘back’
Final --

Voiced Palatal Approximant /y/ appears mostly in borrowed words.

Position Example in Asur Meaning

Initial lyad/ ‘remember’

Medial /foya/ “fish scale’
/koraiya/ ‘hiptage flower’
/koyo?/ ‘to peek’

Final ---

Voiced Alveolar Lateral Approximant /I/ appears word initially, medially as well as in the word final

position.

Position Example in Asur Meaning

Initial /laeme/ ‘dig’
/lad/ ‘bread’

Medial /nala/ ‘drain’
/bakla/ ‘peel’

Final /dael/ ‘pulses’
larael/ ‘hail’

2.1.3.7 Affricates

Affricates are stops that begin as plosive, but the release of the consonant is like a fricative. Asur has two
postalveolar affricate phonemes /¢/ and /ds/.

Voiceless Post alveolar Affricate /¢/ may occur inword initial and medial position in Asur language. The
words which have /47 in the word ending position are borrowed from Hindi or Sadri language. The word
/fammat/ has been borrowed from Hindi, so is the word /funa/, /fampa/ and /diggi/. But in the words
/falom/ and /k"atfali/ which occur in word initial and medial position do not seem to be borrowed.

Position Example in Asur Meaning
Initial /funa/ ‘lime’
lfmpa/ ‘magnolia flower’

lfalom/ ‘tail’
Medial /digdi/ ‘a cooking vessel’
/khatfali/ ‘a type of basket’
Final / f ammatf/ ‘spoon’
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Voiced Post alveolar Affricate / ds/ just like /f/ appears in word initial and medial position in Asur
language, and whenever it occurs in the word final position it is in the words which have been borrowed
from Sadri or Hindi, like the words- /kamids/ and /tarbuds/.

Position Example in Asur Meaning
Initial {dzuru/ ‘creeper’
/dzam/ ‘black berry’
/dzara/ ‘handkerchief’
Medial /dzadzaoni/ ‘touch-me-not plant’
[/sardzom/ ‘sal tree’
Final /kamids/ “shirt’
/tarbuds/ ‘watermelon’

Aspirated Post alveolar Voiceless Affricate / " appear mostly in borrowed words. It does not appear
word finally in Asur.

Position Example in Asur Meaning
Initial /f"amka lad/ ‘a kind of sweet bread made of rice
flour and jaggery.’
Ifhoti/ ‘small/young’
[thapit/ ‘to vanish’
Medial /bat*ru/ ‘calf’
Final

Aspirated Post alveolar Voiced Affricate /dshdoes not seem to appear word finally in Asur language.
/sodz"/ is a borrowed word from Sadri.

Position Example in Asur Meaning

Initial /dzhipni/ ‘rice sieve’
{dzghurli/ ‘a kind of fish’

Medial /k"adzhra cauli/ ‘mixed rice and grains’
/pads"ra/ ‘water spring’

Final /sodzt/ ‘straight’

2.2 Vowels in Asur

There are three unrounded vowels in Asur - /i/ , /e/ and /a/ , and two rounded vowels /o/ and /u/. The five
vowels in Asuri have allophonic variants, like /e/ may be heard as [¢], /a/ may appear as [2],[2] or[a] and
/o/ sometimes may be heard as [o]. Vowel length is not phonemic in Asur language, which means that
change in vowel length in utterances in Asur language would not bring about any change in the meaning.

2.2.1 Asur vowels’ formant representation

The following is the representation of format 1 and formant 2 of vowels as recorded during the fieldwork.
The speaker is a 20 years old male, native speaker of Asur language. The chart is just a graphical
representation of Asur vowels, of a few words recorded of an Asur speaker. For better understanding of
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complete acoustic space of vowels in Asur, a more detailed study with multiple speakers of Asur is
needed.

The table below shows the mean formant values of the phonemes as recorded, and the words in which
they appeared.

Asur words | Meaning | Vowel | Label | Mean F1 | MeanF2
fikin/ ‘this’ il 321 2036
lin/ ‘T i i2 358 2140
Itin/ ‘my’ i3 360 2128
/dihi/ ‘village’ i4 326 2139
/mi/ ‘one’ i5 337 2188
Ipel ‘three’ el 438 1892
/senme/ ‘go’ e e2 473 1799
/senme/ ‘go’ e3 466 1792
/bera/ ‘time’ ed 444 1884
/eel ‘in’ e5 507 1656
[tayom/ ‘back’ al 691 1678
fapa/ ‘father’ a a2 617 1778
falum/ ‘not’ a3 786 1475
/thar/ ‘cold’ a4 664 1413
/hot/ ‘man’ 0 ol 629 1229
/okare/ ‘where’ 02 640 1322
| &gumme/ | ‘all’ ul 287 1039
Iruwar/ ‘back’ u u2 413 1191
/dugu/ ‘sit’ u3 316 1134

Graphical representation of vowels in Asur?:

2 The above vowel chart was made using https://www.adambaker.org/formant-chart/formant-chart.html
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2.2.2 Vowels in Asur in Initial, Medial and Final position of words

Front Open Unrounded /a/

Position Example in Asur Meaning
Initial /anor/ ‘coal’
lape/ ‘you’
lata/ ‘flour’
Medial /da’?/ ‘water’
/saram/ ‘deer’
Final /kora/ ‘boy’
[sikta/ ‘jackal’
Front Close-Mid Unrounded/e/
Position Example in Asur Meaning
Initial /ene?/ ‘dance’
le:til ‘heel’
Medial /keteg/ ‘strong’
/te:n / ‘up’
Final [-re/ (locative marker)
[rote/ ‘frog’
Close Front Unrounded /i/
| Position | Example in Asur | Meaning
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Initial /in/ ‘T
fipil/ ‘star’

Medial /ni:r/ ‘fast’
[dzilin/ ‘long’

Final /Kuri/ ‘girl’
/sukri/ ‘pig’

Back Close Rounded /u/

Position Example in Asur Meaning
Initial fusul/ ‘tall’
fud/ ‘mushroom’
Medial /kul/ ‘leopard’
/gadus/ ‘dirty’
Final /haku/ ‘fish’
lutu/ ‘cooked vegetable’
/bag*ru/ ‘calf’

Back Close-Mid Rounded /o/

Position Example in Asur Meaning
Initial /otano/ ‘to fly’
fot/ ‘land’
/on/ ‘to blow through mouth’
Medial /lolo/ ‘hot’
Final /lolo/ ‘hot’
/k"ok"ro/ ‘rooster’

2.3 Diphthongs in Asur

Dipthongs are formed with the combination of two adjacent vowels within a syllable. A dipthong vowel
starts with a certain monopthong vowel but at the end with sound of a different monopthong vowel.

Initial Medial Final

ai - /ghaila/ ‘pot’ /bilai/ ‘cat’
/bait"i/ ‘a kind of cutting instrument’
/pairi/ ‘anklet’

ae | --—--- /laeme/ ‘dig’ /ellae/ ‘very’

ao --- /lajaoni/ ‘touch me not plant’ /dao/ ‘chopping knife’
/manj"ao/ ‘used to wash’

au /aur/ ‘and’ /fauli/ ‘rice” | -
ftthaur/ ‘trail’
/naura/ ‘mongoose’

0i | - -—-- /goi //goe/‘death’
ou | --—--—--- ffouli /[fauli/ ‘rice> | ==
ui /uihar/ ‘worry’ | /arguime/ ‘take down!’ /sui/ ‘needle’
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2.4 Consonant cluster

Consonant cluster can be seen in Asur words. But Asur phonology does not allow intra-syllabic
consonant clusters. Consonants occurring next to each other belong to two different syllables one in the
coda position of the first syllable and the other in the onset position of the next syllable. For example:
[sar.dsom/ ‘sal tree’ , /bMids.ri/ ‘tomato’. Only in the case of allophonic variation of /g/ where glottal stop
is followed by unreleased /g/ that intra-syllabically two consonants can be seen to appear one after the

other as in the word /mui?g 7 ‘ant'.

2.5 Gemination

When same consonantal phoneme is repeated back to back giving a consonant lengthening effect, this is
called gemination. Consonant lengthening effect is due to the fact that the strictures in the vocal cavity are
held for a longer period of time due to repetition of the same phoneme one after the other. The following

are some examples of gemination in Asur:

lifffa/ ‘small prawn’

/dabba/ ‘box’

/fmmat/ * spoon’

/hukka/ ‘hukka’

/gulli/ ‘grain’

/matt"a/ ‘butter milk’

Ifirral ‘squirrel’

/babba/ ‘father’

/mummu/ ‘name’

B|©(® NS~ w N

0. | /Jumme/ ‘to blow’

2.6 Nasalization

Nasalization in Asur is not phonemic, it occurs in free variation. The absence or presence of nasalization
does not affect the meaning of words. Following is the list of nasal sounds found in the recorded data.
Nasalizations are consistently used in words borrowed from Hindi and in onomatopoeic words like words

for animal sounds.

thaxr ‘cold’

b"i:ra ‘earthen pot’

mahi: ‘curd’

gha:s ‘grass’

dora ‘indian gooseberry’

harha ‘wolf’

kd-kd ‘sound made by monkey’

bhais ‘buffallo’

fiya ‘chick’

RIB|Q|® N |a|M WM E

0.| §u ffu ‘sound of rat’
1.| ba b3 ‘mooing of buffalo’
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12. | k& k& ‘sound of duck’

13.| goe goe ‘sound made by pigs’

14. | irédi ‘castor’

In the above examples 7, 10, 11, 12, and 13 are onomatopoeic words, reduplication of one or more
syllables can be seen in onomatopoeic words. The onomatopoeic words of Asur can also be seen to repeat
syllables in similar fashion.

2.7 Reduplication

Other than onomatopoeic words Asur has other words which show reduplication such as /dzodzo/
‘tamarind’, /tetena/ ‘lizard’. Some examples of reduplication of syllables in Asur are given below:

/dz30d30/ ‘tamarind’

/tetena/ ‘lizard’

/tetebania/ ‘a kind of insect’

/tanaphapha/ ‘a kind of insect’

[rorot/ ‘frog’

/dirdiri/ ‘steep rugged slope’

/dz0dz0m/ “to eat’

/gidgida/ ‘sound made by flooded river’

/dghimir dzPimir/ ‘light rain’

B|©O® N0 ~wINE

0. | /sisir da?/ ‘dew’

Asur reduplication of words and morphemes also perform semantic function. For example:
/apan apan kami ke/ ‘Do your own work’

Here /apan/ which is a reflexive pronoun is reduplicated to pluralize. The reduplicated reflexive means
‘each their own’.

/lolo lolo da?/ ‘hot hot water’
The reduplication of the adjective hot performs the semantic function of intensification of the adjective.
/dugu dugu/ ‘sit sit’

Reduplication of verb in Asur conveys continuity of action. In example (c) the verb ‘sit’ i.e. /dugu/ is
reduplicated to show continuity of the action.

2.8 Syllabic Structure

Sound system of Asur does not allow consonant clusters in a syllable. Following are some examples of
syllabic structures of Asur words:

1. | /a.ha/ ‘mouth’ V.CV
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2. | [akh.rig/ ‘to sell’ VC.CVC
3. | /ba.bat/ ‘itch’ CVv.CvC
4. | /bai.ga/ ‘village priest’ CvVv.cv
5. | Isik.ta/ ‘jackal’ CvC.cv
6. | /bi.lai/ ‘cat’ CVv.Cvww
7. | /ui.har/ ‘to worry’ VV.CVC

Based on the above kinds of syllabic structures found

VV and CVV can be seen which may be represented as (C)VV .

In the above examples where there are intervocalic consonants, we can see Maximal Onset Principle
being followed like most languages. In /ba.bat/, /bi.lai/ and /a.ha/ we can see the intervocalic consonants
form onset of the latter syllable. According to Maximal Onset Principle, the consonants which are
intervocalic should be considered onset first as long as there is no violation in sonority hierarchy.

2.9 Morphophonemic adaptation of borrowed words

Whenever a verb from Hindi or Sadri is borrowed into Asur it the sound /ao/ is added to the verb root of

language, it can be said that Asur allows syllabic
structures V, CV, VC which can be represented as (C)V(C) and when there are diphthongs, the structures

the borrowed verb to form the verb root or the infinitive verb structure in Asur:

SI. No. | Hindi Verb Root Phoneme addition Asur Verb Root | Meaning
1. /baith/ + | /ao/ — | /baithao/ ‘sit’

2. /bana/ + | /ao/ — | /banao/ ‘make’

3. /barh/ + | lao/ — | /baghao/ ‘increase’
4. /budz®/ + | lao/ — | /budzhao/ ‘understand’
5. /daba/ + | /ao/ — | /dabao/ ‘control’
6. fal/ + | lao/ — | /ffalao/ ‘work’

7. /dho/ + | lao/ — | /d"oao/ ‘wash’

8. {gal/ + | lao/ — | /galao/ ‘melt’

9. /soffl + | /ao/ — | /soffao/ ‘think’

10. Ital/ + | /ao/ — | /talao/ ‘fry’

11. Itor/ + | /ao/ — | [torao/ ‘break’

This phenomenon is seen whenever borrowing from Sadri or Hindi verbs take place, although borrowed
nouns and other words may experience no phonological change. For example, /bes/ ‘good’, /tawa/ ‘frying
pan’ are also borrowed words which do not undergo any change. Verbs in Asur which have not been
borrowed from other languages do not usually end in /ao/ , for example : /dugu/ ‘sit’ , /sirip/ ‘sing’ ,

/dzom/ ‘eat’ , /sen/ ‘go’.
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3.0 Summary and Conclusion:
Asur phonology has the following main features:

1. Asur consonant inventory constitutes of the phonemes /p/, /b/, It/ /d/, It/, Id/, IK/, /g/, IpY/, bY, /t%/,
/dv/, /0, IqY, kY, Igh/, il ind, g/, i, i, IsT I I Iyl N T sl g, Idstd. (1t and /df are
dental plosives). The allophonic variants of /g/ are [?] and [2g"].

2. il, Iel, Ial, lol, lul are the vowels in Asur language. [¢] is the allophone of /e/, [2], [&] or[a] are
the allophones of /a/ and [] is the allophonic variant of the phoneme /o/.

3. In Asur phonology vowel length and nasalisation is not phonemic.

4. Asur does not have intra syllabic consonant clusters.

5. In Asur reduplication of syllables can be seen within words and also reduplication of morphemes
can also be seen. These reduplications may also have some semantic effect.

6. Asur syllables have the structure (C)V(C) or (C)VV.

As Asur is an endangered language which not only has very few speakers left but is also under threat due
to increased usage of lingua franca like Hindi and Sadri. The domains of usage of Asur are therefore
constantly shrinking. People of Asur community are also migrating to other places in search for jobs, and
the medium of primary education and languages spoken at workplaces are Sadri and Hindi. The paper
points out several instances of lexical borrowing from Hindi and Sadri as it has been commonly recorded
in speech of Asur native speakers. This renders Asur in an urgent need for documentation and its
implementation in primary education.
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Abstract

This paper explored English language vocabulary teaching and learning strategies used in
secondary school classrooms in Tanzania. The study used observation method to witness the
process of direct vocabulary instruction through an authentic text extracted from the Novel “The
River Between” to collect data from 48 students, and one teacher of English language making a
total of 49 informants from Kilimanjaro Region- Tanzania. Findings showed that the informants
used a number of strategies in teaching and learning vocabulary, the strategies included the use
of dictionary, asking classmates and teacher for meaning, vocabulary learning through questions
and answers, among these strategies, the students seemed to be better in using matching items
strategy. From the observation it was found that the students were inactive in participating in the
lesson this was somewhat contributed by the way the teacher was engaging them in the lesson.
One of the ways teachers can aid the learning process is by helping learners become aware of
and practice in using a variety of vocabulary learning strategies, since students in EFL context
mostly depend the classroom for learning of English language.

Keywords: Secondary Schools in Tanzania, English as a Foreign Language, English for Specific
Purpose, strategies, classroom.

Introduction

Vocabulary learning deserves a special attention as vocabulary is central to language
acquisition and competence. Vocabulary makes a person to function well in day to day
communication that is why Nation (2006) calculated the amount of vocabulary necessary to
function in English, using a 98% coverage figure. He posits that, it takes an approximate of
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6,000-7,000 word families for spoken discourse and 8,000-9,000 families for written discourse.
These figures suggest the need for learners to master more vocabulary than previously thought
necessary. In order to help students attain vocabularies of this size, teachers need to provide
explicit instruction on the more frequent words, and they also must help students to develop
learning strategies that enable them to acquire less frequent vocabulary. By high frequency
vocabulary, we mean the items that occur frequently in the running text, they approximately
reach 2,000-3,000 words (Nation, 1990, 2001). While low frequency words are those items
whose large proportion of the items in that area are hardly known. These are those words that are
also known as rare, obsolete, or dialectal in the dictionary. The low frequency words that the
learners know reflect the influence of a variety of personal and social variables such as how
widely the learners have read and listened.

On the other hand, students need a well-structured vocabulary program with a balanced
approach that includes explicit teaching together with activities providing appropriate contexts
for learning. Nation (2001: 232) asserts that ‘many learners of second and foreign language do
not experience the conditions that are needed for this kind of learning to occur’. Thus, he claims
that activities focusing on the word itself (explicit learning activities) are essential for successful
L2 vocabulary acquisition. Vocabulary learning strategies are a subdivision of language
learning strategies which have attracted much attention since the late seventies. According
to Nation (2001), vocabulary learning strategies enable learners to take more responsibility
for their own learning. He believes that a large amount of vocabulary can be acquired by using
vocabulary learning strategies. One of the methods that can help the learner acquire enough
vocabulary so that they can function well is through incidental and explicit instructions. In
incidental and explicit vocabulary learning students engage in activities that focus attention
on vocabulary such as reading. In the present study, the students were engaged into incidental
reading of a text in which the teacher targeted some vocabulary items to be acquired.

Equally, Sokmen (1997) highlights several key principles of explicit learning that can
help and guide teachers in deciding what to teach and how to teach. These principles are
important since the students in EFL settings as the case in this study depend to learn language in
the formal context and may be little outside the formal context. We cannot deny the fact that
strategies require the learner to take self-initiative efforts for better learning as well as teachers as
the actors or agents of such process.

However the teaching and learning of vocabulary in EFL environment as it is the case in
Tanzania in most cases rest entirely on the syllabus in which students are taught only basic
vocabulary of several hundred words, and read restricted sorts of texts such as language
textbooks and graded readers. Having looked at such a scenario, it is unclear whether the
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exposure the Tanzanian students have would be enough for them to acquire the language
satisfactorily, this can therefore be said, Tanzania learners need a greater exposure for them to be
able to acquire more vocabulary items that would help them in their language competence. As
Wilkins, (1972) puts it,

“without grammar very little can be conveyed”.
“without vocabulary nothing can be conveyed”

Expanding the statement by Wilkins, it can be said that vocabulary teaching and learning
need a special attention so that the students can be able to excel in their academic life, and
overall competence in English language as English is a global language. It is for this case that the
present study sought to explore vocabulary teaching and learning strategies in Tanzanian
classrooms.

Literature Review and Theoretical Approach

Some of studies on vocabulary learning were carried by Hill and Laufer (2003) who
found that post-reading tasks explicitly focusing on target words led to better vocabulary
learning than comprehension questions which required knowledge of the target words’ meaning.
Mondria (2003) found that the combination of word inferencing followed by verification with a
word list led to just as much vocabulary learning (about 50 per cent) as giving students an L1
translation before memorization. This shows that incidental learning plus explicit follow-up can
be just as effective as a purely explicit approach.

Schmitt (2008) indicates that explicit vocabulary instruction, in this case after incidental
learning from reading, is not a waste of time and effort; it is rather a practical investment of time
in the EFL reading class for building a large repertoire of L2 vocabulary. Jie Li and Schmitt
(2009) conducted a longitudinal case study on the acquisition of lexical phrase in academic
writing; the study involved one female subject, this informant confirmed that both explicit and
incidental approaches to vocabulary learning were helpful to her. She further reported that
academic reading as a fruitful source of lexical phrases, according to her, one-fifth of her phrases
were acquired from this single source. On top of that, it was found that learning and using
vocabulary is only partly about knowledge of lexical items but having the confidence to use
those items is another requirement. This is to say that, once the students have acquired the new
vocabulary, they should be confident enough to use them so that the words can be retained into
their vocabulary repertoire.

In the same line, Sonbul and Schmitt (2010) assessed effectiveness of direct teaching of
new vocabulary items in reading passages. The study compared vocabulary learning under a
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reading only condition (incidental learning) to learning that is aided by direct communication of
word meanings (explicit learning). The results also showed that direct instruction is especially
effective in facilitating the deepest level of knowledge. Schmitt (2008) suggested that the best
methodology in teaching and learning vocabulary may be to combine incidental and intentional
approaches, such as by using explicit post-reading tasks to consolidate and enhance the
vocabulary initially met while reading. This is the case with the current study; the students were
taught vocabulary after reading a text, though the time for reading the text was somewhat very
limited.

In Africa we have a few studies which were done on language learning strategies. We
have a study by Msuya (2016). The study gave a descriptive analysis of language learning
strategies used by Tanzanian secondary school students. Data were gathered from 70 EFL
learners in two ordinary level secondary schools in Tanzania, through a questionnaire inventory
adapted from Oxford (1990). Findings depicted that the majority of his respondents used social
strategies and relatively few were using compensation and memory strategies. Other strategies
were affective strategies and the memory strategies, which involved using new English words in
a sentence. The difference between Msuya’s study and present study lies in the fact that, when
the former assessed strategies in language learning, this one specifically explores the strategies in
learning vocabulary.

In Kenya, Wambui (2010) addressed the gaps affecting the teaching and learning of
vocabulary to help learners write interesting compositions to improve language performance
in general. The study found that the decision to teach vocabulary lies entirely on teachers. Her
study also found that lack of consistence on how learners practiced the use of vocabulary in
composition writing. Wambui believes that some children usually completed primary and
secondary school without mastering writing skills due to poor selection of vocabulary which
somewhat resulted from the poor teaching processes.

In Tanzania much research was done on the other areas of language proficiency such as
teachers’ level of competence with less attention on students learning strategies (Allen, 2008;
RoyCampbell & Qorro, 1997). Therefore, studies on language learning strategies as a factor for
language learner individuality have hardly been done in the Tanzanian context most especially
on vocabulary learning strategies. In that light, this study was carried to investigate vocabulary
teaching and learning strategies used by Tanzanian Secondary Schools considering the roles
these two variables have to general language competence.

Language in India www.languageinindia.com ISSN 1930-2940 20:8 August 2020

Asteria Gabriel Ngaiza, Research Scholar and Dr. M. Sivashanmugam

An Exploration of Strategies for Teaching and Learning English Language Vocabulary in
Secondary Schools in Tanzania: A Classroom Observation 272



http://www.languageinindia.com/

Theoretical Approach

This study is guided by the sociocultural learning theory and cognitive learning theory.
The reason behind using the two theories is because they complement each other. On one hand,
the sociocultural theory (Lantolf, 2000; Vygotsky, 1978) views learners’ strategies as a result of
both cognitive skills and the mediation of particular learning communities. The development of
learning strategies is closely connected with the socialization process understood as participation
in specific social, historical and cultural contexts. Strategies are developed as a byproduct of the
process of socialization (Donato & McCormick, 1994). Social life is seen as central to the
problem of a learner’s strategy development and use. The language classroom is a place where
students learn to participate in the values, beliefs and behaviors of this community of practice.
Mediating context (language environment and language discourses), mediating agents (teachers,
friends, or partners), and mediating objects (assessment) can all influence learners’ strategy
choices (Gao, 2006). The relevance of this theory to the current study is linked to the argument
placed forth on how learners need both the context, (the classroom) and the mediating agents that
is, teachers, friends and people who can help as they utilize the vocabulary learning strategies in
their attempt to learn the English as Foreign Language.

On the other hand, the Cognitive Theory considers learning strategies to have a major
contribution in the learning of second language. The theory emphasizes, people acquire
proficiency in an L2 in the same way that they acquire other complex cognitive skills. The
interest in learning strategies came into the field of second language acquisition (SLA) from
cognitive psychology. Furthermore, the theory sees learning as an active, constructivist process,
in which students encode incoming information, relate it to their previous experience, and store a
personally constructed input (Atkinson & Shiffrin, 1968). Similarly, the theory shifts learning
responsibility from the teacher to the learner, and students attribute their success or failure to
their own efforts. In this view of learning, students are involved in directing their own learning.
Learning strategies help learners to control and improve the learning process.

Area of Study and Participants

The study took place in Kilimanjaro Region in Moshi Municipality among Form Three
student learners and their English language teacher. The subjects were 48 in total including male
and female learners and one teacher. The student participants were equal in number that is, 24
female and 24 male students. The subjects were recruited from a public secondary school in the
Municipality. The selection of these subjects was based on their time spent in learning English
language, which was sought to be satisfactory for them to be able to give authentic data.
Similarly, this level was chosen because students at this stage have already sat for national Form
Il examinations, and also because it is a level that students do not expect to sit for any national
examination in which case the students were not disturbed nor was the researcher wanted to
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interfere with their reading timetable. The female teacher recruited for this study was the one
teaching English language in this class with 12 years of teaching experience.

Procedure

Data were collected through a reading comprehension text, observation and focus group
discussion. The classroom observation was done with the principal researcher taking notes on
how the lesson was carried in the classroom. The time spent for this particular lesson was 80
minutes. The usefulness of observation method is that it was possible for the researcher to
account for actions which both the teachers and the pupils did without relying so much on what
they would say. Observation method helped to explore the vocabulary teaching and learning
strategies used by both the students and their teacher through a reading for comprehension text.

Authentic Text

In order to ensure a suitable level of difficulty, the reading passage was selected from the
students” ESP reading course book. This passage is a smaller division of topics. Most topics in
this syllabus have more than one sub-topic. These sub-topics are presented under the relevant
topics. These vocabulary items related to given topic and sub-topic are usually given in the
vocabulary column. Normally, the list is not exhaustive. Students were expected to learn many
more words which would be found in passage as they read and listen. The teacher should ensure
that students know how to pronounce the words correctly. The teacher was also assisting the
students to learn the meaning of the new vocabulary encountered from the passage. During
observation, the principal researcher witnessed the teacher correcting students’ pronunciation
whenever they could not pronounce the vocabulary items correctly.

The procedure started with the teacher arranging the students into six groups containing
eight students each. Then the teacher asked one student from each group to volunteer reading
aloud. A total of seven students equals to 16.6% read the text aloud. The text was from an
extract from the “Novel the River Between”. The story was about Nyambura, the main character
from this extract. From the observation, it was witnessed that, the majority of the students were
not making a through follow up while others were reading. Due to lack of good concentration the
students who were reading a loud were repeating the same mistakes in their pronunciations.
Connecting this observation to the present study, the cognitive theory has this to say, learners
need to take learning responsibility to themselves as the shift of learning is placed on them. On
the contrary, the sociocultural theory places the responsibility of language learning to both the
student and the teacher.
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Findings and Discussion

The present study assed vocabulary teaching and learning in secondary schools in
Tanzania. Data were collected in the classroom setting were the informants, the students and
teachers were the agents of the process. The vocabulary was introduced through the text in which
the students were guided to read aloud and later on the teacher taught the vocabulary explicitly
using various strategies presented below. The findings showed that, only seven (16.6%) students
out 48 students were given the opportunity to read the text aloud. This means a total of 48
students in the class only 7 equal to 16.6% percentage were involved in reading aloud while 41
(85%) others were listening. The results of the present study are presented into general themes
these are explicit vocabulary learning from the context, vocabulary learning through questions
and answers, vocabulary learning through matching items list and vocabulary learning through
definition. The findings are as follows:

Vocabulary Learning Through Matching Items From List A and B

From observation, this was the first strategy that the teacher used to teach the vocabulary
immediately after the students had read the text. When the students had already finished reading
the text, the teacher guided the students to match the meaning of vocabulary from the matching
list. The learners need mediating agents such as teachers, and mediating objects, in this case, the
text and the matching list act as an assessment tool for their language learning. The list in which
the students were supposed to match the items from column A to the meaning in column B was
however not exhaustive. The list of vocabulary given is listed as follows:

i.  Menacingly (a) Emphasized
ii.  Trembling (b) Talk or act in @ manner so as to scare someone
iii.  Insisted (c) Desire to harm
iv.  Burstout (d) Shaking
v. Malice (e) Speak suddenly and with a lot of emotion.

The findings showed that only 8(17%) of the students were able to match all five
vocabulary items correctly with their true meaning. While 40(83%) students were able to match
from at least (2) two up to (4) four items correctly to their true meaning. These findings suggest
that, students might have needed multiple encounters with the vocabulary for them to be able to
know the meaning of the new vocabulary. These findings are not far from what (Rott, 1999;
Pigada and Schmitt, 2006; Waring and Takaki, 2003) asserted, reading enhances vocabulary
learning when learners have multiple exposures to reading tasks. They further described that
when learners are exposed to minimal exposure the pick-up rate is relatively low, and therefore it
can be difficult to gain a productive level of mastery from limited exposure. This is in line with
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(Horst, Cobb, and Meara;1998) who also reported that, words appearing eight or more times in
the text had a reasonable chance of being acquired.

Vocabulary Learning Through Sentence

In an attempt to ensure that the vocabulary was learnt and understood, the teacher asked
the students to point out other words from the passage which they did not know their meaning.
The students pointed the new vocabulary and the teacher gave the meaning through synonyms or
creating context. Then the students were guided to construct oral sentences after they had
understood the meaning of the vocabulary meanwhile receiving corrections and clarifications
from her. However, findings for this strategy revealed how the students were reduplicating the
sentences similar to those of their fellow classmates. The reasons for repetition could be due to
methodological constrains. Schmitt (2008) argues that, the reasons for small gains of vocabulary
from reading could be attributed to a number of drawbacks such as very small amount of
reading, inadequate control of text difficulty and very small number of target words. In this
study, the time allocated for reading the text was 30 minutes only which can literarily be said to
be very limited time. On top of that students reported not to be familiar with many words from
the text. This suggests that students have very few target vocabulary and that was why they were
trying to repeat the sentences that somewhat looked similar to those of their classmates.

From the observation, it was evidenced that, the teacher was focusing in teaching the
meaning of word and pronunciation, while other components of vocabulary knowledge such as
the word class, spellings, orthography and the like were left behind. This can as well be a
limitation to vocabulary learning as the students fail to know the entire knowledge of the new
vocabulary. As Oxford (1990) puts it, learning a word involves much more that remembering the
phonological and orthographic forms, and their corresponding meaning. A large part of EFL
vocabulary learning involves learning to use the words syntactically and pragmatically. Having
seen what Oxford advocates, vocabulary learning should hence aim toward vocabulary in action.
Teachers should therefore adopt materials, teaching methods, exercises and evaluation
techniques that encourage developing learning strategies suitable for these skills. The samples of
the sentences made by the students were:

Rescue: 1. | rescued the child from fire, 2. I will rescue my friend 3. I rescued him
Cheat: don’t cheat your father, 2. do not cheat your friend.3. Do not cheat me
Devil: I do not like the devil, 2. I do not like my enemy

Harm: I will not harm you, he will not harm you
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The students were given an opportunity to construct spoken sentences and no chance was
there to write the sentences into their exercise books. We assumed that students needed written
exercises as well so as they would acquire the other aspects of a word such as spellings.

Vocabulary Learning Through Guess the Meaning from the Context

When a learner has encountered the vocabulary in which the meaning is not yet
understood, context can give a learner a chance to find out the meaning of the new vocabulary.
The teacher guided and exposed the learners to use context and try to figure out the meaning of
the new vocabulary from the context by re-reading the passage. After a second reading, there
was a slight improvement compared to the first encounter. These findings suggest that when the
learners are exposed to multiple exposures the outcomes of vocabulary can be witnessed unlike
one time exposure of a new word.

According to Schmitt and Schmitt (2011), you develop your knowledge of context
learning by seeing and hearing words in many contexts and noticing which words form
partnerships with one another. They emphasized, collocations can contain different parts of
speech and perform different grammatical functions within a sentence. Contextualization
according to Gardner (2013) is perhaps the most important element of Direct Vocabulary
Instructions (DVI) that ensured that learners of English language were actually conceptualizing
the words they were trying to learn. Different contexts provide different kinds of information
about a word. For example, it is possible to learn one meaning from a particular context.
Similarly, it requires a different context in order to learn a separate meaning. It is therefore
imperative for EFL and SLA teachers to provide the students with the possibility of how certain
words would go together. On the other hand this does not mean that the students should not be
responsible of their own learning as cognitive theory suggests.

Vocabulary Learning Through Questions and Answers

It was observed, one of the methods that the teacher used to explicitly teach students new
vocabulary was through questions and answers. The passage had the follow up questions which
the teacher guided the students to answer them after they had read the passage. Examples of the
follow up questions were:

Do you think Nyambura is afraid of her father?
Do you think Nyambura’s father was right to warn her off Waiyaki?
Why does Nyambura’s father forbid her to meet waiyaki?

From the observation, it was revealed that, only 5 students (10%) out of 48 students were
able to answer those follow up questions. Some students enquired their teacher for the meaning
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of the words forbid, warn, and afraid before they responded to the follow up questions. It was
later on realized, through Focus Group Discussion with the students that, the majority of the
students had encountered the words “forbid, warn, and afraid” for the first time. This finding
could have an explanation from Schmitt (2008) who argues that, it requires knowledge of around
3,000 families as the threshold that should allow learners to begin to read authentic texts. On the
other hand, apart from the knowledge of these word families, Nation (1990) asserts that words
must be encountered numerous times to be learned. Schmitt and Schmitt (2010) concluded that
it takes from five to sixteen or more repetitions for a word to be learned. The text in which
students were exposed to had no enough number of occurrences that was why it was somewhat
difficult for students to be able to acquire the meaning of the new vocabulary items encountered.
That why only 10% of the students seemed to actively participate in answering the questions that
came from the text.

Vocabulary Teaching and Learning Through Definition

Findings through observation showed that the teacher explicitly taught vocabulary
through definition. This is the use of other words to tell the meaning of words, this was the
most preferred method by the teacher, dictionary was used as a source of word definition.
Through classroom observation it was revealed that, the teacher sought all the meaning of the
new vocabulary from the dictionary. In so doing, she as well combined with other strategies such
as context and the use of the matching items strategies. It was witnessed through classroom
observation that students do not bring dictionary with them to the classroom, they solely
depended those available in school which were also not available, as the teacher reported.
Schmitt (2008) says, by defining the underlying meaning concept, we maximize the effects of
teaching by enabling students to understand the word in a much wider variety of contexts.

Asking Classmates and Teacher for Meaning

This strategy was significantly used by the majority of the students. Through observation,
it was observed how the learners were most of the time depending to learn or to know the
meaning of the new words from their teacher and from the fellow classmates. The principal
researcher had the chance to observe how students asked each other for meaning before asking
their teacher. Through focus group discussion, students reported asking for meaning from
another person (44)91%, they reported to use this strategy even when they were out of the
classrooms. This was the commonly used strategy and the students reported to find it as one of
the most helpful strategies. Some of the responses from the students were as follow:

I.  When I do not know the meaning of a new word, | prefer to use ask the meaning of a new
word from my friend or my teacher.
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ii. 1 used to ask meaning of the new vocabulary from my teacher because I don’t have
dictionary at home.
iii.  Itiseasy to ask my fellow classmate than to ask my teacher.

The results revealed how students relied on their teacher to learn the meaning of new
words. These findings are dissimilar to that of Kulikova (2015) whose descriptive analysis of
vocabulary learning strategies demonstrated that the Russian learners preferred to use dictionary,
guessing and note taking strategies. His findings are in line with Schmitt (1997) who found that
600 Japanese EFL learners of different age were the best users of dictionary together with other
strategies such as verbal and written repetition, studying the spelling, guessing from context, and
saying the word aloud.

Importance of using dictionary, of course with other strategies is also supported by
Laufer and Hadar (1997). It is contended that the use of reference sources for vocabulary
acquisition shows that dictionary use during reading is beneficial for word learning and retention,
especially when dictionaries are used in combination with other vocabulary learning strategies
such as inferring from context, deep processing of the information, and reinforcing the form. In
the present study the informants preferred asking meaning from their teacher or fellow
classmates as well as using constructing sentences by using the new vocabulary encountered
from the text. However, our findings showed that context using was somewhat not effective
demonstrated by the learners. This was probably contributed limited frequency of occurrence of
new words in the text.

Conclusion, Recommendations and Implications

Findings show that both the students and teachers used a number of strategies in teaching
and learning vocabulary. The strategies included the use of dictionary, asking classmates and
teacher for meaning, vocabulary learning through question and answer among these strategies
the students were better in matching items from list A and B over the other strategies. Similar
findings are reported by Cohen and Aphek (1981) whose study showed that word lists were
better for beginning students and contextualized words for more advanced students. In the side of
the teacher, it was observed that the teacher relied heavily on using dictionary than the other type
of strategies. Despite the fact that syllabus guides the teachers what to teach. It is the task of the
teacher to be more flexible in using the strategies that would stimulate more participation from
students and keep them more active in the lesson.

Similarly, the findings of the present study have partially worked with Social Cultural
Learning Theory. The theory advocates for enough mediation between the three agents, teacher,
students and assessment. With the way the lesson was conducted, it is obvious that vocabulary
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learning was not fully considered an independent topic rather a sub-topic of which not so much
emphasis was given as far as vocabulary lesson was concerned. That said, teachers need to
improve their teaching methods and provide proper strategy training and assessment tools,
Oxford (1990) says, strategy are easy to train and an essential part of language education.

The teacher focused more in teaching the part of meaning acquisition with little attention
on other aspects of word knowledge something which can be said to have somewhat contributed
to inactive participation in the lesson as observed in the classroom. The time exerted on learning
vocabulary can be said to be very minimal as they were given the maximum of 80 minutes in
reading the text and proceeded with teaching and learning of vocabulary. This could be the
hindrance in smooth acquisition of vocabulary and English language in general. It can therefore
be suggested that syllabus designers, and particularly textbook writers are best positioned to
organize this thoughtful development of vocabulary and systematically build recycling and
enhancement into a course longer-term.

As we have seen that learning a word involves much more that remembering the
phonological and orthographic forms, and their corresponding meanings. We have also seen how
the teaching and learning of vocabulary in EFL context concentrated much in knowing the
meaning.

Teachers of EFL should therefore adopt materials, teaching methods, exercises and
evaluation techniques that encourage developing learning strategies suitable for these skills and
not just the meaning as the knowing the word is more than just knowing the meaning.

It is prompting to say, vocabulary instruction is not the only activity that exposes students
to high-value vocabulary in classrooms. Students need to take more chances and self-initiatives
as the time and content provided to them would never be enough for them to master the
vocabulary and language as whole as cognitive theory advocates. Generally, these findings
suggest that vocabulary learning through explicit instruction helped in the learning of vocabulary
however, teachers need to make their lesson presentations more engaging so as to make the
learning process more exciting.
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Abstract

Every misfortune gives some fresh thought, and this usually changes the lives of the
leaners, leaders, and common folk. In the evolution of human race countless obstacles, viz.,
poverty, famine, maladies, fraudulent politics, insecure economics, irresponsible leadership,
agonizing wars and such have arisen; unfold generations have passed through such inexpressible
experiences, but man with his ‘never say die’ attitude has never stopped learning. Learning from
difficulties, dangers, disasters, and diseases has transformed learners into good men.
Unimaginably, significant changes have happened in the realm of English Language Teaching and
learning during Covid-19 lock down period. This paper mirrors the actual changes occurred in the
lives and careers of English teachers of India.

Keywords: ELT in India, Covid19, obstacles, changes, English Language, Teaching and Learning.

Cruel Wings of Covid-19

Covid-19 has spread like wildfire, silently sometimes, rattling other times, into all the
spheres of human life viz. health, economy, travel, entertainment, agriculture, and trade. From the
public to national leaders, from farmers to industrialists all have experienced and still experiencing
bitterness, fear, anxiety, uncertainty of their existence. With the Government’s inevitable
announcement of lockdown, lives have been strictly confined to homes. Poor lives have been
crumpled unimaginably. The old have been jolted as they are vulnerable, the youth have felt sad
about the strict restrictions imposed on them to stay home. Amid these bitter situations, a summer
shower is that one of the least ill-affected areas is education. Closing gates of the institutes have
led to the opening of boundless teaching-learning opportunities though it comes with its own
package of limitations.
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ELTAI, the Pioneer

Comparatively, English Language teaching-learning has a better claim than any other
learning area during this lockdown period. The principal reason is that language learning is not
complex like technical and professional subjects such as Engineering, Architecture, and Pharmacy.
In the field of education in India, one of the swift responding organisations is ELTAI (English
Language Teachers’ Association of India). This largest and purely professional organisation, even
though not adequately equipped with advance technological efficiency, quickly grasping the
situation, has taken first step with a fresh perspective. ELTAI National committee has organised
and 1 still organising a series of webinars for the teachers and learners of English on a plethora of
beneficial topics. Taking cue from this, fifty-two ELTAI Chapters from all the corners of India
have become more active and have started hosting different online activities. Useful and innovative
topics have been chosen. Both in number and innovation theirs is a bold lead. For instance, ELTAI
Visakhapatnam Chapter, organised two workshops for English teachers in two years’ time before
lockdown. Within the past two months it organised half of a half dozen webinars. One webinar on
the dictionaries organised by ELTAI Visakhapatnam was quite interesting and new. Solapur
chapter organised a webinar on English for competitive exams which is fairly useful to both
teachers and students. These are just a few representations of a wide variety of topics on which a
lot of webinars and online workshops have been organised.

As stated earlier, emerging online activities have created new opportunities to skillful
teachers. Irrefutably, it has exceeded, in innovation, quality and number, internationally reputed
programmes and could reach majority of English teaching fraternity of all the corners of India.
The Heads of the Department of English in many institutes, majority in collaboration with ELTAI
and a few on their own, too inspired by the leading step of ELTAI have started online activities
like quizzes in Language and literature, Faculty Development Programmes, Panel discussions, etc.

Teachers’& Learners’ Autonomy

Coming to individuals, teachers have begun to focus on improving their technological skills
by joining Moodle courses offered by globally famed ELT experts and reputed universities like
Cambridge, California, Yale etc. Individual learners have started to concentrate on different
aspects of English language - grammar, vocabulary, and pronunciation and have tried to utilise
numerous online resources which they neglected when regular offline classrooms were in progress.
Some started polishing their skills taking a promise to utilise the unexpected leisure. Majority of
the English teachers, as there is no additional work like designing activities & competitions,
invigilation, paper valuation, usually done in organisations, started utilising the spare time focusing
on the difficult area.

Lockdown has introduced language teachers and learners a wider world and resources. The
focus of both teachers and students was/is only the class. Both have now started understanding and
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utilising the vast material available. Sufficient leisure time has made them explore the world
through sources like social media, website, online courses, and digital libraries of the globe from
their own nest. After all, language learning happens when good exposure exists. Undoubtedly
Covid-19 lockdown created this required environment which has quickened the learners to learn
with joy and teachers to go that extra mile.

The Dark Side of the Brightness

There is always another side to brightness. The above is only, of course majority, for those
who have sufficient and good internet facilities and devices like laptop, mobile phone etc. In our
country there are numerous villages which do not have internet connectivity. For learners from
these areas going to school is the only source of learning. The lockdown has brought definably a
break in their learning in general and language learning in specific.

Role of Educational Institutes

Understanding the current scenario, the educational institutions have to consider this as a
transitional period and have to provide moral, economical, technological support to teachers and
learners to use the available resources to continue the never-ending teaching learning process
effectively. It is the high time to prove that the objective of educational institute is not gaining
monetary benefits but to help the society through education.

Government’s Responsibilities

Both state and central governments should come up with new policies suitable to the
present scenario. It is good to know that MHRD directed UGC, the highest governing institute for
higher education in India, constituted committees to study and submit a report. Government must
allocate adequate amount of money for online learning equipment as halt in the education is the
halt of the progress of the country.

As Pradeep Sahu insightfully states, “It is the right time for faculty, students, and
administrators to learn from this critical situation and to overcome these challenges. Online
learning could be a greater opportunity because of this crisis. Students are young and energetic,
and they are capable of learning through the online platform. Faculty can motivate the younger
minds and draw them into active participation. University authorities should encourage students
and faculty to stay connected through the online or any social media platform and move forward
together during this extremely difficult time” (2020).

Conclusion

Teachers are always in the front row in understanding difficulties and serving the society.
In the tough times of Covid-19, teachers too are playing their role as fighters along with doctors,
police and sanitary workers. Many social organisations are providing food to the needy likewise
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ELTAI is doing in its own sector. One should not forget that ELTAI and the teachers of English
are doing commendable job. Many more professional organisations like ELTAI are the need of the
hour for the betterment of society.
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